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EDITORIAL

At the outset, 1 would like to apologise for the delay in bringing out
the present issue of the Indian Journal of Distance Education. The delay,
in fact, was caused by some unavoidable circumstanes. Even then it was
resolved to bring out the Journal with the limited resources and meagre
infrastructure at the disposal of our Department. Thus the computer
type-setting of the Journal was done by our staff — Mr. Jagdish
Gandhi and 5.P.Singh. Printing and binding was also done by our own
staff,

I shall be failing in my duty if 1 do not thank all the contributorswho
have sent in their useful and thought-provoking articles. I would also
wish to thank the staff of our Computer Centre, Copy-printer Operators
and the binders. My very sincere thanks are also due to the executive
editors, Dr. (Mrs.) Meera Malik, Dr. Vijay Rattan, Mr. Swaran Singh,
Mr. L.S.Ghuman, Dr.{Mrs.) Surinder Kler Shukla, Mr. Jagdish Kalra and
Dr. Ravi K. Mahajan for having gone through the contributions carefully
and preparing the final manuscript for printing. Mr. Hari Ram Sharma
and Dr. N.S. Malhi deserve my special thanks as they read the proofs.
Dr. Malhi really took alot of pains in the production of the Journal. My
thanks are also due to M/s Gestetner (India) Ltd. , Chandigarh for
offering to print the title cover of the Journal.

Isincerely believe that there might have occurred lots of mistakes
for which all concerned will bear with us,

Chief Edimor
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FUTURE PROSPECTS OF DISTANCE EDUCATION IN INDIA

BAKHSHISH SINGH

Introduction

The higher education problems faced by our country are colossal and in the future they are bound
to be more formidable. In & democratic socialistic society like India, every person considers it his/ber right
tohave higher education. The Government of India and state governments iried to cope with this problem
by estahlishing more and more universities and colleges. Sl a lange number of aspirants of higher
education are not covered. With our limited finances, it is imposaible 10 meet the ever increasing demand

for higher education through the convential system,

Growih of Enrolment in Higher Education

Al the time of our independence, we had 19 conventional universitics. Mowthe niumber of universilies
hais risen 1o 148 and the number of constiteent & affiliated colleges is 7.10 thousand, Total enrolment in
Higher Education in or country in 197576, 198283, 195559, 1989-9%0) and 19960-91 has been

1975-76 2490319

1982-83 3330648

19EE-2Y 4074676

1980-00 4500000

1900-01 4425247

Growih of Enrolment in Distance Education

The enrolment in Detance Education during these vears has been :

1975-T6 64210

1982-83 197555

19888 459000

1985900 454000

199091 600000 approximately

With 148 conventional universities, 29 deemed universities, and 710 thousand colleges (1990-91
states), India has reached a saturstion point. Our limited fnancial resources will not permit establishment
of more conventional universities and colleges, Moreover, any profiferation in this regard will lead o
further dibution of standards, The Government had forcseen these problems as early as sixtics and on the
recommencations of Kothan Commitiee the UG.C. encouraged pant time and own time education

through evening colleges and correspondence coorses instituies. Delh Uiniversity was the Nirst gniversity
in India that established the School of Correspondence and Continuing Education in 1932,



International Acceptance and Credibitity

Di!.tmEdlu::tﬁmhhmu[i:pul two decades, carned wide international acceplance and
undﬂﬂiyumlﬂdemhﬂruuﬂluﬁmmﬁmﬂyvhhl:ﬂmﬂunhmﬂfnrimmningudmmm
to all levels and of varied types. The main reasons for this are :

Accountability

Video casiettes ete, As compared Lo this, the teacher in the conventional system can get away with
anything that he/she may say in the class room,

Economic Viability

With their lmited Gnancial fesources, many countries camnol afford to open new colleges and
conventional universities to cope with the ever-increasing demand for higher education. Distance
Education alone can meet the futyre demands at much lower costs as compared io the conventional system,

Academic Viability

As stated by the Kothari Committee, a properly organised distance education instituie/open
university can attain better standards and bring about qualitative improvement in edocation,

Soclological Impact

Sociological impact of Distance Education is one of the main advantages of distance education
system. The conventional universitics and eolleges are virtually elitist institutes becayse they have Bmired
seals and therefore admit limited number of students with high marks. Thus, millions of students who gre

generally no age bar for admission thus enabling drop-outs and adults of 4l age groups (o join the
mainstream to continue their education. The system also allows  flexibility in the completion time of
courses. The greatest sociological benefit is that the students in distance education system can learn and
earn simultancously.

Multi - Media Approach
Distance Education institutes are supposed o adopt a multi-media teaching-learning technology
gl
- Sclf-instructional course material - Audio casseties
- Radho talks ' - Video casseites
- TV programme - Computers



The self-instractional course material is writlen by subject experts, individually or as a team. It is
then subjected 10 content editing, Linguage editing and format editing. The printed course matesial has
been, is and will continue to be the mainstay of instruction i (he distance cducation system.

Electronie Medin

For any distance education programme for the masscs, clectronic media play a very important role
in supplementing instruction imparted through the course material. In some cases, particularlyin countries
where TV, Radio, Tape-recorders and Videos arc casily available 1o the people at large, these media conld
be made an integral part of the printed course matcrial, However, in developing countries like India, it
may take quite some time to reach that situation, We should therefore, for the time being, opt for some
selected electronic media as o supplemental part of the distance education conrses, Developed countries
are using some very highly sophisticated media for reaching out large numbers, but we have 1o be content
with some judiciously selected clectronic media like Radio, TV, Andio & Video casseties. Even for these
we shall have 1 provide adequate playback facilities at the study centres to ensure their access 1o all the
learmers.

Student Support Services

Itis necessary to provide adequate and well organised siudent support services lo guide and help
the distance learmers in their studies, This can be done by setting up study centres which should provide
facilities for counselling, personal contact programmes, regulsr evaluation of students assignment and
their return to students in the shortess possible turn-around time, facilitics for the play-back of audio &
video cassettes, well stocked library ere,

A Bophisticated Svstem for Imparting Education

These plus points and the good deal of thinking thai was done, individually, colluboratively and st
the World Conferences of the International Council for Distance Education (ICCE / ICDE) as also at 5
number of Regional Associations for the improvement and further development of the Correspondence
Education System resulted in distance education hecoming a reasonably sophisticated teaching-learning
system of imparting education (o large numbers of learners who could never benefit from the eonventional
class-room system comprising schools, colleges and the universities,

SUME SIGNIFICANT DEVELOPMENTS — Abroad and at Home

Commonwealth of Learning

Recently there have been some very significant developmenis in the feld of distance educagion which
augur well for its future growth and popalarity, The most important is the establishment of Commonwealth
of Learning at Vancouver, Canada in 1988, This would greatly promote the very much needed stafl
development, production and sharing of course materials among distance education institutes, student
mobality, and wider course- offerings lor kearners within the Commonwealth couitries. The COL aims at
bringing about effective networking among these institutes.



Resenrch

Rescarch in various aspects of distance education had been a neglecied arca, but during the past two
decades, considerable work has been done in this direction by institutes like the Fern Liniversity, Germany:
International Centre for Distance Leamning, Milion Keynes, Wisconsin University and some in-
stitutes/universitics in Australia, New Zealand, LL5.A., Sweden, Norway, Netherland | ete. This has added
tothe stature of distance education which has now come 1o be recognised as a distinct discipline. However,
lhn:niﬁumdlnrﬂpeuuﬁmﬂim;:ﬂmwﬂmwﬂﬂmmahﬁsh & special cell on Research in Distance
Education in order 1o encourage their facalty members.

Establishment of Indira Gandhi National Open University (IGNOL)

The establishment of IGNOU at New Delhi in 1985 has proved 1o be a significant milestone in the
development of distance education in India. i has provided a central organisation for guiding and
coordinating the activities of all distance edueation institutes and state open universitics in the country.
It has popularised the concept of the open teaching:learning sysiem,

State Open Universities
India now has 4 staie open universitics ©
1. Dr. B.R Ambedkar Open University, carlier called APOU, was the first open university to be
established in the country in 1982,
2. Kota Open University in Kot ( Rajasthan) - |
3. Yashwant Rao Chavan Maharashira Open University at Nasik_ and
4. Nalanda Open University at Patna { Bihar),

Distance Education Council

The recently constituted Distance Education Council under the acgis of IGNOL is a very significan
step for the coordinated development of distance education in India.

Section 3(2) of the IGNOU Act charges the university with the duty to take all steps. necessary for
the promotion of the open university and distance education system in the country and also 1o determine
and maintain standards in this system, The operationalisation of this statutory provision has been under
chscussion since 1987, Initially, IGNOU had st up a Coordination Council consisting of its Vice-Chan-
eellor as Chairman, three Vice-Chancellors of the then exEsting stalc open universitics and & represeatative
each of the UGC and the Department of Education, Ministry of HRD as members, The Coordination
Council held seversl meetings and recommended -

a. Establishment of the Coordination Council as Statutory mechanism under the IGNOU At

b. Netwarking of all open universities and distance education institutions ;

<. Sharing of programmes and courses as well as student support systems among the members

of the nerwork, and

d. Asscssment of the programmes and courses prepared by Dristance Education universities and
nstitutions by an - Accreditation Committce f or sdmission 1o the network and the  development of
systems, norms and procedures for the ¢fficient functioning of the setwork.



The recent decision taken by the Central Advisory Board of Education (CABE) that every state in
India should have an Open university as well ay an open school is very relevan o our country's fulure
educational needs, However, Hnﬂnfmmﬁdtﬂd‘lhhkkglndplnningtn ensure proper development
of this system on such a big scale,

The presemt enrolment for higher education in India is approximately § millions. OF these about &
lakh learners are stucying through Distance Education The future projection in the Eight Five Year
Plan envisages an addition of 1 million learners in higher education by the end of the year 200, 60 of
these are 1o be covered by distance education. Thus, the total number of distance cducation learners 1o
be during the period will be approximaicly 14 lakhs or 1.4 million,

Streambining of Distunce Education in India

The first step in this regard should be the streamlining of existing correspondence / distance
cducation institutes. These institytes should be helped particularly for :

-3 g multi-media teaching-learning methisdodogy

i e X CD-ROM Distabass of Imtermanbanal Centre foe Dhstamre Learming apsdaned 1in Feh 1967
& ICDE Membemhip direciory 1992
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= Organising student support services comprising study centres, tulors, coordinators, libraries,
Play-back facilities of Radia, TV and Audio'Video casseqies

= evaluation of printed eourse material followed by improvement of quality, format, printing, delivery
system efe, =

= aulonomy for framing syllahi of courses run by the institites which are nod available in the

- utilising the surplus finance for the improvement of the institute and nod diverting it for any other
purpose

of the cost in the conventional System. This confirms the financial viahility of the system. According 1o
& comparative study of unit costs in the schoal of correspondence Courses and affikated collepes of
Dethi University, the unit cost in regular colleges is Rs. 1520 against the student fee of Ry, 260), Thus,
the state subsidy per studem i Rs.3260. Compared 10 this, the cost per student in the School of
Correspondencs Courses was Rs 572 against the fee of Rs.260 charged from a studeny 3 However, the
COst per unit in the open universitics js higher than that in the distance education mstilutes, primarily
because: of the colossal expenditure on proper development of course material, clectronic media and he
huge network of student sapport services,

If we: are vo uplift the existing corresponclence courses institutes into mulfi-media distance teaching-
learning institutes with strong student support services, electronic media and good course malcrials, iheral
grants will have 10 be provided 1o them, The distince cducation institutes musl oot be considered
self-flinancing or moncy-making instituies. Of-course, they should be econommically viable io a reasonahle
extent. Taking all these points intg consideration and keeping in mind the fuiyre projections and rising

S, Studies in Distane Fiucation -- ATL Publieation 1968



DISTANCE EDUCATION : A STRATEGIC TOOL FOR DEVELOPMENT

A. ROCHA TRINDADE

The Evolution of Higher Education Systems

Democratization of the access to higher education, which has been achieved in various degrees in a
number of countries and which is still a significant priarity for many regions of the world, has led to the
considerable expansion of cxisting conventional higher education institutions, together with the creation
ol many new ones of the same nature,

In many countries of Europe, higher education has been mastly taught within the scope of public
universities and, at a shightly lower academic level (through programmes of shorer duration) by the
currently called polytechaic institutions. In some coantrics, governments tried 1o cope with an increasing
demand for qualifications by opening the higher education sector (o the private initiative: in some cases,
however, significant increases of inpat did net viekd corresponding good results in terms of guahity of the
oulgome.

A different approach to the same desiderstum led 1o the onsel ol & new type of institution, designed
to take care of large number of stadents unable 1o attend wonveational lectures in classrooms along the
academic year, and using instead distance education {or independent learning) melhodologies, The
corresponding operational mode has been peoneered by the British Open University since the early 707s:
similur “single-mode” institutions have been created since thit time in all the regions of the world,

Another tendency has been observed, in many counirics, (o iry 10 improve the social response and
o increase the quantitative output of conventional universities by their providing access, besides regular
studeats, to large numbers of extra-mural studenis and by teaching them through distance learning
methodologies. These “dual-mode” institutions (using conventional classroom approach for some students
and distance education methods, supported by telecommunications and information technologies for the
others), represent a half-way approach to the question of massification of students, as compared both (o
the pure presential universitics and the "single-mode”, Open University-type approach acting fully in a
distance education regime.

We believe that a further convergence of the two conceptually-distinet types of institution - the
conventional universitics and the dedicaed distance education anes - will lead 1o a more hybrid type of
methodology, based on the postulate that the pure “independent karning” mode will be used for thase
subjects, courses and parts of courses, for which such an approach provides good enough learning
efficiency; while the remaining courses will be dealt with in more comventional ways - and this for the whole
population of the students, without distinction. This hybrid or *mived-mode” operation will become (he
commaon paradigm, we believe, for both old and new highcr education institutions, in the FEITE L0 COmie,

There are many reasons for this evolution, related 10 8 relative loss of the educational priority that
have been given, since immemarial times, 10 universitics as national institutions assigned 10 the task of



creating and diffusing advanced knowledge, The former "elitist” point of view of providing top-level
education o a few chosen has been changed into a "democratic™ perspective, aiming st extending the
benefits of higher education to whoever wanits 1o take it - and this means providing, nat only basic but also
sccondary education, to the whale population of young people. This leads to a shift in priorities of State
bodgets from higher 1o general and technical secondary education. Furthermore, while in the pasi,
Stale-supporicd universities only had to cope with very limited sumbers of students paying modest tuition
fees, or no fec at all, in the present most governments are becoming unable to support this burden when
student populations increase manifold, thus having 1o increase tuition fees closer to the level of actual
costs, In this way, the conceptual distinction between public and private universities will become less and
less obvious,

We may even reach the poinl where government yield 1o the templation of abandoning this maost
impaortant sector of public services by postulating the privatization of public universities, following ihe
same rationale that has already been applied, in many countrics, 1o airfines and raibways, public health
systems and telecommunication neiworks,

Another issue relates (o the situation of quasi-monopely that higher edlucation institutions { and, in
more femole times, only the public ones) had, in respect 1o the power of awarding academic -—-and
sonelimes even professional--accreditation to their students: cerfificates, diplomas and academic degrees
were taken at face value by employers, both public and private, thus opening the doors to the work marke.,
This is no longer the case in many regions of the world, wherein emerprises, as well as the public sector,
have a growing tendency 1o distrust academic accreditations, possibly due 1o the unequal eredibility of 4
large number of swarding institutions.

The chservation of current practices shows emplovers submitting candidates to procedures of *ad
hoc” cxaminations, irrespective of type of degrees presented; enterprises postulating a period of in-service
intensiv: (raining, subsequent to admission of new staff; even, the creation of an autonomous infrastruciure
of higher education and training within the enterprise itself,

Another important question relates to the relevance of higher education programmes: the specific
nceds of the marketplace in terms of new qualification profiles tend 10 move [asier than higher education
institutions. can adapt to it by creating new curriculs, objectives and output profiles. In this context,
enterprises have a tendency to underrate the more basic academic diplomis, which seldom fit exactly the
qualification profile they require.

Duration of degree programmes may also become an important issue for countrics where university
tradition impose many years of studies 1o obtain cach of the different levehs of qualification in higher
cducation. The general tendency scems now to be a convergence towards the anglo-saxon format, with
short duration steps leading from bachelor, to master, 1o doctoral studies, while students are still in theie
early twenties,

Giiven the above trends --clearly visible in the more developed countries --the long-term survival of
universitics, in this context of massification of students, ol shrinking budgets and of relative devaluation
of diplomas, may lead them 1o search for new ways of increasing their productivity —-while keeping
adequate standards of quality --so as 1o be able to face competition from a non- institutional private sector
of higher education.
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The answer may be the forced adoption of a "mixed-mode” regime of operation by most universities,
combining conveational and distance education methodologies, thus being able to expand their capacity
withoul a proportional increase of their operation costs.

Annﬁupmﬂniﬂhhmﬂﬂ#gtﬁﬂhmrhmhﬂ:nuﬂmﬁhﬁﬂmm:m
mare aftention to the non-higher education seotor, as they did in a very remote past when the Limiversity
was the generalised source of all knowledge within its sphere of influcnce, To support this argument we
should look into the present panorama of needs in the felds of vocational training and continuing
ndmﬁm%uﬂrﬁﬁam’ghb&muﬂm:dmiummlmmw.

The Changing Roles of Higher Education Institutions

The previous analysts may lead us to conclude that Universities will have toadjust to a changing social
context of education and training necds, as well as 1o a shift of priorities in the allocation of public budgets,
so that they can, not only survive, but also make cven more obvious their social usefulness. As a kind of
final synthesis, we may conclude that:

= To cope with the pressure of an increasing demand of qualifications, most universitics need 10
adopt more cost-cffective models of operation, the "mixed-mode® approach being the more pragmatic
one,

- The relevance of higher education programmes and contents needs 1o become an cven-prescnt
task for university, faculty, and department authorities, by adopting the concept of adjusting their supply
fanction to the outside demand and not the reverse one. Diversity, as well as flexibility of carricula, will
be major assets in this process.

- Massification of higher education cannot imply a significant sacrifice of quality of the outcome.
Research activities aimed at updating and upgrading course conteats and increasing their relevance, as
well as at finding the ways to increase the efficiency of learning, should receive adequate pricrity,

- Tied with the remforcement of the research activity in Universities, increasing the capacity and
creating new advanced programmes for the training of top-level specialists and scientists will recsive
higher priority, as modern societics will require increasing numbers of these highly-skilled professionals,
toy work within and outside edocational institutions,

- Taking into account the foresecable expansion (or even explosion) of the new cultural industries,
universitics need also to be considered as the “natural™ conceptors of learning materials for edueation and
training at all levels, irrespective (o the fact that some other type of organization may take care of huge
aumbers of persons seeking qualification, education or, simply, updiuted and structured information. The
function of *authoring” all kinds of learning materials will become a most interesting “niche” of oppor-
tunitics for the univessities of the future.

- To cope with all these kinds of sdjustments, universitics need o establish alliances among
themselves, within region, country and extended geographical, cultural or linguistic arca, by taking
advantage of present facilities in mobility of persons, products, information and ideas. Other powerful
allies will be found in the productive sector, mainly among enterprencirial lange organizatinns in
permaneni need for upgrading and updating stafll qualifications.

- Transnational telecommunications systems and networks are very special, strategic partners for
universities to try to associate with, for they will provide the key to widening the scope of intervention of
higher education imstitutions, as well as (o the modernization of educational technologies; they will be,






THE INFORMATION HIGHWAY : WHAT PERSPECTIVES FOR
EDUCATION AND TRAINING IN EUROPE AND IN FRANCE ?

BERNARD LOING

Introductbsn:
An adequale stariing-paint on the subject could be a series of question-marks:
What is an "Information Highway", sometimes also called "Data’, or "Electronic Highway™?
What do we want to know about #? As teachers, educatars, tramers and futors, do we want 1o

know as liftle as possible on the assumption that we refuse to be technology dependent and prefer to have
a pedagogy-driven technology rather than a technology-drven pedagogy?

O on the contrary, don't we want (o know @i migch ar possible aboul the IH because we feel sure
that in the bong run, it is geing to provide in a large measure the shape of things 1o come in education
and training?

1. SOME GENERAL DATA ABCWT THE 1H.

1.1 ATTEMPTS AT A DEFINITION

Launched by Vice-President Al Gore a year and a half ago as a sorl of "New Frontier® for America
and for the world, is the TH just a catch-phrase, a metaphor, a modern myth? What part of it is reality?

In fact it depends very much apon wheo is speaking, and upon the time referred 1o today? tomorrow?
the day after tomorrow? Do we refer (o the nltimate goal 10 be reached in 10, 15, 20 years time, that massive
global broad band metwork (GBN) integrating in o single system all the information technology available
and earrying trillions of bits in & matter of seconds?

Or elie do we refer to the Information Infrastrecture of today, already at work with a global system
like the INTERNET, and which can provide according 1o cach country's  equipment, many of the
chements of an 1H in the making:

- fiher optics, satclliles, microwaves, video cables.., for the wide arca backbone;
- computers, TV seis, smart and mobile phones, sel-lop boxes.... for the terminals;
- protocols and more and maore sophisticated soltware to navigate the networks?

In this paper we prefer 1o address the present day situation, with a prospective cutlook, aware that
crucial parts of the future GBN arc still missing or under development, among which:

« the an-and off-rumps to sccess the highway;

- the necessary software (o enable switching and full interactivity among thousands of com-
munications cxchanged at very high speed;

- the fully muliimedia terminals available in everybody’s home,
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12 THREE MAIN POINTS TO PUT THIS DEFINITION INTO PERSPECTIVE:

The TH concept is very strong and pregnant because it abways refers to wide-area communications
and sheds a new global light on the fast developing world of information and communication.

Present day technology is still heterogencous and cumbersome but it will soon become more and
more integrated transparenl and convivial to the cod-psers. .

In the meantime the main issue fics in the workdwide competition engaged between the two possable
approaches to the IH: -the access by video cable, the TV sel {with ils set-top box to make it interactive ]
becoming the central home terminal of the TH;

-the access by tchecom lines, the personal computer with multimedia functions becoming the main
home terminal of the [H.

The indlustrial war waged between the champions of these two different approaches is all the harsher
as the cconomic and financial issues are gigantic,

13 THE TH AS THE MARKET OF THE FUTURE.

Integrated into the 1H, the technologics of information and communication {nudiovisual, telecoms
and informatics) will be the major markel of tomorrow,

In Europe it already amounts to 684 G§ (billion dollars) in 1993; with ils enormous capacity growth
il be 3500 GF in the vear 2000,

This promise of profiis is an mcentive for ndustrial and commercial competition. It is aleo an
incentive for R&D, and for regional organization im Europe.

In this market so far, the share of cducational products is yet small but the expectations are great il
the world of education and training becomes aware of the part it can play in the feld.

L4 AN INVESTMENT ON PRIVATE FUNDS.

The imvestments that will have to be made to implement the TH are difficolt 10 assess precisely, but
they will certainly be enormous if access is 1o be provided for everybody, both in 1erms of ramps and of
software development.

Japan computes that it will cost some 450 G to conned all its homes in fiber optics; it intends to do
il over the next 15 vears.

For France alone the expense is cstimated at some 600 GF (billion francs) = 100 G3; 1/4 being spent
o the fiber optic connection of every home 1o the network and 34 on the accompanying software.

In all countries and regions of the world, the motto is "the market must pay”, it is agreed everywhere
that the IH cannot be developed on public funding. Both in Europe and in the USA, a minimal part
only of the investment will be financed on public funds- 1 % 8t most-to launch experimental operations.

1t will be & ssential for the educational sector to be present in these experiments and » sralegy
must be developed to insure this presence.

Yet in such o market-oricated landscape, the prospects for an carly development of education and
training programmes on the TH look at first sight rather gloomy, at least in countrics and systems where
the funding in that sector is mosily state- supporied.

Another negative aspect is the great gap between the development of technologies, and the rather
conservative approach and practise of most cducators and institutions. It is a perfectly understandable
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attitude since they don't really know what 1o cxpect from a technology perpetually in the making, rather
forcign 1o their culture, generally too expensive [0 acquire, and whose supporting induslry s not et
hmmudinlhs'mnt:l“ufmnumwminhg.

15 VIDEO-HIGHWAY OR TEXT & DATA-HIGHWAY : MORE A BOUT THE GREAT COM-
PETTTION.

The landscape inwhich the IH isbeing developed is thus dominated by the great competition berween
cable companies on the one hand, and talea and computer companies on the other, This dual approach
must be kept in mind to understand what is going at all levels, global, regional, national and even local. It
could result in the development of two parallel haghways, at least in the first period.

The strategy of the cable opeTators is:

-tor use the existing cable networks already connected to the homes and able to earry broadband
traffic;

-to build joint partnesships and even 1o absorh programme producers when they can (ex: Paramaount
bought by Viacom for 10 GS) 1o invest in the set-top box tiechnology in order to turn the TV set into an
intelligent instrument;

“to take advantage of the compression technology (MPEG2) 1o incrcase the quantity of programmes
(the satellite companics have a similar strategy),

They prepare the Highway of the video.

On the ather hand we see the tremendous effort of the compuler companies Lo increase the power
of their machines which become more and mare accessible, convivial, Mexble, wtelligent, multipurpose
and cheaper, and 1o make of the PC the universal terminal of the TH,

Connected through the telecommunication netwiorks, they prepare the Highway of the text and data,
or leleo Highway,

Eventually they will also carry motion pictures into the home, but their main functions already are
E-mail, computer- conferencing, services with graphic interfaces ete.

S0 as it happens, we could very well have two highways instead of one, at least over the VEATs [ come:

=on¢ with the TV set (hecoming more and more intelligent) mostly devoted 1o leisure, games,
commercial services, aimed at the largest audiences;
-ihe caher with the micro-computer a5 a telematic isstrument for the end-user, at home but also ag
school, in resource centres ete, already multi-uses, multimedia, and much more interactive.
The strategy of the educational community showuld be to keep in close touch with the movement, and
probably in most cases chose 1o connect with the “text and darg Highway”, or “icleo Highway', that of
telematics. Yet in some cases, if implemented with educational services from the start - as is the case
for instance in the VB PROJECT just being launched in Quebec - the "video- Highway" should be chosen,
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L6 BROADBAND USAGE FOR EDUCATION

As 8 whale, the use of broadband telematics is still remote in education and (raining, but probably
more so because of the lack of available tools than from the lack of teaching and learning situations in
which the exchange of inferactive motion pictures could provide much more cfficient pedagogic situations;
it would certainty be the case in geography, physics, eeonomies, biology, medicine etc.

Such instruments will come into use, connected directly 1o powerful servers for simulation purposas,
ar 1o satellites for observation purposes, In may be 10 10 15 years time, TV and PC will have largely
merged into ooe another to create a new multimedia powerful instrument.

In the meantime, the educational community should rather rely on telematics, more flexible and
evolutive.

2. THE SITUATION IN EUROPE.

It will be examined in the light of these first remarks and, if one may jump to conclusions, show that,
contrary to that of the USA, the European situation is probably better suited 1o the development of the
“telco Highway' rather than the “video Highway".

21 CABLE NETWORKS IN EUROPE

Whereas in the USA 60 million homes dre connected to a cable network, they are only 32 milkion in
Ewrope for a population one and a hall larger.

The cable networks are very unevenly distributed: strong in Germany (13 million homes), Belgium,
Holland, the UK, they are weak or even nil in most other countries, even in France with only 1.5 million
subscribers for a potential equipment of 5 million.

The investment to turn the cable networks into real TH would probably be smalfler than the onc
required for telco networks, but still very high: it is now estimated at 100GS for the European Union.

Yet the very dense satellite coverage of Euwrope could become a positive element i Favour of the
implementation of a “video Highway".

72 THE TELECOMMUNICATION NETWORKS.

They are as a whole of good quality, with already a lot of fiber optics installed, mose evenly distributed
than cable, and can easily become the backbone of the future TH.

Most European countries have a Tully operational ISDN nctwork; in January 1994 a gencral
agrecment for a Eura-ISDN was signed betwecn 2% national operators, for common standards in file
transfer, visiophony, fax, high quality sound..

Several countries also have high speed service networks for research - connected tothe INTERNET
- such as RENATER in France, SUPERJANET in the UK etc.

Mabile telephony with the GSM cellular technalogy is in full development, and the present 10 million
subscribers are expected to become 50 million in 2000,

23 THE EUROPEAN UNION IS A STRONG ADVOCATE OF THE TH

231, One conclusion of the White Paper of December 1993 on “Growth, Competitiveness and
Employment” was 10 gccelerate the implementation of the data highways, in a partnership between the
private and public sectors.

Amaong the objectives put forward was that of Ufelovng leaming.
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Development number one identificd 4 priority sectoes: taleworking, tete-formution, tele- medicine
and tele-administration. In tele-formation il was proposed to create in 1995 a European network of 100

232 MnWmmmHm.wwnmﬁmmmmwﬂ
\ke high tech sectors, recommended in June 1994:

.10 accelerate the libralisation of the pelecommunication Scclor;

1o lake measures 1o implement the [H and especially ereate a Task Force 10 prepare the high speed
European nciwork, next stage after the Euro-1SDN has hecome fully operational in 2000-

In terms of ediucation and irgining, Many CONCIELE MEASURCS AFC proposed in this report such us:

-launched peojects for lifclong learning in 3 countries in 1995;

crcate distance learning systems for 109 of the SMEs and public administrations by 1996

-conneet 30% of the European universitics to the university network by 1997,

233 In the Bangemann Report, the network referred to is clearly that of wlecommunications and
telematics. No further public investment is admitted except by refocussing existing expenditure; but
Martin Bangemann thinks that the new opporiunitics offered by the telecommunication deregulation and
the apening of new markets will be an neentive for industrialists and operators (o take their share al public
service, especially in Open and Distance Learning.

314, EUROPEAN PROJECTS PREPARE THE COMING OF IH

2.4,1. TH prospects tend 1o generate activity in the information sector and in the ereation of setworks
at European level:- the EBONE network intereonnecting the research networks,

-the RAMA project in which 12 European muscums interconnect their data bases, they will be 20
by the end of 1994 and 200 in 2000,

_{Mivetti and Hughes are implementing a new satellite teleo network called HOTSTAR;

Aechnologies of tomorrow like ATM (for fast ransmission and switching) and ADSL (for the
connection of end-users) are also at the core of netwark projects: ATM in projects METRAN, FEARN,
BETEL: ADSL in a European forum composed of 3 major industrialists. Major telecom operators like
BT, France Telecom, Deutsch Telckom, STET and Telefonica have created s forum on TH called ACE
| L UEC T

3 4.2 Several projects of the DELTA Program can be considered as preparatory, in their technology
and contents, for the coming TH: under the heading of *Telematic Systems for Flexible and Distance
Learning”, 10 projects are directly concerned, most of them using ISDN at Enropean level, some of them
satellite trafsmission.

With them. the telecom type technologics have minde & remarkable breakthrough since 1991 in
Europcan cducational programs.

They will be followed in the period 1995-99 by the programs SOCRATES (for educalion with a
budget of 1000 Meeus) and LEONARDO (for adult and professional training with 3 budget of 80O
Mccus). i
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15 THE ACTIVITY OF TELECOM OPERATORS IN EDUCATIONTRAINING,

The main telecommunication aperators have implemented important training programs for their
staffs, and developed at the same time an experience of the applications of their awn technologies to
flexible and distance learning (FDL) which could be very profitable 1o the educational world as a whale.
They have also developed projects st European level (EPOS).

251 EUROPEAN TELECOM OPERATORS AND FDL

D.TELEKOM (Germany) has an enormous production of training programs for s own saff 2
Million hours a year spent in computer-assisted learning; 4000 local stations for self-learning (RO00 n 19405
to include former Eastern Grermany); 150 dedicated networks,

SIP (ltaly) is a subsidiary to the Italian Telecom for its dalf training, created in join partnership with
TBM, Olivett: and Apple, It offers 600 000 hours & VR hmmpuc.r-miamdimming;ﬂﬂ waork stations;
downloading systems on the network, and local iutors.

B.T. (United Kingdom) is engaged in numerous Ewropean projects; it has an educational subsidiary
called CAMPUS 2000 for Distance Education with same SO0 subscriber institutions all over the wirld,
0.5% of its profits are devoted to “community projects”,

FRANCE TELECOM has a sirong national training service (SNE) and has devoted large invest-
ments to implement inner systems (VIF) for training and information, Some of its subgidiarics are active
in the application of telecom technologies o distance education (CITCOM, VTCOM, FCR).

Thus in Europe, the know- how and resnirees in education and training sre important in the Telecom
operators. This experience is little known. The Distance Education systems wnd institutions should try
to develop new partnerships with the telecom apertors on FDL “joint ventures”.

152 THE EPOS PROJECT.

EPOS is 3 European consortium with § partness, the German, Falian, French, Spanish and Swiss
telecoms; to implement a commaon software and multimedia architecture for compuler-assisted bearning,
It wall also include tele-tutoring,

It is first aimed at the training of their stafls bat the opcrators intend (o extend it 1o outside users in
the world of distance learming,

3. PERSPECTIVES IN FRANCE FOR THE IH.
11 THE NETWORKS IN FRANCE

Weak in cable TV but endowed with a strong and modern telecommunication network, France
alrcady has the backbone of a data highway

The French telecom network i being completely redeveloped in fiber optics: 1 million kms of
fiber are in service the final goal being 2 Mkms in 2000,

Maobile telephony is developing fast with 3 operiors.

The ISDN service is fully operational with 80 000 corporate subscribers,

The RENATER network (medium broadband at 2 Mhits per second), connecting to the Enropean
netwark EBONE, is dedicated mainly 10 research, but several universities think of using if also for teaching.
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12 THE FRENCH TELEMATIC SYSTEM

Developed over the last 15 years, the French ielematic system - TELETEL, Mimtel -is an impoFLant
and original asset io reach the goal of the Information Highway.

Although slow (1200bps = bits per second) and not very flexible, the syslem is popolar and
widespread: 7 million minitels give access through ordinary telephone lines 1o about 25 000 warious
services, completely interactive. 20% of the homes are equipped with it. 1n 1993 people logged-in for 100
million hours and paid 6,7 billion franes for it.

It has been little used in education (a few sarvices only have an educational content) so far, except
For international connections with schools and colleges abroad.

But the TELETEL system is now being upgraded with a new geacration called TVR, & times faster
(9600bps) which could provide good applications for education and training,

Meanwhile, FRANCE TELECOM is also proposing access 1o INTENET on the Minitel, and access
to TELETEL by ISDN, thus gradually paving the read towards the Information Highway.

13, A FRENMCH REPORT ON THE INFORMATION HIGHWAY.

The report written for the French government by (rerard THERY, a former Director General of
France Telecom, has just been made public.

It considers the implementation of the IH as a major issue for French economy, as were electricity,
the train or the car in their fimes.

Thus it recommends to have a full national daia highway built over the next LS years. 1l should be
based on the existing fiber optic backbone of France Telecom which should take part in the financing,

Homes, schools, libearies, hospitals and all the cconomic agents of the nation should be eomnnected
in fiber optic. § or 6 cxperiments should be launched immediately, to try various services, at the cost of
about 200M francs each,

34, THE IH AND EDUCATION IN FRANCE.

Within the framework of this report, my recommendations bore an three main points:

3.4.1. Give axperimental priority to wniversities and fo the level of higher education and training; take
advantage of the system to develop distance education in and among aniversitics, where it is (oo little
developed. Coherent with those of the European Union, this recommendation would also aim at a better
retrieval of the enormous amount of knowledge produced in the universities,

1.4.2. The educational sector should move towards the IH issue with confidence because in the long
run it will become the main provider of programs and contents for it: without education and training
programs on its channels, the Information Highway would run the risk to remain mostly empty. The
probable mext evolutionary stage of the Information Highway is that of the Education Highway.

3.4.3, With such & perspective, the educational sector should build a mew and close partnership with
ihe felecom sechor, MMtrﬁ:nhmummmltﬁdwﬁnﬂdmdmnunhppﬁ:ﬂmhﬂnu
common approach to the cognitive revolution induced by the use of new technologies.



THE STRUCTURE AND MANAGEMENT OF DISTANCE
EDUCATION [N INDIA

E. PARVATHAMMA

Education s popularly conceived as an instrument of social change and national development, It
is comsidered as aninvestment for Human resource Development which would ultimately contribute 1o

centred learning process in which the teacher has only limited role. The mos outstanding characteristic
of DE is the physical distance between the teacher and student, |DE is a self-paced learning process
where in the students can frame their own time-table according to the time at their disposal. Farther i
also makes use of media as learning process in which students are separated from teachers. Distance
Education covers various types of study ar all levels which are not under the continuous immediate
supervision of tulors, The main general characteristics of Distance Education (DE}) is non-contiguous,
mediated communication. “The learner is al distance from the teacher for much, moest or even all the (ime
during the teaching learning process’. (Sims L977) The main elements of DE are course materials &
mediated communication between students & the supporting sysicm,

DE bas been defined in varioos ways but all of them have certain comman characteristics. The most
popular analysis of Keegan (1986) projects seven principal characteristics of DE. They are

* The separation of the teacher-student.

* The influence of an educational organisation,

* The absence of group learning.

* The provision of two-way communication,

® The use of technical media.

* participation in the most industrialised form of education,

" privatisation of learning

The rationale behind the adoption of DE was te give a chance 1o study who could not #0 (o formal
education system for financial, social, geographical or medical reasons by providing opportunity to learn
not only for the privileged bur also under privileged, who inspite of having necessary abilitics because of
socio- economic deprivation. It is also due o the limited resources availahle to.choose Distance Education.

It is realised that correspondence Education would belp in expanding and equalising edocational
opportunitics. The credit goes to Delhi University to introduce bachelors degree courses through
correspondence in the year 1962, Ty has gained its high success within oo lime by enrolling large number
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of students, Encouraged by this success Education commission 64-65 recommended fuller explostation of
correspondence education for a wide range of purposes. More universities were established in 60's and
5. Presently there arg 41 universities offering correspondence courses in the country.

The first open Universily which wis established by the government of Indin was Andhra Pradesh
Open University in 1982 withihe objective of providing access of higher Education toadults and to upgrade
their skills & to improve the quality of their life. The eacouraging response (o this culminated in the
estnblishment of IGNOU in the year 1985 with dual responsibilities to privide opportunity for higher
education for larger segment of population and to develop the open university & Diistance Education
systems in the country to co-ordinate and to delermine standards in such systems. By 1991 open
universitics were established by state governments of Rajasthan (Kota Open University 1987), Bihar
{Malanda Open University 1989), Maharashira (Yashwat Rao Chavan Open University at Nashik 1989).
India is the only developing country with five open university.

The enrolment ratio in Distance Education has been changed tremendously. In the vear 1975-76
the enrolment in Distance Education was only 26 % to tolal enrolment al universily/ college level. Bun
in the year 1988-89 enrolment raised to 1037,

The major objectives of [hstance Education are:

* To supplement the conventional university syslem and to reduce  the pressure on L

*To provide "Second chance” cducation 10 those who had to - discontinue their formal education or
could mol poin regolacly,

* T strengthen & diversify the degree certilicate/diploma - courses related 1o employment,

* To provide an innovative system of university level education, which is llexible and open in terms
of methods and pace of learning, eligibility for carolment, age of entry with wiew of  promoting learning
and encouraging excellence in the fields of knowledge,

* To the persons residing in geographically remote arcas in which it is difficolt or impossible 10
provide face-to-face teaching.

* To those who sulfer from physical disability or long-lerm  iliness,

* To make casy accessihility to large number of students

* To provide cost-cffective type of education which is kower than the formal cducation which inturn
will help all segments of the community 1o participate in learning activity.

* To make study accessible to adult learners who have o number of  respondibilities and social
commitments and little time to spare  for studies

* To educate the students who had (o discontinue education  because of lack of aptitude and
motivation, but who may later on  hecome motivated,

* To those wha have been displaced (e.g Kashmiries) and those who - move (requently.

*To educate Individuals who look upon edocation as a lifetime activity and may either like torefresh
their knowledge in an  existing discipling or 1o scquire knowledge in a new area. (UGC 1983)

Applicability to large groups is o very important festure of Distance Education. Though it serves the
purpose of educstion to large group sl a time and sovercignty of the learner o study at their own pace
and time. But therce is & gengral fecling that Distance Education sysiem waters down the quality of
Education in comparison with the conventional system. DE on the one hand has limited success and
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popularity, on the other it remained ar lower levels in its status and credibility. DE is treated today as an
alternative system and is expected to step where conventional system can not work, In order to acquire
the social accepiability and scademic cerdibility any non-conventional sysiem needs (o be structured and
managed elfficiently.

Manngement is the process of getting activities done cfficiently and effectively making decisions on
what to do and how ta do it and then checking i a systemustic way whether that is done or not. Management
has (o take place at two kevels, The micro- kevel or Institutional level & the macro-level or country level,
At institutional level we do not fund enough stafl for writing good reading materials. Since it imvolves
much mental labour it nceds to be remunerated properly. The reading material is considered as the basic
input, around which the whole system of Distance Education is to revolve. And at micro-level wastape
and duplication must be avaided. For the effective functioning of DE at bath levels management needs to
ensure that integrated decision making across a range of functionally distint areas. This can be achieved
through joint decrsion making process which mvolve Academics, Administrative & Nnancial stafl

The structure and Management of teaching and instruction in the existing Distant Education system
are enitically examined by the following heads,

* The development and production of course materals.

* Despateh of course marerial.

* The response shect assignmenl svstem.

* The supplementary face-to-face contact.

* The other feedback provisions like: Study centre, Library etc.

* Examination and Evaluation system,

THE COURSE MATERIAL SYSTEM

Printed course reading material is the backbone of any Distance Education programme. 11 not
only cnhances the stwdents learning but also determines the academic credibility of DE. In DE the course
materials expressly serve the individual learner in the study he does on bis own, However as these materials
produced on large scale are supplied with great financial advantige 10 large number of students scatiered
geographically. "DE can be -and- often is a form of mass communication” (Holmberg, 1985). Print media
in the form of course reading material dominates the other form of technological mass communication
modia and constitutes the mainstay of DE, since it serves in imparting instruction (o thousands of leafners
at a distance (Singh, 1985). The course in Indian contest of Distance Education systcm is a combination
of three or more subjects leading 10 a degree or diploma. Each subject comprises of one or two papers.
Preparation & writing of course reading material for DE would be a challenging task because the subject
matter of high academic quality written by noted subject experts may nol necessarily be suitable for DE.
The familiarity with Distance Education system mav not be there. There are main 3 qualities required 1o
write for DE, They are subject expertise, teaching ability & writing skills.

The mansgement of course material sydem adopted i the existing DE is siereo-typed, lacks
innovation. These materials fail {o arouse inferest & susian motivation. The combination of media such
as graphical, figural presentation in text books & its supplementation in the form of electronic media like
Audio-Video tapes ete. Thus the collective wisdom aof both the subject experts dnd medis experts called
for developing course materials, There & an urgent néed for fullor wilisation of Internal & Exiermal
production facilities,




21

DESPATCH SYSTEM:

Distribution of course kearning materials needs efficient staff 1o work on it. 1t is both complicated
and difficult based on the requirements of students, If we analyse the present despatch system of DE in
India, one would safely conclude that the biggest weakness of the distribution system lies in its failure 1o
meet the requirements of individual student with respect of their study pace. But large enrolment compell
the organisation 1o adopt  uniform policies with reasonable pacing. Supplying reading materials
according 1o the study pace of individual student in DE i a difficult buat not an impaossible task. 1 is a
management problem and there are organisational strategies to tackle this problem, The study materials
should despatch to the study centre within the stipulated period of time to the right address and to ensure
that the materials that have been reached 1o the student or no,

The management of distribution of materials should be based on "Assignmenl related system’, That
means the materisls to be et only after the assignments for the previous materials have been submitied
wnd checked.

ASSIGNMENT SYSTEM:

This is one of the important device for non-contiguous two-way communication in DE between the
students and his supporting teacher to serve. Holmberg {1985) is of the view that assignments help in
Ditance teaching organisation by the following ways.

* To support students motivation and interest by contact with an encouraging tutor or codnsellor,

* To support and facilitate student learning by having comments, explanation & suggesiion,

* To assess the progress of the students.

In practice the assignments act as a feed-hack device to support the learner. If the student has any
doabt, he can send back the assignments to his tutor in writing his academic doubis clearly, In this way
T way communication traffic through written media can be established berween stodents & the tuiors,
It involves not only the correction of assignments and send them back to sudents but also include
comments, since il provides feed back tothe students by removing their difficultics & fauls, The comments
like what should have been done instead of what has been done etc... Such comments by tutors will help
to form the real educational value as they enable the students (o know their faubts & rectify them, This
kind of feedback serves as the backbone of Distance 1eaching-learning system,

Unlortunately the process is not being followed effcciively by tutors because time allotied to them
15 very less and more involvement of labour. In order to save money and rime in EElling assignmenis
corrected & commented, the use of two computers be made available for the purpose of marking &
commenting. They are very cost-effective 1o apply in Distance Education.

PERSONAL CONTACT PROGRAMME:

Face to face sessions have often proved to be very uscful & successful as supplementing materials
(Holmberg, 1988). The term PCP in the Indian context denotes the collection of Distant learners &
representative of the supporiing organisation at a particular pre-decided phace for a specific period of
time, This face-to-face interaction serves the purpose of clearing academic doubts and removing the
isolation from his fellow students.

THE AIMS OF PCPs:
* To formally teach the conient to students.

* To eondiucd sessions o remove the difficuliies of the studenis
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* Touse PCPs as platform to remove learners isolation,

* To provide individualised tutoring & conselling 1o students,

PURPOSE SERVED BY PCPs:

* Learning, reading are supplemented by teaching.

* Students academic problems can be removed,

* Students arc encournged 1o pul their problems & ideas,

* Report with tutors & distance teaching system is established.
VALUE OF pCPs

Though it serves the purpose of removing the problems by do nat necessarily serve to reduce all
academic problems since more concentration is being given anly on lecture, In order 1o make it bengficial
from the point of view of learner, more time should be allotted for face-1o-face interaction rather than
formal lecture. PCP will prove Lo be of optimum value of supplement 1o the distant study provaded more
time is allotted for discussion {Interaction), Supervision may mvalve visiting tutors when they are
conducting face 1o face sessions (o check on the quality of the feedback given by the o, Wherever
mecessary semaor tators should correct faubis and provide training in the arcas of weakness, The fntor's

The important question 15 why do we have face-to-face mleraction? The answer Lorthis question needs
rescarch based empirical answer, Bui unfortunately no direct research evidence is wvinilable. Logical
answer to this question is that essentially one should clarify, those whe join DE by choice & those wha
join DE by force, DE for the former ETOLP IS & part-time enterprise sinee their motivations and time spared
for studies are different whercas the latter is mostly a Tull time emerprise since they are forced 1o eater
DE. It is suggested that the DE programme should be structured and support services be organised
separately for these wo Eroups of students according to their meeds and requircment, Unafosrmity shodld
b discarded. Unbess this is done ny progrmme designed or organised will not suit tes wshtam opiimm
utility to both part-time and full-time studeats,

THE STUDY CENTRE SUPPORT SYSTEMS :

FCPs and assignments are of the optimum use to the Distance learners, Inspite of that if the learper
i actually in need of help, if thar is not available which may resull in reduction of learners motivation.
Added further lack of library facilities & feehing of isolation remains uniackicd handicap. In order 1o
minimise 1 hese disadvantages the Sludy cenires provide some suppornt services like library & other media
facilitics, Tutoring & counselling has come 1o he widely recognised as a FAJT input in supporting Distance
Education. Crenerally study centres should ey up where there is & grod conceniration of the learners &
be equipped with the Tollowing materiaks:

A mini library consists of relevan bewks, reference materials.

" Adequate facilitics for sitting, reading & writing waork,

* Staffed by a team of full or part-time counscllors Tutors,
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These study centres need 10 act as both resource & support centre within the vacinity of Distance
learners because there is always possibility of meeting the other fellow learner in the study centre the
solation gets removed by inleracting with them. There is no doubt that establishment of the sludy
cenire is an expensive business, It ippears 1o be a gigantic task and people responsible for the
educational budget dare not touch this issue, The Study centres have fuiled 1o act as platforms for
removing learners isolation and provide library & other media facilitics at the time when they are really
in need. A training/orientation programme in the beginning, handiing and wsing media materials may be
mishandled by the students and may go oul of order. A nominal charge may be taken (o use gadgets like
VCR, Computers, Photocopy muchine and this amount may be utilised for the maintenance of these
gadgets.

SOME OTHER SUPPORT SYSTEMS: PRE-EN ROLMENT GUIDANCE COUNSELLING
SERVICES:

It means providing the information about methods, procedures, materials & requirement of Distant
Education to all for those prospective learnars who desire (o take Distance Education course. In order (o
reduce the drop-outs in DE pre-enrolment guidance would serve better. DE is the didy which involves
much strancows work fike responding assignments in time, attending PCPs_ lack of proper library materials
for reference ete. Distant learner realises thar he can not cope up with the DE. There arisc drop-buts in
DE also. Pre-enrolment guidance will resul in the enrolment of only serious and deserving students, This
would substantially help in reducing the Drop-oul & (ailure rates in Distance Education. 1t is noded that
highly intelligenmt & motivated students will learn even under the most adverse circumstances, provided
they have access satisfactory and appropriate learning matcrials, This wiry Ditop-outs can be arrested in
Distance Education system by providing excellent study materials & creating a pleasant environment
which encourage the students for Interaction with tutors & counsellers in order 1o maintain malivation &
interest,

EVALUATION SYSTEM :

in Formal as well 45 Distance Education. Formative refers to evaluation 1akes plisce from time 1o time.
Where as summative evaluation refers 1o evaluation at the end of the course 1o award the marks'rank In
DE formative assumes to be very useful as it plays a vital role, The results of the periodic/continuous
ARSCEEMEN! seTves important on the one hand by providing timely feed back 1o the Dhstant Learners (o
carrect themselves, judge themsehves, the value of the efforrs they have put in & 1o monitor themselves.
Onthe other hand they hiave been used 1o determine the eligibility of the Distance Learners Lo appear for
final examination, Hence (he Knowledge of positive results acts & a reinforcement to motivate to do better.
Evaluation is important for number of reasons. They are

* To monitor one’s performance and with a view ol improving it.
* To Satisfy onescll 10 achieve self sims and objectives,
* To adopt the practice of getting internally written marcrials evaluated externally and vice-versy,

But one thing DE should bear in its mind regarding the autonomy of the students like taking the
Examimation many limes. Allowing a number of allempts [0 Distant Learner is no doubt a desirable
thing and a healthy practice, but cerlaimnly not the aulonomy and frecdom to decide the papers in which
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and when to sit in the final examination. Because the exammation is hebd at scheduled time st fived intervals
and may not prove to be cost-effective from the point of view of the concernerd GIganisation,

Distance education has been adopted in almost all the countries to equip the people who have
willingness and ability, competence and confidence. Hence Distance Education schemes are usciul means
of Educational innovation, Technological developments and political requirement of the present day.

and pragmatic people who did nod go 1o schoal. So Edecation should be made in such away that student
trics o take and ultimately gets self-education, sell-direction, sell-reafisation and sell-guidance. It is true
to say that ai present there is none so great as the discovery of Distance Education for the beticrment of
the mankind since it has its own advantages. It is not an shternative system but culminated 10 provide
apportunity for continuing education to the interested learners through fexible learning system.

Almast all the Distance Education systems have committed 1o serve the lesrners with the best quality
materials, But there may be many practical constrainis in their working which lead 10 poor quality. 1t is
obvious that even an open bearning system, however open it might be, must insist upon & certain level of
competence which one has to bear in mind. 1n doing so we shall be fostering yet another system of majority
a5 unfil to receive the benefits of a modern kind of education. Disparity exists among convenlional
institution regarding the educational standurd, when critering of unifesrmity in festing and assessing there
can not be & cause for decline in the quality of DE. It i often proved that the quality is acquired by the
individual student in his own individualised process of learning is fruitful than the conventional system.
Education is what survives the learning process and therefore ji i immaterial by what process and media
onc learns.
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CHARACTERISTICS OF SELF-INSTRUCTIONAL MATERIALS
DEVELOPED BY INDIRA GANDHI NATIONAL OPEN UNIVERSITY

SPMULLICK

Self-lcarning materials [5TMs) are designed 1o impart measurable educational oulcomes in specificd
target groups of learners. Irrespective of their format, they have three comman features. They present a
limited amount of learning material st one time, The student is required to learn that material and to

student derives the maximum benefit from the instructional system.

Peychological Principles Underlying SIMs

SIMs are developed in accordance with the principles of efficient learning evolved by psychologists
under controlled Iaboratory conditions, These principles emphasise the need 1o specify the terminal

rate of acquisition and mainienance of terminal hehavioos. This is achieved by the application of the
principles of active responding, re-inforcement, gradual and successive progression and empirical valida-
tion.,

A learner can learn if he actively responds in a learning situation, In Self-Instructional Materials,
active responding is arranged with g limited amount of learning material with which he/she i ready (o
interact. Aftcr presenting learning material, the learncr is required to respond Lo questions based on thai
information. In this way, the leamner is made (o pay full sticntion Lo the learning maierial,

The principle of reinforcement is used as a control process for the acquisition of ,
Responses are required as a result of 3 contingent relationship between the responses of the learner and
the consequent event. They are acquired under conditions in which they are followed by rewarding events.
For these contingencies of reinforcement to be effective, rewarding events must follow the occurrence of
the responses being developed in the learner, If this s not the case, dilforent and perhaps unwanted
responses may be learat. In addition, & sufficient number of reinforcements musy he given 1o the learner
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in such a manner that the learner, more often than not, gives a correct response. In this way, maximum
reinfurcements are provided 1o the learner, According to the principle of gradual and successive
progression the initial steps are designed to evoke and reinforce responscs that have SCMTIE APPTORTmalicns
to the terminal behaviour, Ia subsequent stcps, changes which are in the direction of the terminal behaviour
arg reinforced, The SIM moves through fine graded steps, working from lower to higher and higher levels
of complexity.

Another impaortant feature of SIM is its empirical validation. Testing its efficacy on a sample of
intended learner is an essential ingredicnt. It is revised and impeoved umtil it demonsteates what it
purparies o tcach.

House Style of SIMs

Every open university adopts a house style of developing of $IMs. In IGNOLU 2 programme is
presented in torms of a combination of courses in 4 particular field of st udy, e.g Undergraduate
programme of BA, Diploma Programme in Management, MA Programme in English etc. Each course is
presented in the form of multi-media package consisting of 8 number of printed lexts, andio-videdo
components, contact sessions, assignments, Fbrary work, laboratory work, project work cte. Hence each
course comsists of a few printed booklets called blocks which form the pivot of the course. The
block generally consists of 60-80 printed pages. It covers unified theme. It contains 3 number of units.
Each unit is in the form of an interactive instructional lesson. It contains oriestation for learners,
introduction to the content, explanation of the topics covered and exercises (o help the students learn the
material. A unit generally consists of 5000 to 6000 words. This amounts 1o about 15-17 printed pages of
A4 size paper.

All the IGNOU units display reasonable degree of uniformity. A unit has six main Components vi.
structure, objectives, introduction, sections, sub-sections, self-assessment questions, plossary and sum-
mary. The rationale for each component &5 as follows :

The structure shows impartant teaching points. It specifies praded steps in which information i
presented. It facilitates the students 1o bocate relevant content, The objectives show to the students exactly
whit they are to do and what they will achicve after they have finished the unit. The introduction provides
linkage with the past learning. 1t also gives an over vicw of the unit and places the unit within the contex
of the other units contained in the block as well as its position in the course. The sections and sub-sections
present the lcarning material in casily nnderstandable chunks of subject matter and facilitate graded
learming. They ensure the progress of the learner from the saimple (o the complex. The self-assessment
questions provide evidence to the learners as to what they have learnt and what they have nol learnt. They
also show the learners what is important and also help them practice important responses. They also help
them measure their progress. The glossary and summary help the studenis 1o recapitulate impartant
bearning points. They reinforce learning and refresh and clarify important points for proper comprehen-
sion.

Process of Developing SIMs

The process of developing SIMs is implemented through seven tasks as shown in the flow chart in

figure 1. These tasks are as follows:

Task1:  Analysis of Syllabus (Programme specifications) and description of the tanget group
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DISTANCE EDUCATION RESEARCH IN CENTRE FOR
EVALUATION : A REVIEW

GSRINIVASACHARYULL *

L. Introduoction :

The Open University system has scquired high “isibility’ in India with the establishment of Andhra
Pradesh Opea University{now renamed: Dr B.R. Ambedkar Open University{ AQU in 1982, though the
development of Distance Education (DE) has occurred over years in the form of Correspondence
Education Programmes. And yet very few scem o consider this as anything more than a secondary or a
supplcmentary educational system. Despite the fact that Distance Education s offered us an acacdemically
viable aliermative in an increasingly over crowded Higher Education environment, it js yet to move from
the marginal to Lhe main stream of cducation, While open sccess and equal opportunity are considered
tor be values, very little atteation has been paid to the matter of how Lo make these two meaningful in terms
of innovative programmes of study designed to secure socially desirable results, We cannot afford o take
for granted questions relating to the kind, the quality and the content of open education in our cotntry.
There is o great need (o initiate an informed debate on a variety of issves connected with Distance
Education.

[tis against this background that the Dr B.R. Ambedkar Open University, which itsell i5 @ PIOnECT
in India in the field of open system of education, has estsblished a Centre For Evaluation {CFE) with the
following objectives:

I to plan-and carry out both exteasive and intensive research on various aspects of DE.

L 1o evolve rescarch-hased alternatives for improving the instructional process at various levels:

3. tostrengihen teaching in academic programmes at undergraduate and post-graduate levels:

4. 1o strengthen research at M.Phil and Ph.D, levels;

5 to provide for disscmination of research findings in the field of DE and

6. lovact as “a critical friend” in the process of formative evaluation of courses,

Though it is too carly to trace the trends from the select studies undertaken by the newly started
Cenire For Evaluation, the findings give feed-back for improving the academic and organizational
structures at varions levels for making DE more effective. This paper discusses the work done in terms of
findings and aspects studied while also pointing out future studies required. Related o this is an attempt

. .i-mu:uc Professor, Contre For Pualuaison, Dr, IR Ambedisr Cigem Umiverity, Jubibee Hillls, Flypdeyabad-S00 603,

The author expresses his deop sense of graritude o Prol C Subharss, Reactor and Fownder-Dhrccior of Centre for
Evaluation, Frof. ' Ramadsh, Regissrar and former Director of Cenbre for Byalatson and Prol. M Ssiyanasayvana Fao. Direcion,
LCentre for Evaluation for iseir conitant - encouragement, geidance asd inieresi in the Centre's evalunrion srudies.,
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to direct systematic cffort in particular arcas, within an accepted framework, in order lo enhance Lhe
theoretical knowledge.
200 Ratlonale of Research in DE:

It is only in the last few decades that the concept of the Open University System has eaabled us 1o
widen considerably the constituency of higher education. Inthe case of the Dr.B.R. Ambedkar Open
University which is about ten years old, wider gccess meant initiating the process of democratisation
and de-elitization of higher education. Gone are the days when educationists could say MORE MEANS
WORSE. How docs this initiative affect the basis on which higher education has been viewed from times
immemorial? Does it bring about social change commensurate with the directive principles of stale policy
of the Indian Constitution 7 Although it is a lithe premature to cmbark on an evaluation of the system as
a whole, (normally it would take anywhere between 15-20 years before an educational experimént merits
evaluation), it would be appropriate (o generate meaningful discussion on not only the socin-political
ohjectives of this innovative educational experiment, but also examine the direction in which this i1 grang.
For this reason, questions relating to :

a) the standard or quality of instructional materials produced ;

b} the type of instructional methodology employed,

¢} the multi-media suppost introduced in the delivery sysicm,

d) the flexbility or the opposite of the institutional matrix built vp,(whether it is sufficiently
indigenous or imported, inclusive or exclusive, enabling or disabling),

¢)whether the entire enterprise is effective, efficient —

these are far too important (o be allowed 1o remain unexamined for more than a span of one decade.
Hence, the urgent need to initiate an informed debate on these basie issues with relevant data obtained
from the Dr B R Ambedkar Open University,

With this strong rationale for conducting daration for the improvement of DE through Dr B.R.Am-
hedkar Open University, Centre for Evaluation, which was established as a separate Branch in 1987 has
conducted the following studics:

3.0 Research studies at the Centre for evaluation :

It is expected that continuous researches can resolve several issues mentioned above in the area of
DE. The Centre for evaluation has undertaken about thirty evaluative studies, of which twenty six studies
have been reviewed {(APPENDIX). The Indira Gandhi National Open University, a statutory body 1o
coordinate open universities in India, has sent a visiting committee o ADU in 1989, The IGNOU -visiting
Committee has observed that the Centre Far Evaluation has undertaken certain uscful studies, and
suggested the CFE should be consulled before starting any new courses. Distance Education Council
(DEC) has provided granis o the Centre for Evaluation to undertake rescarch studies. These are in
recognition of the important work being done here in the area of Evalumion of Educstion Programmes.
S1adies conducted so far in the CFE hove taken into account different aspects of the system. The reports
have been discussed under the following headings:

3l Eligihility Test
311 Profile of Non-formal Aspirants
312  Performance
313 Propagation of Educational Opportunitics
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iz Student Profiles

13 Multi-media Approach
331 Print Material
332  Radio and other Audio-Visual Aids
333 Counsclling

34 Testing ancl Evaluation Straicgies
341  Examinations :
142  Assignmenis

s Dristance

36 Time-Schedule

17 Peer Group and Others

38 Practicals

39 Socio- Psychological Factors

35.1 Study Habits and Self-Concept
392 Hesitation of Students
ER T Cost-Effectivencss
an Need-based Academic Programmes
A1 Elgibility Test (ET):
3L1 Profile of Non-Farmal Aspirants :

A study of the profiles of candidates appearing for ET (SUBBARAQ, et al.-a1989-2 j revealed that
a majority (82%) of the aspirants are in the age group of 21 1o 30. Backward castes(scheduled castes and
scheduled tribes) form only 12-17% of the total sample, Amaong non-formal sspirants unemployed
candidates are dominating the scene (62-68% ). Women had discontinued their previous education mainly
because of marriage. In this non-lformal group curiosly to learn, higher education qualification of family
members and social status figure in that order respectively.
312 Performance

The study of the performance of students in the ET{RAMAIAH & SRINIVASACHARYULL,
1992) reveals that among the successful candidates men. S5.C. qualified, unmarried, non-backward
castes {other castes) unemployed and young students oul number others.

But contrary to the popualar belief that the performance of weaker section (women, scheduled castes
and scheduled tribes) and the employed groups would be low, as they come from a relatively poor
socio-cconomic background and as they lapse into lower levels of educational standards respectively, the
resubts of the study show that it is nol true. With a few exceplions, pass perceniage of weaker sections
wis found 1o be above that of men and non-backward castes. The study aleo reveals that women over
men, students with higher educational qualifications over those with lower educational qualifications, the
marricd over the unmarried, the backward over the non-backward, the employed over the unemploved,
the aged above 31 years over the younger eandidates below 30 years performed better.
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Erom this it is clear that the Open University has realised its objectives by giving an opportunity for
higher education through Eligibility Test in which women {including howsewives), working population and
adults fared well.

Though a separate study was not conducted, when the shove study was going on, the overall data
showed that there had been relatively a higher pereentage of failores among aon-formal candidates in
‘GENERAL ENOWLEDGE' paper when compared io their performance in other papers relating to
verhal aptitude, which has been a part of the academic aptitude test conducted for admission to Higher
Education throughout the world The coatent arcas included in the Question paper on © GENERAL
KNOWLEDGE” as far as testing the cindidates for admission to Higher Education is concerned, have
n relevance (o the required ability to pursue Higher Education. Hence, one of the main reasons for the
relutively higher percentage of failures in General Knowledge, as expressed by the valuers of Eligibility
Test, may be that the content arcas included in Question Paper on General Enowledee do nof reflect the
intention mentioned in the prospectus that the content areas which are of inferest to the educated people
in general are included in Question paper on General Knowledge (SRINIVASACHARYULL, 1990-a).
This has led 1o the decision of the University to modify the pattern of ET paper.

1.1.3 Propogation of Educational Opportunities :

On the basis of a study on “Fligibility Test: Non-formal Stadents’ Response” (RAMAIAH &
SRINIVASACHARYULL, 1993), conducted 1o find ot (i) the robe of print and electronic media and
other sources of information in propagating the conduct of Eligibility Test, (k) the study interests of
students in terms of print media and (iii) the source of encouragement, a number of measures such as (§)
selection of media for effective propagation of educational opportunitics, i) idemtification of new
programmes to attract non-traditional students, (i) conducting various programmes (o develop study-
skills. communication skills, arithmetic and logical thinking abilitics for making potential students eligible
for higher education were suggested.

12 Stodent Profiles :

There were two studies (RAMAIAH, et al., 1990-a; RAMALAH et al, 1991} on students’ profile -
the first one of these was studied in 1989 where as the second ong, an updated version of the first one, was
studied in 1990, These two studices show the (ollowing trends:

i} The Dr.B.R.Ambedkar Open University is becoming increasingly populas s is evident from the
increase in the stodemt enrolment by about 432 per cent over the last eight years, 1.e 1983-84 1o
199001,

ii) The Dr.B.R Ambedkar Open University has been able to extend educational opportunities Lo
many sections of the people who cannot think of joining the formal higher educational institutions, A large
number of students enrolled in the university belong to the non-formal stream, who could not join the
formal institutions becaise of cértain rostrictions on admissions, To such scotions the Open University
provides access to higher education.

iii) The regional mediuvm of instruction(Telugu) is more popalar with the Dr.B.R. Ambedkar Open
University Students than English,.

This inchicates that stadents prefer 1o pursue their higher studies in the mother tongue.

i) In view of the objective of offering even non-degree certificate courses fior the benefit of working
population is various fields, courses such as Postgraduate Diploma in Public. Accounting (PGDPA),
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Postgraduate Diploma in Public Relation (PGDPR), Bachelor of Library and Information Sciences
{BLISc) & Certificate Programme in Food and Nutrition (CPFN) have been introduced.

v} Ape-wise delails reveal that most (B29) of the students are young {16-23 years).

vi) For the last six years, the proportion of enrolment through formal entry channel has been
increasing (from 15% (o 34%).

vil) Though the proportion of unemployed students is more than that of the employed, in the Indian
context the proportion of working population is significant (4(0%).

vil) Among women a large number of students are unemployved and are house-wives (B3%:).
In sddition to these evalustion stuchies on student profiles the Centre has provided Database

Documents on students’ enrolment 1o various funetionarics (RAMALAH & SRINIVASACHARYLILL,
1994-a ta ).

13 Multi-Media Approach :

331 Print Material @

When the preliminary study on 'Courses and Programmes’ (SUBBARAQ, et al., 1989-b), was
conducted it had revealed that most of the students feht that in the PRINT MATERIAL certain concepls
were not explained and that a few ideas were not illustrated and that particularly, the lessons were diffiult
in terms af their content. Later the PRINT MATERIAL was rewritten in self-instructional style.
Posi-Test has yet 1o be undertaken.

The major fnding of the sindy conducted on counsellors’ opinions (SUBBARAO, et al., 1989-d)
sevealed that the COURSE MATERIAL of AOU is  appropriste  in terms of content and
readability for learners, accurate, good 1o excellent and adequate. Examiners reported, m another study
(SUBBARAC, et al., 1989-¢), that the print material supplicd by AOL & used only partially in writing
the University examinations,

3372 Hadio and other Audio-Visunl Alds :

In the study on Multi-Media Approach (SUBBARAQ, et al, 1989-c); it was abso found that EADIO
LESSONS were not popular, and the facilities for AUDIO AND VIDEO LESSONS available at the study
centres were mostly not made use of From these two studies - (i) on the Eligibility Test and (1)
Multi-Media Approach . It can be concluded that though students joined the courses with an interest
in learning through AUDIO-VISUAL AIDS, they were nol availed of by the miajority of the students for
vartous reasons such as lack of physical facilities, lack of required attitudes and skills in coordinators and
connsellors in using Audio and Video lessons effectively.

333 Coomselling :

Relatively more students appreciated contact-cum-counselling classes. Altogether the components
of instruction were not effective at the expected level, the study reveals and underscores the need 1o study
inclepth the implementation of multi-media approach (SUBBARAQ, ¢t .al. 1989-ch,

The study on ‘Summer Schools’ (Ramaiah, et al., 1990-b) reveals that counsclling classes in summer
schools are attended mostly by those who do not possess any formal educational qualification. The
non-formal students' experience were different from their expectations during summer schools while the
formal students felt that their cxperiences were upto their cxpectations. In this study the responses of
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obaervers and coordinators on the questionnaire reveal that lack of proper communication to students
regarding the nature, scope and importance of conselling classes, and lack of special effort to motivate
students may be important reasons for the absenteeism of the students in counselling classes on Sundays
and during summer schools, From this study it was concluded that individual student's aspirations should
also be taken into consideration while organising instruction,

The sbove mentioned studies reveal that print material is the only instructional component that
reaches almost all the students.  But it does not mean that print material is more popular than other
instructional components such as radio and other audio-visual sids, and counselling,

34 Testing the and Evaluation Strategies :
341 Examinations :

The study on Testing and Evaluation Strategics (SUBBARAD et al, 1989-¢) reveal that though the
percentage varics from subject to subject, on the whole the majority of examiners felt that there was a
need for necessary changes in the pattern of the question paper, particularly in terms of length of paper.
Regarding the performance of the students who appearcd for the examinations, 68% of the examincrs
graded the communication ability of the students as ‘good to Fair® while the understanding of the subject
matter a5 reflected im the answers of the candidates was graded as fair by 57% of the examincrs. It 15
interesting to note that none of the languages (English and Telugo) examiners graded the students as good
cither in their communication ability or in the kevel of understanding of the subject matter,

142 Assignments ;

The following gaps are found from the study on *Assipnments’ (SUBBARAQ, et al,, 1989-f) in the
implementation of the schedule of assignments |

The assignments , which are supposed to play the role of giving feed-back to the students in learning
during the formative siage, have nol been used pccordingly. The assignments were submitied | on an
average one assignment per course that oo once in an vear, by few students who attended counselling
classes regularky.

The valued assipnments were not returned (o the majority of the students for varioos reasons such

a5 failure to value the assignments in time on the part of the counsellors, pon- availability of the sindeniz
Lo collect the valued assignments back.

The guestion papers for assignments had reached the majority of the students late, The basic concept
and role of assignmenis in open learning 5 nol clear to the functionanes, There s o lack of
coordination among the different departments and functionaries. There is a lack of integration of
assignments with counselling and Audio-video classes,

A5 Distance :

From the studies on the ‘Geographical Spread of Study Centres of APOL" (SUBBARAD, et al,
1989 -g), the 'Geographical Distribution of students of Undergraduate Courses’
(SRINIVASACHARYULLU, 1991} and also from the sivdy on the effectivencss of counselling classes of
First Year Undergraduate Courses (RAMAIAH & SRINIVASHARYULL, 1991), it.was clear that
distance played an important role in the enrolment of students and aitendance. In the case of First Year
Undergraduate Courses, the percentage of students enrolled in a study centre was inversely proportional
to the distance between the study centre at the centre and the concentric zone of residences of the
students, In the case of First Year Undergraduate students more than 85% of the students who attended
the classes belonged to the ronc inwhich study centre was located. But as per the study on the effectiveness
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of counselling classes of Bachelor of Library and Information Sciences{BLISc) (RAMAIAH &
SRINIVASACHARYULL, 1991) distance has not nfluenced the attendance of BLISc students at
Sunday counselling classcs. Though the attendance is not compulsory, there is no significant difference
hetween local and non-local BLISC siudenis in their attendance performance. In the study on Dispersal
of Sindy Centre' (RAMAIAH and RAJAMOULI, 1992), a number of towns were identified for the
establishment of future Study Centres of AOU on the basis of the aerial distances of each from the seventy
foar Study Centres existing at the time of the study.

36 Time-Schedule :

In the study of 'Face-to-Face support services’ (RAMAIAH & SRINIVASACHARYULU 1991-c)
from students’ response it is evident that availability of studcnt services, whether il is a counselling class,
practical class or broadcasting radio lessons, at suitable time from student point of vicw is more important
far the cifectiveness of the services in terms of their usage. Al least advance information about the dates
of programme schedule was considered nocessary by the students as reported in the study on "Summer
Schonls' {RAMATHAH, et al, 1990-h).

3.7 Peer Group and Others :

It is quite interesting to note that all the students, both formal and mon-formal, in this study
(RAMALAH & SRINIVASACHARYULU,1991-d) have benefited from face-to- face contact learning
if not through the contact classes provided by AL with the help of their eolleagues, fricnds or relatives,

Maoreover, both the studies conducted on students of BLISc and First Year Unri:rgnﬂuﬂc Courss
seveal that more than 75% of BLISc students and 86% of First Year Undergraduate Couiie Studenis
found that meetings with other students were ‘helpful’ to very helpful ”.

i B Practicals :

The study on fsce-to-face support services (RAMAIAH SRINIVASACHARYULL, 1991-C) shows
thiat even in the case of practicals, among svicace students the majority of the open university studenis in
gencral and all the employed students in particalar would like to have two groups of time schedules For
practical classes so that they could choose convenicnt dates. Besides, the prosision of two groups of same
practicals would help the weaker students if they wand to repeal.

19 Soco-Psychological Factors :
191 Study Habits and Self-Concept : ‘

The study of ‘the relationship of study habits to self- concept, (SRINIVASACHARYULU, 1990)
reveals that the measure of study habits is significantly positively correlated with self- concept. Self-concept
ol the aged and employed female students with high lewe] study habits is better than any other combination
ol the variables relating to sex, age, employment and study habits.

3192 Hesitation :

The responses of the students of a conveational universaty such as lnck of interest on the part of their
teaching community and their hesitation during lecture to get their doobts clearcd reveal the social
distance between the teacher and the taught (RAMAIAH & SRINIVASACHARYULL, 1991-C).

300 Cost-efTectiveness

From the study on ‘APOU - A Critical Profile’ (SUBBARAO & SRINIVASACHARYULLU, 1991),
the cost analysis shows the trend towards the gradual decrease in the ratio of Income and Expenditure of
AQU during the last four years.



Al Need-based scademic  rogramines:

The siudy on “Social Demand snd Need' (RAMAILAH et al, 1993) was conducted on a sample
representing the charactenstics of various groups from rural, tribal and urban arcas, spread over the state,
culling across sex caste, education and occupation. Though a aumber of new academic programmes and
ficlds have becn soggested to ensure need-based and relevant courses, it is intéresting (o note that the
effectiveness of vocational education programme, the study observed, lies not in certificate courses of
routing lechnigques bul m those programmes which emphasize problem solving process: In other words,
the aduli learners appear 1o be concerncd about those aspects of their Bves that have not tradionally been
regarded as ‘academic’-emotional, interpersonal, spiritual and social factors.

A0 On going Research Projects :

1.Cost-Effectivencss of Distance Education System - A Study

2. Performance of Study Centres - A Study

3, Use of Radio and Audio-Visual services -An Experimental Study

4, Apprasal of Counselling-cum-contact classes of AU

5 Revaluition of Student, Answer-scoipls - A Study

An important point to be noted about the ongeing studies in this Centre is that & majority of these
studies concern themselves with problems of distance education among vudents in general and the
deprived communities in particular. Another inleresting feature is that these studies are increasingly
wdopting the methods of case study ind pacticipant observation in addition 1o the usual sample survey
approach.

50 Fuilwre Studies 1 Scope And Perspeciives :

The foscus of future studies will continue to be on the edocation of deprived communities, Apart from
these, aitempts will be made 10 organize studies which explore the relationship between education and
socio-economic development in rural arcas in a comprehensive way, These studies would be broader in
their scope taking villages and blocks as units instead of concentrating only on certain sections of the rural
community. Thos, the main thrust of future studies in the Centre will be on "DE in 8 developmental
perspective”. The studies will be both extensive and intensive adopting both survey and case study
approaches,

The initial efforts in the ares of multi-medis approach were restricted 1o studving the access and use
of various indfructional components.

It is through these initial efforts that a need s felt o investigate the scope of the print-material vis-a-vis
other instructional components (o (ulfil comprehensively the different objectives of instruction. And,
consequently, the brosder view of researches in this area is taken in terms of Educntional Technology.

In the area of educational technology, there is a need to identify the best possible combination and
sequencing of multimedia. The Centre is planning to explore several ways of having external measures for
the purpose of validation besides criterion scores of learners. Results for successive years, criterion score
distributions hased on the effecis of different groups with known profiles of learners” attributes are some
of the significant measures utilized for the purpese of validation. Moreover, the instructional practices
will be studicd in the manner that they can be seen in the perspective of the influence of all relevant
factors. Methodologically, therefore, the issue here is to bring out the relationship between one or more
factors and all other factors in the total system of instruction, This systematic approach to the study of
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mstructional problems may belp identify the entire mative of relationship of an instructional variable with
the total system,
Some of the studies which need urgent attention are ;

L. Need assessment of tanget group learners, identification of courses and feasibility studies for new
COUFSES |

2. Rescarch efforts to be made for cvolving appropriate strategies of ingtruction for different coures
in DE;

3. Stodies are to be made for understanding the intricate relationship and dynamics existing berween
different internal and external forces in a mtegrated form at AQOU

4. The gradual decrease in the ratio of income and expenditure is indicative of the mpartance of the
study of the economics of DE a1 AQU taking into account the overall functioning of an institution/system;
60l Conclusion

The future course of rescarch in the Centre For Evalustion would be one which views DE in a wider
perspective, In the rescarch and development activities at CFE, efforts have been staried mgiily to
systematize the practices of DE. This developmental effort, therefore, inchudes mainly the research
altempd ol bringing about improvement in the quality of sysiem of DE. As a result of these rescarches the
potential of various instructional inputs as they function in the system of instruction would be known in
relation 1o many other attributes of the kearncr, and environmental conditions,
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ECONOMIES OF SCALE AND CORRESPONDENCE EDUCATION

S.KISHORE

lintroduetion

The educational sector, especially the higher education i the country is largely financed by the
Giovernment. Due to the rapid expansion of higher education system in recent times the burden on the
state has been steadily increasing. The challenge of ever growing demand for higher education vis-a-vis
the declining trend in resource allocation can be expected to be met by an cmerging aliernative mode
namely correspondence education.

There is o recent realisation thar correspondence education can also overcome the spatial and
lemporal constraints faced by the formal system. However, in view of the fact that the state has nol 5o (ar
evolved a clear funding policy for correspondence education, they are considered as self-spporting,
For their sustenance unlike conventional sysiem, they need 1o be economically viable, |

For the economic viablity, any institution has 1o schieve cconomics of scale, In an industrial
enterprise, the relationship between the volume of oulput and the amount of invedment is said to
determine the economies of scale. Akin 1o this, by assessing whether economies of scale i favoured or
disfavoured, the viability of correspondence education is determined. This article proceeds (o examine
this issue by choosing the Institute of LCorrespondence Education (ICE) of the University of Madras as a
Casn

Expenditure and per Caplta Cost :

The Institule of Correspondence Education (ICE) of the University of Madras has been established
m the year 1981, It is sppended o the conventional system of the University and imparts education from
certificate to Ph.D. level in various branches excepl in science discipline. ICE admits even those wha have
not completed 10+ 2/pre-degree 1o Bachelor's degree under the open system. [CE has the privilege of
having recorded the highest enrolment among the correspondence institutions in the country, the annual
enrolment having crossed a lakh in 1987-88,

ICE incurs expenditure under several sub-heads which have been grouped together and collected
under four major beads. In doing =0, only the annual recurrent expenditure has been taken inlo
consideration and the capital expenditure has not been included for the study. The four items of
expenditore incurred by ICE are (i) Salaries (i) Matcrial printing, distribution and examinations {1}
Contact classes and (iv) Miscellaneous expenditire. The total expenditure for the years 19091, 199192
and 1992-93 along with stadent(weighted) enrolment and unit cost have been listed n Table -1.:




TABLE - |
Expenditure for ICE for the years 1990971 1 1992.93
5 . |
Year Total Expenditure Student {Weighted) Average Expenditure
(Rs.Lakhs) _._ﬂﬂmm___nﬂ_ﬂuw__
L] Jlﬂﬁ_.____.lﬁ.ﬂj_ 23
199192 L060).26 LELS6h a1
1992.03 LITL5G 12461 1047

The average expenditure per student has been caleulated from the tocal expenditiire and rhe
student{weighted) enrolment, the lager being determined by sandardising the student gnit. Stand-
lrdh:ﬁmhshmmﬁmdby[h:fmthl I:ntlﬁl:dﬂimm:dmd:ﬂunaput forth by the University
al various levels of study are not equal and hence the cost incurred for students af cach of these levels
would also vary (Pillai 1991), The student onit therefore requires to be standardised and this has been
done in the present study by assigning appropriate weighting at cach of the levels of gudy (Kulanda;
Swamy 1993). The enrolment determined in this fashion is called studens (weighted) enrolment, Based an
this the average per student expenditire worked out are Rs.939, Rs 65 and Rs. 1047 for the three years
of stucly (Tahbic 1),

Cost and Cast Types ;

The simple form of coss function relating fised, variable and toral cost (Rumble 1983) is given by
equation (1).
TC=F4 VN {1}
there TC = Total Cogt
F = Fixed Cou
V¥ = Variable Cost
N = Number of Students

From the equation (1}, the Average Cost (ALC) is derived by dividing the whole equation by the number
of students (N),



C_F
Ac =‘F— E +p|' ..................................... S R e et g I-{Ej

In equation (2), the average cost, AC, is the cost incurred per student or otherwise known as unit
cost; the marginal cost is the cost incurred for every additional enralment and s referred by V.

In Table 2 the total cost has been bifurcated into fixed and variable costs. The unir fixed and the unit
variable costs have also been calculated by taking into censideration the student((weighted) enrolmen .

TABLE -2 ; Fixed and Variable Costs for ICE

1990-91 199102 1992.93
%ﬂﬂ Total Llnit Total Unit Total | Unit
8 (B lakhs) _Cou (Rs) L (Relakhs) | CoufRs) (Relskbs) | Cou(Rs)
Fixed 963,30 761 12264 550 782.69 595
Vsl (810} (68.2) {B6.6)
- | z3aem 178 337.62 275 39457 351
(19.0) (318 | | (14

Figures in parantheses are the percentage of the total The salient feature which emerges in tha
fixed cost is very much higher than variable cost for all the three years{Table 2). It is also found that the
ratio of the percentages of fixed to variable cosls has been 2:1 (exception being the year 1990.9] in which
it 5 #:1) and this indicates that the expenditure incurred for administration and institutional overheads
{fxed costs) outweigh the teaching and academic delivery costs (variable costs), The educational sysiem
of ICE as such can said to be fived-cost oriented,

ICE AND ECONOMIES OF SCALE

It is generally possible to measure the vinbility of correspondence education in lerms of ‘sconomies
of scale’ (MADE, course ES-317, IGNOU 1993). In this study, the viability of [CE is subjected to test by
assessing whether economics of scale is favourad or disfavoured. Economies of scale is not an independent
entity but is a function of student enrolment. With the increase in student enrolment it s favoured as long
as the marginal cos (V) isi:uthuMaun,gcnuﬁ:[ﬁL‘} m:[iti:diuimw:din-'mnc.

For ICE, as the fixed cost constitutes nearly 6 percent of the total cost (Table 2), the optimisation
of resources is possible since the fixed cost does not vary with corolment. Moreover, m view of the fact

change with ihe number of students; the variable cost of Ra.ﬂi{mn:ginlmlq_\-’} is added to the fixed cost
for every additional enrolment.

Fixed Cost = Rs.722.64 lakhs, Varisble Cost = Rs.273



T36.20 14725 275
1 750,14 ol 7501 ¢
17764 LH |75 =
BOS. 14 2683 P
40,000 B32.64 r. (- 275
50,000 A6, 14 1720 275
60,000 87,64 1479 27 el
70,000 915.14 1307 e
80,000 942.64 nurm 275
960,000 970.14 1077 275 o
L0000 997.14 997 275
2,00,000 1272.64 3 275
13,00,000 1574.64 515 275
(400,000 1822.64 455 275
500,000 1207 64 419 275

ICE is therefore capable of TEdping econones of scale upto an operating. level of 5,00 000 students
attaining the economic vighil A .
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Comelusiom

In view of curremt economic scenario of declining trend in the resource allocation for higher
cducational sector, it is desirable especially for the correspondence education 10 be self- sustaining,
Optimisation of resources upto an operation level of 5,00,000 learners make ICE economically viable. It
can continue (o do 5o in future also considering the fact that it has been witnessing a consistent earolment
of more than a lakh annually since the year 1987-88. In the long ran, realisation of high degree of
economics of scale can generate savings for ICE, which when properly invested in activities like student
suppurtm#&nnmufﬁhmcfyhe]pinwichrﬁnglh:m:pemdrlkm:cﬁihigh:rtdmliunimpinud
through correspondence mode.
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Challenge of Human Resource ﬂﬂlgmnl &
The Need to Strengthen Distance Education System:
8. BHATNAGAR

A developing society is always face to face with challenges; the more it tries to overcome thesn, the
greater they mubtiply. Th:mthcmwﬂuﬂuuﬁmﬁgnndﬂtmnfmmmdm:ﬁrinf
ingenuily with which these challenges are faced and tackled refiect the health of a given society. We, in
Inchia have been in this process of confronting and quelling the challeages ever since we have set our foot
o the track of developmeni.

Te confine this paper to the problems of human respurce development. This single aspect of
development outshines in importance all other aspects of it For, it is the quality of the human being which
determines the over-all direction not only of its development process but also the day-to-day conduct of
the society. It commands 1 significance of its own in so far 25 the functioning of democracy is concerned.
We who have committed ourselves to the twin ideology of democracy and development must attend 1o
this problem on a priority basis, If today both democracy and development, have run into some
difficultics, it is perhaps because of the reason that we have not paid as much attention 1o hurman resource
development as we ought (o have done.

The challenge of human resource development that we confronted was unprecedented in the whole
history of mankind. For, it involved, first, 1o make such a large mass of humanity literate, snd, second, 10
inculcate in them the capability of forging ahead the cause of democracy as well as development, The
laiter aspeet, though scemingly innocuous, was both profound and pervasive, Thus, the task was stupen-
doass indesd,

As regards our past performance, it is a mixed bag of both saccesses and failures. This is evident
from the fact that while on the one band we have created a vast network of educational instilutions and
have alse bailt up large cadres of first-rate scientists, doctors, engineers, techniciins , managers; sceount-
ants, computer experts and the like, on the other hand, we could neither wipe out iliteracy nor could we
assure elementary education toaal,

Older challenges apart, various now challenges have come in our way. These may be broadly summved
ppras under;

a) The torrent of education-teckers is fast swelfing with an unabated spoed, making the cxisting

infra-structure burst on its seams, and

b) Those who arc already educated want more of education and that too of various new types, perhaps
“with a view to improving their station in fife.
We may now examine these two challenges at some length.



Challenges of illiterncy and new entrants

That alitthe over half of our nation s literate and that 100 after a “frantic effort” of nearly half o ::tuturar
speaks of the challenge ahead. If five decades were consumed (o attain the literacy rate of 53.2 per cemt™
how much time shall we take to attain cent per cent literacy. Though we have of late been captured by an
acute scnse of urgency and as a result, we have initiaied vanous types of voluntary campaigns. These have
also begus to yield encouraging results. But whether the figures of literacy attained through these and

Amyway, the challenge is quite daunting,

The other aspect of this challenge is the problem of the new entrants to the higher cducation. (f
late, we have been observing that the stream of the education-seekers at the higher echelons of the system
is swelling day by day with an unabated speed. A number of causes account for this unprecedented rush,
which may be spelled out, as under-

ﬁm.minwuumuiﬂdunﬂunalaprndlhuw:hdinitmﬂdin the early years of our
Independence (such as miss expansion of educational facilities, special concessians tothe scheduled custe
and the scheduled tribes and the others literacy campaigns ete. ete, ) have begun to yield their fruits in
recent years. The neo-literates are thos knocking at the door of the colleges and universities.

Sccond, the political process that has been under Way over since we installed democracy in our
country, has also of Late brought into its effeciive Purview those seetions of society which had hitherto been
touched by it but marginally. Huving become politically conscious of their stake in the decision-making
process of the society, they oo have been captivated by the ambition of higher education, Greater
percentage of the new comers hails from these sections,

Third, Green Revolution which has galvanised the living conditions of the middie level peasantry,
has provided an added spur ta the hitherto educationally-closed society of the countryside. Now they too
have realised the importance of higher education and have thys begun to send their sons (and even
daughters) to schoals and collepes,

Fourth’, our inability 1o delink degrees [rom employment, despite our svowed commitment o do s,
has made our voungmen and young women Lo continue chasing wildly the degrees, one alter the other in
an aimless pursuit. Had we been able to do our file bil to iranslate this ambitious part of the New
Education Policy { 1956) into actisl practice, we might have been successful in curtailing the present rush
o the iﬂhutinmﬂhigherlnaruing_ln & greal extenl

These new entrants seek education not anly in simple arts but in all those technical and non-technical
branches of knowledge which hold out 1o them the promise of respoctable salary and status in life, Thus
the demand is fast escalating for more of medical, engineering, scicnce, managerial and such other colleges
of higher learning.

The question that arises now s that if this rush remains unabated {which, instead of decrcasing,
appears to be continuously on the rise), where shall we accommodate the new- comers? And if new colleges
and universities are 1o be sel up, from where would the requisite funds For the same come? Already the
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existing institutions of higher learning are facing an acute scarcity of funds, How (0 manage them in a
proper way has become a source of deep concern for all those who run them, In such a situation further
expansion appears (o be a far-fetched idea. Thus, the challenge of the new-entrants is posing serious
problems.

Challenge of the already cducated ones:

Those who are already educated want more of education. Bitten by the bug of consumersism,
everyone who s in some emplovmend, aspires and makes frantic elforts to improve his cxsting salary and
status. This is no doobt a healthy sign of development. But the stradn that il is putting on the existing
educational infra- structure is rather too unbearable. This section of society too B responsible for the
escalabion of the demand for more and more institutions of higher learming.

Besides those who wanl on their own io change over to betier avenues of income and position, there
are those whom society wants to do the same. This phesomenon of retraining the existing personnel
(techmical and non-technical) of a factory or office, came into prominence in the wake of the current
national policy of liberalising the sconomy. As it is an open secret, there are scores of public undertakings
and government offices which are going into loss and have thus ceased o have any worthwhile utility for
the nation, may either be wound up or their extra flesh be chopped off. The question that has become an
issue of a scrious nation-wide debate st Where shall those workers go who are shown the door by their
employers? The only way by means of which these persons are saved of the danger of being thrown out
of thewr jobs i 1o retrain them for new svenues of employment.  Agsin, we necd suitable instituwtions of
various dilferent types which may bear the brunt of retraining, Whether voliional or forced; retraining is
nol & one-lime responsibility. Instead, it is an on-gong process of an unending nature,

In sum, the situation is that we necd more and more of schools, colleges and universitics which may
nob only be able to sbsorh the ever-grovang numbser of education-seekers but may be fit enough to cater
o the requiremenis of the presently under- emploved and the unsatisfied lot and abso of those who need
o be retrained for new jobs due to one exigency or another, Equally important (if nol mose) & that these
institutions should be well-equipped and well staffed a0 as to provide 1o the nation a Dirst-rate siufl of the
rramned personncl, Any compromise with the gquality wall adversely (el upon the health of this developing
nation

However, what has been observed in recent years is that the growing mability of the Government 1o
sel up pew mstitulions has led many a private adventurists to jamp mio the [ray, Objecively speaking,
there is no harm if private venture comes forward and shoulders the additional burden. In fact we have |
arrived al a juncture where the Government shall have 1o éncoorage on its own the privaie instilulisns (o
share ils enhanced responsibilities. Bul what worrics the saner minds i that some of the indviduals and
gven institutions that have come [orward to bridge the gap between demand and supply, have been
modivated more by the consideration of income and profitability than by the service to the commumity,
Though by no stretch of imagination can we expect the privile venture (o become so sellless as 1o deviole
itsell exclusively for the service of the society. Yet the way they fleece the young aspirants is rather too
snreasonable. On the top of i, the qualiny of education  that they provde s awfully  poor, The
nstilution that they set up iz but an apology for the same. In fact, these self- secking mdmiduals, most of
whom are politicians who enjoy vast power and patronage have discovered in this noble field o highly
lacerative business to mint millions of rupees overnight.



Hole of Distance Educaiion:

In a ticklish situation like this where the state is unable to cope with the fast growing demand for
higher cducation and the private individuals and institutions do not provide quality education for one
reason or another, Distance Education has an immense role to play. This fact was endorsed, among others,
by the G. Parthasarthy Committee which looked into the issue as carly as 1970, It observed,

“In & situation of this type where the expansion of enrolment in higher education has to
continue at a terrific pace and where wvailable resources in terms of men and money are limited,
the ovious solution, if proper standards arc to be maintained and the demand for higher education
from differcnt sections of the people, is (o be met, is 1o ndopt the Open University system with iis
provision for higher education on part-time basiz* 7

Al onc time, this system was fall of misgivings. But all myths such as the incapability of this system
to provide scicnce and other technical education stand badly exploded, A number of institutions of
Distance Education the world over have been providing very successfully instruction in medicine,
engimeering, computer technology and other services. The Indira Gandhi National Open University
(IGNOU) alier having achieved laudable success in arts and management education, has now stepped
into the realm of science and engineering education. Recently, it has instituted Advanced Diploma in
Construction Management and Water Resources Engineering , and a Post-graduste Dipbomas in Com-
puter Applications. There are a few other institutions in the country which have been successfully running
for @ number of years post- graduate degree courses in various science and technical subjects. Thas the
poteatial of Distance Education cannol be questioned any longer. This system can safely be depended
upon for quality education. If it is properly groomed, it can discharge the new responsibilities very
commendably, Already, it has given a good account of itself by not only absorbing the mammaoth overflow
fram colleges and university departments (total enrollment with the Institutes of Distance Education has
exceeded 12 per cent of the overall population of students in colleges and universities of the country), but
also by providing large cadres of trained icachers, librarians, cost accountants, COMPARY SCCrElaries,
management gradunies, law officers, adminirative personnel and the like,

However, all is not well with the system, Its functioning needs 1o be strengthened and streambined
both from within and from without, We identify some of the areas where attention needs (o be paid, as
under:

Public Policy :

Even afler three decades of its mception in the country, no clear-cut public policy regarding the
status, development and funding of Distance Education has been developed. There is no denying the fact
that much thooght has gong into this issue but much of it has remained sporadic and casual. The
parliamentary statute governing the Indirs Gandhi National Open University which entrusts the develop-
ment, control and funding of Distance Education to this University, does not enunciatc any policy about
it. The much cherished New Education Policy makes but a passing reference to it, while recognising the
immense potential of this ‘powerful instrument' It strikes a note of cantion saying that it will have 1o be
developed with care and extended with caution™ The Rammurthi Review Committce does aol appear
to have thought fit 10 consider it at all, much less spelling out & strategy for its development s it has done
with regard to the other aspects of the educational system. The Eightth Plan also remains silent about the
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policy of development of this system. 1L simply lays down that “the additional enralment in higher
education during the 8th Plan i estimated to be around 10 lakhs of which 9 lakhs will be at the
undergraduate level. This expansion in I:'qh:r education, .. has 1o be accommodated... mainly by large
expansion of Distance Educalion System.”

The obwious outcome of the kack of any proper public policy counciation is that Distance Education
could not acquire the status of an sliernative channel of public instraction. In a developing democracy as
that of curs Dislance Education deserves to be conferred this status because of the inability of the
conventional system (o bear the growing burden of additional responsibilities.

This attitude of casualness and indifference on the part of the Government has led to a hap-hazard
growth of the system. Not only has its growth gone astray but its harbingers, initistors and promoters
have cast gleeful looks at it with 8 view 1o making money out of it. The commulaltive impact of these
developments has been that the system has developed so many deformities and angularitics that it will
take & long time 1o set them right and that 100 if serious eforts are made . Besides, there are a number
of basic issues which have remained unresolved ever since,

Thus, it is high time that a proper policy regarding the status and role of Distance Education vis-a-vis
the new challenges of development is enunciated. Al the same time, a suitable sirategy is to be devised as
1o how the thoughtfully enunciated goals are to be achieved. Omce this is done, due attention can be paid
toward the resolution of those basic issues that hamper the growth of the system.

Financial Support

There is no denying the fact that Disiance Education, based as it is on the economy of the scale,
hardly needs an external support. Some persons go to the extent of saying that it should yicld some
monetary surplus as well. Truly speaking, this is just a half truth, Once an institution goes into sirides, it
may be sell- supporting or misy cven generale some surplus, Butits establishment is a costly affair, perhaps
far costlier than that of a college of the conventional type. For, the distant location and the scattered
nature of its student populace as also its new mode of mstraction sets it differently from the latter in so
far as the initial requirements of an Institute of Distance Education are concerned. Unlike a conventional
college, its administrative wing. must be large enough to maintain an effective and constant laison with
its students and cater totheir mulifarious requirements. Further, it must have the requisite infra- structore
for the production and regular servicing of its study material which would comprise the wrilten scripis,
awdio and video tapes. Furthermore, it mest have a chain of study centres, having such facilitics as lecture
halls, libraries, laboratories and the counselling personnel. Then in addition to all thiz, it should have the
necessary infra structure ot fs hesdgoarters as normally go with an educational institution of the
conventional type. Thus, the basic requirements of an Institute of Distance Education are both diverse
and large, involving huge funds for their creation.

These requirements are far too many and too costly to be easily met by an Institution of limited means.
But for the IGNOLU, there is hardly an Open University or a Directorate of Correspondence Courses in
the country which may provide all these varied types of facilitics. The conventional universities which run
mast of the Directosates are no doubl in & position (o create many, (if not all) of them. But their misplaced
perception of the system, inhibiis them from viewing the requirements of their Institutes of Distance
Education kindly, That is precisely the reason why these Directorate of Correspondence Courses
could not come out of the conventional cocoon of the printed lesson-script and are benee out of pace with
the fast progressing system of Distance reaching.



These basic handicaps that this system suffers from eall for an immediate financial sapport of the
Government, 1t is high time that the Government should financially assist these Instivutes in ot least three
specific areas. These arc: First, the establishment of a network of study centres of a compoesite nature in
the length and breadth of the country, Well-equipped with libraries, laboratorics, lecture halls, video-
screening facilities, hostel for the visiting fsculty and the Eke, these Centres should serve the needs of all
the Institures of the country,

Second, the Government should also set up on regional basis Audio Cassetie Production Units,
These should be equipped with both hard and soft wares of the latest technology. That will facilitate the
Institutes concerned 1o hamess the electronic media for their instructional wse.

Finally, the Government should assist these Institutes in modernising their printing technologies.
How ironical does it look that these Instit utes depend as they do exclusively on the print medis, still employ
the long-discarded leiter press primting technology, Besides being inefficicnt and cost prohibitive, this
made of lesson production has been mainly responsible for bringing a bad name 1o these Institutes. The
Ciovernment should assist them in switching over to the Desk Top Publishing technobogy. The latter would
nel only belp them modernise their lesson-scripts but would improve their administrative methods in
various different ways,

Besides helping these Institutes in these three specific areas, the Government should concede 10
them their due share in the annual maintenance grant. Since they enroll with them more than 10 per cent
of the total studcat strength of colleges and universitics of the coant ry. they should be given a correspond-
ing share of the 1otal budgetary allocation for higher education. I this much claim of Distance Education
is given due recognition, this system would come out of the woods §n which it 35 lost a1 the moment.
Rationalisation of the System:

The system, as it has grown over the years, presents a spectade of an unplanned and hap-hazard
expansion of its network. Partly out of an allurement of income (s this system is supposed (o vield) and
partly out of the genuine desire to provide to the under-privileged higher education right at their doar-step,
the various universities of the country have reckleasly gone ahead in recent years to set up their own
respective Institutes of Distance Education. In this mad race, these have mushroomed in the nor hern
and the southern regions & large number of Institutes in close vicinity of one another. Almost all of
them adminisier, by and large, the under-graduate and the post-graduate degree programmes in wrls,
languages and commerce, Very few of them proliferate their activities in non-conventional and Jihse
oriented directions. Apart from generating an unhealthy competition among Lthem, this overdap of courses
has resulted into the frittering away of the precious little resources. Some sort of co-ordinastion on regional
basis needs to be urgently thought of if the existing study programmes are (0 be rationalised snd the tide
of further overlap is to be stemmed.

Another arca of operation where due attention needs (o be given is the quality of the study material
that these Institutes service to their students. The printed lesson scripes which form the onty medium of
instruction suffer from the insdequacy of the subject matter, poverty of expression/explanation and
tlustration, out-dated information, abundance of printing crroes and, above all, shabby set-up, This
quality of the study material seriously reflects upan the prestige and social acceptability of the system
at karge. This is an arca which needs 1o be taken care at the level of each Institute individually and
by the Institute itself, However, the higher level co-ordmaling agencies such as the parest universitics, the
UGC, the Distance Edvcation Council can assist these Institutes by stremgthening their faculties by
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eminently qualificd tcachers, Those Institutes which draw their main sustenance from the guest faculty
need to be specially taken care of in this respect.

To conclude, the daunting challenge of human resonree development and the inability of the state
tomeel this challenge through the instrumentality of the conventional system call upon Distance Education
to play its role in an enhanced and more constructive manner. However, keeping in view certain
misgivings about this system [Mmﬂpuﬁﬂhﬂumhmdthmmﬁmﬁm}ndmnm;in
deformities and angularitics that have crept info its functioning, demand that a high level commission/com-
mhmwwtmmummmﬁmhmmw aspects and suggest
ways and means to seitably prepare for this big nole. '
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RELEVANCE OF TEACHING FOREIGN LANGUAGES IN THE
b DISTANCE EDUCATION SYSTEM

JAGMOHAN SINGH BAINS

The history of distance education in India dates back to the early sixtics when the University of Delhi
staried the teaching of a few courses through the distance eduction technigue. Other universitics watched
this experiment with interest and some of them have decided in favour of introducing this new mode of
teaching. Since a beginning was made in this direction, there has been a steady bul continuous growth of
distunce education i India. At present, distance education is imparted in India by the open universities
and correspondence directorstes/institutes. Among the open universities, the Andhra Pradesh Open
University, Indira Gandhi Mational Open University, Kota Open University and Yashwant Riao Chavan
Maharashira Open University have carved out a place in about a decade, for themsclves in the national
education. While the open university system enjoys a good deal of freedom in the matter of devising new
courses and evolving its own system of evaluation, the correspandence directorates/institules confinue Lo
teach with the formal university system. The importance of both these constituents of DE is now widcly
recognized becase the performance of their students, according to a sarvey conducted by the University
Cirants Commission, is in no way inferior to that of the students of regular colleges, As the distance
education system is making steady progress, it holds out a great hope 1o the new and growing disciplines
such as the foreign langusges.

This paper is divided nto three sections. The first section highlights the importance of teaching
foreign languages in Indin_ In the second section, varions problems connected with the teaching of foreign
languages have been discussed in detail, whereas the third section considers the possibility of introducing
part-time courses in foreign languages in the DE system.

Importance of Foreign Language Teaching

FLT started in India nearly a century ago. During the colonial period, two major forcign languages,
French and German, were introduced in our country in ceriain schools and pniversities. FPrior o
independence, both German and French were taught mainky as literary languages through the grammar-
iranslation method. After the independence, duc to the enlightened policy adopted by the Ministry of
Education and the UGC, a vast aumber of foreign languages were iniroduced in various universitics/in-
stitutions in the country. Thanks to the visit of our first Prime Minister, Jawaharlal Nehru, 10 the USSR,
India's relationship with that country was strenthened and in the wake of development of Indo- Sowicl
relations 1 Centre of Russian Studics was sct up at New Delhi in 1965 which is now part of the Jawaharlal
Mehru Ulniversaly.
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A Corriculum Development Centre in Foreign Languages was instituted by the University Grants
Commission in 1986 as a general strategy or evolving more meaningful and cffective language curricula
which will be relevant ter the aspirations of the individual and the society within the perspective of the New
Education Policy. Tn its report published in 1990 the following arcas of wtility of foreign language learning
were slressed:

&) For the purpose of diplomatic and foreign relations .

b} For developing cultural, scientific and technological co- operation among different countries
of the world in gencral and with the countries of the Third World and those belonging to the Mon-
Aligned Movement in particular,

) For developing trade and commerce,

d) For security and defence,

e) For technology transfer.

f) For cultural osmosis of our literary and cultural heritage in countries speaking different
languages and vice-versa.

g For keeping the siate-of-the-art inventories of the sdvances in homan thought and science English
translations,

h) For encouraging international co-operation and understanding,

i} For fostering youth movements and exchanges.

1) For diffusing knowledge of cultural, scientific and technical devclopments of India 1o other of the
wortld through the respective forcign languages.
k) For a balanced development of the personality of the individual learner,

[ti.:uwﬂ*mnﬂmnmmgrhefm:ignhn;u:,grsFr:n:hhmh:zurnmpupuhrﬂdnnnmhunf
students join Freach language course to be acquainted with the French eivilaation, culture , eratisre and
way of life. It is with this end in view that Alliances Francaises (French Alliances) were st up in several
states of India. In 1959, Mr. Marc Blancpain, Secretary General of the Alliance Francaise, cxplained in
his preface to past | of Cowrs de Langue et de Civilisation Francaises (A course of French Language and
Civilisation) why people study French; he writes: "It is, first of all, to enter inio contact with one of the
richest civilisations of the modern world (o develop and enrich their minds through the study of a splendid
fiterature, and 1o become truly distinguished persons”. Freach is also o very uselul language in which all
sorts of information, from the fine arts to the modern science and technology, s available. It serves as a
“Window on the World", Since French is the language of science and technology, it is important for the
sconomic development. In 1971, 1 Masselin, A Desol and R.Duchaigne wrote a book for teaching French
to foreigners Le Francais sclestifigue ot iechnique (scientific and technical French),

In their presentation they write, " Though France remains the mother of fing arts, it should not be
lorgotten that she & also & country where schentific, industrial and technological development are
integrated into a value system that antributes to the exact sciences an impaortance, proportionate to the
role they play in the fife of the contemporary world. In India also the emphasis has clearly shifted over
the years from the study of French civilisation to that of French technology. The reason is simple and clear.
The times have changed and so have changed the expectations of the student lcarning French. Reading
an interesting paper at the All India Conference on “The Curvent lssues in Foreign Languages Teaching
in India® at Aurangabad in December, 1981, Dr.R. Borges, Professor al Jawaharlal Nehry University,
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observed, "In India also 5 new type of student was bora, The technical and social scientist in India is
intercsted to learn French not so much becavse he wants o enter into contact with another civilisation,
He wanis to join a French language course because it is going to help him to consult directly scientific and
technical books and documents written in French. He wants (o learn to speak French becanse India is
poang to send him aot only to France but 10 a8 Francophone country especially of Africa, under a joini
collaboration accord.” Some students may join foreign Language course in order (o bécome tourist guides
while still others may aspire to become translatorafinterpretess,
Problems

The Times of India Year Book for 1979 quotes 13 foreign languages being tanght in the country. In
1984 their number shot up 1o 25, All these figures point to astupendous growth of foreign language learning
within the five decades following the independence, Degree courses in some major foreign langusges have
also been introduced in this period, though pari-time courses i them continue to be more in demand, Iy
is now increasingly felt that the traditional method of teaching forcign languages with its insistence of
grammar and translation should be replaced by one through which competence in spoken aspect may be
developed. When we deade to teach Toreign languisges as bving longuages and s the same time sanisfy
the specific needs of an ever increasing number of students, the problems are bound to arise some of which
are discussed below:
Meeds of Learners Ignored

Let us begin with the students whao register for the pan-time course in foreign languages. They belong
toa variety of professions: university and college teachers, young college graduates, engineers, doctors,
scignce and humanily students research scholars, senior exccutives, office elerks, gecretarias, housewives,
students desirons of going abroad, clc., in short, an extremely heterogeneous group. Ohviously it s
impossible 1o cater to the requirements of such a heterogeneous groups of stodents in foreign languages.
Meither the books nor the methodology are suitable o the specific needs of the students because they aim
o imparting an elementary working knowledge of the respective foreign language. How can such courses
come up 1o the expectations of the students with varied motivations 7 The natural outeome is tha the
students are frequently absent.

Evaluation and Examination System

In the part-time courses of foreign languages offered by some universities weightage is shown only
on paper as being given (o the spoken aspect of the foreign languages, However, at the time of final
examination, marks are awarded (o the students irrespective of their actual performance in the oral test.
Mone fries Lo impress upon the students that spoken aspect is as important as the written one. Conseguent-
Iy, the studenis start taking the spoken aspect of the language casually and thus the very purpose of the
eouirse is defeated .
ImsufMicient muaterinls and aids

It is the paramoont duty of the universiyinsiiute authoritics to provide the minimum (acilitics-

proper class rooms, books, magazines, slides, tape-recorders, eic. - for an effective foreign language
teaching. How can a teacher, however competent and qualified he may be, produce good results with just
& text-book. Even the books preseribed for various courses are not easily svailable and the studenis have
to get them ssued from the Bbrary Tor shorl periods, with the resalt that they are unable 1o carry on with
the course effectively !




Tow lurge clusses

Among the foreign languages, French atiracts more students. When the French parl-lime courses
begin, the classes are usually quite large. 1t is not possibile 10 teach a foreign language effectively in a class
of more than fifty students. It goes withour sarying that one cannot apply the direct or sudio-visual method
to the teaching and learning of such large clusses,

The aforesaid report of the UGC sums up the following problems of foreign language teaching:

1) Only a handful of States have provided for teaching of foreign languages ar the high school level

ii) Forcign languages arc hardly unught at the graduste level in s large number of universities.iii

iii) Though foreign languages are taught at the Certificate and Diploma level in over 60
universitics, very few of them bave adequate facilities for teaching foreign languages af ' B.A.(Hons.) and
MLA. levels. ]

iv) In many universities foreign lunguages are grouped together in a single department instead of
there being a separate department for each foreign language. This impedes free overall growth of
forcign languages.

It follows from the above discussion that very little interest is shown by the universities and institutes
concerned o encourage the teaching and learning of foreign lnnguages in the degrec or puitrt-lime courscs,
The FLT has not been given the importance that is due to it in o vastly changing world of meaningful
wnternational communication. In the last few decades, some efforts have been made 10 introduce FLT in
the universitics and other institutions of the country, However, in some universities that offered part-time
courses in a few foreign languages, the situation was that foreign languages taught were appended to the
English departments. Consequently, there is a strong feeling that foreign languages as an independent
discipline have not yet been given adequale importance and stand neglected as compared 1o many other
subjects,

Grradually, the scene is changing and departments of foreign languages have been established in a
few universities. Even an entire faculty have been created at the School of Languages in Juwaharkal Nehro
Liniversity, New Drelhiwith 4 major thrust to FLT just like any other traditional discipline
FLT in Distance Education

A major development in FLT took place in late scventics when Central Institute of English and
Forcign Languages, Hyderabad, started post-graduste courses in o few foreign languiages through
correspondence. These courses leading to MLA. are of three years duration with a Personal Contact
Programme each year. These courses have proved to be a good suecess as a number of students ind
teachers seek admission into them every year. The stage is now set for the introduction ol part-lime courses
i foreign languages in the distance education system, The basic course in foreign languages can conlinue
to he offercd by the traditional universities. So far as need-based courses are concerned, our only hope
lies in the distance education system which can surmount most of the problems discussed above.

But the success of the need-based courses within the framework of distance education depends on
the following factors :

w) Print medin

In & country of limited resources like ours, one has to rely mainly on the print media It is
comparatively cheaper and more effective, But the print materials should be prepared with grest care so
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that the learners may understand them without any difficulty. They should be designed and presented in
such o way as to create interest and cxcile curiosity of the learners,
b} Electronic media

The roke of the clectronic media in the distance education system can hardly be underestimated. It
can meet diverse needs of a vast number of learners and can reinforce what has already been taught. That
is why audio and wideo cassettes are becoming more and more popular in our part of the world and no
programme in [oreign languages can be considered complete without them. The learners should be
encouraged to make extensive use of these casseties by making them available at the study centres nearest
to them, The learners may use them according (o their needs,
¢l Personsl Contsct Programme

The most important component of the distance education remains the personal conlach Programimes,
which provide an opportunity to the distast learners (o get their problems solved through personal and
face-to-face discussions. It is the duty of the organisers to ensare that the learncrs get satisfactory answers
io their guestions and go back fully satisfied. Personal contact progrmmes are of particular importance
in the matter of need- based courses in foreign languages because they make it possible for the teachers
1o understand the difficulties of the learners and attend to them personally.

Beferences :

L Repart of the Corriculum Development Canire in Forcign Languages, University Grants Com-
mission, New Delhi, 199, printed and published by Prof. 5K.Khanna, Secretary, University Grants
C s

2. Mauger, G (1959), Covirs de Langaee et de Civilization Francaites Paris - Hachetie.

3. Assclon, JLM. , Desol, A, and Duchaigne, R. (1971). Le Francagise Scienfifiquie ¢t Technigue. Paris:
Hachette,

4. Borges, R.(1983), "The Relevance of French as a Part-time Course in India Today” in The Curmeny
[ssiies in Foreign Longuage Teaching in India. Delhi ¢ Ajanta P ablications.,



DISTANCE EDUCATION FOR PRIMARY AND SECONDARY
TEACHER TRAINING IN TURKEY

LLDEMIRAY

BOZER
Abslract

Thia paper descabe in femes af the pedagogy, course materials, delivery systerns and evafuation of the
wo frachers trafning programmes vz, Pre-Bachelor Cenificate and University Degreg fo School Teachers,
affered through Anadof University’s Open Education Faculty (OEF)

Digtance education has proved particularly useful for training people in remote locations who can
nol wtiend classes af Universines, Studving at home, using distance sducation marerials, allows individual
adubs working in varions sectors of the sconomy 1o update their skills and continue thear training, Distance
educntion programm have also become increasingly popular vath people in urban areias who want 1o study
it home in their frec time or after work without the long evening commute to campus,

Struciure of Bistance Education in Turkey

Anpdohy University in Eskischir, Turkey, has a dynamic record of producing distance education
programs. The Open Education Faculty [OEF) wos established m 1952 as a braoch of Anadolu University,
located in the Anstolian ciry of Eskisehic, It remains the only higher education institution in Turkey
invalved in distance teaching. The DEF began in 1982 with two open educmtion programs, one in Business
Administration and the other in Economics (Barrows, 1990), Today there are programs produoced not
only in those subjects but i Nursing, Forelpn Longuage, Mathemautics, Sciences, Tourism, Business and
Training programs for the private sector, and Teacher Training (Demiray, 1990, Mclsasc, 1992,
Ower,1991; Yangin, 1989). There are also new programs being developed in Social Sciences, Home
Economics, and other branches of Teacher Training such as Forcign Language Degree Completion,
Physical Eduocation and Painting . These programs are planned for the 1992- 93 academic year.

Turkish educatronal progroms are seol on videotape 16 around 3,000 Turks l[iving in many European
countries like Germany to provide students with curmicula similar to that in the Turkish edocational system.
There are now  wbout 400,000 students enrolled in all of these distance education programms, @ visi
undertaking, indeed. The Turkish Open Education Faculty, which i coordinaled by Anidolu Unmversity,
provides distance edocation courses uing printed materials, television and radio programs. la addition,
contact with students is maintained through academic counseling, video education centers, student

information bureaus and a newspaper entitled “Anadolu’,
Development of Two Teacher Training Programs
Two of the most recent distence education programs are the primary igacher and sccondiry teacher

iraining programs, Morce than 130,000 primary school and around 54,000 secondary school teachers have
participated in Anadoly University's Pre-Bachelor Centificate program (Onlisans) and the University
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Degree Completion Program( Lisins Tamamlama). The Pre-Bachelor Certificate Frogram for primary
school teachers began in 1985-86 and is now being completed. The university Degree Completion Program
for secondary school teachers begun in 1990,
The Open Education Faculty in cooperation with the Ministry of Education, offered new distance
education oppartunitics (o solve the vasi feacher training problems in Turkey, Two main problems were
- One problem was that until I?ﬂ.iﬂlﬂimhhumiudin[ﬁmuryﬂhﬂuhwcmgmﬂuﬂﬁnf
teaching high schools, and they had only six years of education afler primary school, After the National
Education Basic Law of 1973, students wanting 1o be high school teachers had, at the minimum, sn
education from Two Year Educational Institutes. Afier 1982, the task of providing secondary level teacher
Training was given (o the universities { Yuksel, 1987).
Following their education, primary school teachers were hired 1o work directly in schools with litle

summer or during official holidays. By 1985 there were about 130,000 primary school teachers in need of
in-service iraining. As & result, in 1985 the Ministry of Education decided Loy use clistance programs 1o
solve the problem,

Frogram for secondary school teachers was begun.
Pre-Bachelor Tescher Training Program s Primury Teschers,

Prior 1o 1985, in-service training was provided by umiversity education faculties in MEANY UNVErsilics
i t Turkey using traditional face-to-face methods, These m-service courses usually lasted only [or
15-20} days and the number of teachers who received training was not high. By 1985 there wore ahout
130,000 teachers still in necd of in-service training. At that time the Ministry of Education and OEF sigmed

In 1985-86 Anadolu University's OEF registered 46,774 of the 130,000 primary teachers for in-service
Iraining, In 1986-87, there were 83,852 more teachers registered. Additionally approsimai ehy 2,500 retired
teachers were registered. Within at two years period, OEF had more than 130,000 tcachers registered for
the in-service teacher training program. The goals of the program were [0 help teachers become mere
elfective in the classroom, update their subject arca knowledge and provide them with a better standard
of living by rewarding them financially for participating inin-service training. The Pre-Bachelor Certificme
Program is & two year course of study.

Characteristics of the Pre-Bachelor Teacher Training Student,

The age of the teachers who enrolled in the program ranged from 27 to 67 vears. They were all primary
school teachers. Their professional experience ranged from 6 1o 40 years, Forty-five percent of them were
lemale and 55 percent were male (Ozer,1991), Fifty-cight percent worked in the couniryside and 42
percent of them were in city centers. Ninety four percent of the teachers were marricd and 6 percent were
single or divorced. One hundred sigeen of the teachurs wha registered for the program were from the
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Morth Cyprus Turkish Republic. These teachers were between 23 to 30 years old and their teaching
experience ramged from 110 7 vears (AOF, 1990},

Pedagogical design of instruction. Three main types of instreutional materials were used for (h
Pre-Bachelor Certificate Program. These were print materials, TV, and Radio course programs, All th
materials were prepared by well known Turkish educational experts and edited by OEF and Anadol
Umniversity educational staff. Pedagogically, the materials were designed 1o allow students 1o worl
independently, using printed materials which were designed cspecally with the distant learner in mind
Because of kmited avadlabality of ather types of media for the clussroom teacher, broadcast lelevision an
raclin were used primarily 1o support the print instruction. Prinf materials were designed with self-stod:
and self-cxamination sectiond which provided mdividuals wath feedback about their performance. Sto
dents corresponded with designated experts from Anadolu University when confromed with doubis o
gueries.,

Ini pddition to the 1cachers in Turkey, 12achers also participated from Western Europe, Germany
Belgium, Britain and France. Materials which were produced in Turkey were transferred 10 VHS ane
Beta Video formats for distribation 1o the OEF centres in Europe. Lectures were presented via broadcas
televisions by leading experts in the field. These lectures supplemented the printed text, Feedback wa:
privaded by the responsible projec units, Becuuse of the large mombers of teachers traimed in ihe shor
period of time, support services traditionally avmlable (o other OEF programs, sach as individus
counselling and face-to- face tutors, was not provided. 1t is hoped that in future projects this can b
improved.

In the first year of the pre-bachelor program 3,222 pages of prinled material covering 9 courses wer
sent o studéents, In the second year 2946 pages for & courses were sent. Thus during this two vear prograr
p total of 6 168 pages of maternal was received by the students. TV and radio programs «
approxmately 15 or 20 minwies were prodoced for each unit. Each course contaimed 6 10 15 such unit:
One hundred ninety five TV program units (4 todal of 65 hours and 142 radio programs (a ol of 4
hours) were broadcast during the two vears that the students were registered in the 1eacher trainin
Program {Demiray, 1990},

Table 1
First Year: 1985-86 Academic Year
Proe-Bachelor Certificaie Program

Hame of the courses Number of units Total T.%. broadcast tme
in minutes and seconds
1. Social Sciences 15 320" 42*
2. Science 15 293" 48"
3. Mathematics 15 313" 407
4, Behavioral Sclence 15 il4' 31"
. 5. Foreign Language- 18 337 307
6. Principles of Ataturk 15 342" 14"
7. Turkish 12 262" 23"
8. Teacher Study Guide G 137" OO"
9, Academic Counseling - - -
TOTAL 111 2321' 48" (38 hours, 41" 487)

(Sourre: Demiray, 1987, p. 38; Yaksel, 1987, p. 51).



Table 2

Seconid Year: 1986-87 Academic Year

i

Pre-Bachelor Certificate Program

Mamie of the courses Mumber of unils Total TV, broadcast dme

in minutes and seconds

| 1.Contemp. Technology 8 146" 13"
;2. History of Civilization G 83 02"
3. Methods of Teaching 18 333' 29"
| 4. Bducational Sciences 19 402 11°
| 5. Principles of Ararurk 15 ang' 16"
| . Foreign Language 1 18 343" 267
|
= TOTAI 84 1612* 37" (20 hours 52' 377)

{Source: Demiray, 1987, p. J8; Yiksel, 1987, ps 51).

TOTAL 198587

TOTAL 1985-87

The total time for the broadcast of 1v ms
during the |985-86 academic year wli::nm
The total time for brodeast of tv programs
during the |986-87 academic year was

Total number of the brodeast Program unils
'_?‘l-lﬂ:;i lhl:tﬁﬂfi:ﬂﬁ academic year was

ofal number of the brodcast program units
during the 1985 86 academic year was

A8 hours 41" 38",
26 hours 52" 37
635 hours 34' 25"

11
B84
195
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Courses. There were 15 courses in the pre-bachelor teacher traming program: 9 of them 1o be
completed for the first year and 6 for the second . The Rames of the courses, unit sumbers and times for
TV broadcasts are shown in Tables 1 and 2.

Graduation and Drop-out in the pre-Bachelor Program. Al the end of the 1985-86 academic year
41,718 students passed into the second class, Five thousand and Gifiy-six of the 46,774 students failed in
the 1985-86 academic year, thus registering a passing rate of 895%. Ar the beginning of the 198657
scademic year, there were 88,908 enrolled students including 83,852 newly registered studenrs. At the and
of the 1986-87 academic year 36,802 of 46,774 students completed their studics and were graduated from
the program. In addition, 780 Turkish siudent-teachers who were living in Western Evrope studicd the
cotrses and graduated. The graduation rate was estimated at 7955,

In the 1987-88 academic year 80,355 of the 93,198 students graduared, thus with 5 B9 graduation
rate. Through the end of 1991 there were an additional 13,468 cachers who graduated rom the program,
A total of 130,625 students graduated from the OEF Pre-Bachelor Certificate Teacher Training Program
for primary school teachers. The overall graduation rate, when the program was compieted at the end of
the 1987-B8 academic year, was 92.3 %,

The Demographics were as follows. Thirty two percent of praduates were female and 68
percent were male. Twenty percent of the graduates were 41 years old or older. There were 143 students
over 6 vears old, and 3 of them were 67 yvears old. One of these was female, two of them were mle
{Ozer,1991),

University Degree  Completion for Secondary School Teachers

This second teacher training project is a cooperalive effort of Anadolu’s Open Education Faculty
and the Minisiry of Education. The aim of the program i to provide one-year of additonal education 1o
the secondary school teachers who have previously completed a two o three year university education,
The University Degree program is designed 1o help them to update their knowledge of the subject they
teach ardto promote the opportunity 1o continue their acaderme: carcer by obtaining a university depgree.

The University Degree completion Program for secondary leachers began in April, 1990 by enrolling
approximately 54,000 teachers in several subjects, These were, Turkish Language and Literature, History,
Geography, Mathematics, Biology, Chemistry and Physics. During the 1992-93 academic vear, other
branches of the degree completion program like language teaching(German, French and English},
Physical Education, and Painting began (Anadolu Universitics, 1992),

Since 1980, when the Open Education Faculty began, the number of students who earolled in
universitics, including the Open Education Faculty, increased from 300,000 to 800,000, In spite of the
overall mcrease in numbers. of students in university programs, the propaortion of students accepled into
traditional university programs has declined while the proporiion of students accepted into Open
Education Programs has increased during the past ten years, For exampbe, out of 322,320 studenizs who
were enrolled m universily programs fn 1983-84, 281,703, or 87.4 percent, were enrolled in tradi inal
universitics. During that same year 40,617 studemis,or 126 percent were enrolled fn the Open Education
Faculty,

In 1990-91, however, 798,500 students were enrolled in both readitional snd open RIVETEIty
programs. Of those, only 434,748, or 54.4 percent were admitted 1o traditional universities while 363,752
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or 45.6 percent were admitted to the Open Education Facully (Anadoly Universities, 1992). These figures
reflect the fact that, although nearly twice as many students have been accepted into university programs
over the past ten years, the Open Educstion Faculty is absorbing almost half of that population, In other
words, while the proportion of students in traditional university programs has decreased, the proportion
of studenis in Open Education Faculty Programs has increased,

Pedagogical Design of Instruction. : Similar materials are used for the Degree completion program as
for the Pre-Bachelor Program. The primary medium of instruction i print material supplemented by TV
and Radio broadeasis. Al the beginning of the program, fifty-five books were prepared and published for
the seven branches of study. Each book consists of cight units, All units are wrilten and produced by the
content experts who arc drawn from diverse academic communitics throughout Turkey under contract 1o
the Open Edocation Faculty Board of Commissioners. Lecturers on broadcast television are given by
academicians connected with one of the major universities, These lectures, alongwith books which are
mailed Lo students, comprise the major part of the instructional package. Feedback s provided through
tests and self instructional materiaks placed s the end of reading sections in the uniis,

The program in each subject consists of eight umils of instruction for each of seven Gelds or branches
of grudy (see Table 3). The television programs which reinforee the print materials run aboul twenty
minutes per broadeast. TV and radio programs are produced by the Open Education Faculty and
broadeast by Turkish Radio and Television (TRT) on Channel 2 (or TV2) in the morning and channe! 4
{or TV4) in the afternoons. Radio programs are broadeast during weekdays on Monday, Wednesday and
Friday nights(Yangin, 1989). A total of 296 TV programs were produced and broadcass in 1991-92 for a
total of 99 hours and 144 radio programs were produced and broadeast in 48 hours of programming.

Examinations : Examinations for both of these programs are set under the suspices of the Anadolu
Computer Centre, twice a year. One of the examinations is mid-term, the other is the final examination. The
cxaminations are weighted 309% for mid-term end W9 for the final examination. Apart from these.
there is 0 make up examination opportunity  for students who have Toled. The :nmpuﬁiiiﬁ.‘é.'f‘ﬁ
make-up examination is similar to that of the final cxamination snd 1% used in the same manner,
Examinations use o multiple choice test system and are taken in 23 centres around the country

Courses : The secondary teacher degree completion program consists of seven branches of study.
The seven branches of study reflect the subject specialities of secondary school teachers who participate
in the Degree Completion Program. The courses are designed 1o update teachers knowledge particularly
in the areas of Science and mathematics. The curricolum is similar 1o a traditional undergradunte degree
program. Each of the branches includes its own subject related 1o that area of study, For examply, Turkish
Language snd Lijerature has 64 units of instroction covering ¥ subject arcas. Eight of the units is brosdeast
by television. Fifiy-six of them are broadeast by radio, Esch brosdeast program, wheiher radio or
television, is approsimately 20 minutes long. All 64 units of instruction have their aown print materials,




Tabile 3

T990-91 Academic Year
University Degree Completion for Secondary School Teachers

Television and Radio programs
Television Radio
|Branches Number| Number of hmadcast Number of [Broadcast
of units| Programs Programs [Time

1 Turkish Lang. '

and [ iterarure 64 8 160° 56 11208
2, History G4 8 160" 56 1120
3, Geography 56 24 480" 3z G40
4. Mathematcs 56 56 11208 - —_
5. Biology 50 56 112{r - -—
6. Chemistry (4 G4 1280 5 o

Courses for all 16 16 I - =
Total 4400 296G 5920 144 ZRRO"

{Source: The Open Education Faculty Degree Compledon Unit, May, 199.2)

Ciruduation and Drop-out in the Degree Completion Program : . Since the degree completion
program for secondary teachers is still in its beginning stages, full statistics are not yet available, OF the

estimated 50,000 teachers who have enrolled 8,525 graduated in 1991 with a bachelor's degree.

Table 4

1920-91 Academic Year
Tniversity Degree Completion for Secondary School Teachers

Graduates
Number of
Branches Graduates
l. Turkish Language
and Literature 4903
2. History F08
3, Geographyv 13212
4. Mathematics 163
5. Biology 293
. Chemistry 0
7. Phvsics {xi
Toral B525

{hource; The Open Bducation Faculty Degree Completion Unit, May, 1992




Conclusion

Both the Pre-Bachclor Certificate Program (Onlisans) for primary school teschers and the Unber-
sity Degree Completion Program (Lisans Tamamlama)for secondary school teachers have realised their
goal of providing additional educational epportunities for almost 20,000 teachers in Turkey for whom
in-service education was previously unobtainable. If numbers are a measure of success, then the Pre-
Bachclor Program was highly sucoessful. Virtually all of the teachers who enrolled in the perogram
completed it successfully. The opportunity to receive training beyond the six year minimum post elemen-
tary education which many had received, was very well received by teachers, At the end of the three year
period of the project, approximately 130,000 teachers were educated by distance methods through the
Anadolu University Open Education Faculty. This education provided a wide range of advantages Lo
teachers by updating their knowledge, keeping their minds fresh and promoding their professional
lives, Their status and their salarics have increased and they have gained promotion within the Ministry of
Education structure.

It is still too early to evaluate the success of the degree completion program for secondary Leachers.,
Because many of the teachers are wt different educational levels, it is difficult 1o estimate the length of
time all will take 1o complete the program. However, since there are lewer secandary school icachers in
this project, it may be possible 1o provide more counselling and tutoring support than was previoushy
available in the larger scale primary teacher project. It is hoped that most of the over $0,000 secondary
teachers will be successful in earning their bachelor's degree and upgrading their skills. The indicators
are promising, Alrcady between 8,000 and 10,000 are preparing to graduate this semester,

The teacher training projects in Turkey have been judged successful by the Ministry of Education,
Anadoly University Open Education Faculty and many of the teachers. Through the use of distance
education media and matcrials, reachers were offered an opportunity (o keep pace with developments in
education and work toward improving their teaching situations without havang to disrupt their 1eaching
schedules. There is no other way that such a large number of teachers eould receive this type of cost
effective training,
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PLANNING AND DEVELOPMENT OF DISTANCE EDUCATION
PROGRAMME IN NEW BORN CARE

MS. PITY KOUL
INTRODUCTION

The status of new born care in India is 3 matter of grave concern and has serious implications for
overall health status of children. Even though the improvement in health care services have resulted jn
bringing down the infant mortality rate, the neonatal mortality rate is still very high. The neonatal mortality
& due to combination of factors including poor health status of the mather during pregnancy, inadequate
antenalal care, unsatisfactory delivery practices, and inappropriate handling of new born.

This state of affair calls for well trained health workers mainly at grass rood level equipped with
knowledge and skills of providing new born care services effectively becanse 80%, of rural population is
cotered to by these workers.

deal with the health problems ncluding the problems of new born. Considering the fact that there i an
imperative need to equip them with the fecessary resources and skills 1o enable them to work effectively

Though the concept of digance education in health arcas in both developed and developing

collaboration with Pilani (BITS) and Tulane. National Institute of Health and Family Welfare is offering
programme on health and welfare munagement through distance learning for Doctors. At presen
IGNOU has taken the lead to launch B.S¢ Nursing for inservice nurses, and is planning to launch maore
programmes such as MCH, Geriatrics and on Aids ,

The paper would review in brief-
" Concept and characteristics of distahce education.
* The need and challenges of distance education PrOgTamime,
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* Salient features of training and training environment,

* Target group.

* Strategy of distance education programme in New Born Care,

* Designing and development of distance education programme.

Concepts and Characteristics of Distance Education:-
Varicty of terminologies have been used to designate distance education such as Telenscignment in
France, Frensiudium in Germany, Education Distancia in Spanish speaking countries and so on,
Dristance Learning is an educational approach in which a significant part of the teaching takes place
at distance ie. the teacher and the student do not need to be in the same place at the same time, The
tcaching is provided through stody materials using a varicty of educational media which may include print
maierial, audio-tapes, video-tapes, radio, television or cven satellite transmission combined with some
face to face tesching, cuidance and counselling.
Distance Education aims (o foster an independent and self sulficient learner.
Charncteristics of Distance Leurning'Education

* The quasi-permanent separation of teacher and learner throughout the lengih of the learning
process; this distinguishes it from conventional face 1o face education.

* The influence of an educational arganization both in planning and preparation of learning materials
and the provision of student support services,

* The use of techaical media-print., audio, vides or computer, 6 unite teacher and learner and carry
the course.

* The quasi-permanent abscoce of a learner group so that people are usually tanght as individuals
and nat in groups,

Besides these, three ather characieristics that can be identified with the distance education are -

* Teacher facilitates learning but does not have the major respansibility to teach

* Learning in one's own home environment helps the student 1o develop s self confidence which is
mostly lacking in the conventional teaching covironment and

" Any traming which requires mainly communily hased learning such as for the PH/HFA
ANM would be more suited to o programme of distance cducation.

Need nnd Challenges

In India, new born care services are provided by various categorics of health professionals w various
levels of care.

Neonatologists  Pediatricians/Pediatric  Surgeons Giencral Medical Practitioners

Nurses ANMs TBA, cic.

The curricalum of medical and nursing education does not give much input in nconatal training,
Although need for training has been realized by health planners professional bodies (NNF cic.) and nurse
educators, but so for there is no formal training (basic and continuing education programime] in this area
excepd some short lerm training courses being organized by various institutions.

The basic training programmes are designed in such a way that new born care forms a part of training,
The course content is integrated in various courses at basic and post-basic levels of traming such as
pediatric nursing, community health and obstetric nursig withoat any specification of hours sllotted 1o
course content in new born care.
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It has been seen thu majority of these programmes are not relevant tocurrent social and health needs
of community and there is serious bhandicaps in training (report of High Power Commines, 1989),

Due to all these reasons the health professionals (murses) posted in neonatal units suffer from large
lacumas in their basic training. To overcome this, a holistic approach in training is needed to meet health
necds of new born in hospital, community and family. As such a distance education programme for target
group could be developed 1o address the needs of new bomn care.

Target Group

facility, training needs and training status, it would be suitable for practicing nurses who form the majirily
of the nursing manpower and have pivetal role in delivery of healtheare system as a whole in hospital and
community. The programme could be developed after identification of training needs,

The entry level for admission 1o this programme could be General Nurse Midwife or BSc (M)
(RNRM} with 2-3 years of work expericnce in the profession,

Objectives ol the programme

* Strengthen knowledge and skills in new born care

* Improve essential new born care pracices

* Provide quality care 1o high risks and sick peonates,

* Develop clinical competence 1o provide quality care

" Develop managerial skills in organising new born care units and services

* Participate in training and research Betivity

* Develop an effective mubimedia package of learning material { self insiroctional Ml )

Smmrwﬂﬂmilgﬂ{:umﬂmﬁumhmm“

In the overall strategy of training, distance education could be adopred as an adjunct 1o the need
based oricatation. To know jts validity distance learning could be arganized in spegific areas of new born
care on pilot basis and later on developed to produce ones leading 1o the diploma or degrees. Such
programme will exposc the learner 1o the society in which he/she is living and working, Hence, then the
sockely with which health worker interscts is not a page of curniculum, It becomes a dynamic natural
environment which the student can see, question, interact so as 10 develop practical experience (o deal
the sitnation with confidence.

The following are the important steps in developing such & programme.

The course 1o be designed on the actual tasks to be performed by the Health Professionals.
Muki-disciplinary approach would be far more effective than the traditional segmented spproach of
training programme. The course contents are developed by a group of experts comprising of specialiss

n
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{i) Subject matter {ii) Educational technology (i) Medis
(v} Evalustion {v} Counsclling
The package so developed musp be pretested before uge,

For this Intra-departmental coordination would be needed with ATR, Doordarshan, UGC, IGNOU
andd university depariment of distance education,

A carelul monitoring of the programme and comparison of the students performance with traditional
courses woald be the best way to judge the efficacy of a distance education programme,
Steps in planning and development

* Designing of Material - Curriculum and Course Malerial

® Production of Course Material

* Distribution of Course Material

* Instructional System

F: Enppw-;: Services

* Assessment/Evaluation System

* Systems Management and Mainiensnee of Records of Learners
Designing of the Curricalum

The certificate “Programme! of 16 credits (8 credits in theory and 8 credits in practical ) in new born
care could be developed/organized for rget group on pilot basis. Experts from the field could be involved
in identifying course content ta be designed in the form of blocks® and wnits. Each course will be presented
in the form of multimedia package consisting of a number of texts, audio-video components, contact

Sesslons, assignments, library work, laboratory work/clinical wirk and project work. The proposed eourse
content could be designed in following arcas -

(a2} Physiology of reproductive system and fetal development.

(b} Basic concepts and definition.

() Organizing neonsial care units

(d) Preventive neonatology

() Perinatal problems

(F) Assessment udm:d!mmnlmdsil:l:mhmﬂhnhr

(&) Systemic disorders new bors babies

(h} Surgical problems of neonates

(i) Therapeutic procedures and handling of equipmcnts.
Course  Preparation

produced in consultation wigh the Course writers, in- howse faculty and producers. This material could be
L. In distance education, Frogramme” refers o curniculiam of combination of courses in a perticular fukd o study for

example B 5 Nutsing Programme; Managemea Programme eic

I8 #n indridual inveractive, seif-mstructions] lesson. It pontning crientation for 1opicy. cenvered and excercises o help the studeris
kewrn the makerial. A _Irnmw-uu-nmmm ol Ad aige | 000, S000 wiirds)
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peevicwed and reviewed by the faculty as well as outside media experts and edited or modified, wherever
necessary, before they are finally despatched to the Study Centres and Doordarshan,
Production of Course Material

The materials designed by subject experts have 1o be produced in a form suitable for use by the
students. This means, the course material is sent for composing and printing and also producing T.V. and
radio programmes in the studio before they are distributed 10 the learners.
Distribution of Materials

Once the text material is produced/printed, then it has to be despatched to the learners by post. It
may include open circoit or cable and a satellite transmission of Radio and T.V. programmes. Methods
of delivery needs to be efficient, reliable and cheap. Distribution can be direct 1o the student's home or
indirect to the centre where from they collect, depending upon convenience of students and alsathe syslem
Tollowed by the institution,

The most imporiant thing is to get the material v the point of use and in time by the stadents, The
siudenis musl know exacily,

* What they will next receive

* Where they will receive it

* How to go and get it if this is necessary
Instructional System

Different methods will be used to communicate with students at a distance, Usually Multimedia
approach in instruction is followed. It comprises;

** Scif-instructional printed course material

** Assignments for assessment and feedback

** Swupporting andio-video programmes

** Face-1o-face counselling by scademic counschors at Study Centres,

** Practical at designated Siudy Work Centeres

** Telecast of Video Programmes on National network of Doordarshan

** Broadcast of Auvdio programmes by All India Radio

** Teleconferencing
Support Services

Inorder to provide individualized support (o the students study centres/work centers are established
throughout the country. At the study centres, the students interact with the Academic Counsellors/clinical
specialistslaboratory demonstrators and other students, refer to books in the library, watch/fisten 1o
video/sodio cassettes. They also have an opportumity to consult with Coordinator on sdministritive and
academic matters. Al work centres, students get practical experience and interact with ficld staff.
Assessment of Lesrners/Evaloation System

Like any other educational system, the linal criteria by which distance education is judged is the
quality of its product - be it a centificate, diploma or a degree.

The assessment of the learners will be done by

(a} Self - evaluation exercises within cach unit of study {need not be suhmitted for evaluation).
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(b} Continuous evaloation in the form of periodic assignments, These can be Tutor Marked

and Computer Marked assignments,

{c) Term End examination which will be conducted every vear at study centres.

Systems management and the maintenance of records of learner

This includes appointments of staff, setting budget, account for expenditure, purchase supplies,
maintaining building and equipment, organize internal and external mailing services ete, It also includes
students information system such as

- accurale information to students and public

- quick and efficient response 1o querics made by learners and pullix

< maintaining and updating the records of students pertaiming to the regisiration, admission and

cvaluation

- quick response in terms of comments on assignments
Conclesion

Distance cducation has enormous potential for extending educational opportunities and for trans.
forming patterns of professional and vocational training mainly in the area of comtinuing education of
health professionals.

Inthe context of technical advances in new born care there is & great danger of a healih professaonal
to become obsalescent. Consequently these professionals need mid carcer training to update, 1o upgrade,
to broaden and diversify their knowledge and skills 1o remain competent in their profession.

Programmes leading to degrees or diplomas are 1o be offered 1o meet these requirements and often
there is a limitation for meeting such requirement by conventional means because of problems of access,
relevance and cost effectiveness. In such situation distance ecucation offers a greal challemge. These
techniques could be seriously considered for training in new born care by keeping following points in
mind:-

(a) Regulation of admissions on the basis of man power requirement

(b} Organiring and arranging intensive contact programmes

(¢} Utilizing a varicty of communication techaologies and collaborative effort within and among

the country,

(d) Estabhshing work/skill centres.

{e) Identifying technical committees at local and regional level for quality assurance.

The programme being highly technical and skill oriented in nature, quality can be ensured bw
producing quality print material (self instructional); with appropriate tulorial supprt, guidance and
counselling and intensive practical comtact programme, satellite transmission, elecironic media, projects,
case studies, exercises etc. and proper feed-back systems to monitor the effectiveness of the PrOgTaTme.
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The University of Philippines Distance Education Program®

PROF. ELIZABETH LORENZANA DIAZ**

To many of us, distance education is nothing new. Personally, | was first introduced 1o distance
education in the early 6ls, when, fascinated by the possibilities of the broadeast media, decided 10 write
my MA thesis on “The Use of Radio for Classroom Teaching” with the hope of developing and implemeni-
ing it in the Philippines. Unfortunately, no concerted efforts have been mad ¢ 1o exploil the full
potential of radic and television for education —- to solve the pereanial problems of lack ol schools,
qualificd 1eachers and other resources. The specific term used for broadcasting in edocution i "edues-
tiomal brosdeasting* '

A briel historical background on distance education will show that it had s heginnings in
“correspandence education” in the late 19%th century in England and the United States. The idea was (o
improve the cducation of those who could not sttend formal classes on-campus due (o various constraints
like geographic disance, family and work responsihilities. Until recently, "correspondence eourses” were
considered inferior 1o the conventional kind of lcarning. '

It was only in the 1970% when the term “distance cducation” was used and in 1982 it was adopted by
the International Council on Correspondence Education (ICCE), a major imernational body which &
now called the Internationsl Council for Distance Education {ICDE). This council is the only worldwide
organization for open and distance learning and is responsible for “facilitating collaboration among, its
member institutions worldwide and providing professional development opportunitics for its members
through regional and world conferences on open and distance learning. The ICDE plays an important
international leadership role in shaping the educational emvironment of the future.”

What exactly is distance cdueation? As the name implies, it is learning that 1akes place a1 a distance
where student and teacher are apart, unlike in conventional classroom learning where hoth arc face-
to-face. This educational approach Is more a program of self- study/independent lcarningy where the
siudent can bearn on his ovwm, at his own pace, time and place - whether fior Formal or non-formal educanon,
However, some face-lo-face instinces can be scheduled for specific activities like onienlations, consult-
ations and examinatbons: DE makes usé of & range of strategies and communication technologes like print,
andin, video, CD-ROM and other new technologies combining telephone, computer and interactive
communication facilities to provide learning opportunities off-campus. One important characterisiic of

* Paper deinered dunag the seminacsworkshop of “Upgrading Teachang and Struiegs Planning for English by (ko
Presideni's Commities on the. Improvement of Enghish Teaching on October 527, 1994 af the STTCISMED Avdworius, UP
DHlesman

«* The author i Assocuie Professor of Rrosdoss Communication at the Coflogs of Mass Conumunicasion amd Dhrector.
Disssioee Educanos peograsm, L' Dilisan
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DE is the need 1o individualize lcarning.  Much of the learning which will take place is the student’s
responsibility and will depend on the degree of his commitment to PUTSUE B CATCET.

Many advantages can be offered by DE such as: serving the educational necds of st wdents at all levels
in a wide variety of courses, expand opportunitics for education especially for the disadvantaged sectors
and improve the quality of teaching with the use of the best teachers and resources. Al these bencfits
outweigh the disadvantages of: isolation of students, rote learming, prejudice against correspondence
education and the high rate of drop-outs. Most of these limitations can now be overcome with the use of
new technology,

The University of the Philippines has taken up the challenge 1o provide the growing demand Tor
quality education in the country by launching its distance education program. Basically, the DEP ratioaale
emphisized democratizing sccess (o higher education by overcoming the economic problems, geographi-
cal constraints, the rigid structure of conventional education, strict admission rales, family responstbilities
and resirictive scademic calendars. The UP as pacesetter in higher education and as the premicr siate
universaty offersihe widest range of academic and professional ficlds of study and can draw from its existing
academic resources, faculty, research programs, the College of Mass Communication {CMC), the Institute
of Development Communication (TDC) and the Institute of Science and Mathematics Educition Drevelop-
mem {(ISMD) to develop its distance education program capabalily,

Thenped for institutional sell-renewal can be met through the establishment of DE which will Provide
the oppartunity 1o review, improve and upgrade UP.'s own capability as an educationsl institulion.

The DEP is U.P.'s response 1o “global development and institutional renewal.” Studies have proven
that Distance Education ix an effective alternate mode of education - “an alicrnative tor brackiticnal
classroom learning,"and U_P. is challenged.

The DE organizational structure i headed by the President who presides over his Advisory Council
(PALC} in formulating strategies, policies and programs. The System DE Office is in turn headed by the
Executive Director, Dr, Ma. Cristina Padolina and scrves as the Tocal paint for DE resource gencration
in the university in planning, organization, monitoring snd evaluation.” The Exccutive Dircctor heads the
Exceutive Commitiee composed of the Campus DE Offices of cach amtonomons il headed by a Direcior,

Presently, Manila's Director is De, Arturo Pesigan, Los Ranos, Dr, Felix Librero; Visayas, Dr. Aurora
Fe Bautista and Diliman, the author. the functions of the Campus DE Offices are: "o promaote, plan,
conceptualize and coordinate the implementation of, monitor and evaluate DE programs and provide
expertise and needed support by the academic units in developing instructional materials for use in the
DE mode.

The basic resources for the DEP will be provided by the university's existing quality faculty, library
and other instructional Lucilitics and degree programs which can be modified for DE cost-cflectively, The
experiences of the UP Los Banos, Diploma in Science Teaching, School-on-the-Air and the Telemedicine
project of Up Maila can also provide other expertise and resourees,

For its 1994 operating funds, UP received a lumpsum of PA.9 M for DE in the Gieneral Appropriations
Act. The ISMED Scicace Education vis TV project also received an allocation of P15 M for 1994,
Financial assistance and instructional support & actively being solicited from UK, Australia, Canada,
Israel, France, Germany, the US, UNESCO and UNDP,
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S0 (ar, the UP Diliman DEP has received the following curriculum and course proposals:

College of Architecture, Master in Architecture; College of Aris and Letters, Speech and Drama
{Woice and Diction); UP College Baguio, Master of Ars Program and Diploma in Physical Education;
Callege of Education, Certificate, Diploma and MA in Education; College of Social Work and Community
Development, Master in Social Work; and School of Urban and Regional Planning, Driploma in Land Llse
Planning {possible AIDAR grant from Australia).

The most urgent need of the UP-DEP is the iraining of personnel of distance education who have
to be informed about the overall functioning of the DE system, In this connection, many orienlations,
seminars and workshops have been and are being scheduled and it 1 hoped that maore faculty can avail of
these Iraining programs.

The University of the Philippines envisions the establishment of an Open University which will serve
as its fifth campus principally responsible for overall planning, resource generation, coordination and
monitoring of the conduct of DE and will operate from all AUs of the system. Regional centres will
also be established to administer local student support services,

The University of the Philippincs is advocating the passage of a pending bill in the Senate on the
establishment of an Open University patteroed after the British Open University with the UFP as the
implementing institution, considering the many advantages i possesses and can offer, particularly the
manpower required, its credibility and experience in quality higher education.

Education al a distance has moved beyond correspondence learning especially with the inireasing
use of communication technologies. Today, Distance Education has come up to par and sometimes even
superion to comventional cducation/learning on-campus.

With more and more administrators and educators realising and implementing the unlimited
potentials of DE for quality higher education, the country can be assured of achicving us cducational
objectives more efficiently and effectively.
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THE PRESENT STATUS AND THE FUTURE PROSPECTS OF
DISTANCE EDUCATION IN INDIA

FROF, RAI. KHANNA

and to all kinds of people especially in the developing countries like India, Distance Education has
emerged as an aliernative system of education,

The wide-spread urge for higher education witncssed in the developing as well as the developed
countries, and the inability of the conventional universitics 1o impart such education, has given Impetus o
the growth of this system. We can say without exsggeration that Distance Education is guing to be an
essential part of life for the coming pencrations all over the waorld,

According to the constitution, India was committed (o provide within len years free and compulsory
education 1o boys and girls upto the age of 14. Even till 1992 this goal has not been achieved. According
tothe Report of the Committee h:ad:dhyﬁehmr}mﬂmmhr (1990), only 419 of the bovs and 61,55,
of the girks in the age group of 614 do not amtend schools. If the constitutional commitment s to be
honoured, Distance Education is the only answor, The biggest attraction of distance education instilutions

practical constraints but undoubtedly one national niversily can cater to the whale nation and this is
possible only through the growth of modern communication technology and its growing use in higher
education. That is why Distance Education is called mitltimedia teaching learning sysiem. It makes use
afvarions communication media like printed texis, radio broadcasts, audio-video cassettes and compulers
o carry knowledge 10 the students, Therefore, we can easily define distance education as a teaching-
learning process in which students are separated from the teachers by a physical distance which i bridged
by Modern Communication Media, |

Almaost all the countries of the world, both developed and developing, have acknowlcdged the basic
importance of the system of Distance Edueation as a method of laking education (o those who were earlier
deprived of opportunities of learning through the formal system. 1n both developed and developing
countries, Distance Education has become popular with the educationists and the planners because of it
atility, high productivity, greater Mexbility, cost-eMectiveness and new communication fechnology, Today
more than 70 countraes of the world are offering Distance Education programmes in different forms, at
dilferent levels, to different types of peophe. In India, Distance Education has alrendy acquired a lot of
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credibality which can be seen from the fact that day by day, multitudes of eager learners are gelting altracted
tevaards it

Distance Higher Education in India has two major forms today (1) Open universities which are set
up through partiamentary or state legislative statutes and hence are fully autonomos in afl academic,
administrative and fmancial malters as the other cooventional universitics are, (2) Departments or
Directorates of Correspondence Studics run by the conventional universitics, They confine their study
programmes mostly to the traditional courses in various disciplines. These departments or directorates
are controlled and financed by their respective universitics and therefore, do not eajoy academic,
administrative and financial autonomy as is cojoved by the open universities,

Inmy bricl paper | want to bring out certain problems which are being faced by the Depariments of
Correspondence Studies in India both at the micro as well as macro levels, both at the theoretical as well
as al the practical levels. These problems are fundamental 1o the very existence of distance education
instituted and hence they should be tackled seriously so thal we are able o guide the process of
development of this system which has immense potentialities for the coming generalions.

The maost vital question before us s whether we are going to be tagged for ever 1o the conventional
universitics having no Academic, Administrative and Financial autonomy 7 At present correspondence
departments are controlled and financed by their respective universities and hence have no freedom 1o
frame their syllabi 1o innovate their system of examination. They have no option but 1o follow the sylbuds
of the traditional universities and adbere 1o their examination pattern. Somctimes the syllabi and courses
of reading are finalized a1 such a lare stage that it becomes, if not impossible, very dilficult to prepare the
study material in time for the students. Because after we get the curriculum, the study matenal is writien,
got printed and then mailed to the students. Andit requires sufficient time 1o go through all these activitics.
Similarly, the adminisirative and financial powers of the correspondence departments are very limited, as
a consequence somelimes they feel greatly constrained and henee hampered in their sctivities. And above
all the representation of these departments on the higher decision-making bodies of their respective
universitics is very marginal. As a result their peculiar stand point is not properly represented before any
decision is taken al the university level. The formal bodics of universitics play a dominant role in taking
decisions regarding the problems in the distance teaching dircctorates or departments, This saymmelry
destroys all initiatives taken by these departments for devising mnovations,

Inspite of the {act that it is slmost two decades that correspondence departmenis are the part of the
conveniional aniversities, the higher authorities usually fail to appreciate their specific s problems. They
Fail 1o understand that cven il they are the departments of the university, they have their peculing nature
and hence required specific treatment. As a result, the departments of Correspondence Studics arc
pul into greal mconvenience which ullimately leads 1o great frustration.

1 is really surprising that inspite of the fact that almost forty one universitics offer sorrespondence
courses, no well defined policy for funding these institutions or departments exist. 1t is high time that st
the micro or institutional level the position of the departments of correspondence studies is reviewed
thoroughly. Their objectives should be properly defined and their potentials should be fully explored and
pui into the service of society. For correspondence system to succeed, it is not only desirable but also
necessary that elforts be made to koit this educational system into the social fiber of the country a1 all
levels.

Besides there are certain problems which we face within the system itsell. Problems such as excessive
enrolment of students, fulure to use latest communication technology, poos epualay ool st wefy maderial, poos
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counselling and guidance, lack of motivation and absence of continuous student ovaluation etc. lead 10
the deterioration of quality of Distance Education. Indepth studics and rescarches are 1o be undertaken
in this regard so that we can bring about some improvement i the quality of the study programmes,

At the macro or national level what had been conspicuous so far is the absence of any perspective
planning regarding Distance Education. So far as the functions of the conventional universities are
concerned, we are very clear, but the functions of the institutes of distance education have not been delined
with precision. The system is still evolving. We are still far from sure whether the departments of
correspondence studies would have the same function as those of the depariments of the conventional
umiversitics? 1f yes, in what respeet we differ from the other departments and if no, what precisely would
be the functions of Depariments of Correspondence Studies?

The role of U.G.C. in macro level planning of correspondence or distance education in India may
be taken into consideration here. The UL.G.C. has been guiding the establishment of distance education
institates in Indian universities through elaborate guidelines prepared by it for the establishment of
correspondence course, It has a Standing Commities on Distance Education which formulates policies.
The U,G.C. deals with Distance Education separately from the other depariments of 1eaching and
rescarch in the universitics, and has special rales for the Gnancial grants to the correspondence courses
on the recommendations of the inspection commities deputed by the UL.G.C. The latter gives grants 1o
the universities starting new courses or depariments of Distance Education. Originally the U.G.C. used
1o give financial aid 1o the university departments which were running on a deficit only. But this policy
was biter changed and the U.G.C. started giving grants to all the institutions irrespective of whether they
were making profit or loss. The Inspection Commitiee examines the need and relevance of programmes
proposed 1o be started, the competence of the university 1o manage the course, the compeience af the
reaching stafl and other facilities available in the university relevant to the course. On the basis of the
recommendations of the commitice, fonds are allotted for a specific programme. Beyond that, UJG.C.
has not been seriously concerned with the management of correspondence courses. Guidelines are often
nedt atrictly sdhered 1o, Mo steps are taken 1o regulate the quality of icaching materials and other functions.
Consequently it is upto o particolar university whether academic standards are maintained or not. Thas
we find that the system of correspondence studies is running in the universities of the country without any
purspective planning,

Mo doubt, recently under ihe chairmanship of Dr G.Ram Reddy, U.G.C. has set up: (i} A Working
Group on Distance Education; and (if}) A High Level Commiltee. These committees have considored
the problems of the institutes of distance education thoroughly and had prepared the proposals for
upgrading the eorrespondence courses institutes or directorates to the Distance Education Mode. These
proposals were discussed in May 1993 in the meeting of the Viee-Chancellors of 18 universities having
institutes of Distance Education, Taking into consideration the various recommendations made by these
committees, the UG.C, has prepared a detailed and concrete proposals indicating possible action and
steps needed to be taken at various levels for their implementation by the universitics having departments
af distance education. We have vet to sce whether these guidelines would strengthen the Distance
Education in the country or whether they would meet the same faie a5 has been met by the previous
guidelines,

Aguin, with the establishment of a few open universitics and more particularly Indira Gandhi
National Open University, there was a hope that various departments of correspondenie studics in the
country would be coordinated in a better manner since the parliamentary sistute cstablishing this
university entrusted to it the responsibility of promoting and funding the system of Distance Education
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in the country, bul unfortumately, no worthwhile steps have been tuken (o implement this provision of the
Act of Parliament,

la the light of the above problems afflicting this system and at the same time taking into considera-
tions the great poteatialitics inherent in this system, a new national education policy should be formulated
which can guide the institutions of Distance Education more meaningfully and effectively.

Taking inlo consideration the sational as well as the worldwide perspective, it is very clear that the
credibility of distance education no longer needs to be established. It seems to be assured of a bright
tuture because of the changed social needs, increased competition within higher education, disintegrating
curriculum and the new communication technology and many other factors. There is no doubt thai
distance education has come (o stay. But now the problem before the planners is how 1o shape il

The planning for the future development or organisation of educational programmes through the
distance. education system will have to be done carefully. First of all we have to evolve some strategics to
encourage, streagthen and increase awareness about the system of disiance education as an alternative
effective and useful system of education highlighting,

The Tollowing steps are suggested :

To think of planning at two levels - ‘Micro’ and ‘Mero' levels. "Micro' level planning pestiins to the
pedagogic aspects of distance education which includes - (a) planning and efficient infrastructure for
distance education institutions; (b) planning standard reading material for the students; {c) strengthening
efficient support services to the students in terms of delivery of the course material and other necessary
facilities at the study centres ; (d) evaluation of the educational programmes for their academic excellence
and their relevance 1o ancio-economic needs; () me of electronic media and eomuplers in distance
education systcm must be encouraged, with a view to develop  and  produce suitable multi-media
packages, distance cducation  institutes  must have technological expertise, Collaboration with
EMRCs and AVRCs for production and cvaluation of suitable sodio and video programmimes can
strengthen this effort; (f) Research in the various aspects of distance education needs to be encouraged.

‘Macro” level planning is concerned with (a) planning the future of distance education al national
and even at global levels. 1t should be in terms of forming sssociations of distanct learners at national and
international levels for the promotion of its interests. The planning should be for networking and
collaboration at various levels towards strengthening the distance education sysiem. (b) To study the
relationship between distance education system and the conventional education system, the mode of their
converging and the possibility of their finally merging together. The institutes in both the distance
education system and comventional system should generate process of mutual understanding and col-
laboration for planning and development of variows educational programmes conducive to national
development. The perpetual financial crisis in the conventional universities can be resolved 1o 4 great
extent il educational programmes pertaining to humanities and social sciences are transferred to distance
education institates and the programmes related to sciences, medicine, engineering and technology and
othet technical areas are confined to the conventional universities. Mutual exchange of teachers can also
be encouraged for the betterment of both the systems. One should always bear in mind that these two
systems are not fundamentally separate and distinet activitics but are the parts of barger activity called
education,

With these measures we can anticipale a bright future for higher education in the 21st Century
nod only in India but at the global level as well.



Personal Encounters : Remedial Classes For Distant Learners

MEERA MALIK

important suggestion which has been almaost totally ignored. It was suggested, *Provision of remedial
learning tothe needy pupils, based on their performance in response shéets, could also be arranged. ™
Wlnlhlmwthn:lh:ur:mdinlhrningﬁnrﬂmtﬁﬂnl learner 7
NOTHING
Or to put it gently, "Much remains 1o be done here.” This paper is a humble attempt at making 2
hgiminginfh‘utﬁrmjm,hlh:lu:hinguiEmﬁsh Ilmainhﬂ.ﬂycﬂmuruml:arﬁmgnd'&glish
but is based on my experience with the under- grafluate students and particularly on an mntcresting and

to somehow make the students proficient in English. But we have failed. The students of B.A. | through
college to the post- graduate level go on commilting the sume langoage mistakes. | place the blame
squarely on what is done-- or infact what is not done-- in our language composition classes. Like the
tutorials at the post-graduate level, composition classes in the college time-table are considered 1o bhe
synonymous with ‘Free Periods’. This is an cxtremely unfortunate development because it is in these
classes that madmum work can be done. Ihave ofien heard the argument that those who use the language
well cannot analyze it accurately or completely, and those who analyze it, ofien cannot use it It may bold

come fo terms with this reality and work for improvement at the basics in the composition classes. The
teacher has to cope up not only with the syllabus but also with what the student didn't learn or wasa'|
taught in the previous classes,

Even spending 15 minutes per student per week amounts (o 25 hours a week of 3 teacher corrections, if
the teacher has four classes of 25 students cach, No wonder, the teachers and the students give Lhis up as
an impossible project even in the formal system of cducation. Keeping these constraints in mind my phea
is for a qualitative improvement in the way these composition classes are tackled. Their frequency is not



Recent researches in the psychalogy of learning have emphasized what good teachers already knew,
that people arc more apt to learn from their successes than their failures, that positive reinforcement of
right choice is more &t 1o increase learning efficiency. Mistakes are a normal part of the process of
learning. If strongly deprecated they = have a markedly inhibiting effect on the students. This i
particularly true of the distant learner, physically separated from the peer group s well as the teacher.
Sothe teacher has to be extremely sensitive 1o the nse of correction. An almost ideal system would be one
in which the teacher was free of the alicnating role of the error-hunter or penalizing judge and insicad
was able 1o assume & co-operating, praising role, especially with those weaker students who need
reassurance and encourigement the maos(,

Al the same time, a desirable system should also be honest. It should not mislead a student into
thinking that he had mastered more than infact he had. It must he impressed upon the studenis that they
are learning a foreign language and it certainly can't be learnt without ‘goofing’. In the course of lesrning
a second language, they will regularly produce utterances in speech and writing, which jedged by the rules
of the sccond language are erroneous or ill-informed,

Nowl come o the crucial point, bow dowe check the compositions and whal s their purpose? { Please
refer again to Appendix I and 11) Broadly they have three purpases: correction; remedial measure: and
in the loag run the formulation of syllabi. The need to make jndgements on errors derives from rao
sources: firstly the need to assess lsarner's knowledge and secondly 1o determine pricratics for remedial
mcasures. i was in response to the problems of the students that I, in collaboration with a collcague
prepared two audio-cassettes on i) How to usc a dictionary and ii) Enhancing your vocabulary.,

cause of each type of error so that we 1ake appropriate remedial measures. Though having fis
limitations, the traditional classification into errors of omission, addition, substiturion » and word order is
quite useful. The students were encouraged to bring their corrected home- assignment sheets ar response
sheets . This was of great help in establishing the pattern and frequency of various errors,

It is important to distinguish between the gravity of different errors. Many red marks could be due
1o carcless mistakes indicating sloppy work rather than lack of knowledge or practice . c.g forgotten
terminal punctuation, capitals, or mixing of tenses. A careful revision of the compaosition by the student
would do wonders and must be strongly recommended. I the same error s made consistently, it may be

starred, classified, and provided a patterned drill 1o make the drill homework easier for the tescher 1o
check. The sentences are written on a separate sheet of paper headed with the correct pattern. The student
is expected fo write additional 10 sestences of the starred mistakes, This would enable him 1o master thit
mistake,
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The students improve. But the most gratifying result is the student mummuhmmwpm
lpFEiﬁl:pmnll. “They learn to identify their arcas of weakness.

Such remedial measures through the personal contact of a wwmmgx the
lcarnes sufficient comfort and confidence, so that it hmanﬂ‘-hmqpm Thie two important
mdnﬂmhmm:h:ﬂwmmwthmﬂxmmm Such personal encounters
of three sessions each, if ondertaken twice in a session will motivatedhe learner in this direction ndl:liin

hﬁhﬂllﬁlbl.
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APPENDIX |

Level HALL

Write a bricl paragraph introducing yourself:

Mrmukﬂﬁhﬁwﬂ.lhmmﬁ:ﬂﬂrlﬂ [mlmln[ﬁmWﬁhmjmmtlnlhtﬂr}'huuufu]
so [ have few? friends, Pam” also studying by correspondence corses.” I‘.phytmtumdlﬁmtum:ﬁ!m
bt liitle® mh!rjlfulhu:hnhhﬂufnﬂm Both my parcats are working. W:madm:-nh family,
I have a young ' sister. She is studying in class cighth. ln;mamultuwnrlrh.udmdmt:r ILAS. That is
my ambition.

Rakesh was advised to revise the compasition carefully. He corrected three of the eight numbered
errors marked above —~ 3, 4, and T,

The Drill pattern for the other errors;

11 and & - use of articles a, an, the {Exercise consisting of filling in the blanks afier giving a sufficient
number of cxamples). Then another drill, which needs closer application as given in Appendix 11,

2.2 and 5 - use of few, a few, the few and lintle, a litte, the ltle.

usage - Five sentences each. The concept can be explained in the class room sitaation too - “few’, ‘s
fow’ “the few' studenis,

3, 6 - the concept of ‘sleeping’ or silent’ letters - knit, know, knife.

The teacher can use any one of the numerous grammar books. Books which I found extremely useful
were i) T.LH. Smith Pearse, English Emors In Indian Schools {Madras; OUF) i} W, Slnndird Allen,

Living English Structure {New Delhi; Longman).

APPENDIX -11

A. Fill in the Blanks with ‘A" or ‘An' or "The' as required:-
L. Ink &s - useful article,
2. He was struck by —
3. He was — African by birth, not —~Europein.
4, It was — umigue sight
5. — lamb &s standing in — Geld,
6, He drives -- motor car at -— uniform speed.
7. Ivanhoe is — historical novel.
8. - GGanges is — sacred river,
9. Have you read -- Ramayana 7
10, Yesterday | saw — European riding on - elephant.
11. His brother is -- University professor.



B. Rewrite the following sentences, inserting any article that ma
not required:-

I

r 3
3
4,
5.
f.

I saw dog coming towards me.
The jealousy is an evil passion,
He gave very wise judgement,
He iz Daniel in wisdom,
He ordered servant to leave room. _
The honey is made by bees, and they extract it from the fowers.
7. Fire broke out in our village.
8. He abways practised the justice .
9. Hewas justice of the peace in Calcitta,
10. Ganges thas overflowed its banks.
11. The Mount Everest is highest in the world,
12, He wrote very good letter.
13. Dead man tells no rales.
14. Bay of Bengal separates India from the Burma.
13. the Ceylon is beautiful istand, and it is larges of the islands near India.
16. The Mount Abu is in Rajputana.
17, Live ass is better than desd lion.
18, you will never be Newton N astronomy,
19. Brutus is honourable man.
2. Bird in hand is worth two in bush.
21. Friend in need is friend indeed.
£, The man is mortal.

¥ be required, or removing any that is



EDUCATIONAL TELEVISION IN INDIA

D.RGOEL®
KIRAN JAISWAL*

Educational Television in india cuts acrom all the levels, pre-primary, primary, secondary, higher
secondary, under-graduate, post-graduste, and continuing, Also, it takes various forms, such as, informal,
non-formal and formal, Post-5ITE  (Satellite Instroctional Television Experiment) Educational
Television programemes for children in the age ranges (5-8) years and (9-11) years developed at Doordar-
shan kendra's UDKs, namely Delbi, Cottack, and Hyderabad to cater to the requirement of children in
and around Jaipur, Raipur, Muzzafarpur, Sambalpur, Hyderabad and Gulberga.

The ETV programmes for children produced by CIET (NCERT) are telecast through INSAT-1D
for children belonging to the age group of {5-8) years and (9-11) years from Monday through Friday and
for school teachers on Saturdays. These programmes are telecast in different States namely, Muharasira,
Andhra Pradesh, Orissa, UP, Bihar, Gujrat and MP. The Minisiry of Human Resource Development
through the NCERT is the main agency 1o co-ordinate the planning and production of the ETV service
ander INSAT. Doordarshan has been producing these tele-teach programmes 6ill now, But in view of
their increased requirements, it has becn decided thal the Ministry should take over their production, The
Mlinistry af Human Resource Development and Doordarshan are producing educational flms on a S0-50
basis for the INSAT educational television service, Keeping this in view the Ministry of Education ot the
Cenire is going shead with the serting up of their own separate TV stadios and other production facilities
im the CIET (NCERT), and in each of the seven States umder the INSAT scheme.

Central Institute of Educational Technology ol the NCERT Mew Delhi ts producing M assive Tescher
Eduwcation ETV programme for the orientation of inservice teachers, which are telocast during summer
vacation,

Syllabus based bessons for school students at primary/secondary levels are telecast by DDK Delhi,
Bombay and Madris under the STV programmes for children. The enrichment type of programmes are
alsoielevised bythese kendras as well as Srinagar and six UDK transmitters - Jaipur, Raipur, Muzzalarpur,
Sambalpur, Hydrabad and Gulberga.

DDEK Srinagar is telecasting one programme for the university students per week which is carichment
tyvpe, DDK Bombay and DDK Pune are tclecasting *Gyvandeep’ programme for the adehs, The
Countrywide Classroom programme is sponsored by the University Grants Commission, The aim of the
profect is to improve the quality of university level education. These programmes are targetied primarily
ol the under-graduste students especially studving in small towns located in rural amd semi- urban areas
The programmes also serve the leachers in higher education to enable them to teach more eflectively.

These programmes are produced at the UGC Media Centres, namely, EMRCs located st Ah-
medabad, Hwderabad and Pune, MCRC bocated a1 JMI, Mew Delli, AVRCs locatod w0 Calourta,
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Hydrabad, Jodhpar, Madras, Madurai, Roorkee, Srinagar, Patisla, Imphal and Indore. It is under UGC
- INSAT TV project undertaken by the UGC, New Delhi. A Mass Communication Bureau is also
established ar the University Grants Commission, New Delhi, Some Tacilities for TV programme prodis-
tion have also been developed in the TTTls. The function of these institutions are producing Audio-Visual
matertals, rescarches in Audio-Visual materials and Instruction.

Emhulm-ﬂrdiwmwhnhndﬁmadm:nmmmwudlh:wﬁnu with & view to modernize
the curriculum for the Todian universities. In continuation 1o the scheme of CDCs, the UC has taken
another major step 1o the production of video-materials related (o the subjects of undergraduate level, Ag
many as sixteen diffcrent subjects have been identificd in the first instance, The subjects co-ordinators
xamine the curriculum producedideveloped by CDCs, and identify experts and depariments in the

These programmes aim to supplement the printed material already seni 1o students, The largel viewers
of these programmes arc, out of those registered for URIVErsity, The University has around 1,12, 00K
students registered for its various programmes., who receive counsclling of 170 study eentres, coor-
dinated by 16 regional centres, viz. Hyderabad, Patna, MNew Delhi, Ahmedabad, Haryana, Shimia,
Banglore, Cochin, Bhopal, Pune, Shillong, Bhubaneshwar, Jaipur, a5, Lucknow and Caleutta, The

Garhl, both in Delhi.
EFFECTIVENESS OF ETV FOR CHILDREN

Jasswal, K_(1988) conducied a study of Science ETV Programmes for children in terms of their
Contents, Presentation, Effectivencss and Reaction, The findings of the study are presented below:

were clear throughout during the telecast. The choice of colours was thoroughly appropriate.
There was necessary coordination berween the sound and the visuals. The speed of delivery
of the programme was normal and the leveld of the language used was appropriate. A large
number of these programmes were presented well,
) There wis significant gain in BIF%: of the programmes.
) The children were found 1o have positive reactions 1o the Science ETV programmes.

Doncriva, A, (1988) conduced & study of general ETV programmes in terms of their contents,
presentation student’s reactions and effectivencss and found that the content and presentation of the
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gencral ETV programmes for children were quite suitable. The gain of the students in general ETV
programmes was significant, The children were found fo have positive reactions to the gencral ETV
Programmes.

EFFECTIVENESS OF SCHOOL TELEVISION (5TV) PROGRAMMES

Sudame & Goel, (1984) conducted & study on the Utilisation of School Television Programmas in
five schools of Grester Bombay, It was found that the STV programme viewing facilities in most of the
schools were inadequate. There was a problem of multi- sections in a standard, None of the schoaols was
found to have more than one TV set. A single TV set could not accommodate a large number of spudents.
The school teachors were nol trained in using STV programmes (or classroom instruction. Pre and Post-
telecast aetivitics were not carried out by them. The STV programmes on Science were in Marathi only
which did not suit the multi lingual populstion of cities like Bombay. The STV programmes in English
were found much below the levels of English medium students. Even then the programmes on Science
could be well utilised by the Marathi medium schools. The programmes on English could be unilised by

the non-English medin schools, The study made a suggestion to explore why the existing lacilitics were
nodt utilised or under-—otilised,

EFFECTIVENESS OF COUNTRYWIDE CLASSROOM PROGRAMMES

Donerivi, A.{ 1988) studied the general ETV programmes. The study concludes that in most of the
programmes the post-test scores of both the English and Hindi medium students were significantly higher
than their pre-test scores, There was no significant difference in the effectivencss of Indian and Imporied
Frogrammes.

Taiswal, K_(1991) conducted a study of UGC CWCR Science ETV programmes in terms of their
conlenls, presentation, students’ reactions and effectiveness. The pedagogical analysis of the Countrywide
Classroom and reactions of the students reveal that the Countrywide Classrooms programme are quite
useful but there i ample scope for adaplion, correction, and perfection. The basic question emerging
ts—can the CWCR programme supply the needs of multilingoal, multicultural, multileve] undergraduate
populstion of India?

The identification of the topics for the CWCR has to be done more meticulously by ascertaining the
needs of undergraduate students and teachers. Due weightage could be given to all the Science subjects
which can be mediated through tebevision, The programme should be interesting, entcriaining and
educative. More programmes are needed al understanding and reflective levels. The objectives of the
programmecs should be clearly enuncisted. The programme should he so mativating that the students
curiously wait for a programme i0 be beamed, The content volume should be in proportion Lo the fime
available and the level of students. The conients should be well sequenced and the individual 1caching
paints should be dwelt on adequately, Al times some of the tcaching points are over trealed, whereas,
some other under treated. Different teaching points could be treated optimally.

The effectivencss of country wide classrooms  can be enhanced by the development of  audio-
visusl clarity, Every atiempt should be made to shoot the natural reality. Even when the pictures, models,
mock-ups, and diaromas etc. have to be inducted they should look natural. Aodio-visual ratio could be
optimum, say, usually 1:3. More attention could be given at times to the colour-hue, brightness and
saturation depending upon the view plot and theme, View composition could be more balanced focusing
on what was required rather than bringing in unwanted Visuals or voice or neglecting or less emphasising
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ils podency, so that the programme & sccepied and integrated with the institutional schedubes ? Can the
CWCR programme improve upon its contents and presentation, so tha, it is more suitable, AppEaTing,
and effective * Could education as a system be more resourceful so as to wilise the strengths of educational
resources like CWCR programmes ?

There is reasonably large hardware expansion in India in terms of TV stations and receive-cum-relsy
transmitters but the rate of production of software is comparatively slow, There should be more centres
like EMRC, AVRC and more infrastrociural  facilities should be provided at the TTTTs, so that, the
rate of production, and quality of the CWCR programme is improved. Also, the INSAT-TY project cenire
IMI, New Delhi--the interface between the producers and target users should be more resourceful so as
o mediale properly.

The basic difficulty in designing. development and production is that content experts, pedagogisis,
TV talent, and technical producers uwswally st in isolation. A content expert may not be a
pedagogist and vice versa. A TV talent may not be content expert but medis specialist. A technical
producer may be merely hardware specialist. Now the objective is how to have inter disciplinarity, if not
interdisciplinarity then multidisciplinarity with adequate interaction.

There is 4 need to enrich and expand the Countrywide Classroom programme |, so thal it is more
credibb: and uselul,

EFFECTIVENESS OF COUNTRYWIDE CLASSROOM PROGRAMMES IN TALKRACK
AND INTERACTIVE MODES

1118 & rather challenging task to introduce talk back and interactive modes in Countrywide classroom
programme with respect to mass communication because for that additional network in terms of hardware
and time slots on the limited channel TV transmission is required. It is a very systematic beginning 1o
ntroduce talk-back. With the advent of time when education will huve to encompass lurger population
seafiered geographically, the country wall have to depend upon mass communication, sizcahle, While
mirodducing the interactive mode ong assumes the basic premise that these modes enhanee communication
through TV as a solo medivm | it is supplemented through research evidence.

Sahoo, Namita, {1991) conducted a study of Countrywide Classroom with and without talk-back. The
findings of the study are presented as follows :

) Originwise effectiveness- There was no significant difference between the mean achicvement on
Mative and Imporied programmes, It means the programmes were equally effective irrespective of their
arigin,

(if) Effectiveness of CWCR with and without talk-back -The gain in three programmes out of ten was
significant through the CWCR with 1alk-back, whereas there was no significant difference in the achieve-
ment in the rest of the seven programmes with snd without talk--back.

{iif) Singh, B.B.(1991) found thai the mean achievement with talk- back was found significantly higher
than the mean achicvement without talk-back in case of Concept Attainment Model(selection stralegy)
and Advance Organiser Model. In rest of the models, viz., CAM (Reception siraiegy), Synectics and
Inquiry Training Model aiso the mean of the talk-back group have been found ta be higher than that of
without talk-back though not significantly. The mean achievement with interaction has been found 1o be
significantly higher than the mean achievement without talk-back in case of Advance Organiser Model,
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what was required. The size and fom of captions should be optimam and in a suitably colour contrast so
that it is clearly visible. The contents should be communicated through suitable media,

The programme should be comprehensible and in casy and simple English language or a suitable
mix of languages, or ideally, dubbed and transmitted in regional languages, so that, they are intelligible 1o
muhilingual groups.Separate channels may be allocated for the ETV programmes. The different speech
elements such as, volume, speed of delivery, modulation, intonation, pause, pitch, Muency, pronuncistion
and articulation should be observed very meticulously. The exposure time on the TV screen should be
tuned to the viewing speed of the undergraduate students, The transition from one shot 1o the progressive
shot should be quite smooth and sharp. Still there could b variety in the formats of the programmes. Many
more formats such as, problem solving, project, sensitivity training, quiz, lsboratory, hearistic, scientific
snguiry, and interaction etc. could be indocted.

Rather thun solo presentation efforts should be made to make it illustrative and interaciive because
of the simple reason that the interactive programmes very often result in betier receplion, Different
teaching maxims could be more carefully identified and applied. Skills of probing questioning and
reinforcement could be more thoroughly integrated.

In forty-nine programmes(98%) the post-test scores of both the English and Hindi media students
were significantly higher than their pre-test scores, So the Countrywide elassroom Scicnce ETV program-
mes an Biology, Chemistry, Physics, Computers and Gencral Science were found effective for bath the
Hindi und English media students.

The mcan gain of the English Medium students was not significantly different from the mean gain of
Hindi medium students in fiftcen (30%) Programmes out of fifty, whercas, there was significant difference
i thirty (609 Jprogrammes in favour of the English medivm students and five( 104} programmesin favour
of the Hindi medium students,

This shows that the higher education Countrywide Science TV programmis are effective for bath
the Hindi and English medium students. In some of the programmes there was no significant difference
in the achicvement of the English and Hindi medium students. This may be so because TV is an audio-
visual medium. The visual stimuli support the audio stimuli or the language of delivery and compensate
for the language lag. Othcrwise, also TV is more of a video medium and visuals have their own language
which is universal. However, in a large number of programmes there was significant difference in the
achievement of the Enylish and Hindi medium students in favour of the English medium students, It may
be because the telecast is in English language. In some of the programmes the level of the language used
wais Quite high, speed of delivery of the programme was very fast and the accent and sriiculation strange.
The mean gain of Hindi medium students in some of the programmes was higher than that of the English
medium students, It may be becawse of the low level of previous knowledge of the Hindi medium students
as compared to thal of English medium whereas there was no significant differcnce in their poat-lest
soires,

One of the problems is how to ascertain the profiles of undergraduate studenis all over the country
and even if ascertained how o match the CWCR programmes to their massiss. It can be realised 1o a large
extent by designing such programmes which cut across a variety of culiures through varied inputs, such
as, Hlustrations, languages, und confents st different levels,

some of the programmes are very well designed and produced, but still they are underutilized or nos
utilised. Can the CWCR programme convince the college and Universily adminisirators and teachers of
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whiereas in the rest of the four Models as presented above the mean  achicvement with interaciion
was higher though not significantly. The mean achievement  with interaction group was found sig-
nificantly higher than the mean achievement of talk-back growp in Synectics and CAM (Sclection strategy)
and just higher in case of Jurisprudential Inquiry Model when pre-test score was tuken as covariare,
whereas, the mean achicvement of 1alk-back group was higher in case of the other three Models though
ok significantly,

%0 the various modes like talk-back and interactive definitely add 1o the strenpths of mass media like
TV,

EFFECTIVENESS OF IGNOU ETV PROGRAMMES

Goel & Jaiswal {1991), conducted a study-1GNOU ETV, Pedagogical analysis. The findings of
the study are presented as follows ;

i) The medium of instruction of 80% of the programmes was English, whereas, in 20% of the
programmes the medium of instruction was Hindi

i} Forty pereent of the programmes were on knowledge enrichment, 20% on developing scientilic

atitude, 209 on explaining difficult concepis, whereas, 209% programmes were on crealing awarencss
vk stimulbating bearming.

i) B0 of the programmes were found to have adequate namber of teaching points,

iv] There was an cxcellent logical prescotation in 05 of the programmes, i SUF% ol the programmes
the logical sequence was satisfactory, whengas, in 105 the logical sequendce was poor. i

v} In 6% of the programmies, the individual teaching points were discussed adequately, whereas in
d0% of the programmies all the teachmg points were nol discussed adeguately,

vi} The transition from one idea o other in 80% of the programmes was smooth.

vii) In all the programmes the level of the langnape vied was appropriate.

viil) The sound was dearly audible during the telecast in 905 of the programmes.

i) The IGNOU ETV used music appropriately.

x) Visuals used were adequate in W95 of the programmes.

xi) In most of the programmes the sequence of visual presentation and coordination of sound &
visunls was appropriate.

xii) The visuaks were focussed sharply in all the programmes. 2
xiii) In 30% of the programmes the choice of colours was excellent, whereas, in 60% it was good.
uv) The speed of delivery of the contents was nofmal i all the programmes.

wv) The programmes were appropriately produced indoor or outdoor depending upon the nature of

the programme.
wvi) All the programmes were af a suitable level with respect (o the target viewers.

xvii) Sixty percent of the contents of IGNOU ETV programmes was at fact level, wherens, 4067% o
concept level,

i) Lecture, demonstration and explanation methods were frequently used and found quiie
effective.
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xix}) Almost all the programmes integrated the skills of introducing lesson, stimualus variation,
explanation, illustration and lesson closure, but the reinforcement and probing questioning skills could be
uscd more meticulously,

xx) All the programmes made usce of Graphics, Captions and experimental aids optimally.
xx1) The formats were well designed in all the programmes,

CONCLUDING REEMARES

The studics presented above make it clear that students gain significantly through the Children ETV
programmes produced by CIET. The School Television programmes though useful could be impraved.
The Countrywide Classroom programmes and 1GNOU ETV programmes in the direct mode were found
quite effective irrespective of their medium of instruction, and production location (Native or impaorted).
Alse there is definite gain through talk-back and inleractive modes under simulated conditions. The
talk-back experiment which is to be conducted in our country would examine the feasibility of tafk-back
mode with respect 10 mass commuonicalion,

It is extremely desirable that TV be employed as a sell contained master medium, Efforis have 1o be
made pariicularly in developing countries fike India to design and develop ETV programmes more
meticubously, so that there is no room kelt for the other interactive modes, such as talk-back and interaction
o supplement,

However, & perfect medium of communication is very often wanting, so0 an expanded infrasiructure
in terms of hardware 1o facilitale (wo--way communication is always desirable, There is a dire nced to
make ETV more developed in terms of source, message, format, medium and mode by focusing on them
individually and globally,
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PROSPECTS OF DISTANCE EDUCATION IN INDIA
== A view from Panjah University

DR.SURINDER K SHUKI A

A combination of an empirical analysis of the system of Distance Education, and the advancemeni
of *Computer nineties” and technological marvel of chip, make it possible to make futuristic projection .
In this paper, | have highlighted the possibility of optimum use of technological methods to reach out and
provide education 1o a large number of students, It has been argued that the more disiance, education

One method to make an approximate assessment of success this system is 1o evaluate _the degree 1o which
it serves the student community. This can be done by posing the six | following fundamental questions.
Will the education scenario be served if :

1} the teachers and the taught are separated in space or time 7

i) the course content is carried by a technical medium 7

i1} On explicit two-way communication mechanism { feedback ) is control to the propsal

v} the course emanates from sn instituthon rather than from an instructar

¥) course development is a separale acivity from course delivery

vi) the instructions. proposed in distance cducation are the result of an industrialized process
industrialized” here, implies - good quality control and course improvement with each rovision cycle,

If the answer to all six questions is positive, then the education scenario in India js s rongly amenable
to distance solutions. States like apan have made strides in economic development as a result of wotal
literacy in their social set-up. surely then the long strides of development in India can also be made by
tapping the large human resource and ecducating them, The reach of conventional system of education
being limited, the answer lies with the all-encompassing Distance Education . To quote Mrs. Indira
Gandhi: Education is a liberatinn force, and in our age it is also a democratizing force | Culling across the
barriers of caste and class, smoothing out inequalities imposed by birth and other circumstances,
Ohjectives of Education

In a developing country like India, a streamlined cducation system is projected as backbone of
developmeni . This assumes special importance when the rate of literacy in the largely populated Indis is
considered, See Table 1 that Follow -
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TABLE-I {Total Population, Population aged 7 and above, Literates, illiterates and Literacy rate
by sex and Rural Urban Residence, India 1981-1991 )

Total 1981 1991
Population Rural - .
Urban  Persons Males Females Persons Moles  Females
1 2 3 4 s f 7 g
Total Population Todal 65930 13076 |318.54 |_glr..11 42356 19261
Rural SI2BE [257. 5624532 (60ZED 31098 29191
Urban 15642 (B3 (7322 (71378 |11258  |100.00
Population aged Tidal 536,21 258.17 167007 |34847 (32170
7 years & above Rural 406,19 331 19788 (49013  |25307 (23700
_|Urban 1003 16073 6029 18004 (9540  |84.66
Literates ages Total .15 1157.08 ITR07 34976 22370 [126.06
7 years & above Rural 14660 (10351 (4309 (21832 [14638 |71.94
\ Urban 8755 |53.57 (3398 13144 | T67.32 4 |54.12
IMiterutesages [Tatal 06 1096 18110 (32041 12477 |195.64
T years & above Rural 259.59 [1D4.80 (15479 (27181 [10669 16502
_ |Urban 247 1616|2631 4860 1808 |ws2
Literacy rale Total 4367 (5650 [080  |5219 6420 |39.19
amang populstion Ruiral (36,09 |4960 (2177|4445 (5784 g
Urhan 6734 |T6RI  |563T7 (TI01  |RLOS 6342
* Excludes Assam and Jammu & Kashimir (Consus of India 1991

There was a large urban-rural differential in lieracy rates. Between 1981 and 1991 literacy
increased substantially in both rural and urban arcas, but by 1991 the urban literaey rate, at 73,01 per
cent, was guite high compared to the rural literacy rate of 44.54 percent. The level of literscy in rural
sector is especially poor. If the democratic India has (o make'advance in the nexi century, all sections of
sociely must move along, In this scenario, Distance Education assumes imponiance becaurse of the reach
ol This system.

Whereas, classroom teaching can cater 1o few hundreds only, Distance Education method can be
employed for countless learmers.

Education fulfils the importam targets in society, firstly the human resource can be tapped for
developmental purposes only il il is educated. Secondly, a well informed populace is an asset 1o the
successful working of democracy. Thirdly, the populace acquires awarcness about its rights and duties -
il teaches respect for discipline, it equips the people to solve or cope with problems in thier environment
elc. Fourthly it gives a senge of direction to development. The method of Distance Education technologi-
cal methods can reachout 1o fulfil the educational aspirations of the student/leamers. 1t may be poinied
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out here that clectricity has reached the village level in India Besides a way has already been paved in
this direction by the Satelite which covgers and beeome programmes to even the remode corners of the
couniry through television,

Distance education system may thus be viewed In the following perspective :

L. On the one kand there is the conventional system of education , it has its use but a limited
application alone is possible. On the other hand, there is the Distance Educatiog System wath a
posthility of wide spread apphication.

L Present set up of Distance Education

3. Futuristic projections inregard 1o Distance Education in orderto equip us for the next century,
in which technological revolution is expected 1o be develop still further, The latter two aspects of
education huve & direct relevance here and will be taken up in some detail in the following pages.
Present set-up and Projections for the Future ;

The nced for non-conventional method of education in India was realised as carly as the sixties.
And although some atention has been given to the concept of distance education in the recenr past, yer
a lot more needs to be done in this direction,

Munugement/Organisation [Strocture of Distance Education :

The Distance Education System progresses elficiently with the team-work of bath academic and
non-teaching stafl. Unlike the conventional system, distance education depends on non-teaching staff
This a largely because students can be reached through a multi-dimensional media - e, printed
matler, audio-radio talks, video films e

The stalf needs to be trained specially and acquianted wirh the importance of the task undertaken
by them. The efforts of the support services can and do make a difference to student scusses.

The management/organisation can deliver better goods if the goals(1 ) of the studints arc kepi in
view. The goals may be identified as follows -

a} Upgrading or gaining an academic degree

b) Updating or gaining ecerfificates in one or more course untis

€) Persomal cultural development ie, guining one or more cerfificates for scientific and caltural
enrichment of the individual.

Course design and Preparation ;
It mvolves various stages tnvedving (1) Course Creation (i) Course Production,

The courses are created by acadedlics. In conventional distance education sysiem, the course
creation is the primary mode of communication berween teacher and the kamer. An attemp is made 1o
produce reading material of a high standard which & casily comprehensible by the student wha is physically
it & distance.

The second stage of course production involves the printing section, the proof-reading section,
Efficient well-trained siaff-support can sce through the assignment with a relative ease.

Alongwith the conventional courses it is felt that courses and curriculs that are sensitive 1o the
economic and social needs of the society in India should be prepared. Given the modern development, a
need is felt 1o diversify the courses especially designed to meet the industrial and technological scenario
for example, courses on computing. Chher degree level conrses relevant 1o industry and commerce can
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be started. A wide range of non-degree courses meeting the requirements of professional and vocational
updating on such subjects as micro processors, data processing, chectronics managemend, agriculiure,
engincering tourism, hotelling. can help diversify the present curricula. Panjab University has started
Masier of Finance and Control, Master of Education (M.Ed) for inservice and teachers and for
onc-diplomas -- (i) Health, Family Welfare and Population Education (i) Statistics from academic
Session 1996- 97,
Counselling and Personal Contact Programme : C
Counselling s a practice adopted towards the learner through different means in the Distance
Education System. Counselling is carried out through the following methocs
(2} Personal Conlact Programme: During the Personal Contact Programme students attend
chassroom lectures which are guidelines towards comprehending the course.
(b} Cther media include Printed materinl, questionnaire, response sheets, Radio Talks and Video
PrOErImmes.
In the later pages, we have discussed the possibifity of adopting more modern means for
counselling and therehy enhancing communication with the student.

Continuing Education : The methods for continuing education are (a) vocational (b) non-vocational.

The Education Policy adopted in 1968 had a major objoctive ie. of vocationalisation of higher
secondary education. The Report of Ministry of Education, 1985 reveals that vocational training was
limited to a few states only and the original target of covering 50% st + 2 stage remained marginal. By
offering vocational courses and training as well as by conducting summer campe, the Distance Edueation
Sysiem can help cover the gap. Distance Education facilitates the student, with an easy schedule and
provides him the convenience required 1o undertake vocational training,

An cochanced rele of education implics many things, both philosophical and practical. Since
lechnological innovation creates new jobs and destroys old ones.. Distance Education System mus! caler
for and plan a national system for training and retraining, This becomes important in modern Indian
where due to technological advancement some conventional jobs may be replaced by new high technology
ones leading to retrenchment. In 1994 alone , 343 cases were recommended by Bureaw of Industrial and
Financial Recontruction (BIFR) o the concerned High Courts for winding up under the provisions of the
Companies Act’ ( Economic Survey, Govt. of India 1994-95,0.117)) In order (o re-cquip this human
resources  re-lraining programmes can be started through DE,

Communication Media in o Learning System -

‘Media® implies various methods of distributing information. It includes books and teachers.
Inthe distance education system, the application of mechanical or electronic media assumes importance,
(i) Use of Computers
a) In Teaching and Learning (b) In organisation, support services cfc.
Al present computers are used to aid the 1caching process. At the Panjab University, Department
ol Correspondence Studies, the Computers have been employed to supplement and file the resding
maicrial for students. The administrative support services can organise information regarding students,
bio-datn of students fond position, vital information etc. by wsing the computer,




programmes of education reforms 4
Use of Computer in Futuré

The society is cvolving from one whose formal communication channels have, for approximately
500 years, been largely based on print on paper 1o oné whose communication (bath formal and informal)

) Computers are used 1o print on paper which is then disributed manually

b} Printed data bases exist along with their mackine reachable equivalents.

Cognifive Memory System: can be adopied to facilitate the exchange of information, To promote #n
casy Mow of information, computer terminals at all distance education centers, Universities |, medical
centers, industrial research laboratories ete. can be connected with a centally located full-Nedged

dhsciplines. The user can explore the connections put to use relevant data without being frustrated by the
meed of erossing the bumdaﬁu:d’diszipllnﬁ.jmmak, books and department,

Such elfforts emplaying the clectronic media are likely to pave the way for a ‘paperless” society,

Al the international level, the International Lenier for Distance Learning (ICDLY thas 2 documen-
lation center, specialisting in cleecting and disdsemination information on  distance cducation
warldwide . The services of education database available with ICDL can he used by the Distunce Education
System in India _ This information is available by two methods --

a) Oniine by connecting o the Open University Computer. Tt &s availabie ol twenty four hours
daily.

(i} Edectronic Mail (E-mail}:- Electronic mail is onc of the mast frequent applications ol computer
commumnication in modern times, It defress text, voice and image packages electronically with the help of

a PC (persomal computer). Electronic mail can be employed (o communicate 1) text-hased material such
as simple messages, letters erc.

b) W can also communicate lormatted test (any document prepared and saved a5 & noa-
processaed document with or without graphics.

The advantage of E-mail are particularly important for distance education -

* I saves time and resources i.e. letiers do net have 1o be printed on paper, placed in envilopes and
transported over long distances.

* [t allows the re-use of text-based material received vie E-mail withous relyping it into the computer
* It has multi-media capabilitics making it possible 1o transmit data, audio and video material,
* it can be transmitted at all hours regardless of time-zone differences,



programms provided by UGC\IGNOU, These arc used by students for 4 greater understanding of the
subject taken up by them. A short term policy (for each academic Year) and a long- 1erm policy needs 1o

COunlerpare,
Other Communications Tech ¢ & Futuristic Projection: such as telephone, Fax, Skyradio, Inter-net-
working, T:!-nmnfnrmdng ete. will be discussed later in this paper. Sulfice it 14 say here that these
methods of communications will be adopted in the 215 century,

Video-tex and teletext system ;

Teletent is similar 1o videstlex only in this casc, imformation i transmitled nog through |ebephon:
system but as a part of the TV brondeast service,

Tc'.l'rmrgrmrrahg Svriem : can be used for audio, vickeo as wel] 8 computer data. The interaction

takes place hetween keographically separate Eroups of people through verhgal exchange of opinions and

fniter- Networking System has heen successfully employed by 117y and should be wsed widely for
disbursing distance education.
Inteprated Video-Com puter Svsiem ¢

The use of computer in distance education has 3 pew role in the future. Wha s ACW iS new and
exciting is the innavation of mixing text, sudio and video with g vomputer. Computer-supported muli.
media is & new technology-hased medium for thinking, learning and communication '*
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Futurisiic projection: The above cited are known developments i the field of electronics, Keeping
in view the galloping strides made in the Feld of electronics, the sbove cited modes of communication just
may scem ouimoded in the next century.

Recommendorions/Cuidelines: The Distance Education Programme development requires a percep-
tive planming for the future, The short and long lerm planning requires monitoring from time to lime.

At the national level, with uppropriste planning and adequate finding Distance Education can take
over more S04% - 709 of the student/learners in higher education in the 21st Century, secondly, there
should be rwo independent bodies dealing with education - one the University Grants Commission for
conventional method and another for Distance Education to cover the exigencies of the system, Thirdly,
a sensc of dircction may he planned for the future large number of students that are likely to qualify by
the method of Distance Education,

Anenhanced role for education implies many things, both philosophical and practical T cxample,
since lechnological innovation creates new jobs as it destroys old ones, National Body must plan 2 nstional
svilem for training and retraining. In the absence of training and retraining both economic productivity
as well as social fabric will sulfer. Triining and retraining may be carried out through the Distance
Education System on the lives of Germany's apprenticeship scheme or Sweden's methods of preparing
the discharged workers 1o learn new skills,

An estensive range of  courses  needs o be introdiaced al the Distance Education level An
impressive ¢ffort in this direction has been made in Pakastani Allama Igbal Open Llnimrsil:}-"" , which
offers courses such as Electrical Wiring, Kitchen Gardening cie,

At the state fevel, the state Governments should make adequate provision for strengthening the
Dimance Education System over and above the assistance given by University Grants Commission. The
prevailing notion that these institntes should be self-supporting, as opposed to conventional system, should
he discarded, The net return from this system may be far more economical and effective than through the
[ormal system. An present there are approximately 80 centres of correspondence studies in the country,
The relative strength of these distance education institutes are indicated in Table I It i estimated that
there is every possibility of increase in the sumber of students/Tearners in the future,

Ar the UGC leved, the separate Experts Committee appointed by University Grants Commission
should assess the requirements of the institutes of Distance Education System in the country.

Special cfforts should be made 1o (i) promote research on methodology and communication
technology, which can be produced indigenously and vsed economically (i) courses’curricula should be
designed o fulfil the social and economic needs of the society.

At the University Leved, special stalffing paniern should be adopted. Competent academicians and
educational administrators can be trained for the purpose.

Woarkshops/summer camps can be organased, which haghlight the importance of the 1ask undenaken
by Correspondence Studics, and improvement of professional skills providing motivition to the staff
should be undertaken,

Special summer camps providing both vocational and non-vocational courses should be organised

for the studentsearner, Modern administrative buildings and hostels should provided 1o accommodate
students attending the summer camps.

To supplement the distance education, special Radio and TV programmes may be propared in
consultation with experts and after carclul planning and forethoaght.

-
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Our Responsibility towards the Future - how much can Futuristic Projection help? No one can have
readymade answers for the future. Yet we owe a free, consobidated, politically and economically strong
democratic system to our future gencrations. The modern high-technology cannaot but take us in the
desired direction. We have a responsibility to provide for, and foresee a planned future. Distance
education can help achieve these air <. Taking into cognizance the present educational scenario reach
towards students can be magnified in the future through the Distance Edocation . We are st the close
of 20th Century and iaking into cognizance the present reach towards students by distance education
system, one can predict, with a lile amount of optimism, that the reach towards students is likely to
magnily in the next century.; This seems especially true in vicw of the passibilities projected by Sky Radio,

Teleconferencing ete.
TABLE- 2 LISTS OF CCls
TS NG, Tnstifate ~ Year of Enrolment
22 s — Establishment  1985-%)
"1, University of Delhi WeE naem . o
2 Punjabi University, Patiala 1968  Ti42
3. Meerut University, Meerut 1969 4730
4. Myore 1970 21032
_ 5. Muodurai 1971 a2
fi. Chandigarh 1971 6396
7. University of Bombay, Fort Campus 1971 15423
£, Summer Hill, Shimls w7 1X760
9, Tirupati, Andhra Pradesh 1972 4213
10, Andhra Univer: 1972 INA
11, Hyderahad 3 973 1108 e T
1Z. Patna Uhi"«-'ﬂlii'l'!;l. Patna 1974 104 —_
13, Tamil Madu Agri. Uni, Coimbatore 1971 IMA
14. Barkamullah University, Bhopal 1975 2100
15. Utkal University, Bhubneshwar 1975 6795
1. LM Krishi Vishwa Vidvalaya, Jabalpur 1975  INA
17. University of Kerala, Trivandrum 197 4730
18, Kurukehetra University, Kuruksheira 1976 4730
19, Kashmir University, Maseem Bagh Campus 1% 5316
20, University of Jammi, Jammo 1976 1145
21. Osmania Umversity, Hyderabad 1977 5k
72, Allahabad University, Alluhabad 1978 INA
23, Shivaji Univ., Kolhapur (Maharashtea) 19m 4
24, SNDT Women's University, Bombay 1979 12016
25, Annamalai 1979 17238
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« University of Calicut, Calicur 1981
« University of Madras, Madras 1981
- Liniversity of Poons, Ganeshkhind 1983
. L L.N.Technologycal Uni. Hyderabad 1953
- Tilak Maharashira Vidyapeeth, Pune 1989
. M.D. University, Rohtak 1988

Mother Teresa Women's Univ. Madras 1989
+ Gujral Vidyapeeth Ashram, Alimedabad INA
. Maraikudi , INA
- (3.B.Pant Uni. Agri. & Tech. Panta Nagar INA
. Panjab Agri. University, Ludhiana INA
- Jadavpur University, Calcutia INA
. Bangalore University, Bangalore INA
. Morth Eastern Hill University, Shillong IMNA
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SPATIO-TEMPORAL VARIATIONS IN ENROLMENT OF
DEPARTMENT OF CORRESPONDENCE STUDIES, P.U., CHANDIGARH

By 5. 5. Rana
I, Sodli Ram

The Carrespondence Education in India, has wilnessed significant changes both in ils concept and
structural frame work since its initation in 1962 at Dethi University, Succeeding three decades saw this
new system of education taking sirides. Not only did a large number of carrespondence courses/Instity-
lions came wp in various universities but many of them also provided post graduate courses, diploma
courses and even non-conveniional courses such as Post Graduate Diploms in Health, Family Wellare
and Population Education (Panjab University, Chandigarh). The growing importance of this sysiem and
- its emergence as an alternale cost effective system o the education demands serious thinking and rescarch
50 thal weaknesses and the problems of this system are identified, While doing so we should not over look
the Dynamic nature of the system of correspondence education. In the Lust three decades this system has
witnessed significant changes not only in the age, sex and employment stracture of the students bat in
spatial patterns of the enrolment also. A persual of svailable literature reveals that some studics have
been conducted to look into the growth, tatus and problems of the system as well as the instructional
medinm, cost structure and course development({Sujatha, K. 1988); Likewise, atiempts have also been
made (o study the pattern of students by sex, age, and emplovment{ Ruddar D 1988}, However, hardly
any study has been carricd out, so far, to analyse the changing spatial pattern of the earolment of students
over time, Therefore, the attempt is simed ar analyring the spatio-temporal changes in the padtern of
student enrolled with the Depariment of Correspondence Studies{DCS) of Panjab University, Chan-
digarh. To achicve the objective, data was collected from various Annual Reports, Cutlists and enrolment
regasters of the Department. Nine sample points in time Le. sessions, were selected 10 gssess the
changing pattern of enrolment. The data constraints however, remained a major deteraot i looking into
all the desired aspects of the study in view of the objectives. Therefore, intra-regional analysis is based on
the data for undergraduate sudents only and for the session 1905-06,

Since its incepiion in 1971 the DCS has grown over the years from undergraduate to post graduaic
bevel. Howeves, the number of the students enrolled with DOCS has always ranged between 9 10 10
thousands{Fig. 1}. In the year 1976-77 there was an excepiional spurt in enrolment( Fig.1), when the
number increased to more than 12,000, consequent upon the introduction of five aew Post Graduate
Courses and a Certificate Course in library Science. Similarly an exceptional decline in earclment occurred
in 1983- 89, 1989-90 and 1990-91 as a result of the introduction of the new 10 + 2 system of education and
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the reduction in the number of under graduate classes from [our 1o two. Since then the number gradually
increased and touched a new high with more than 15000 students during the session 1996-97. Despite the
fact that six other universities with in a distance of 300 kilometers started providing instructions through
mupnn%m:mdurhgﬂsmmﬁudwhﬁghﬁmwﬁhhmmnmmmhm
in the number finds its explanation in the sccoptance of this new sysicm of education by the people on the
one hand and in the hnprmmmtduud:mmimud diversification of the course taught by the DCS

pn_the ather
TABLE NO. 1
Enrolment_of Students by State {in percent) |

Academic Punjab | Chandigarh | Haryana Deelhi Other states | Total
| Sexsion® 2 enrolment
1976-77 3485 71 nn .73 17.1 100

{4 253) (863} {4055) (944) (2088] {12203)
1978-14 TXE0 13.19 20,19 1195 2187 100

(3284) {1320} {2022) (1196} {2189) (10011) |
1980-81 6.4 250 1140 1528 20001 100

(2503) (Z378H) {1078} (1444) {57 (9460 e
1982-53 2646 2842 10.5 17.27 1735 100

(2313) _ 1{I485) (918} (1510} (1517) (B741)
1984-85 21 999 10.4 16.63 1522 L0

(2155) 1(2332) J[ﬂl‘ﬂ {1293) {1184) (7T173) _
1986-87 2152 582 9.19 17.22 1327 j{1.1]
¢ {24.50) (3146) {308} (1512) (1165) (E783)
198859 24.74 .20 17.15 1183 il 100

{1910) (2647) 1134} (912) (7719) i
1990491 —eeer Data ot immj"sr ...... i
1949293 5.6 4633 1mm T.64 484 100

(2875} (3748) {441} {625) (396]) 1{3175)
l_ng.gj el e _QLHI available  sesee- =
19691596 42.16 #4583 810 287 204 100

(4379) (4656) (842) (298) (212) (10387)

* Sample Sessions

Figures in Paranthesis are absoluwie numbers.
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The spatial distribution of the students carolled with DCS has expericnced a significant change
during the last two decades. Though the students from the northern states and Union Territories formed
amajor part of the total enrolment even during the early seventies yet the DCS continued to attract a fairly
good number of students from other states alsof Table-1). But over the years the number of students from
other states witnessed a decline, while, the share of Punjab and Chandigarh in the total enrolment went
up considerably. In case of Chandigarh the increase was from 7.1 per cent 10.44.76 per cent while in Punjeb
it was from 34.8 per cent to 4215 per cent. On the other hand the sumber of students from Haryana
recorded a steep decline from 33.22 per cent to B0 per cent during this period. Likewise, DCS also
registered a sharp decrease in the number of students from Delhi. Similar was the case of Himachal
Fradesh, Uitar Pradesh and other states where the decline varied from steep to moderate  (Table I).

Druring the 1995-96 session 10387 students were enrolled with the DCS out of these 42,15 per cent
were from Punjab, 44.76 per cont from Chandigarh and 8.1 per cent were from Haryana. Thus 95 per cent
af the total stadents enrolled were from Chandigarh and its adjoining areas of Punjab and Haryana. This
shows a shift in the enrolment pattern from Macro to Micro level in the last two decades, This is partly
the consequence of openimg of CCls, DCCs and DCS in dilferent parts of the country during late seventies
and early eighties and partly due to the weakening and discontinuation of some of the students services
such as personal contact programme and the provision of study centres out side Chandigarh,

A further analysis of the enrolment dota wt undergraduate level for 199596 brings forth some
miteresting facts. In Punjab, which contributed more than 60 per cent of the total students in this session,
six districts accounted for more than 85 per cent of the total enrolment. Ludhiana with 33.3 per cent was
at the top followed by Ropar which contributed 17 per cent of the total enrolment, However if §.AS Nagar,
a satellite town of Chandigarh, i excluded from it the share of Ropar comes down 1o 7 per cent oaly.
Ferozepur(15.1 %), Faridkot(8.72 % , Hoshiarpur(6.2%) and Jalandhar{5.35%) are other districts with
substantial contribution, It would be pertinent to mention that Ludhiana, Hoshiarpur and Ferozepur
districts are affiliated with Panjab University and Ropar surrounds Chandigarh on the three sides.

In Haryana, which contribuled 538 per cent of the total enrolment in 1995-96, Panchkula, another
satellite town of Chandigarh, emerged as the lasgest contributor. It accounted for 75 per cent of the total
earolment from Haryana and 4 percent of the total studends enrolled with the department of Correspon-
dence Studies in this session. This analysis exhibits a high concentration of DCS students in Chandigarh
and its adjoming arcas. This has important policy implications. This comparative homogencity of the
students gives a reasonable freedom in redefining curriculum and its further diversification as well, It was
not possible during scventies and cighties because of the distance factor. A further analysis of the data
ahows that the number of the students enrolled with DCS falls with increasing distance from the source
i.e. Chandigarh, It that theory of urban functions works here with in reasonable limit in terms of
Correspondence education. The study also points out 1o the fact that correspondence education which is
an open system of education is bounded by geographical contiguity, werritorial affiliations and semtimental
INEFICATICE,
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