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From the E ditor-in'Chief s Desk

It is my pleasure to release the Ninth Volume of the Indian Journal of

Distance Education (2007). A plethora of articles taking up varied issues pertaining

to Distance Education haye b.een presented. The problems relating to the submission

of assignments, course moterial and personal contact ?rogrlyunes 
have been

i1rutia at bngth. The various strategies to cope with problem-focussed and

emotion-focussed stress in teaching are thought provoking. Moreover, in an

economic environment of liberalization and globalization, the contribution of the

information technologt system is imperative. Thus the issues relating to alternatives

ti impart informatioilknowledge to the distance learners iogether with the removal of

the ionstralnt 'delay' are takei upfrom time to time. A change in intent and policies

alone does not bring about a neutral change. Let economic policies be made immune

to political activities in times to come to ensure a consistent econotnic system. We

take this opportunity to express our appreciation for the collective efforts of all our

contributors.

We are profoundly grateful to our Vice-Chancellor, Prof, R.C.Sobtifor-ta6ng

keen interest ii thi publication of this issue inspite of his busy schedule. Prof,, Sobti is

not only an eminen-t scientist but also an outstanding administrator. We hope that we

shall continue to enjoy his munificence and patronage in the future also.

Prof. Jagmohan Chopra

Editor- in- Chief
Chairperson, D.C.S.
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EDITORIAL

As for any economic or social choice, two steps are decisive: the preliminary
step of prepartng the best decisions, which involves moinly the comparison between

the alternative educational systems, giving due weight to the whole set of criteria to
be considered; the /inal step of implementation, by means of measures which will
orientate the literacy balance of the nation in the right direction. The methodological
aspects of distance leorning and the practical problems of delineating and
implementing changes in the on-going system of education are the moin topics of the

paperc.

The Indian Journal of Distance Education provides a comprehensive analysis

of issues pertaining to distance education, discusses policy options and suggests

solutions. The language is simple and non-technical, entirely accessible to the

general reader without compromising on analytical rigour.

The issue commences with Jatinder Grover's paper "Distance Learning in the

New Millennium: Where is it going? " in which he has explicitllt discussed the

delivery system in distance education based on video, audio, and computer
technologies. The social and psychological frontiers are yet to be crossed in the

application of technologt to education due to inadequate investment in infrastructure.

Devendra Singh provides a comprehensive analysis of the Information and
Communication Technologt tools to enhance higher education by disseminating
information quickly. And this is particularly important in the case of Library and
Information Science education to the less privileged distonce learners.

Dr. Swinder Singh in "Towards a Better Management of Distance Education

- Need of HRD Interventions" has focussed on Human Resource Development in
terms of performance antd potential appraisal, organizational development work
enviranment, proactive orientation and an ffictive communication system. HRD
interventions assume all the more significance with the worldfastly moving towards a
new economic order. The Indian economy is in the midst of undertaking structural
adjustment programmes and this is the opportune time to harness the human resource
potential and to create an effective and fficient work culture.

Since assignments form an integral part of two-way communication between

the distance learner and the teacher, Dr. Pity Kaul has conducted a descriptive
survey to obtain the feedback of the learners pertaining to the B.Sc.

Nursing Programme. The findings reveal that the assignm:ents proved to be thought
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provoking and efective in understanding the text. The respondents, however,
expressed the need for a critical evaluation by the concerned tutors inorder to
develop the exchange of information. Non-receipt of assignments/delay, detailed
readings for reference and preparation of creativi/iniovattvi assignmrni, or, ,o*,
of the r'ssaes which need immediate attention.

To analyse and compare the study habits and achievement motivation of the
secondary teacher trainees (B.Ed. trainees) in distance and face-to-face mode of
education, Dr. Mamta Garg and prof. sudesh Gakhar emjloyed istudy 

Habiis
Inventory" by Palsana and Sharma (1990) and "Deo Mohan ichievement Motivation
Scale" (1985) respe_ctively. It was found that the distant trainees in areas of
budgeting time and learning motivation fared better than their counterparts in the
facelo-face mode. Also, they scored relitively higher in the factors of ach,ievement
motivation viz., academic motivation, attitude towards education, work methods and
interpersonal relationships than the secondary teacher trainees, implying the need
for achievement in the laiter group.

- 
Ms. Supreet Kaur traces the emerging challenges in Teacher Education

Programme through the Distance Mode. Shi optnes thalthe distance mode may be
viewed in a wider persPective and include both, in pre-seriice and in-service teacher
preparation, which can widen the horizon of teacher-preparation to cope with the
demand of self-learning and lifetong education. j

- "Performance of students in Distance Education.as afunction of their'stay in
the Instructional Process" is the contribution of Dr. Ravi k. Mahajin. The paper
(wells on the performance of students in two distinct systems: non-contiguous
learning in open university and in distance education institutes in the traditional
university. A lengthier duration of stay in an 'instructional process' does not
necessarily ensure better chances of success in the examination. He thus calls forrethinking on lhe 'instructional process' in Distance Education to make it more
ffictive and result oriented. 

j

_ A Comparative Study of Teaching Effectiveness of the Government and
Private School Teacher trained through thte Formal and Distance Mode was
conducted by Madhu Gupta and Rachna Jain.. Teaching ffictivene.ss rra.s defined in
terrys of the ability of a teacher to successfully commuiiciie the subjecr matir to the
students, to organize the learning material and to deal wirh the claisroom situarions.
It was found that irrespective of the training background, teachers need to have the
basic teaching skilll as a part of their repertoire of teaching effectiveness. And for
this, modules for the development of teaching skiils need be-iniliated at the pre-
service and in-service training levels.
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DISTANCE LEARNING IN THE NEW MILLENIUM:
WHERE IS IT GOTNG?

Jatinder Grover

Abstract
An atternative way to think about teaching and tearning is catted distance
education. Today, distance education has become one of the mosf usefu/
educational sysfems for all kinds of studenfs. Eistance education is growing

. very fasf because the development of telecommunication technologies have
enabled its aSiplicability. Telecommunicatian capabilities make it possible for' sfudents and teachers to share information -personalrnessages, reports, data,
graphics, and so on across cities, sfafes or continents, thus ending the isolation
of the classroom (Knapp and Glenn, 1996). Throughout the United Sfafeg
professors are engaging in electronic instruction, and business people are using
electronic conferencing to conduct international meetings across the Atlantic via
satellite transmission. Teachers at some institutiois have developed learning
expertences that involve combinations of print, fax, or live and'prerecorded
video delivered by telecommunications or videotape to home or other sifes and
interactivity via audio-conferencing, computer-conferencing, or face-tb-face
c/ass sessrbns on university campus (Wagner, 1996).

1.0 lntroduction
Like mushrooms in a damp forest distance learning programs have sprung up and

multiplied incredibly over the past ten years. However, despite its high profile in academics,
distance learning remains highly controversial. Will it be the "savior'' of the educational
enterprise, or will it be the "destroye/' of the educational establishment, as we know it? Will
'lvirtual colleges and universities" replace brick and mortar,' as some visionaries have
asserted, or will it coexist with traditional educational systems?

What does the term distance learning mean? The range of interpretations run from
sending an instructor some distance from the main campus to teach a group of students face-
to-face or providing all instruction and interaction via the World Wide Web. Between these

two extremes lie several different paradigms. First of all, sending faculty to teach at distant

sites is no longer considered distance learning by most practitioners of the field. The current

definition of the term usually includes physical separation of the instructor and the student

and the use of some tecitnological delivery system. Nonetheless, the patterns for instruction

continue to expand based on local situations and funding. The most important factor,

however, is whether a distance learning programme takes into consideration the efficiency

factor pertaining to administration and faculty. Lacking sufficient support from either group will

make the road rocky, if not impossible.

1.1 Objectives
o To discuss the distance education system of the new millenium.
o To point out the various innovations of distance education system used worldwide.
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o To notify the innovative distance education system techniques used in rndia.2. 0 Mergin g Technotogie; 6 ;;tiver t nstruction

Now a days' telecommunication.technologies such as satellite, fiber-optic, radio,television' computer, and others ai"-rr"a.to.oeriveiin-e inliiuction of distance education. The
lil:'ifffiil."lill'.n these technobsLs is to incieasJ i"i"'r"tuo. between the teachers and
nsrrucionai;;;',,#Ti!i:iil:et?Jll{ll"i"il;i:":fl::j,.*:lil;flfl 

:[Hllil jl:
$x'ffs,:"J:",::,:fflrunicaiion-tecrriirosies;; th:itr;';, increase the rapport between

Distance education is now offered.at all educationat levels,..starting from primary
;:?,::f 5, itf#:,|, 

^U 
X,Uly,*:f 

G- 
" 
no i n"i u o"' gl ;-" il r eo u catio n,i'*"ii " 

"s 
ski,s,

On the other hand, distance teaching and tearning are different from traditionalteaching and learning proceaure.. b-i.i}."-llrJii"iffies peopre access to specirTcinstruction that they-would never oin"n ise n"rJ i".,'"ir"o. 
.oirt"n." rearning activitiesencourage autonomy ano inoepen*-: 

-T-^y_"rl. "r-.oo'n-"r"tion, 
support, se[f-regutatedlearning, and herps to make t 

"l[.iir.iiJn 
personafly rerevant (crotty, 199s).The new telecommunication capabilities provide many ways to meet educationaldemands' these includg 

"-d;J;;'prtr"lror"i.a.i.Jd;;;'ojstant rearners with the promiseof instant access 
" eT{"L, i#Jrtiriiti"r *ddG;.'oi tlrpor"r sr geographic distance(Havnes and Dilton, 1992). T;;[r;;;lano icope-Jr-insiitutions dedicated to distanceeducation are increasing, 

"no-rot"lni 
,or".conventionar inititufions are using techniques"bo,owed" from distan; ;d;;;ti"; ioil".r," tn"ir 

"*r-i""lii!g ,or" effective, efficient, orflexibre' rn hisher eoucation, wJ"-r" lip"ri:rslrg.o;;"il"rr,irt, ,o a move towaios riferonglearning as a result of the neeJ i*"trltinoiriauir. *hol" 
"Nii, "r" 

no ronger marketabre.

universit[sifiSi:I"g 
instruction is becoming more commonptace in today,s cofleges and

0""",."orffi ir:'o.;:'?li"*Jffi 
*,'"i,#$nTJ'r:T[i,ilxT#T",sJ1Bri:1enhanced proficiency. in oasic tn't'Jm"i'r'r,'u.,_"ro rh;iriii,g bilers with. respect to accessingand using the lnternet tr-inoner, igg'gJ 

-dj;t"n." 
eoucatioi ilnoo. inctude those that permitany education received' oy a stuoenii;;;rr wrren rocation'"-nlo. time separate the teacherand the student' Distanci 

"or""t,-on'iJIs. 
on tre rtrJdnir;.iiritiesTd-be serfdirected andinternally motivated..rni. tvp"- 

"i"jr[ti;; il Cil;G;i:a,ppealing ro students whoselifestvle (time and distance dti*ti"itiGif": 
19tirow ne,ri tJiare advantage of traditionarclassroom methods' ro optimize',ili'#or or 99rr!-i inliiu"ion"r programs, a need existsto examine continualy te;h;;d;;iir-i:g"_! ;;f,r",r,;;tesies (Murphy & Karasek,1999); which is to sav,. how can teic[irin 6: 

iTtr?yeo tnrolgh'iie use of technorogy (Means,19e4) web course tt'tjt r"'g'].fi'l'.,il"rj: 
W"u p"g"i,'tiireaoeo discussion groups, e-mail' chat' instant messaging, streaminj mectialvidedlnirir"iionr, apprication sharing, rp

3lffi 'J:t;:,,i:$"#},'Jllt}#m':,"*'Beingiaopi"i',il'u,1,iin",."iiinerybyteachersto
3.0 Modes of Distance Education Delivery System

Now-a-days' 
!!ere are two categories of distance education delivery systems i.e.,co'espondence and terecommunicationirtecnnologie;i;;;. il" first one is baied on the
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conespondence svstem' The other one is based on the exproitation of six major technorogies;
l'i",fflii;,i,x1l3iferevisid1;i;;idriE I' roli 

"iii"i;;#J:L,puter connected to rntemet,
3'1 Correspondence Based Derivery system Education Modet

Educators h-ave been interested- in..offering equat education to ail for more than ahundred vears' The lirst d"*, ;;;"r";;r oistance'eiJ"IiiJnl'in the form of conespondenceeducation' was imolem"nt"Jin i-itiatir igob,-#";#:bondence rio.i*"Jthe ontymoder used in aistance 
"or""tion-ri 

,ir1.r9 G;;;"il# were no terecommunicationcapabilities available for educatior"il*i. ouri;t6iilil",'iiii"n." 
educarion was leneraryEi,lil%fi:" 

than the oiri"*ir.iilnrii"tt"r, iil.-*"ni;;rilprinted materiars (p6mp and
This model is stillwidely used today because some countries such as lndia, Turkey,china, UsA, Engrano ano oiirl-'rs *iito"lrh"n."th"i,, dffi# education system.3.2.Telecommunications, Technotogies Based Delivery System
Terecommunication technorogies such. as ladio, ,"i"r,r,or, computers and others are

used to deliver distance eoucatiJn iniii,i"iion bt diil;;1d;:';tion institutes. There are two
categories of telecommunication'i-ecinliogi". t,,iJ';iilIJf'eoucation, 

synchronous and
asynchronous' A svncJrtonJ,i si.-t"rr"ieqyires th";iilt*eous participation of a, the
students and the insltructor- rhe ariraiiao" ,ir t i, .y;#'il'ffil the student and the teacher
$iJl,,'"i1f$d;l#". 

r, ir'i' !vli"'il1'irt"'"t,il,-r;';Ji['rrd 
"orputer 

-onierencins

An Asynchronous system does not require a two-way interaction bEtween the
students and the teachers' ih" rii,ol,iiJoo noii""i i o""nln"red togetherih thl same

l"'H'?J#,,'*ffi Jffi *n*1#*:d;;##:?;",,i:.t;"t,te,eiision,radiocanbe
3.2.1 Asynchronous System

::Tr#r*:'"r*itfl;,,iil1?Jffi:rffSr 
or see their teachers on radio, terevision or

because tnere is no ieal ctassroom. rt incruollcannot 
ask questions during tn" 

"i"ri, 
J"r.ion

I Radio-based delivery system: R"Ip- is commonry used to deriver instructions in thedeveroping worrd becai.;'tdlil;ob.gv.is ,r;,r;6b;rrost everywhere. Typicary,
::'ffi:ff:x,l:tin but 

""nnoiint#"i*it-n tn"ir-;il;,,ili. rrom th6ir homes,,6ffices,
cannot"'*o;"Jori*?ll",l[3'ffi 6i"5t,#;ffi ,ffigiJ3$rflX,:1:.,"*f
::nf;#:lh ili?" m:m,!:llli:l;1, il,Iil, [,"; re sen t to rrr 

_ 

Iistance

pl:ii,:?fi1;i;:,","Xcfi:i:ir'd',:ffiDistance Education 
9?nt",: may use terevision

their teacnei. on't'" terevision'scle;; i',,1lli.,"J]:;Y..Xlfrgo;;iaf :fr.#ii=" 
5i.,? r,"r,

i:ffJfrffiI[::Hi,:fi:ffi:,,j,"j:y"ry 
svstem: computers can also be used to

an inoivio-ui'r'1-,n,.o,,il;;i; *iti;"i{lTF$lii#;'Ll,itmi l:il1,i;'jr.*"#,computer and a telephone rine. douise instructioi-l-l'iJlo in a centrar computertibrary. Each stude"t ;ili;;0"'r1"1..."i ini#"rcnii],n", hjs/her own accountnumber. whenever tnev wisn, wili"ie, tn"y 
"re,"il"15,rtroents can enter into the
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main computer library to receive instructions. lnstructional packages may. include

picture, text, audio and graphics. The students can also receive self-paced tutorial

prograrr from the compltei. They do not need to send the hard copy papers of the

corrispondence study because they can fonruard them by lnternet. The distance

education centers also can return their evaluated material to students by computer

mail.

3.2.2 Synchronous SYstem

ln this system, students and teachers can hear and see each other. Students can ask

any question to their'teacher and these teachers can answer the question instantly. This

syitein should be supported by e-mail, fax machine, phone calls, and videotapes to increase

the interaction between students and teachers. There are several different models used to

deliver instruction.

r Audio conference: Audio teleconference is a live, two way conversation among two

or more persons at different locations connected by telephone lines, cable, or satellites

. requiring special microphone amplifier devices for voice communications (Heinich,

Motendi, and Russell, 1993). Distance educators can deliver their instruction to two or

more locations almost anywhere in the world. Students can ask questions to their

teachers and interact with fellow participants in real time. Today, some distance

education institutions in U.S.A, lndia, Europe, Japan, China, Africa, and Turkey have

been using this system to deliver some of their instructions to their students. ln this

way, students and teachers can talk with each other without being face to face.

r Television conference: Each classroom is equipped with a camera, a microphone,

and a television screen. Classrooms are connected by telephone line, cable, or

wireless means such as microwave, cellular, or satellite. Distance educators can use

these systems to deliver their instructions to two or more intemational locations' Unlike

tr,rro-way audio conferences, participants can see and hear each other. Students can

talk faCe to face and ask questions of their partners. These students can receive

answers to their questions during the class.

. Computer conference: To establish a two-way live computer conference, global

distance educators must provide students with a personal computer, a software

package such as "CU sde men and a wire or wireless channel to convey their

interaCtions internationally. ln thibJ approach, two or more participant groups with

compatible software and microphone can see and hear each other on the computer

screen. They can also ask qugstions from their teachers or international partners and

receive the answers to their questions. During the 1990s, computers assumed a

greater role in distance education programs worldwide. Compulers can be.used to

enhance both one-way and two-way video teleconferencing.' Now computer-aided

instruction is common, but another model, using computers in distance education, is an

emerging application. Computer mediated communication can be in real time, as with

audioTvisuai confetencing, or. asymmetric, as with e-mail on the lnternet. Computers

have been linked into networks. Learning networks in universities and colleges,

distance education institutions, and professional development and training agencies

have been used to deliver formal educational applications, such as credit and noncredit

courses and degrees, informal learning, and research activities (Harasim, Hiltz, Teles,

and Turoff, 1996).
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Today, the integration of computer..technology with the telephone network hasgenerated a seemingly endless array of possible commiinicaiion links to such an extent thatgeographical isolation.is nory q gomparativety minor.;n;;;;l;; the detivery of education at adistance (Ely and Minor, 1993). ihus, computers can not only restructuie the ways ofteaching and learning, but also affect the way of 
"rrrni""tion with each other. Fromconespondence, to radio and television, to the iomprt"r, in" proliferation of communicationavenues have herped to make distance education ar'airaurl io riore students.3.3 Computer Communications

3'3'1 E'mail: The convergence of computers and telecommunic?tions has stimulated entirelynew forms of studenvteacher relationships. 
.rne aove;i-; ;ogr"mmed learning enablesstudents to develop mastery over educational materiar litting in front of computerworkstations following.lessons being prepared for them. g-mair all5ws students to tg on tocomputer networks at their convenience to access r""trr"r, read assignments, deliver-completed homework or to interact with teactrers ano reitow ri,lo"ntr. These can be selectiveinteractions when needed from either sidl. ror stuoenib-on-"rrpr., the technique providesaway for them to participate in campus activities, in;ir;i"g ;;p projects, whire carrying ona full time job or attending to family responsibilities.

3.3.2 Geo/Leo Sateilite

satellites ?le already well-established distance education technotogiescommunication satellites located in geosynchronou, oroit. io,-ooo r, above the equator areserving as wide coverage receivers and retransmitter"-ior a variety of educationalapplications.

No technology can match the wide geographic coverage of the satellitB footprint.satellite signars can-Le anywhere oi 
"rery*n"re: 

rocar, regionar, or grobar. Trey can bepoint-to-point, as with 
.the -o-elivery of sales training from corporate headquarters to distantoffices, or point-to-multipoint, 

"s 
*itn tne oroaoca-st oi i"sJn-, from a teacher-to-muttiplehome-schooled pupils. with modern r"i"itit" tecnnototies,-iil;;r not matter whether thoseaddressable locations are in homes or noipitals, in urban 

"rL", 
o," rural, on one continent orseveral. with today's satellite systems, the users can quickly be brought on_line.

Direct'to-home (DTH) systems can now be installed in a single day and they can bequickly disconnected and moveo rrom one location to 
"notn"i. 

while truly interactive systemsvia satellite are not yet a common home. product, rapid connection to broadband mediaservices is already a selling point for educational apjri"a[ion, in scnools and businesses.o lnternet: The lnternet.is- a great gift for learners. The lnternet is a network of estimated50'000 and growing information networks, alt interconn".t"o in a way that globallydistributed databases and other resources are on call to individual subscribers no matterwhere they are. with the introduction of the worldwiol w"o, in which vast amounts ofinformation is linked, and the development of tools to actess and browse the web,learners can go out and electronically look for information
o computer conferen-cing: with the addition of audio and video to computercommunications, conferencing no longer need consist only of asynchronous textexchanges' lnternet-delivered -conferences 

can be live with pi"tur". and sound, thoughnot always with fur-motion video and not the crearest oi 
"rJ..
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t CD-ROM is an inexpensive but a high-capacity disc, in appearance similar to the
CD audio disc, used to store text, data and other digitized information. lt is an
optical, not magnetic, storage medium with a huge capacity, up to 700 Mb of data
equivalent to 300,000 pales of text. The forerunner of interactive multimedia, the
CD-ROM enables the viewer to be more of a participant.

r DigitalVersatile Disc (DVD), sometimes called DigitalVideo Disc, is an even higher
capacity storage medium, holding up to 17 Gb of digital data on a single side.
Although it is being promoted as a new distribution medium for movies, it will also
have educational uses. DVD, as a result of its capacity, will be able to provide
multiple language tracks along with its video programs.

3.3.3 Hybrid Systems

ln the educators' toolbox there are many options for improving student access to
learning and for enhancing the quality of the educational experience. No one solution seJves
all, so choices must be made among those that are available, most suitable and affordable.
The tiend is towards the adoption of hybrid technology systems, which incorporate more than
one telecommunication medium to maximize impact, improve efficiency and reduce cost.
Many current examples point to the combinations of broadcast, cable, satellite, computer and
storage technologies being integrated into a single system. Of all the technologies under use
today, the lnternet is proving to be the most promising for education. One reason is its ability
to successfully partner with the other media.

4.0 Distance Education in lndia:
ln lndia, the lndira Gandhi National Open University (IGNOU) is playing a major role

in modernizing the distance education courses. To meet the emerging needs of trrfoimation
era, the University offers some programs on-line through tele-learning centres lhrough its
virtual campus initiatives and through EDUSAT and Gyan Darshan Educational channel and
Gyan Vani Radio Program.

4.1 EDUSAT

o Edusat is a collaborative project of ISRO (lndian Space Research Organization), the
Union Ministry of Human Resource Development, lndira Gandhi National Open
University and the State Departments of Education.

o lt is an interactive saiellite- based distance education system through audio-visual
medium, employing Direct to Home quality broadcast.

o IGNOU is up-linking its Edusat program in Ku band transponder (National beams)
using the DVB-RCS (Digital Video Broadcast - Return channel through satellite)
technology. lt has already established more than '134 SIT (satellite interactive
terminals) across the country.

o The satellite has multiple regional beams covering different parts of lndia- five Ku
Band transponders with spot beams covering northern, north-eastern, eastern,
southern and western regions of the country, a Ku-band transponder with the national
beam covering the lndian mainland region and six C-band transponders with their
footprints covering the entire country.
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However' radio, television and video are the cheapest resources for a largeaudience, but have a strong oisaovantage in the rir"J-tir"irbte that they imply. ln a fewyears' when the teleteaching products are commercialized and information coits decrease,

$3,3fl1t"'"n 
through tetec6mmunitation technology rrirr-r"*n tne top oi ine'-eiucationar
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INFORMATTON AND COMMUNIqANON TECHNOLOGY (ICT) TOOLS
rN DrsrANcE EDUcAnoN

Devendra Singh

Abstract
ln Library and lnformation science lLts) education, it is imperative to impaftlibrary orientation to the sfudenfs oi ac6aei,i-iiiiiiiion". And this is att themore impoftant in the context of rrre /ess iiiiiigi'd,"';;;;r;'irrriii".-vriii in,emergence of lnformation and communi*ationTiiniiiggy (cr) media, quatttyeducation can be imparted in the e-riiioiiiii.'-ir,,s paper attempts toanatvze various tcr toots that can h;ip io';;i;nce nign;r 

"aiiila-i 
ii. disseminaiing iniormation quickty.

1.0 lntroduetion

As the population ot oisiance learners.is.growing, so is the need to make them self-dependent in their studies. They are onereo nerp oiv meais or rryq. tools such as providingthem with printed lessons; personat contact b.'gr"il"r ipbprl etc. Atthough distancestudents cannot siudy without books, and nobody-""n 
"roro 

io purchase all the books in agiven subjeci, so they have access to libraries ror tn"i, rpJ.ific needs. At conventionaluniversities' a few students delve deeply into the r"rorr"", oft"r"o by the libraries, but mostdo not (Arms 2000). while oisianl r"rri',6rr are not i."rro"Ji"'iibrary orientation programmesoffered by the academic institutions; tnereOy neeOing ;ore'lniormation resourcesthan theirreguiar couhterparts 
rrrvrv rrrrv

2.0 Objectives of the study
online media is becoming the best toolto bridge the communication gap and lntemethas revolutionized the learning p-rocess but the acao6micr:nstiiutions are lagging behind inadapting the new technology.-'ioo ort"n'a.distance learning course is launched with theunwritten expectation that students wilt be abte to nno tneir o1lvi-il;ilr,rfro"#.=inX r,or"institution's library may noi even know tnat tne course M; t;;, launched' until gne. of thestudents terephones to ask for books or otnerslrv;;, i" b" j.,'ri*r;6;;;;;,;rr)1 

rt maybe due to adrninistrative reasons but witn tne-Lil6"*; of lcr (tnfonnation andcommunication Technoiogy), tne ress privireged rot can arso be gir"n qrrrit))'"orr."I#n in tn"e-environment' The physical library is a necessity for the 
"""olili" 

institutions, blit a digital /virtual collection is imponant for open universities. Remote stuJents cannot visit the library,but if the digital colleciions are broad enougn ano acceirior"-"iirgn, perhaps more of thesestudents wiil be heavy users of digitar ribraries tnrms-ioooi.'-so, hybrid ribr:aries are thegateway to impart distance education with more emphasis 6n e-ies'crurce;-i, ih; [iesentinformation era. To g_o.- y]th ,the 
ch"anging times, diitance r"rrn"r. shourd be given theopportunity of e-learning together witn IraJitional ioots. nnJ "ii ir now widety accepted thatpeople prefer to assimilate knowledge in different ways ano we, a, t"rrning and developmentprofessionals, need to concentrate not only on p.ridilg ihJ'most effective delivery .of

learning" for any individual, but aiso on encouraging tne as-simiLtion and application of thatknowledge... (T J 2OO5),'.

t
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Active learning:implies that students do not limit themselves to resources supptied by

their instnretsrs, but also that the students search for new materials themselves in order to

solye problems d hand and to delebp their competencies continuously (Roes 2001).

This paper. seEks to anatpe various ICT tools that help to disseminate information in

the least time through the E-environment.

3.0 E-envlronment: A Basic Necessity in Distance Education

We have to change with times and contribute into the e-revolution by minimizing the

cornmunication gap because inforrmtion can be retrieved instantly through e-media. Also,

'...the lnformation''Revolution, almost everybody is sure of two things about it : first, that it is
proceeding with unprecedented speed; and second, that its effects will be more radical than

anything that has. gnne before (Druoker 2003)."

Arie de Geus (1988) rightly says, "lf we understand that the only competitive

advantage the company of the future will have is its managers' ability to learn faster than their

cornpetitors', this is true also in imparting education to the distant learners.

ln the e-learning environment, the 'e' in e-tivities, e-mate, eguide, ecoach, e-

facilitating, e-train'ing, e-rnoderating, reminds all net users that the working . domain is not
guitelhe same alt its traditional courEerpart (Rasulo, 2005).

3.1 Features of E-documents

a) Available allthe time;

b) Easily portable;

c) One can update them instantly; d) Colourful / illustrated;

e) Provides links to other sites;

f) Helps in information searching; g) Mostly free;

h) lnstant retrieval of infsnnation; etc.

Therefore, to reach every distant learner,new comrnunication technology must be

used in relation to time and place,and for this situational barriers have to be removed.

4.0 \farlous IGT Tools to enhance'Distant Learning

To make distant learners eelf dependent, various ICT tools can be used as the

lnternet,has revolutionized the infomration world. When students use the World Wide Web for
learning envirsnrnent, they suddenly have the world at their fingertips (Collis and Meeuwsen,
1999). Moreorrer, Elliston (1988) informs us, hardly surprisingly, one tends to:

Teach as he has been'taught;

Lead as he has been led;

Relateas hehas been related to;

Develop cunicula likethose in which he leamed.

Of all the blue-sky scenarios,and vapounrvare solutions offered by those who promote

infonnatbn technefogy, online learning has become the most pressing and pervasive. As

thousands of academics,'mitlions of students, as well as librarians, support staff and
adminbfatsrs struggile daily to corne to terms with its actual strengths, weaknesses and
idiosyncrasies, the promises of the internet continue to develop unabated (Murphy & others
2001).

Nevertheless, a general consensus is that distance education technology and
pmgr.ffi.nes,are hereand will continue to be. lt is therefore, appropriate to continue exploring

l0
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the support system - like the digital library that will help further develop new services and
programmes for distance learners (Osorio 20A4. Hence, new technology must be utilized in
imparting education, as it is fast becoming the distance learner's preferential tool in the
present times.

4"1 E-mait

It is the most widely used tool in the e-environment. !t allows us to send and receive
messages / mail through internet in text as well as graphics. To give personal response to
distance learners, e-mail is the best medium. Students can-save their mail for future
reference as many sites are providing a huge storage capacity for free (for example Lycos is
pt'oviding 3 

_GB 
(giga bytes) for a free email account). Moreover, if the size of the mailis very

large, then Bulk (in relation to space / size) facility is also provided.

E-mail is a boon for distance leamers as they can ask their personal queries /
questions and receive answers from the correspondence department. This facility must be
started in open universities to fulfil the needs of their distant'learners. lt is more fun to invent
the future than to dismiss it or wait for it to happen (Lankes, 2003).

4.2 E-Newsletter

To enhance distance learning, e-newsletter can be sent to students by e-mail
covering academic topics and reference to other new links (web sites) in many su$ects to
keep the students abreast of the latest developments. Academicians and librariins can frep
to suggest respective sites in their field. lt can be started as a monthly service and adjusted
as desired.

4.3 Bulletin Board Service (BBS) I Online Discussion Forum ;

As students of distance education are residing at far away places, they are not known
to their other fellows. To overcome this difficulty, Online Discussion Forum 7 Buttetin Board
Service (BBS) should be provided so that they can interact on their own level through
university (correspondence department) website in their varied disciplines.
4.4 Links to other sites (subject gateways, search engines, etc.)

Uniform Resource Locator (URL) of other academic sites must be provided in the
home page of the correspondence department's website, so that students can access direcly
these sites. Moreover, a search tool bar of any search engipls (for example Google) can also
be put on the university's site to enhance information searChing of the students.

There is however a note of caution to be observed in e-learning. lt is said "Whatever
is worth doing at all is worth doing wetf (4th Earl of chesterfietd (Jones 1992).

Before providing any link to other site(s), its evatuation must be done as internet is
just like a politician which never says 'No'. The services of academicians and librarians can
be sought fo evaluate the web content. (Various quality sites are given in (Section 6l A Brief
Manual to lnternet for Distance Learners). But benefits of links inould be kept in mind as
"The only valid way to assess the true quality of e-learning resources is to determine whether
the learners achieved the learning objectives set for the programme (Muir 2006).
4.5 Ask-A Service

To help distance learners in their specific problems / questions, online subnnission of
their queries must be available through the website of the distance institution. Students can
post their questions to this online submission site and answers can be provided by the
experts in their respective fields. Ihe lnternet Public Library @ww.ipl.org) example can be
followed in this regard.

ll
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Somesuggestedcolumnsforsubmissionofquestionsareasfollows.

NOfe: First check your question in FAQs'

a)NameandClassoftheStudentalongwiththeRollNo';
b) E-rnail address of the user;

.l Subject / Paper to.which the question relates to;

d)Questiontobeasked(spaceuptoatleastl000wordsormoreshouldbe
Provided).

4.6 Frequently Asked Questions (FAas) i +-

To provide answers to the students' querries, FAQ8'(frequently asked questions) are

also helpful.,A question ,rr"o by one student can 
'be 

rnade availabie online so that other

students with a simifai'pioOlem can atso ne benefited. Even before the submission of the

G;il in n"L-n s"-[",-ririt the students shoutd refer to FAQs to check if the answer

already exists on the website.

4.7 ' Online Public Access Gatalogue (OPAC)

online Public Access catalogue is a must in this information age' This. type 
-of

catalogue is in e-format and in e-environment. it provides searc.hing by various techniques for

exampte by author, titie, subject, by ttp! o? do"rr"nt, (books; journats, CDs, etc'),

combination search t*iin'f"Vt'ords), etc''bn" crn know about the status of a document

instanfly through 
"n 

opRc, for example, wnetner a book is available in the library as well as

already issued or not; this facility however cannot be given in the traditional catalogue like the

use of the card.

The library can use its home page on the web as the interface to its services' and

provide f;;;;;;Jnr, io tn" oPAC as well as links to other services (Brophy ?ool'
4.8 FrequencY Modulation (FM)

LiveRadiotalkscanbeprovidedbyexpertsintheirsp.ecializedfieldstocatertothe
needs of. the oistance ieirner. in wnicn ifie siudents can ask their questions through the

i;6;.;;.' Alth"rgh, Fr"i"ni univers'rty, Patiata 
. 
is providing this opportunity to its

corresDondence students, but a Radio SLssion by Libraiians would be very helpful to the

,irO"ri. i. ine iontext of ihe various services being provided by it'

5.0. Challenges for lnformation Professionals in the E'world

The challenges foi the information professionals are partly due to the fear of new

technologY.

Fear and Loathing in Digital Reference (Gross, McClure and Lankes' 2003) refers to:

. Fear of competition with the commercial sector'

. Fear of loss of professional domain'

. Fear of replacement by intelligence agents or other advances in technology'

. Fear of'faliing refqrence statistics'

oFearofpotentialvolumeofdigitalreferencequestions.
. worry that per transaction digital reference questions take longer to respond

to thin traditional face-to-face questions do'

. Fear of using new technologies that support digital reference services and

.onrtrntry niving to updatjand be trained regarding new technology.

t2
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Developing and providing digital reference services in order to be able to say

the library provides it and then doing little to promote or grow the service

after it is established.

"Digital librarians must thrive on change. They should read constantly (but

selectively) and experiment endlessly. They need to love learning, be able to self-teach, and

be inclined to take risks. And they must have a keen sense of both the potentials and pitfalls

of technology (Hastings and Tennant 1996)".

It takes both technical competence and effective pedagogy to teach in an e-learning

environment (Southern Regional Education'Board, 2001, p.2). But with communication

comes an understanding that what one person regards as prejudice may not necessarily be

regarded as prejudice by others (McDougall2005).

Cost is a major fa'ctor particularly in the case of Video Conferencing, Real Time Live

Web Conference, eti. But in regard to download / surfing cost, it's cheaper as compared to

coming to the university fon every problem because distant learners have to spend on
'kavelling 

expense plus iime to travel which can be saved in abundance if they surf the net.

Moreover, every student is not utilizing online resources in his/her academic life. So an

inkoductory manual to internet is given below, because "The invariable mark of wisdom is to

see the miraculous in the common" (Ralph Waldo Emerson 1803-1882)

6.0 A Brief Manual to Internet for Distance Learners

Note: Please feel free to ask your librarian or staff at the cyber cafe from where you are

logging in about using internet.

6.1 Why lnternef is essential

To keep abreast the distance learners to the new developments alongwith. traditional

information, lnternet is a must in this lnformation Age as the students can help themselves

and search the net for their aeademic informational needs.

6.2 OBening lnternet

Double cliek (with left button of the mouse) on the tnternet Explorer ieon (mostly MS

lnternet Explorer is used in lndia)

OR Click on Sfarf button (usually on left-bottom side of the monitor) and click on

lnternet.

6.3 Opening websifes

Write the address of the website

VTNVW (but this is not necessary always).

t3

in the address Dar. Usually addresses start with

www. u n iversitypu njabi. org

(it reveals about the nature of the site).Some endings of the site addresses

For example:

.corir

.org

.net

.gov

.edu

.mil

commercialsite

organization (non profit usually)

network related

government site

education

military
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.ac.uk academic, United Kingdom

.ac.in academic, lndia

.gov.in government, lndia

6.4 Search Engines

It is OK when we knou the website address correctly, but if we don't know about the
address, then open a Search Engine. A search engine retrieies web pages througtl its own in
built system and it shows results to your querry and displays the best results in an ascending
order.

For exarnplei www.google.com OR umnr.yahoo.com

Type your query / keyword in the search bar / box
sociology

It would reveal thousands or even millions of sites having this term and then rrre can $

click with mouse on the links/ sites provided.

6.5 Use of Boolean Operators

To search many terms simultaneousty, Boolean operators are used.

+ AND sign mosfly used is plus sign

:' ::, il:;:il;::l:H::'bracke'is

AND it means allterms specified by you will be revealed I

E.g. PoliticalAND Science '
OR at least one of the terms specified by you would be revealed

E.g. lnformation OR Technology

NOT at least one of the terms specified by you would not be.revealed

E.g. lnformation AND Communication NOT Technology

Note: lnitially, try using + only while searching for many terms and use symbOls,

Pu blic+ Adm in istration+ District+ Governance

Truncation * symbol is used

It wldens our search by typing the keyword in the search bar and add * (shift + 8), so ?
that the words following the typed word would also be revealed through the search engine.

For example,
Bank'

Bank* would reveal the web pages containing the words

Bank banks banker banking etc.

YAHOO.

Eg.

t4
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For example: www.google.co.in would reveal sites from lndia (don't forget to click on a small

circle Pages from lndia)

Similarly,

www.qoCIqle.co.uk

www.yahoo.co.in

www.yahoo.co.uk

6.6 BacR and Forward

Whi{evisiting web pages, sornetirnes.we need to re-visit the previous pages. So, click

on,Bac* buton at the top (lefi side) just belsw the F/e meRu. lt would open the last web. page

opened. tf we want to go back more than one page then click on the down-arraw that is

available at right side of the Back buffon and it would reveal us the pages last visited in

ascending order and click on the desired web page to be opened. The smaller case is

applicabte with Forward button to go forward, but it should be remembered that Forward is

possible only when we are Back at some page.

To know about the history of the sites visited, click on History button on the tool bar

OR click on View menu and then click on Explorer Bar then further click on History. OR we

can simply press Cfrl H keys together.

Bookmark: We.can "also bookmark the web pages we have visited to refer to them

again by adding them to lhe Favouites menu available in the Microsoft lnternet Explorer, just

by clicking on this menu and adding the current web page; OR Right-cl'tck (with right button of

mouse) anywhere on the current web page (where a link is not to be activated i.e. a hand

doesn't appear) and then click on Add to Favourites. When we are visiting nrany sites, this

facility helps us to refer to the favorite web pages by just clicking on the Favourifes the

selected / favourite pages (links) appear on the left side of the screen and we can go to the

required page by clicking on its link.

6.7 Meta Search Engines

These allow comprehensive search capabilities from various search engines, i.e.,

they give the sites referred by other search engines cotlectively for a giveh querry.

For example: www. metacrawler.com

It displays results (for a given querry) from various search engines like Google;

Yahoo; Lycos; etc.

Moreover mdta search engines allow us to ask our questions in human language.

For example: www.mamma.com

Type

Some more search engines:

www.lvcos.com

www.doopile.com

www.alltheweb.com'

6.8 E-mail

Note: Don't forget to have an e-mail account in this lnformation Age' (it's FREE).

Visit: www.vahoo.com OR http://mail.yahoo.com

click on Mal/ then, Sign Up (create a new account)

from UK

What is economics

{

i

t

www.askjeeves.com

www.altavista.com

www.clusty.com
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Another site,

www.lycos.com OR http://maiLlycos.com

click on My MarTthen, Srgn up a new account

(and follow instructions)

ln case you are unable to open an e-mail account, ask for help from your librarian or

staff at the cyber cafe from where you are logging in.

Emoticons& SmrTeys

To coRverse easily and to save space, emoticons (symbols in e-

communication, usually used is e-mail, chat, sms, etc.) have been invented to communicate

succinctly.

For example,

For more emoticons, visit

:-) is a Standard Smiley

www.muller-godschalk.com/emoticon.html

6.9 Encyclopaedia on Net

Vislt www.wikipedia.org

Search by typing words in the search bar, e.g. economix

The letters printed in'blue ink'means that by clicking on them, that word I entry I link

would be opened, e.g. Marx (revealed from economics).

6.10 Dictionary on Net

6.10.1 Englisfi to Punjabi (and vice versa)

www.punjabionline.com/diction.html

OR

www.punjabonline.com/servleUlibrary .dictionary? Action;;; : Punjabi

OR

www.word2word.com/diet. htm I

6.10.2 Cambictge tnternationat Dictionary of ldioms

http ://d ictionary.cambrid ge. org/

6.10.3 FOLDOC (Free Online Dictionary of Computing)

www.foldoc.doc.ic.ac. uklfoldoc

6.10.4 Glossary of lnternet Terms

www.matisse.neUfi leslglossary.html

6.10.5 BABEL: A Glossaniof Computer Oriented Abbreviations and Acronyms

www.geocities.comliklnd-babellbabel/babelsr.html

6.10.6 The Free Dictionary

www.thef reedictionarY.com

6.10.7 Online Dictionary of Socaal Sciences

http ://bitbucket. icaap.org/dict.pl

6.11 Online Quotations www.ouoteland.com

Comprehensive quotations are retrieved in various subjects, like

I

I

,
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Topic; Author; Art; Motivational; Dreams; etc. plus many other facilities
relating to quotations

6.12 Socrbl Sciences lnformation Gateway

Visit www.intute.ac.uk

It provides many (free) services, from learning to access of other quality websites.
There is an expert network of UK universities and other partners on its working.

lntute :Viftual Training Suife provides free training for education and research
purposes in many disciplines as below:

Science, Engineering and Technology .

Arts and Humanities

SocialSciences
Health and Life Sciences ':

(Various subjects are covered in these four major headings..Moreover, it also gives
search strategies for lnternet and evaluating web conteni, at the end).
6.13 SocialScience lnformationSysfem

Visit www.sociosite.net

This site provides qualitative information to help the public at large. :

6.14 Bubl Visit www.bubl.ac.uk

It provides various quality links / websites of the whole universe of knowledge
(subject wise; by country; type - e-books (fiction, non-fiction), journals, bibliographies etc.).

Type keywords in search bar Eg.

OR search alphabeticatty ABC...Z (by cticking)

OR search by. 
-classified 

arrangement (Dewey Decimal Classification system is
used) using numbers for different subjects / disciplines by ilict<ing on
000 Generalities 5OO Science and Technology
100 Philosophy and psychology 600 Technology
200 Religion 7OO Arts
300 Socialsciences
400 Language

history

800 Literature and rhetoric'
900 Geography and History

. .. .All knowledge is classified in this arangement. tt works 000 to 99g, and has further
subdivisions like 300,310,320, ...,390;

For example 330 Economics; 340 Law; 350 public Administration

320 Potiticat Science 320.S political tdeotogies;

321 Systems of Governments and states; 327 lnternational Relations then
further arrangement like 321, 921.1, 921.2, "' and Eo on.

Note: tnitially, try searching by typing your querry / keywords in the search bar or by clicking
with alphabetical arrangement. But familiarize yourself with classified arr#gement
also by clicking.
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6.15 Pollllcatscience

www.politicalresources. net

6.16 TheVlrtual Llbrary www.vlib.org

This site gives many subjects to be studied, for example, Agriculture, The Arts,

Business and Economics, lnternational Affairs, Natural Sciences and Mathematics, Social

and Behavioralsciences, Humanities and Humanistic Studies, etc.

8.17 Free e-Doofis

Online Dictionary of Library and lnformation Science (lu.cern) defines ebooks as 'A
digital version of a traditional print book designed to be read on a personal computer or an e- e

book reader (a software application for use on a standard-sized computer or a book-sized

computer used solely as a reading device).

6.17.1 Technlcal books www.freeteohbooks.com

6.17.2 Bibliomania (many classic texts can be viewed here)

www.bibliomania.com/

6.17.3 Orsfor/is (major books from 200 BC to 20th century)

www.orsforl is. com/www. g rtbooks.com

6.17.4Wortd e-book (unlimited access to comprehensive collection)

htto://netlibrarv. netAA/orld Home.htm I

6.17.5 Digital Book lndex (a largest online resource)

www.d iq italbookindex.orq/about. htm

6.17.6 lntemet Public Library

www. iol. oro/readino/books

6.17.7 Eboks4free (multi-l ingual languages, various subjects, etc. )

www.ebooks4free.netl

6.17.8 Web-books(provides links, e-books, journals etc.)

www.web-books.com/cool/ebooks/Library.htm

6.tE E-journals

6.18.1 UNESCO (about 700 periodicals in social and human sciences)

www. unesco.oro/shs/shsdc/index. htm

6.18.2 E-journals

www.e-iournals.oro/

6.18.3 Free Full lext (links to thousands of periodicals, only which are free are accessible

freely)

www.freefu lltext.com/

6.18.4 The Digital Library Federation (free journals in the field of Library and lnformation

Science)

www.dlib.org

6.18.5 Directories of Free e-journals

http://ibrarV.curtin.edu.au/ebooks/directiournals. htm I
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6.{8.6 A-Z tist of education e'ioumals - JCU Library

6.19 The Researching Librarian

Toviewonlinedatabasesofvariousdisciplines'visit

www'researchinglibrarian'comidatabases'html#

6.20 Ask-A Services

Many sites are providing online answers to specific questions asked by the users'

For example The tnternet Pubtic Library (www.ipl.org) is providing.onlinesub.mission

of questions I querries.'Oo io tnit site and ctici< bn'Ask a Questron OR simply visit the web

page directly at www.ipl.org/div/askus

This site also gives various subjects to be studied through many authoritative links

,no'rn"ny..p".t. 
"t 

virious disciplines are covered in much detail.

6.21 ' Latest Conferences / Seminars

To keep abreast of the latest information about the forthcoming conferences I

seminars to be held in ,riior" oLcplines, one can search through search engines for many

sites.

oRgodirectlytowww.confgrencealerts.com
conferencealefts.com provides information about the forthcoming conferences /

seminars in varied t"rri'li."ipri."s. lt allowi searching in many ways' for.gxa.mp]e'.country

wise, subject wise e;. W; can also subscribe to its nefusletter (iree of cost) by jUst giving our

e-mail.

6.22 Caution
please do not give your address (residential) on the lnternet and avoid E-shopping

that is giving credit card number, for safety reasons'

7.0 PointTo Remember

As we have reached the stage of lnformation Explosion through lnternet' so gather

that information only which is relevant to Vori tp"tint neids and please don't get confused

by the sites that ur" i"u""f"O by search.6ngin"a, FOCUS on your TOPIC only' and if what

you are tooking to1. i. ili*"nt, ieao turtnei-tnoi every site) upto your understanding of the

ffii. t informati-on or try another site / search engine'

Find more about your specific questions / subjects through searcn Engines'

S.0Briefsuggestionsforcorrespondencedepartments/openuniversities
1. Radio Talk on LibrarY Use

2. 0 PAC

3. BBS / Online Discussion Forum for students

4. Ask-A Service / Querry Submission on CC department's site

5. E-Newsletter

6. Links to other websites

7. Access to online journals / databases

B. Renewal of books through telephone I fax I e-mail

l9
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9.0 Gonclusion

DaybydayweareenteringlhektowledgeSociety.TheanonyTnousmantraisthat
knowledse increases.;y;^l*i-ri[11131';iln-ievotution 

has opened manv new wavs to

share and communrcate. To keep going,'iuJ'n""0 to adapt.td tne new technology in

education especially through corresponden""' iuiiiut t|r toois have been discussed in this

study that can be ,r"i'io Enn*ce trigner 
"l-'""["t "" 

i$' a'i"r M"nualhas been prepared

so that it can be OistriluieJ to distanl r""'n!it 
" 

such to make them self dependent for the

academic infonnational needs' 
'
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Dr. Swinder Singh

Abstract

Liberalization, gtobatization and privatization (LPG).!9ve thrown senous

chattenges to aisiaiiiiication. fne iivmcement in lT has deeply influenced

the needs, ^oaitiiit-iii 
in" delivery systeq of distance educatbn' lt has

opened up varieJ"po"",O,ff,"" for the-diti;r"" leamers fo choose from a larye

number or oistjn{J";;;;;:;ti,;'d, "orir"" 
of various tevets and tnits and

tosether with tne iialrb@ ;n;ttgi liiirityes 
to 

.cater 
to the heeds ot ditrererrt

serue / cater to needs of different 
"tirtu 

,it society. The. qrevailin1 comyefrTivl

environment necessrtates a DE nstnii to nave i retook into its strengrtfis and

weaknesses . primarity it needs to tixe stock of 'tts human asset - needs'

capabitities ,na'ip'iini;it or nr^rn tiiie' tne author is of the view that a given

DE institute 
^J"!r"'go'"ior";;;;r"w;i" 

Human Resource Development (HRD)

interuentions, sucfr as pertormancl' in potential appraisat, training and

development, organizational de.velopmeii' quav wori'environment' effective

communication iystem, proactiue orintaiioi and so on. ln order to face the

prevaiting 
"na 

riliiJoitio iiinlng"i ir,o"" y!o.?!e manasins a DE institute

must go to, 
" 

qi"itu* tiip oV aaopting the HRD philosophy'

1.0 INTRODUCTION

Wearepassingthroughaphase.havingseriesofradicalchangeshappeningaround
us - in tndia and thE ;;rki over. with iii"'oro"t order changing due' to liberalization'

privatization and gloOalzrtirr, ,"it Uarrie,s'ii 
"*tn'"g" 

of inforriati-on have been removed

andcompetitionshavegotnewforms..No,marketisnowsupposedtobeaterritoryofasingle
otaver. Knowtedge ot-v"arious kinds is 

"dr;;;i;g;l" 
ruiifaster pace than before' Rapid

comouterization and the onset of information i""i"oiogy has intensified the pace of work and

business and now is moving at the speed ; l'-dhi' Alliitis has chanqed the mental horizons'

expectations, human i"irlio-n, unO wirf atmosiln"i"' fn" advancerients in skills and talents

have given a furthe.r ;-;;;i i; ihe signirican"e"J*orr - forge as a precious human asset'

roday, no prosress;;;;;;;t'* ..{ $ij ti'rug o"nind in,this competitive ase' For that

matter a distance educati6n organization toJ'n*or io 
"nrng" 

the oear' li needs to take stock

of the situation, ,r.JJr-rnJ?"rp"n tne sfiffs of its human Isset through the Human

il".orr." Development (HRD) interventions'

Objectives of the StudY

ln the present study an endeavour has been made

to examine briefly the nature of DE and its current status in lndia;

to list the rnajor challenges and problems before DE;

tohighlightthesignifica-nceofhumanfactortowardsmanagingDE;

toexaminethescope/possibilityofHRDinterventionstowardsmanagingDE
system with a ,i"*i[ 

"nd,unce 
the quality of contents and delivery system'

rl
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- to recommend HRD measures to the Distance Education justifies enabling them
to meet the current and future challenges.

3.0 Nature of Distance Education

- Over the years Distance Education (DE), passing through various stages, has grown
from infancy towards maturity. As we know distance education is distance teaching plus
distance learning. To briefly mention some of the basic characteristics of distance education
would not be out of place h.ere. A number of authors have identified certain essential features
of distance education. Kegan (1986 : 49) for instance has given the following features:

1. The quasi - permanent separation to teacher and learner throughout the length
of the learning process; this distinguishes it from conventional face - to - face
education;

2. The influence of an educati6nal organization both in planning and preparation of' learning materials and ih the provision of studint suplport services; this
distinguishes it from private study and teach - yourself programmes;

3. The use of technical media - print, audio, video or computer - unites teacher and
learner and carries the content of the course;

4. The provision of a two - way communication so that he student may benefit from
or even initiate a dialogue; this distinguishes it from other uses of lechnology in
education;

5. The quasi - permanent absence of a leaming group throughout the length of the
learning process, so that people are usually taught as individuals and not in
groups, with the possible rneetings for both didactic and socialization purposes.
(1986 : a9)

ln addition, he finds that there are two other socio - cultural determinants which are
necessary pre - conditions and consequences of distance education. These are: (1) the
presence of more industrialized features than its conventional or oral education; and (2)
privatization of institutional learning. (1986 - S0).

4.0 Status of Distance Education in lndia

Lifelong leaming process has always been a part of Indian culture. Tracing back to
the ancient period with Eklavya type self - learning or gurukul traditions, distance education
has always been there. However, the systematic ways of distance and open education were
adopted in.lndia on the pattern of correspondence education as found in Europe in the 18h
and the 19'n centuries and which developed into a full fledged mode in the twentieth century.
ln lndia it was during the last quarter of 20'n century that this mode of education atkacted
some attentions of policy makers and planners. Other than the system of distance education
through correspondence courses, the open university system began in 1g82 with the
establishment of Andhra Pradesh Open University - now known ai OR. B.R. Ambedkar
Open University. This later paved the way for the founding of thirteen other Open
Universities, one at the national level and the twelve at the state level Indira Gandhi National
Open University (IGNOU) set up in 1985 by the Governrnent of lndia, is now said to be the
largest open university of the world with 1.5 million students and has a presence in 35
countries. lt has emerged as a significantly different and a unique role model for education.

Despite its growing demand and popularity the system of distance education (mainly
correspondence education) continued to be treated for a long time as the second fiddle to th6
formal system of education and which got'Just liberated by the conVentional systep" (Reddy,
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1986 : 7) The Vice - Chancellors' Committee report in 1996 9.t an example of the same'

irgg*6 that subsidizlJ-h[ner eoucation should be limited to the'most intelligenf and that

in""65 proficient should see-k "distance education" (Shatrugna, 1988, 2624)'

Although the attitude of looking down upon other modes of education by those

associated wifii conventi6nJ-"yit"* of Education has not changed much, rneanwhile during

the last one decade oi to, Jiutin"" education has gained further grounds and has advan6ed

further to secure 
" 

,r.n'deserving and a respectable place.^ Distance Education seems to

have shifted from perhneiy to thi centre stage. Thls is indicative in the words of former

Union Minister ot,numln i"rorrc" Developmlnt in the.context of the Tenth Plan: Though

we have planned to inCrease the number oi students in higher education from 6% to 15% in
-- 'i6i','-Fi;|!' 

%* Ff"", *-" Oo.n.r" a feeling that'formal face - to - face education does not

have the required capatity to meet the challEnge. lts seems to.me that distance education is

the 
,manha, for the pr.""irt and the near futur6. ln this.context, the country looks fonrard to

gr"rt*i 
"fforts 

from in"Lpt" un'ersity system to meetth-e need of larger number of students

fu6 into higher eouLiion. ln Distance-Education in the country, the intake to. students into

the system will have 6 g;il fir" ot six times, as the plan proposals have aimed to a target of

40% share'of the total-number of students in higher educatio-n". (Quoted in Bansal, 2009'

ir6i i6| tnen secietary, oeptt. of Higher Edcuation, Ministry of-Human Resource

oeJeupment added that the "Governmeni of lndia plans to expand Distance Education

system'at an unprecedented rate" (Bansal, ibid)'

' This is indicative of the progression of Distance Education in lndia as perceived by a

number of authors on tn" Uasis of-prOgression taken place in a number of other countries'

i"Vroitzoor), for instance has cnsbifleo the growth oi distance education into the following

steps:

1. The Conespondence mode based on print technology'

2. The Telelearning model based the apphuations of tele - communi$tions

tecnnoOty to fro"vide opportunities for synchorous communication; and

3. The Multi - media model based on print, audio and video - technologies'

4. The Flexible leaming modelbased on online delivery via the internet.

Although a number of DE institutes may have a-chieved the third and fourth stage' a

large number o-f other.institutes are still struggling at the first or the second stage'

As pointed out earlier, DE has opened.tp new. possibilities in the field of higher

education today. ft b maiing its reach niuch widbr and more impactful. Emerging trends

,6h1t establish that DE has now become more relevant to the societal needs than a decade

back. At the same tir* lfoU"fization, liberalization and privatization has made a definite

impact on the nature'inO iecnnoUgies of DE. The General Agreement on Trade in Services

(Chisl u"aer the woito Trade orlanization is worth consideration here. Education services

iinOrrtw DE) are *" uf the 12 ecoiromic activities identified under the (GATS). Trade among

inese iito b6 caried out under four modes:

a) Cross border suPPlY;

b) ConsumPtion abroad;

c) Commercial Presence;and

d) Movement of natural Persons
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ln the context of DE the cross border supply of DE material such as print materiat, on
-.line education.may be covered in this category,'while under the other categories, ieiting up
of overseas study centers, information centers orexchange or peisonnei*"i u"?r"*6.

GATS agreement has already started showinQ its influence on DE. More and more
DE institutions - regional, national and internationai have intensifled their activities and
Ta.ling their presence felt to the perspective distance learners. Various universities / DE
institutions are already feeling the heat of the growing competition anJ ;; rtililii"flo raise
and maintain the enrolment level, either by tryIng to riise tiie quality of tneir oeTiieri system,
working, rnarketing strategies or by starting new and unconventionaicourses.

AH this makes it imperative for the DE institutions - whether an Open University or a
traditional DE institution within the dual mode universities - to gear up towards meeting the
prevailing emerging and"complex challenges. For some lnstituiions,'howev"r, it ,ryt!"'I
question of maintaining their survival existence. 

.- "--'

4.1 Major Problems

As a number of research studies. (Reddy, 1986) Rana Sudarshdna 1g94, Singh,
swindbr (2004); Prasad and pandey (2004), Bawela, suanir eoo4) have shown, tneie JrE a
number of organizational and lechnological problems and the probiems relating io personnel
within the DE institutions which hinder the effective working and which need toie taken care
ofurgently.Someoftheproblemsmaybelisfedhere:

o Lack of professional approach towards managing DE.
o Lack of standardized quality of the delivery system.
o Heterogeneous quality of the printed matter.
o lnadequate use of audio - video media. ,r

. Lack of effective communication with distance learners.
o Mismanagement of counseling sessions / pCps.

. Poor use of computers and other interactive technologies
o lnsensitivity to training and development of human capital.
o Poor inclination towards on - line education system.
o Lack of effective leadership and motivation system.
o Problem of over centralizalionwith no faith in delegation of responsibilities.
o Poor work culture.

o Poor team spirit.

.. Lack of accountability.

. Absence of any mechanisms for performanoe appi.aisal.
o Unnecessary administrative hurdles.

Such problems may be found in any DE institute / university- However, these are
more common in DE institutions working within the foldS of conventionii universities.

4.2 Need for HRD lnterventions

The changing scenario of DE with increasing competition and awareness among the
perspective DE learners, the DE institutions need to tackle the above problems in a
professional manner.

I'

l
I.f

J.
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Among the possible strategies, bwa4rds tackting these problems, one of the
universally accepted way is to adopt an appropriate HRD system and to make the relevant
HRD interventions.

Human resource definitely is the,most important asset for any organizational it is the
human resource which besides being a, primary resource of production has to utilize other
resources (such as money, material, and machines) towards the achievement of
organizational goals. Any investment and efforts made towards the development of human
resource is sure to show the results of efforts towards development of skills, knowledge and
attitudes may take some. time, and the progress is likely- to be slow and indefinite. The
success of such an exercise depends upon the approach of tne persons involved in it. One
definite approach is to adopt a genuine Human Resource Development System - *nicfr .rn
be planned, implemented and monitored in ways that would teaO to Uetter individual and
organizational effectiveness.

5.0 FIRD -The Concept and Meaning

The term'HRD was first used in,the year 1968 in the George Washington University.
ln 1969 it was discussed.and adoplgd by the American Society for iraining an-ct Devetopment
and by tle mid 1970s the term HRD gained much acceptance and wai being used, as a
more attractive term than 'training and development'. Japan was among tne firlt nations to
adopt and stress the use of HRD practices. ''Better peopte', not merelf 'better technology'
being.the gyrest way 

!o a.'better societt' is a popular belief in Japan. ln tndia the concepiof
HRD is said to have developed by Udai Fareek and T.V. Rao at llM, Ahmedabad. [Rao, l.V.
1996, Paeek, 't997, Nayyar 2000].

Meaning of the term HRD has been interpreted differenily by different authors. ln its
nanowest sense Human Resource Development has to do with t-he development of skill
functions. But the other spectrum of the term, it has been refeneO to the proceises that tead
to the all round development of personnel in an organization so that they may assume a
higher. order of assignment and help torr*ards organiiational growth and oevelofiment. HRD
may also be defined as a process of developing skills, habits,-knowledge and atiituOe for the
purpose of increasing the effectivenes$ of employees (human resoirce) in their present
p.osiions as well as preparing- them for higher or ojtrereni poriiionr. As a planned process,
HRD helps the members of an organiiation to develop their general capabiiities as
individuals and discover and exploit their: inner potential for tireir own-development as well as
towards the organizational development. ln the same vein, HRD may be regarded as an
approach to the systematic expansion of work-related abilities with a.folus on tf,e attainment
of both organizational and personal goals.[Raom 1996, Jayagopal, 1997, Nayyar, 2000I.

HRD is a continuous process. However, the nature of efforts and investments may
vary from one organization to gther - depending upon its size nature of activities, type oi
manpower needs and so on. Basic elements of HRD too may be adopted diffeieritly Oy
different organizations.

Some of the key elements or instruments of HRD as agreed by different authors may
include : training and deveropment, appraisal system, roie ana[ais, job enrichment,
openness and better communication, teamwork, organizational development, quality work life
risk taking, pro-active orientation and ss on. [Rao,-iggz, Khandewal, n. rg€igj. Ma'king HRD
interventions in a DE organization would not-only help it to ticffe many of iti proOtems Out
would also help it towards meeting,the current and future challenges.

7
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5.1 Appraisal System

starting with the basic element of HRD - an appraisal system - a DE organizationneed to have a mechanism towards a systematic rno xi'loJi" critical ,narysis ana Evatuationof employee's abilities strengths, weiknesses and potentiats. Rn npprririi-{vrbm isgenerally used under the. titles of performance appraisit ano potential appraisal. As a HRDphilosophy, an appraisal system is used as an instrument'ror imprJfrn;- th" inoiviouatperformance and bringing a6out a general work culture. rr,losi or the organizations includingDE organizations are having an undlr utilized weartn oipoiential human-asset. The first step,therefore, is to make 
.an.inventory of human asset.and'its potentials. Whether it is an openUniversity or a DE institute within L conventioner unGrsiiv-tfiJie exists a team of experiencesacademicians alongwith the administrative staff havinj r"ii"a op"rience. lt is for thbse in toppositions to make use of an appropriate appraisal 

"y"Gm-r.d' 
utilize theiipot"nli"l to themaximum.

5.2 Training and Development

The term training.-and development hprdty needs any explanation. Here it stands forsystematic arrangement (formal and informaD t&;rds ;"Goiing 
"no 

rn"ip"niniir srnr,habits and knowledge among the academic ana ,o*inisir"tirJ-staff in order to prepare themin a better way in their present positions as w-ell 
". el#;il't-hem for higher positions. ln thewake of lT revolution, the top host priority for a Og-instit,iti", is to train the staff to makethem computel gawv so that the task of printing bssoil;;'ineir, vetting may be facititated,to make.the delivery system an efficient one, io solve the stuoent problems - online or toanswer their queries through e-mail. Besides tiaining. in .orprt"rc, ffiere are otnei'siinificantareas where some effective..kaining is required, srdn as - fiaining in the area of conversionof print matter from traditional t6sson 

'mode 
to self-learning mooe (sLM), training incommunication skills, behavioural aspects, administrative ano ietevant technical areas.5.3 Organizational Development

. Overall organizational health with a progressive culture is also included in the list ofessential HRD elements. ln fact improvemeniand acvancemeni of human ,"rour""s i"quiresa definite development orientation. The ultimate ouieciive' oi organi=atiorral development(oD) approach is to usher in an area of hearthy;;;i;G, what is generaly coined asocrAPAc culture' lt stands for openness,- cbnfrontation, iiust, authenticity, pro-action,autonomy and collaboration' From thb point oi view of 
" 

oirirn"" Education institution theseelements need a litfle elaboration here:
5.4 Openness

openness of,,fgrigl-":.and strategies towards better DE management; better inter-personal communication and transpareniy rather than secretive spacing working and overcentralization.

Confrontations

With a positive outlook, particularly the confrontation with the authorities space in thetraditional universities or lhose who fail to understano tne neeos and requirements of DE.5.5 Trust

Particularly on the part of the chair/top managers amongst colleagues and staff.
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5.6 Pro-action

lnitiatives towards new coLlrses through DE mode, innovativeness and openness to
new ideas.

5.7 Autonomy

As far as possible there is always a need.for autonomy for a DE institute, also
autonomy (within limits) to the individual departments/units working within a DE institute.

5.8 Coltaboration

Wherever possible the DE institute should go for collaboration with expert agencies
such as IGNOU (STRIDE), DEC, any other training organization, and may be with other DE
institutions. Collaborative work must'be encouraged including that of internal collaboration
and inter-departmental collaboration in case of a non-open university system.

Am.ong the other HRD elements which a DE organization may adopt and utilize
successfully are: Tedm work, Job enrichment and rotation.

5.9 Quality work-life.

No effort towards organizational development or effectiveness is possible without
assertive and effective leadership. lt is for the leadership to have a vision, a focus on long
term objectives with a missionary zeal, to delegate the respohsibilities, to motivate others so
as to utilize the maximum potential of the available human resource, to create work culture
and to create and lead a team of different faculties.

Gonclusion

We stand at a tuming point that has the potential to push DE to an equal footing with
the conventional educational (higher) system. No challenges come without opportunitiei. We
have a big opportunity to harness the maturity in the system of DE, to utilize tire technological
advancements brought about by the infotech revolution and the potential of expanding lndian
and global markets to bring in new dimensions and advancements in DE. There is an
unmistakable realization and emphatic acknowledgement not only in lndia but also abroad
that if the 21't Century is going to Oe tne Asian Ce-ntury; then lndia will be playing a pivotal
role in making that happen. ln order to reap the harvesUencash the opportunity we need to
change the working methods - from simple maintaining the status quo in DE organizations to
a proactive approach towards OD and organizational effectiveness. lt would therefore not be
wise to leave the DE institutions in raw hands. An appropriate HRD strategy would go a long
way to lift the DE institutions to a woerthy platform.
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Opinion Of Distance Leamers Regarding Assignments

o Total control over the distance delivery system, and

o No convenient opportunities to talk to students individually.

Delivery of distance education courses does not lend itself to the immediate
instructor behaviour which is a routine in the face to face learning environment, for example
non-verbal communication can be difficult in distance education, and the feed back is delayed
which is based on different behaviour and attitudes regarding frequency of course access

and perception for the need for formal feedback. Thus assignments must compensate for
such limitations.

2.0 What are Assignments?

Assignments are the set of tasks that the learner needs to do at a periodic interval as
planned by the educational institution while going through a course of study. A.ssignments are

designed to provide learning support to learners, help them to maximize their potential,

assess their progress, evaluate their performance and enable them to apply the knowledge
and skills acquired from the course material, tutor comments, explanations and suggestions.
They provide guidance, counseling and suggestions to improve the study habits of the

learners by writing helpful tutor comments. Therefore providing timely feedback is essential to

remove the feeling of isolation of the tearner and keep them actively involved in the study

throughout the programme. ln conecting the assignment, teachers can obtain the feedback

information of the learners' study and the assistance required by the learner. Giving

evaluated assignments back to the students, and providing feedback information helps the

leamer to -correct his/her mistakes, encourage, modulate, improve and perfect their

enthusiasm and mechanism of self-study.

Some courses/programmes have only tutor-marked assignment and some have

computer-marked assignments while some have both tutor-marked and computer-marked

assignments. The tutor-marked assignments test the conventional skills of bding able to
discuss, apply or carry out practical tests while the computer-marked assignment tests the'

students'ability to recognize or recall certain facts, patterns and information or manipulate

specific argument in the course material (IGNOU-ES3M).

2.1 Assignments as a Toolof Evaluation

tn the context of nursing education programme/s, the evaluation helps to examine

and assess the effect of educational system en the nursing practice. Ongoing evaluation is
particularly important fur producing nursing graduates who can successfully practice in the

rapidly changing healthcare system. lt helps the teachers to plan remedial material and

exercises on the basis of difficulties encountered by the leamers.

Teachers in various training institutions use a variety of methods, formal or informal,

to determine how much and how welltheir students are learning. ln order to evaluate student

learning fomially, various means such as quizzes, tests, examinations, term papers,

laboratory reports and home work are used. These formal evaluation Jechniques help the

teachers/instructors to assess student achievement and assign grades. Also in classroom

situation teachers use a variety of informal techniques which include posing questions,

listening carefully to student questions and comments, monitoring body language and facial

expressions. This informal often implicit evaluation permit the teachers to make adjustments

in their teaching to slow down or review materials in response to questions, confusion and

misunderstanding or to move on when student's performance exceeds expectation.
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of assignments on learning. ln this context, a study has been conducted to assess theopinion of learners/programme_incharge/academic .drn""ttorr regarding assignments. Thepresent study being a part of a detailed study on effectiveness of distance educationprogramme in nursing, attempted to assess opinion of the learners, counsellors, clinical
supervisors and the programme incharge aboui tne various aspects of assignments. Thispaper highlights the opinion of the learneis regarding the assignments.

Studies have shown that the assignments have been found to be useful and helpful
for leaming and in preparing for the examination.

Tutor comments were helpful and leamers were satisfied with the assignment grades
(Chambers 1997). The assignment helped the leamers to unoerstand the course content and
Pt^o^,19"9 

opportunity to dis_cuss 
.and participate in .orni"ring sessions. lrung ino carr,

2000). Learners were satisfied with thb assignments txacnroJ 19gg), assignments,grades
were reported to be fair and tutor commentshelped in learning (Kenneth, Iggi),-herprur inlearning (Mishra, 1999), tutor comments were found to ue nJrpiur in rurtneislloy or pre
material (Rickwood, 

199?), 
quatity of assignmen-! was gooo ani helped in the filcess orlearning, (Rathore ,?94), herpfui in prepiring ror e*irlnaf,on (srivastava, 1995), tutorcomments were usefulto some extent for their itudies, (sahoo iged, MLt";igbo'r,.,i Biswat

19191' 
promptness and feedback helped the learneis'in tearning 

'finompsin-anJ 
castro

1e86).

3.0 Methodotogy

The learners enrolled for Post Basic..B.Sc. Nursing programme during 1gg4, 1995and 1997 in various regional centers across.the country, u[tn" 
"ornselors 

and programme
lncharge formed thepopulation.of study. rh.e.samfte'dornpib"o s4g learners,setelteo oyrandom sampring, 136 counserors serected by plrposiu" ,"rprin;;il;;."pio"gr"*r"
incharges selected by total enumeration samitirig.'structured queitionnaires'ani ratingscales wgre 

!-everoped and administereo to samire ,rbj";E bi porvp"rron. n"rpon.",
were received from 201 leamers, gs counsellors and r s prcidmmb incrrarges. 

- -'

4.0 Results and Discusson

4.1 Receipt of Assignment

ln distance leaming system assignments are dispatched to the learners along withv wtUI

l?,j:li:'j.::p::r .',:,^rfl^tl:J- 91-1tuo1 3f-.gis-;uss t-ne assisnments durins the
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n tr'o i, t ii o;i ;i til;-;;,j ;i ;ffi :' ffi ;' il"',il y ;JIttg qoper schedule. This area needs to be closely rnonitor"o- 
"nd 

timely clispatch of theassignments needs to be ensured.
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e Collected
personally or

through

colleagues fiom
runiwrsity

eBonowedfrom
colleqgues

oWritten requestto

Figure I :,Sourcesrof Reeaiving Assignments

42 Suhnicsionof.Afisignments

A maioity of the leamers Q2'.60o/ol had'submitted the assignrnents follored ,by

27.3601o who did not submit. The reason for nor submitting the assignments included late
r€ceipt of assignments as expressed by 56.367o of learners] hck of tilne 32.72o/o, difficult to
understand 7.270/o, lack of interest 3.64% and 18.2Ao/o reported late receipt of the course
material, work pressure ,at home ard workpla@,as .the reason for not ,submiEing the
assignments. The high rate of submission of asslgnments.shows that,hamers arc positive
about.the submission of,assignments.€nd consider them as an important teachingdemtng
tool.

"4:3'study of Gource Material Befoto Writing AssignmentResponse

Dstanee learners are expectedto read through the course material before writing the
ass[nments to. understiand the text,and avoid direct copying of the course material. They
uere asked to study course materia! b€fore writing assignments.

A maiority of them (58.707o) had completely studied all the cturEe material before
writing the,assignmenB, 22.99/; studied,,sorne of the course rnaterial completely, 7% studied
all partly, 4.5% studied:sorrl€ partly, a ,nqgligible number 0.57o glanged through the course
material and 6.40/o did not study the course material at all before writing the assignments. On
the whole, learners ,studied some bf the course material completely before writing the
assignments (rnean scor€:5) findings suggest that innovative, creative and thought provokiqg
assignments need to be developed so::that students are motivated to read and comprehend
the course rnaterialto prevent the direct copying from book.

So far as the:competion of the,assignrnents is concerned a majority of the,leamers
(81:60%) completed the assigmrnents:independently. Only 18.40olo could not complete the
asslgnment independently. Those who could not complete the assignments independently
took the help sf the seniors (37.80o/o). (35.10%) took the help of cqunsellors (13.50%) copied
.from the books, (8.10olo) took the help from the supervisory staff, (2.70%) refened, to many
books, and (2.70o/o) discussed with their peer groups. lt appears that a few learners needed

:
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;:3,$1?;::$,1;ffillrete the assisnments, rhus rocusins the need ror improvins the

4.4 Quality of the Assignments

r,,o*,lil,,"#;5[!j'ii,tiil:Jif ?l 
j[_,i:.s,ffi.m.i,u,.:TrHT,XJr#f]titll:
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of a five point scate.

7.5 2.65

o Challenging

I a Routine

lrVery Hetptut

rgToo Diffcult

lr.Not lnterestedi- -:-' "r'Yrve.eui

Figure 2: euality of the Assignments

51g,i;^rlli#;5i1ul'*1":Hi#ti':'il^:19';J;iJ"[:.,:r*Hy,';::li*:n,,,""""..:

r:".""fr1!!ri"i,tih^!:{:dlT:t"i":j},::l",Hi :.,"?:n::Ti"x1*?:r")iJ,,7';fifi!respondents found the assignmenls pooilr"rn score,3.71 ).
ln relation to the proper ailotment of time to each assignment onry 17.g10/o

i,ffiir:::X':::?Jtr"i;i]teni, 
gei'/"le'v gooo, 26.4%g""dr i.s./";;;H;'"#'\oo/o rated

so far as the instructions for the assignments are concerned, onry 24.g7%of therespondents rated it excellent' gt.ay" viii goool zt gv" d"d ,;d onry 4.syo'ratedit average.As manv as 10.e% or tne respon;;;ir;.H 
!t 

pgor a;d; ;;; 3.61). with reference ro rheeasy preparation of the resPonses only la.q"n 6r m:"'r".por-o"""nt"s rateo it as exceilent, 31.g%
I..}rn*o' 

30'8% good, 9% ,r"r"g" 
"'noJr 

.9o/o otrd*rp;;;ents rateo it poor (mean score

ln the area of-coverage of the whole lesson, 24.4yo respondents rated it exceilent,35'8Yo very good' 2o'.9o/o go;i, a.'5i"-"r;*ge and 1o.syo 
"r 

tn" respondents found it poor(mean score 3.55). witn r"i"rJi;ffr;;;; i" tn" ,r"i oiprlprr",." for examina tion,24.9o/o
:j,ff,fiffi?fl"J$ 3f[ i:J'f';il;'i: verv sood, rz g'l" 

sooo ,T syoaverase,no g sy"
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It is evident that the quality of the assignments in relation to questions, language,
in_structions, coverage and preparation for examination were found to be very gooO and
effective compared to the time allotment and easy preparation of responiej for the
assignments. A similar picture was depicted by the compositb mean score of g.sO. However,
there is a further scope for improvement in preparing, dispatch, timely evatuation and
feedback of assignments.

4.5 Return of Evaluated Assignment Responses

The turnaround time of evaluated assignment is very crucial for the distance leamers
because the feedback to the learners in the form of teaching type tutor comments help the
learners correct the mistakes and modulate learning. Data revedls that majority (51.14;/i ot
learners received back the evaluated assignments after the Term End Eximinaiion, 37.g%
before examination and 1.5% did not rece'ire the assignments back at all. As many as g%
gave varied responses which included receipt of evaluated assignments after 3 - 4 months of
submitting them in time and received back only a few evaluatedlssignment (Figure 3).

Figure 3: Receipt of Evaluated Assignments

The learners were asked to report about the action taken by them for not receiving
the evaluated assignments. ln order to get back the evaluated assignments a large number o?
the learners contacted the academic counselors/programme incharges 14324o/o\, study
center (41.08o/o), regional centers (tO.atZ"1, fCfrfOLi facutty (7.02;/i, iegiskation and
evaluation division (3.24o/o) and 32.97o/o of respondents did not do anything and waited till the
result. lt suggested the need for close monitoring; and developing an effective mechanism for
sending back the evaluated assignments to learners so that they are able to get feedback in
time.

(a) After examination

(b) Before examination

(c) Not at all

(d) Other responses: .i . .i
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some not received

40

30
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4.6 Usefulness of Assignments

A vast majority of the respondents (89.10%) expressed that evatuated assignments

are useful for studying the course material and helpful in preparing for the examination.

Learners were further asked to rate the extent of usefulness on a three-point scale. Majority

of the learners reported that the assignments are helpful in understanding the course material

to a greater extent; (58.2o/o), to some extent and to a lesser extent, 1.5% helpful in preparing

for examination to a greater extent (57.2o/ol: to some extent (30.09o/o), and to a.lesser extent

(1.57o), (The mean score 3.63 and 3.62)) (Figure 4). lt indicates that assignments are

considered to be an important tool for teachingflearning and this implies that assignment

system should be strengthened qualitatively.
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Figure 4: Usefulness of Assignments \

4.7 Opinion About Tutor Gomments

Academic Counsellors are expected to write the tutor comments on all the

assignments to give feedback to the learners for improvement and iustify grades.

Tutor comments were written on the assigt'rments of only 29.9o/o of the learners and

were found to be constructive (86.60lo), and gave encouragement (83.33%), and new

dimensions (66.66%). Only 6.66% mentioned that the tutor comments were negative.

Although from the daia it appears that the comments were viewed positively-by the learners

yet tut6r comments need to be written on all the assignments to encourage effective learning

ind provide adequate feedback (Figure 5). The low response of writing tutor comments on

assignments corid be done due to tne fact that during the initial years of launching the

acaJemic counsellors might not be well versed with the process of rariting tutor comments.

Therefore, it need to be strengthened.
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4.7.1 Assignment Grades

ln Post-Basic B.Sc. Nursing programme numerical grading is followed to g-rade the

assignments anO feainEri f,"* to si6re 6Oy" marks in each assignment as pass percentage;

Grade in assignmer*" *"t"-round to be tair oy majolty (90%) or tre learners; tenient (7%);

harsh (2.S%); and t.SV" founO the assignments iimiutt to understand' Only a negtigible

number (O.S%) mentio;,d that grades were not received at all (Figure 6)' lt appears that the

i""in"o *"re satisfied regarding grading of the assignments.

Figure6:TheopinionofLearnersabouttheAssignmentGrades

Suggestions for lmProvement

The suggestions given by the learners for improving the assignments-included that

the evaluateO assignmenti shou6 be sent back to the learner 4 - 5 months before the term-

end examination anO' ine iuUmission dates of assignments should be after counseling

sessions (43.78Yo) theie should be timely cnecfin{ Q5%); discussion on grades and

questions (2ilo/ol;anO'moie arrit"Oitity of OooXs at studTy ienters for reference to improve the

assignment responses isyrl Tutor comments shoud be novel and clarify doubts (15%)'

answer key of ,nort an":*ei'q*rtiont should be provided to the evaluators (12'5%) also'

there should be emphasis on designing more objeciive type and short answer type questions

ioco"ttritr"--' oc"u""n"or,.g*nt
lo Gave new dinans'ron o l'legative
L -___ .-..

Figure 5: Opinion About Tutor Comments

tr Olticult to understand
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(12'5o/o); change in the pattem of 'assignments every year (3yo); proper cheoking and grading
of objective type questions (2.5%); imprwing.an.f i*biig Zorrr" materiar (s.s%); giving
more time for writing. the assignments (] s?i and _a n-"g1igiur" nuroei ('o.at;i' of therespondents mentioned that assignments should be self-expliniory. otrer sudsesti6n givenby th9 respondents included that assignment marks ano eximination grades should becombined and tutors' comments should be positive ano constructive. Tutors should beimpartial and honest in grading and shoutd be made ropo""ior" for the perrormance of the
leamers.

The above suggestions reflect that learners need to receive constructive and positive
corym,e1t1on assignment responses, short turn around time and additional reference
material' The learners.felt the need for improving the assignments in terms oi tn" pattern ordevelopment,.preparation, d.ispatch, timely evahJation, s"n'"outing and guiding the studentsfor improving the assignment responses.

5.0 Conclusion

Assignments were found to be challenging, thought provoking and effective. Theyhelped.the learners to understand the text ano piepire for"the-eiamination. Tutor commentswere positive and constructive. However, tley weie written onty on a few assigrnments. Therespondents expressed the need for writing tutor comm"niJ on all the assignments topromote a two-way communication between tutor ano leamei, get feedback, and enhancelearning. i'-' 'vvvYsvl\' srru err

.. lt suggests that learners should receive the evaluated assignments in time so thatthey can prepare for the examination. The .orr"r,tr -nl"d 
to be written on all theassignments and concrete suggestions need to oe given io'lea-rners so that they know whatexactly needs to be done to correct mistakes and im[rove trreiesponses.

T!er9 wa9 a great delay in the receipt of the evaluated assignments. The return of
[:.::1,1,:1:yglT:ll-f:fn:: T"q.]d u"p,o,npi".Jiiijijj,i'il;il;;ij,#;;,lr:j
f :'::.:T . *: : :], f_.ty^1"nis .stated 

th at th ey h 5 d-i; i,Ji ;"; m#ffi ffi; ;; dffi ffi:;
:["_::,:Y:91 _T: 

i gl T gn:s g.g/o 
L 

receive s ra de ca rd s. w o n _recJi pi ffi ffiHil'."#;
l:g 113 Tf::ls aq ryb m itti n s rhe ass i gn m ents an d p repare f.;' il j#;; iff il:iil:
:::lT:n"g:'j#*.1,"^^,:ly*fl :::1 j""loacron'lrr5ir;;;;;;;;;;;^tffi1ll';;
study guides and readings for reference.

The main suggestions- given by learners for improving the assignments included

I3i''r-iiTi:[:?1 s:3,.il1 ;::lql 
1ents, 91 

a n oe i n rfitt"in"oi ilffi;E :il ffi J;
:::, "H:"",:Y::y:,3: :,,, :lol lpr"1 -oy 

es tlopl ; o ,[i'ti'* ;;';;,{ il 
"ffi Tf,ffi dassignments after counselling sessions, writing tutorcommenis 

"no 
timely feedback.

Programme incharge and counsellors felt the need for improving the type andnumber of questions, preparing creative and innovatire assignmdnts and increasinq 1number of assignments per course.
increasing the
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A COMPARATIVE ANALYSIS OF STUDY HABITS AND ACHIEVEMENT

MOTIVATiON OF SECONDARY TEACHER TRAINEES IN

iiiSiINrCiAND FACE.TO.FACE MODE OF EDUCATION

Mamta Garg & Prof' Sudesh Gakhar

Abstract

The present investigatior? was undeftaken to analyze and compar.e the 9]'!v
habits 

"no 
ariiiiiii,it motivation of the secondary teacher trainees (B E!'

trainees) n aisaici-ind face'to'face mode of education. A sample of.200

Disfance teamii inrotled in B.Ed. course in the Depaftment of Conespon!9n,ce

studies and 200 Face-to-Face leamers fromthree colleges of Education affiliated

to the paniab n;i;kA were taken up for the purpoie. The Study Habits-and

Achievement io,tivatioi of the pafticipants were asses*sed by employing Study

Habits tn entii'ii-iatsane "ia 
snirma (1Q90) and Deo Mohan Achievement

Motivation scie-?tgCg respeaivety. The study ildicated that the distance

trainees n twi iias oistuai habits'i.e. budgetiig time and teaming motivatlon

werc signific"niy-iitti,in"i tn"i, counterparts ii face'to'face mode' .Also.they

scored signmi;nii iigiit in four factors of achievement motivation i'e' '
academic 

^iiiition,- 
attitude towards education, work methods and

interpersonat ilationsntps than secondary teacher trainees in face-to-face mode

whereas in tne niei giw it was found inat there is a signifiiantly higher need

for achievement than the former group'

1.0 lntroduction

with the expansion of education in the post-independence period, the. requirement of

mqre trained teacners'wai felt. So both the state and the private management started.a large

number of teachers' eOuiation institutes. ln spite of a larg'e number of formal teacher training

institutes, all the teachers catering to the need of ex[anding education in lndia are not

technically trained. ln"J"qr"t" .rp-pry of trained teachers has motivated our educationists to

work out alternatives to f'ace-to-fice learning in teacher education. ln this connection' the

Government of lndia fi;;h University Grait Commission appointed a search committee'

on the recommendatil; o1 tr" committee and some other expert committees, secondary

teacher education pt"g;il;; ifrrougn distance mode was introduced (Reddy and Jyothi'

2OO1). The face-t6+ac; moOe referJto instructional interactions in which learners and the

teacher transact a curriculum in a face-to-face situation. The distance mode, as the term

indicates, pertains to 
"fi 

NnOt of interaction. b"t*""n the teacher and the learners in which

they are not in direct contact with one another. Distance Education constitutes an important

dimension in university extension movement to meet the continuation of education

requirements. The r".i;Ani; 
";; 

treated at par with the regular students to entitle themselves

as degree holders. Oistance Education piovides a soluiion for generating trained human

resour-ces and has taken the education even to the unreachable'
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Distance Education in the teacher training area is used for different purposes with a

Y?riety ofprogrammes in different countries (Ozer, 1991, p. 73). Today in many countries,
Distance Education programmes are used in pre-service and in-service irainings of teachers.
Distance Education is completely implemented as long-term programmes to prepare
individuals for the teaching profession.

The entrants of the corespondence secondary teacher education course (B.Ed.) are
either untrained professionally or they have gone through teacher training for
elementary/primary schools. They constitute a heterogeneous group in terms oiage,
marital status, professional qualification and teaching experience etc. whereas thlir
couRterparts i.e. the entrants of face-to-face secondary teacher education programme
(B.Ed.) make a relatively homogeneous group in these characteristics as they almost fall
in same age group, mostly unmarried, most of them do not have any professional
qualification and teaching experience.

Distance Education students are typically older than the traditional students with the
aver.age age being more than 25 years, and they are more likely to be females rather
than males. They tend to have a family and a job responsibility that prohibits them ftom
attending traditionalclasses-being employed full-time while attending college on a part-
time basis; and, they are often at times disadvantaged by geographic remoteness,
generally living in rural areas (Ashby 2002, Hatsne & Gatta 2002; Smith 2001; Giltiaid
1997; Guernsey 1998). Further, they are more likely to be married and have higher
incomes (Ashby, 2002). Gilliard (1997) also notes that Disrance Education students are
mature, have a high level of motivation, and do not require instructors to constanfly
remind them to meet deadlines. They are disciplined, they establish regular study
schedules, and they set aside time on a regular basis in order to successfully
accomplish their tasks. Qureshi, Morton, and Antosz (2002) described a typical student
enrolled in Distance Education courses as a female between the ages of 1ti and 40 who

. did not possess the time to attend on-campus classes due to family and work
commitments. Dutton et al (2002) also described online students as older and more
greatly committed to responsibilities such as work and children.

Generally, there. is the belief that the adult distance learners are achievement
oriented, highly motivated, and relatively independent with special needs for flexible
schedules and instruction appropriate for their developmental level (Benshoff and Lewis,
1992; Cross, 1980).

Motivation in education is the compulsion that keeps a person within a learning
situation and encourages learning (Rogers, 1989). Given that learners who participate in
Distance Education programmes navei variety of educational needs (MacBrayne, tggS;
Porter, 1997; Willis, 1993) there may be a variety of motivators ranging from formaipressures
(e.9., job and family) to the personal qualities (e.g., interests and idiosyncracies). Many adults
who are seeking workforce training or degree completion have embraced distance learning
as a means of achieving their educational goals. When learners enroll in a distance-learning
course, they assume a high degree of individual responsibility.

The literature captures the general context of Distance Education and shows that
distance learners often differ from the traditional students with respect to demographics,
experience, and motivation. The achievement motivation and study habits of the secondary
teacher trainees in Distance Education which distinguish them from the trainees in face-to-
face education have been examined in the present investigation. ln this study the investigator
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intended to determine the differences in the two major characteristics of a teamer i.e. thestudy habits and the achievement motivation that affect rearning to a large extent. 
-

Study habits refer to the activities canie^d outby a leamer ourini the leaming process
for the purpose of improving leaming (Mayer, 19s7). rne oiiGnce trainees wno havEio carryon responsibility of a. job and a family along with t'he leaming may have different schedules
and plans of the study, concentration etc. than the face{o-f#e teacher trainees wtro do not
have such responsibilities. so the two groups may differ in their study habits.

Achievement motivation is considered to be a psychological need that forces fheindividual to do the best for achieving the goals set foi onesetiand get satisfaction. The
distance teacher trainees who have joined th6 course tn rpite o] tneir tarie resff;[iiity;;
busy schedule may have"a strongei 

-drive 
to-subceed as'trey'know tnjy nav!-rcsslt6e to

devote to the studies as c6mpared to face-to-face trainees *n,i oo not haie such a binding.
. To understand the study habits and the motivational differences betWeen the

secondary teacher trainees in distance and traditionat ctasies is important, as tne-iypes orlearning goals and course assignments designed Lv an 
-instructor 

need to match the
characteristics of the students- The present inveitigation *". inrr taken up to oetermine tne
differences in the two major characteristics of the lEarner i.e. siuay Habits and Achievement
Motivation which affect the learning to a large extent.
1.1 Objectives

1' To examine and comPare the study habits of secondary teacher trainees in Distance
Education and face-to-face mode.

2' To study and compare achievement motivation of secondary teacher trainees in
Distance Education and face{o-face mode.

1.2 Method

.. . fh" study was, by. and large, an 
.exploratory study for which descriptive survey

method had been used. lt involved descriptions ano tomparisons of face-to-fiCe (regutar)
and distance teacher trainees.

Subjects

The total sample constituted 400 secondary teacher trainees i.e. 200 from face-to-
face (regular B.Ed) and 200 from Distance Education programme (correspona"nce'"ou6"1.
The sample was selected from Dev Samaj Cottege of Eiucation for Women, Chandigarh,
Govt. College of Education, Chandigarh and DAV College of Education, Abohar. As far as the
sample of face-to-face learners was concemed, it waJlimited to those colleg"r fro* where
the units of distance learners were selected.

lnstrumentations

To assess the Study Habits and Achievement Motivation of the participants, the
pJudy Habit lnventory by M.N. Palsane and S.Sharma (1990) and Deo-Mohan Achievement
Motivation (n-Ach) Scale by Pratibha Deo and Asha Mohan (1bgs) has been administered.
Statistical Techniques

To analyze the data and observe the difference between the secondary teacher
trainees of Distance Education and the face-to-face mode, with respect to the stJAy naUits
and achievement motivation, the t-ratio was employed.
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Secondary Teacher
Trainees in Dlstancs
Education

Secondary Teacher
Trainees In Face-to-
Face educatlon

S.Eo t-value

Mean SD Mean SD
Budsetinq Time 8.084 1.22 7.272 1.75 .15't 5.38-
Phlrsical conditions 7.891 1.53 8.079 1.5 .152 1.U
Reading ability 11.23 1.79 1',!.o37 2.38 .2'.t0 .92
Notes Takinq 3.832 1.36 3.956 1.6 .148 .838
Learning Motivation 10.151 1.39 9.123 1.71 .156 6.59fr
Memory 5.45 1.06 5.2U 1.29 .118 1.4
Taking Examination 13.34 2.14 13.465 2.29 .222 .56
Health 4.185 0.873 4.193 1.05 .096 .083
Overall Studv Habits 64.1 6.28 61.74 8.19 .729 3.A*

Indian Journal of distance Education, Vol. IX, 2007

1.3 Findings

To examine the study habits of the s99onl,ary teacher trainees, they were asked torespond.on S-tudy Habit lnventory constructed by Pal6ane a snarma (iggoi. the raw score
ob-tained by the trainees were compared with the norm taOles'anO on the basis of that the
following habits were noted in the trainees:

I?9t" 1: Showing the Number of the secondary Teacher Trainees in B.Ed. Course in
Distance and Face-to-Face Mode havino differeni hrnae nf Srrrrrv lrrhiraace different tvoes of Studv Habits
Categories of Study
Habits

Secondary Teacher
Trainees in Distance
Education

Secondary Teacher
Trainees in face-to-face
education

Good study habits 121 (60.50/ol 95 (47.5yo1
Average study habits 42 Q1%l 40 Q0o/ol
Unsatisfactory study habits 37 (18.5%) 65 (32.50/o)

. . 
Table 1 depicts that most of the trainees have good study habits in both the modeg ofeducation..A large nu.mber (47.5o/o) ol the secondaryieacrreiilainees in face-to-face mode

have. good-^studY habits but the number of trainees irn" n"r" Lnsatisfactory study habits is
also large (32.5o/o').

Then the trainees in distance & face-to-face education were compared for each of the
dimension of the study. habits. The significance of variance in mean of raw scores obtained
in each dimension of study.habits by tfie trainees ortt il;;rps were found out w1h the hetp
of t-test, summarized in table 2:

Table 2:.Gomparisons in Different Areas of Study Habits of Secondary Teacher
Trainees in Distance and Face-to.Face educafion

It is clear from the Table 2 that the mean score in study habits of the distance teachertrainees (Mean= 64.1) is more than their counterparts in racd+o-face mode (Mean = 61.74)as the t-value came out to be 2.32 that is larger than lnl 
-criticar 

value at .0s level ofsignificance. so it may be said that there existed isignincuniiiti"r"r,." in the study habits ofthe secondary teachir trainees in Distance Educaiion ano iace+o-face mode. The mean
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values reveal that the study habits of the distance teacher trainees are better than their
counterparts in the face-to-face mode.

As far as the different areas of the study habits are concerned, there existed a
significant difference in just two areas that is, Budgeting time (t- value = 5.98, that is higher
than the critical value 2.58 at .01 level of significance) and Learning Motivation (t- value

=5.039, that is higher than critical value the 2.58 at .01 level of significance). Distance
learners are better in both of these areas than the learners in the face-to-face mode.

Next, to assess the achievement motivation, Deo-Mohan Achievement Motivation (n-
Ach) Scale by Pratibha Deo and Asha Mohan (1985) was administered on the selected
sample of the two groups. The raw scores of the trainees were tabulated and interpreted as
perthe percentile norm table of the manual(p.11). On the basis of the percentile rank, three
categories were made: the flrst category is 'High Achievement Motivation' with the
percentile rank more than 60, second group of percentile ranks 40-60 were categorized as
'Average Achievement Motivation'and the third with a percentile rank 39 or less was put in
'Low Achievement Motivation'. The trainees were put in these three categories on the
basis of their percentile rank corresponding to their raw score. The results are tabulated in
table 3:

Table 3: Number of Secondary Teacher Trainees in Distance and Face-to-Face mode of
Education w.r.t. their Achievement Motivation

Secondary Teacher Trainees In
Distance Education

Secondary Teacher Trainees
in Face-to-Face Educatlon

Hiqh Achievement Motivation 102 610/ol 81 (40.598)

Average Achievement Motivation 45 (22.5o/ol 67 (33.5%)

Below Average Achievement
Motivatlon

53 (26.570) 52 (260/0l

The data in Table 3 indicates that trainees have a high achievement motivation
irrespective of their mode of education. The significance of differences in the Achievement
Motivation of trainees of the two groups was found out with the help of t-test, summarized in
table 4

Table 4 elucidates that for some factors of Achievemeht Motivatiorr like Academic
Motivation, Attitude towards Education, Work Methods and lnterpersonal Relationships, the
secondary teacher trainees in Distance Education scored higher than their counterparts in
face-to-face mode. The calculated t-value for mean scores of the two groups in these factors
1,8,9,11 is2.62,4.93, 5.16 and 3.4 respectivety are higher than the cliticit value (tabulated
value at .01 (2.58) levels of significance. Thus the distance trainees were found to have
significantly higher academic motivation than their counterparts in face-to-face education.
Also their 'Attitude towards Education', their Work Methods and their lnterpersonal
Relationships were noted to be significantly better than those of the face-to-face trainees.
Whereas the trainees in the face-to-face education have significantly higher ,Need for
Achievement' than distance trainees, also the former group has significanfly mgre
achievement motivation for Sports than the latter group.

45



"s4wil[[FlF.,r*

*

Indian Journal of distance Education, yol. IX, 2002

Table 4: Gomparison of the Different Factors of Achievement Motivation of Secondary
Teacher Traineei in Distance Education and Face-to-Face
Fac{ors of Achievement
Motivataon

Secondary Teacher
Tralnees in Distance
Educatlon

Secondary Teacher
Trainees in Face-to-
Face education

S.Eo t.value

Mean SD Mean SD
1. Academicmotivation 13.0 2.41 12.U 2.62 .252 2.62'.
2. Need forAchievemant 11.96 3.0 12.9 2.81 291 3.23*.
3. Academic Challenoe 't1.83 2.98 12.33 2.25 .2M 1.89
4. AchievementAnfetv 't.9'l 1.07 2.05 .99 .102 1.36
5. lmportance of Grades 6.81 1.59 6.37 1.79 .169 1.51
6. Meaninofulness of Task 12.06 2.92 11.59 3.07 .299 1.57
7. Relevance of College for fufure
goals

5.23 1.57 5.42 1.05 .133 '1.45

8. Attifude torrards Education 12.19 2.27 't't.11 2.1 .219 4.93{
9. Work [4ethods 17.02 2.95 15.25 3.86 .343 5.16"
! O-Attitude Toaards Teachers 10.'t 1 2.16 '10.19 1.5s .'t87 .42
1 1. lnterpersonal Relations 12.47 3.01 '11.62 1.87 .250 3.4*'
12. lndividual Concems 6.23 1.89 6.5 1.64 .'177 1.52
13. General lnterest 11.77 2.77 't1.92 2.99 .288 .521
14. Dramatics 5.77 1.23 5.89 1.68 .147 .816
15. Sporb 13.89 3.67 14.79 3.83 .375 2.'14'
Overall Achlevement
Motivatlon

151.89 6.13 151.7 5.34 .575 .33

* significant at .0S level of significance
** 

significant at .01 level of significance

As the calculated t-value for overall achievement motivation of the secondary teacher
trainees in the distance and the face{o-face education is tess than the critical vaiue 1,sa<
!'Qo at.05 level of significance), thus firere exiitJ no rlgnin.ant difference in overafl
Achievement Motivation br tre secondary teacher trainees in-tne oistance and the face-to-
face education.

1.4 Discussion

An anatysis of the data indicates that the study habits of the secondary teacher
trainees in Distance Education arq better than their court"rpart. in the face-to-face mode.
The difference in the overall study habits in distance teacnerGinees and their counterpartsin the face-to-face educ-ation may be due to the reason ihat oistance trainees have
reassumed the studies after an interval, therefore, they may be cautious and more careful
about their studies and do not want to lag behind. The lraineeJ in tne tace+o-face education
may have the attitude that they have a futl year for their studiei and their facuity ir il*.r
available to them for guiding them in lneir ituoies and they mav ue a riitre-resJ.rrIru ,,compared to the distance trainees.

The.budgeting.of time is very crucial for the distance teacher trainees as they have tomanage their own studies along with other responsibilities wnetner at home or worritace 1i.e.schools). Their learning motivation is comparative[ nitnei; ;;t be due to the reason that
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being teachers they intend to improve themselves by leaming different aspects of teachingduring the course and get success in the course.
Morgan et al 1980;.I3p"r & Kemper, 1gg6; Richardson, 1999; Kumar,2ll2:and Thang,2005 also found that distance learners i are.comprratively good study habits and have goodtime management. Gillard (1997) opined that dist'ance le;"-; are highly motivated, regular,'mature, disciplined and have a g6oi study schedule.

No significant difference was found in .the overall achievement motivation of thesecondary teacher trainees in distance and face-to-r""e m"oe. rnis may b;A;6 the factthat.the f9rpe1 group pursues the B.Ed. course for stability in job or for promotion whereasthe latter join the course to get in the job. so the e.go.-coirse is psychological as well as asocial need for both the groups in ordei to get some satisfaction in career. The high academicmotivation and the attitude-towards edulation of the oisiance teacher trainies may beunderstood in the light of the fact that they rrave enrorieJ"inemselres in-tne-secondaryteacher training programme inspite of their nome ano 6;;;;.ribitities. As they are matureand have a richer experience oi life, this may be the r"".on iJ, tneir better work methods andtheir interpersonal relationships tubreover;'t" cist""""'t'r"in"", come in contact with thefaculty and the peers for a lnort ouiaiion i.e., ourinjlne Flrron"t contact programmes
(PCPs), which encourage them to estaoiisn gooo retations witn_otners so that they may getthe required information from each oir,"r 

"n"r 
the pcps---The trainees in face-to-faceeducation have a higher need of acnlevement as they-still h"r" to get into a job. Theirinterest in sports may oe due to tnl raci.tnat tney aie'young'ano also they have a hecticschedule in their colleges. The sports a.tiriti", mrt ar6;id;them retaxation and atso thecompetitive spirit may give rise to nign achievement mohr"iion rlr sports.

Cross, 1990; Craton, 1gg9; Benshoff & Lewis, 1992, MacBr"y"n, 19g5; pairot, 1995;Gillard' 1997: Roblver, 1999; wirris, zoozi and stevens, zooo iouno that distance learners arehighly motivated' h mixed treno'nas 6een observeo ror tne differences in achievementmotivation of the distance and the face-to-face learners. A;;; researchers (craton, 19g9;Benshoff & Lewis, 1992, parrot, rggs; wirris, zooijj'nlr" i"riia that the disrance tearnershave a higher motivation than the race-to+ace t"arrrers.iu t'6iion et at (20o2)and stevens
I?9ool 

found no significant oinerence in the motivation of the dirt"n"" and the face-to-faceleamers, whereas Qureshi et al (2002) found that tne oistancJ learners are less motivatedthan the face{o-face learners.

1.5 Conclusion

Distance Education should-be regarded as a vital option in continuous in-servicetraining of the teachers. Distance eoucattn should oe enecfively used by catering to thelearning needs of the teacher trainees. ine resutts of this research are significant as theywould provide an understanding of the study habits 
"no 

tnl moiivation pattern of trainees inDistance Education and the arias in wnicn inev ainer riom tneii counterparts in face-to-faceeducation' such results.would.also netf in 
.providing " 

ruit"o[ .instructional 
system to thedistance learners that is tailored to tfreii Specific needs.
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EMERGING CHALLENGES IN TEACHER EDUCATION
PROGRAMME TfIROUGH THE DISTANCE MODE

Mrs. Supreet Kaur

Abstract

The organization of teacher education programmes have been institution-based
but during the past few decades, distance moOe has taken a promineni pl"r". ft
is-often arg1ed..lhgj open learning and distance education ard tirety iJ rirore "teffective as institution-based trainlng provided the programme is conducted with
due rigour and multl mode approaln. tne provision-of ser baming-r"t"ilrlt
followed by frequent contact programmes at the accredited institutions and
periodic teleconferencing shall go a long way in enhancing the quality of any
profussional programme

1.0 Introduction

. Major strides have been made in teacher education since independence. These have
altered it from being a mere training component recognized ailrelevant'for school teachers,
to becoming a significant and 

.essential aspect of theiducation system with the stature of an
indep.endent area of specialization. This transformation was- facilitated by appropriate
conditions and context after independence. The advent of oemocracy in lndia resulted in new
Itopg' aspirations and demands on education, and in- nilnrigliting the shortfialls and
inadequacies in the existing educational system in relation to tie seemingty insurmountable
targets and ideals to be pursued. Beinj at best a semi-literate nation, the ravages ofprolonged colonial rule, nearly a century of struggte tor freeOom and World War [, left tndia
yiq 

" 
weak political structure and a debilitated e-c-onomy. l;-;uch a situation, education cameto be seen as a potent force that could lend effective rrpport to the process of social

reconstruction.

!n lndia, there are mainly three probtems of teacher education which threaten the
attainment of education targets. Firstly, there is , rnoGg" of teachers, while schoot

.errollme.nts 
generally grew in the 1990's, teacher numbers Jn[ just kept pace with them.

with.all the other pressures on education budgets, it seems unrix"ri that colleges for teachers
c3n be expanded at the rate necessary to meet these demands. The scenario of teacher
shortages continues to dominate the educational landscape.'seconory, even when there are
enough teachers too many of them are untrained or under-trained and the quality of trainingis often itrself inadequate. About half of the teachers in-tne developing countries are
unqualified in terms of their own countrly's formal standards for teacher'sled-ucation. Thirdly,
in many developing countries, there is L desire not;uii to oir" the quatity of teaching buta\o t9 cregte new goats to meet new demands of education toioemocia"y,i"ace ano sociat
cohesion, increased accountability for achieving-learning irrg"ir, skiiled iri critical thinking
and preparation of learners who are competenifor rnodreogE-- based economies and are
capable in the use of 

.information 
technololy. tn the oweropN-jcountries, society eipects tne

teachers to change their approach towaids imparting rrio*Ieoge as education is itself is
being reformed within the content of sociat change. dno tne." 

"nanges 
in tne long run are
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Xf[S,jff:ti:tlJl""Xf-service 
education or teachers and the prosrammes or continuing

All this creates new challenges for teacher education and the need to find ways of expandingaccess to leaming opportunities at affordaure cosi. 
-i;;;"r 

education'is an integralcomponent of the edueationa.l system. tt is intimaielv .onii""t"d with the society and isconditioned by the ethos, curture and charact", oi-b'nJi#;il #itiffi;;,?lrrs, rhedirective principles of state policy, the socio 
.""onorni. 

"problems 
and the growth ofknowledge, the emerging expectati6hs ana the changes operating in education, calt for anappropriate response from a futuristic educ.ation systEm ariJ'provlde the perspeciive withinwhich teacher education progrrmr"r rr""o to u"li;;;. ilj,, in the present scenario the

ffi?:fil,T.*ether 
distance-education can help witn tnl Lali"rr oemdnos oinot-nas to oe

2.0 Obiective of the Study
The objective of the study is to explore the challenges emerging in teacher education' programmes through the distance m,ode..An. attempt-r,", o""i .i,6d ilil;ize howdistance education can overcome the .nonrg" oi',;ffi;m; iJrJn"rr'#;"i;;,",tthose who need further professionar 

"orrriior?ro;;#;U", they work.3.0 Distance Education System and Study Skills
Distance education takes prace when a teacher and student (s) areseparated by physicar distance and technorogv ti.e., voi"i ,ij"o, data and print), often inconcert with face to face communication is use-d ti orirg;ihi inltructional gap. These type ofprogrammes can orovide adults witn a secona cnancJli', 

"oll"g" 
education, reach thosedisadvantaged limiteo by time, aistance Jipnvsiciroirroiriiv-r.i update the knowledge base.Research' comparing oistance eoucaiLn to traditional i"c,i-to-rice instruction, ihdicates thatteaching and studying at a distanc" ."n o" effectiveas Giilion"l instruction, when methodand technologies used are. appropriaie to tne inst rctional ;;i., there is student-to-studentinteraction and when there is iiir"iv i.i.nlr-io-ril;;iil;#['1uoor" & Thompson, 1990).

opportunities,o,'h" 
$pical chaltenges posed by distance education are countered by

o Reach a wider student audience;
r Meet the needs of students who are unabre to attend on campus classes;o lnvolve outside speakers who woutd othenrvise be unavairabre; and,o Link students from different social, cultural, econornic, and experiential backgrounds.

rhese days with the advancement of scrbnce and technorogy, a wide nnge oftechnological options are available to thi teach", 
"iiirii.- i"v can be grouped into fourmaior categories namely.*i:", vid.eo, prirrt and web (lntemet) options. voice trx)ts inctudepassire or one - way, technologies' iiip".", ra.ai9 eie 

"ii 
tq" interactive technotogies(tetephone, audio coifereltcing,'eii.).''via"o nots, iiituie- ,#itt iynrg", such as sfdegcombined with audio cgntergnling. iriniiersion ii s,eiiteiiig formatis fhe foundationelement of distance e.dt19atlon piogoi^"" and the basis frim which att other detiverysysfems have evolved. various'priit ioiiats tnat coua-ii iilra a, distance teaming aretertbooks, study guides, workbooks,.rr."" syilabi ,niiii"iir?r"". with the advancementand affordabilitv of communication iecniiigi, web or irieiii-iased tearning have becomea reatitv' Technotogv ptays a key role iiiie a.erviry oii;;ir;;" education. However, thetocus of the programme is on tie instructionat outcomes-;;li;; than on the technotogy of
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delivery' ln other words, the main fhrusf is on the needs of the leamer, the requirements ofthe content and the constrarnls faced by the teacheri, irrii" setecting a delivery system.Typically, ttrts sysfe?.atic approach has'resufted in a mix oi media, each seruing a specificpurpose as indicated below:
o Print learning format provides much of the basic learning content in the form of learningmaterials (which,are in.self.learning format), .rppr"r"rited by suggested readings anctother support materials in print.
o Personal contact. Programme (PcP) a.s tlre name suggests is a short periodical face-to-face contact with thL distance siudents. $rh;;J;nGs are arranged by theconcerned institutions once or twice a year. fne"'contact programme facilitatescondensed classroom teaching to substantia[e and reinroice the printed course material.It also helps the students to iemove their acadJmi. ;;bt. and queries. The personalcontact programmes help to fill the volo 

991w9en 
ini-prini"d woro and the siuients oyacthg as a bridge between the learner and the tutor.

' computer conferencing (e.g. chat session, discussion forum, bulletin board) or electronicmail to send messages,'asiignment feedbacr<, ano oir,eiGrgeted communications. Thishelps to increase the interacti-on among studenis ano oetw"en students and teachers.
Using this integrated approach tn1_tasLl is to.carefully select among the technotogicaloptions depending o.n..studenis (infrastructual facilities ,rlir"ur" in their locality), subjectrequirements (field visits, case studies, etc.y anJ in.iti,m.jiiommitments. The goat is tobuild a hybrid instructional media, ,"!ting the needs oi tn" tearner tnai-is 

-instrirctionatty

effective and economically prudent.

The essence of it is that it enables students to learn without attending an institution.That has made it attractive for students*no ror. practicai economic, social and geographicalreasons cannot get to college. lt also makes.it pirticurarry apliipriate for audiences that arescattered' and audiences thlt cannot leave their jobs to lttEiJiurr time courses. The wortdssixty million teachers are like that
tt.0 Does Open and Distance Learning Work for Teachers?

To answer this question, we can look at three kinds of responses about studentnumbers, about outcomes in terms of examination ;;r;rU;r, rearning gains, and aboutperformance in the classroom. :

The evidence of numbers enrolling on Courses is solid and reassuring. Manyprogrammes of teacher education, in all continents, have succeeoeo in enrorrNlsiuients insignificant numbers. There are more Gn 300 universities in lndia out of which 106universities are having Distance Education lnstitutes (o-ers) iicluding 10 open universities(ous) in lhe country it present. whil; ; Lrge numbeior inltitules/universities were offeringteacher education programmes.. through correspondence / distance mode prior to theestablishment of National cciuncil of reicher.eoucation ir.rcril as a statutory body by theGovernmentof lndia, at present tnere aie only ii institutes/universities (roughly 10% of thetotal DEU's/ous) offering teacher eoucaiion programmes through distance eclucption mode.The delivery of teachei. education prognammes in this coniext means how curriculumtransaction could take place. The curriiulum of t"acner Jiucation programme involvespractice teaching in the school, conduct or psvcno-rogi"li 
"il"rir"nts 

and of course thepedagogy part' The course materials are. prepared in general by a course team andevaluated by experts in the field of teacher educaiion ,nJ oiitrn"e education in relation to therelevance of content style of presentation and languag;;iffi.rliy. Generally they are good
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thick bound booklets and their cost is included in the course fee. The fact that both theteachers and the students of conventional univeisiti"s ,i"'tn" study material of distance

;ffi;r*' 
programme to supplement irreir classroom-LrJn-ing and rearning speak for their

As far as practice teaching goes, allthe institutions insist on giving 40 lessons duringthe course (20 in each teaching ir!"co. Lessoil;i;;;;'i'; given both individuaily and ingroups' The lessons are evalualed by teacher 
"arJitori','-piinlipars 

of schools and core staffof DrEs' The students are given reeJ6att both individuaily and in groups.
The personar contact programme (pcp) are herd in varying times depending uponthe institutions either at-the beginiiiln.o, it tn6 eno oi-in"tne middte of the course. Theduration of the PCP is usually alireniimeslot, wnicrr ,a.il from 6 days to a maximum of15 davs. The attendance is'coriprbory. Theie ilgil;; are conducted at the studycenters' contact centers or DEls. The ficulty ,",inoeis inroivea are the staff of the DEl,s,visiting faculty or both' lt is also t""n trlt trL support;;i;;. provided inctude ribrary withreference and lending-facilities,.stuoy rooms, pnoiocopving'iacitities, audio -visual aids. Thecounselting is siven as per studeni's tTri,g [n#a;;;'til cnoice of papers, practiceteaching and the use of ribiary, examination connoen"ce uriioing 

"t".Evaluation is. a ongoing process-with 25 to 30 percent weightage being given toassignments, orar and writte-n teitd, seminars and externa Liamination.
Assignments are compulsory for all-the students. The main purpose is to enhancestudent learning and assessm6nt of t'heir performance.

There is evidence, too, that stud-ents in courses for teachers get reasonableexamination results' A review of the studies rorno it riinJ-iJrs rates were between 50 to 90percent' lt can be concluded that while the examination sufcess;;;GAuL"tli witn *reteaching capacity, 
Y: can legitimately assume that a reasonaote examination pass ratedemonstrates that a programme was effective in teacnirig 

"-"li-"ri" 
subjects.

It would be interesting to ask whether the students of trained teachers perform better thanthose untrained teachers but unrortun"t"ty *" nrr"-iirit"o-lvidence, and hardly any of itfrom open and distance learning.

4'1 Which parts of the curricurum is it suitabre for?
ln the presenj sce13f9, the key question arises whether there are parts of curriculumof teacher education for which'op"n ,nt iirtrnce tearninf ir ,-or" or ress appropriate. Mainrythere are four elements of the tebcr,eis curricurumi.e. i""n.-r.i'Iou.ation, subject knowledge,pedagogy and practice. teaching. lt seems that distaice eJil"tion lends itsetf to the firstelement because there is a 

-wioiexpeiLnce of using 
"p"r 

J.Jiistance learning methods forthe traditional curriculum, of secondarcna t"rtirryial"rti""l ti, ,"ny developing countrieslike lndia, there are teachers or r[rJ"nt-!eacFrs-]^,iil;;ii" a rimited background ineducation' Here, open and distance teaining can.be effectively used to raise the levelof theirgeneral education which will ultimately implove me quiriiy;ifi" teaching force. Extendingteachers' knowledge of the subjects ttiey Jre to teach can'oe more demanding if it is askingboth to acquire new subiect kn6wledgeLnd at the r"r" tir" io'tninr. about how they are topresent it in the classroom. some aipects or peoagoty r"nj i["m"tves fairty we1 to openand distance learning' Video exampre! ot-iear iire aisJioomi"".ning in a variety of contextscan give teachers a wider range of exemprarcppr;;;;;inan wourd be possibre inconventional face to face learningl tnus ,iny progrrmmes appropriate elements biieacning
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practice and here it is generally necessary to integrate what ls done at a distance with
arrangements for the supervision of classroom practice. The general conclusion is that there
are aspects of teacher education where the distance elements of open and distance learning
are particularly appropriate, while others demand a close contact with the teacher and
contemporaries.

4.2 Why use distance education for teacher training?

The reasons are varied. lt has been used to reach trainees in geographically
challenging areas such as the riverain in Guyana, mountainous area in Nepal and small
island states in the Caribbean and the Pacific. ln some thickly populated countries such a
China, India and Pakistan, distance programmes have played an essential role in providing

teacher education on a huge scale.

ln lndia, although the percentage of untrained teachers has been coming down, the
backlog of untrained teachers is considerably high; in some cases, as high as 60 and 70 per

cent. Table I indicates the percentage of untrained teachers in various states in lndia.

Using distance education for teacher training has various potentiat advantages. Large
programmes have brought economies of scale. ln contrast to college-based training, distance
programmes can provide access to courses on a much larger scale and a wider geographical

reach. lt can overcome regional differences in access to teacher education. lt provides a
means of side stepping the slowness and dilution of the cascade approach. ln continuing
professional development, distance education can help avoid the cost of replacing a teacher
who has gone to full-time education. lt can open up access to teacher training opportunities
for teachers with family responsibilities who are earning an income and need to remain within
their communities.

Three general points need to be discussed: i

First, distance education is of potential benefit to teachers because it can reach the

scattered population and offer them education and training without having to leave their .

schools. lt has great logistical advantages. This means that it offers the chance of
accelerating the supply or the updating of teachers beyond what could be done through

conventional means.

Secondly, good programmes of open and distance learning have benefited from its strengths

and avoided its weaknesses. Soine aspects of teacher education need to be done face-to-

face, or need close interaction with a tutor or other students, others do not. Programmes that

combine open and distance methods are likely to be better than those relying on a single

approach.

Thirdly, and for that reason, the rnore successful programmes have been carefully

integrated into the structure of teacher education as a whole. They have not been designed

as second class alternatives to conventional education but as a paf of complementary

system using a variety of different approaches, each choosen for its appropriateness to the

curriculum and the audience.
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Table 1

ln a broader o,ersPective, the comlOnent of.distance education in ,the rccent decade
has found a ptace in ihe traiibi'"iiirz"-i;ace mode ii;;-f;; of mutti cfiannet mde, seff_

ttl
rools as on 30

S.No. States/Un ion/Territories
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Priman Secondary Higher
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leaming materiats and teleconfercncing to bing igour and professionatism in teacher-prepantion' Hence' the distance ioar"*ry oe iaiii'in-i-*u", perspective and incrudeboth in pre-seruice ana in+eiicel*;;rr.prepantion, wnin can widen the horizon ofteachergreparation to *,pe iiih* J#Zna of setf-reaming and rifetong education.
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PERFORMANCE OF STUDENTS IN DISTANCE EDUGATION AS

A FUNCTION OF THEIR STAY IN THE INSTRUCTIONAL PROCESS

Ravi K Mahajan

Abstract

with distance. education becoming an integral paft of .THE educational

edifice womwiai, educationists 
-and 

planiers have been impelled t9

undeftake ,"tr,i,in sfudies on the vario'us dimensions of DE' This paper is-

an attempt to stui4 t6e performance of fhe sfudents in DE as a function of

inrii it"y in tne iistruciionatprocess in DE. The paper is divided into three

p"ir, siafting'-wii a brief pview on the issue of pertormance in paft l'
'Wntne in part-tt, sienirn in IGNOU and DCSPIJ have been discussed, part

//l dr.scusses ine resut*. The paper catts for rethinking on the instructional

process in DE to make it more effective'

l. Resource constraints and the demand for education particularly in the backdrop of

expanding horizon ot-iniormation, largely.pave-d. the.way for the emergence. of distance

education (DE) worldwiO". i. f .Ji" , U"-ginni;"'g with a pilot lroject in the UnivepitV qf Delhi in

1962, by the.turn ot iire century, bEiras emerged-ry.ah iirtegral pa.rt of the educational

edifice of lndia . Tne trowth and the popularity 
-ot 

Oe, nas imPetted the edr'lcationists and

planners to undertake"i&earch activities'in the new system of education for enhancing its

scope and improving its iu"c"s.. Exponents of DE ire.continuously pondering over the

means to develop tne s,ltem io 
"t 

t'o irovide a more satisfying experience to its clientele'

Ethereal gains of the system notwithstanding, in the overall scenario; it is the

students,success in obtaining thecourse completion ce.-rtificate, diploma or.degree.which is a

measure of success oiin" inltitrte or system. ln the lndian scenario Chander, J, et al (1985)'

Mutay (1986), fvfanajan-iig84 S"irlna (tggg), have pioneered empirical studies on the

performance componbnt ih Oe. However,'not many siudies have been reported on the

performance analysis-of 'tfre stuOents in dg as a ftrnction of their stay in the instructional

process of DE, and hence this modest attempt'

ll The paper dwells on the performance of students in two distinct systems on non-

contiguous learning - in op"n university and in the DEls (distance education institutes in the

traditional university). These two systems differ on very TSny counts, particularly on the

,duration of the stay of students in th'e'instructional proceis'. Forthe purpose of the study' the

,duration of instructio"rl-pi.1"t.' is taken as the time perio! betweerl the enrolment and the

examinations, (tuanajaii,"ig87).-rt is during the instruitional.process that students can have

interaction witn teactiirs, 
'.""( 

guidance fiom them, consultistudy material and library, etc'

il;;;rj;;i6th;t titn l"ritni"r duration of stay in the instructional process' students

can ensure better chjnces of beiig successful in the examination', ought to prevail logicalty'

ln the study, the system prevalent in lndira Gandhi National Open University

(lGNOUi in generai, ,nO tnl Department of Correspondence Studies, Panjab University

ibtbilij,'in-pJrticutai rras ueei focused. For the study' the D6SPU, which has an

established creOentiaG oi teacning Postgraduate courses for'over two decades' was

I
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selected. The three courses therein selected at random for the study were English, History
and Political Science, and the total population of the selected courses was studied for the
session 2004-05.

ll.(i) Transcending the initial experimental stage, IGNOU has come out with a structural-
functional model in DE which is being reckoned worldwide. Usually students in IGNOU are
enrolled about four months before the start of an academic session. Precisely to get into a
course for which an academic session starts in January, the students are expected to apply
by September of the preceding year. On the completion of the admission process, IGNOU
provides study material to the students by December, thereby giving them enough time to
study the same at their own 'pace and place', the much eulogized component in DE.

When the formal academic session starts in January, students are given
opportunities to supplement and complement their content enrichment by audio-video
programmes. as also by the counseling sessions. And before taking their term-end -
examination, students are required to submit "Tutor-Marked Assignments"l "Projects' for
'internal assessment". The mechanism of internal assessment, besides giving them tangible
credit with marks which are counted towards course completion, this exercise also helps to
strengthen the component of two-way communication,-besides giving opportunity to the
students to have a first hand evaluation of their understanding about the subject and ponder
about improvement therein.

A notable feature in the IGNOU's model is an equality of 'duration of the stay of
students in the instructional process'.

Despite the nice backdrop, the performance as measured by successful completion
of the course/programmes by the students in IGNOU is often questioned. ln one of the
recent studies, the success rate over the years has been put at alarming low (Murthy, 2005).

ll.(ii) For traditional universities, the academic session usually starts in the month of July
and the enrolment to the courses in DEls also starts with that of the formal system. While the
enrolment process for the students in the regular departments closes by the first week of
August but the instructional process in the forms of classroom teaching starts almost
concurrently.

ln contrast, the admission dates to DEls is usually extended by an array of late fee
and special permissions. And practically the admission to DEls for commoners remains open
till December end, while the month of April is scheduled for the Examination. Thus in the
DEls, a variation of four to eight months in their stay in the instructional process is observed
among the students.

ll (ii-a). The final performance of the students' population in English, History and Political
Science for the session 2004-05 was studied in dichotomy. The performance in examination
was ascertained in terms of successful completion and non-completion. The data were
collected on the bases of gender also.

ll (ii-b). The analysis of the dichotomous data was subjected to "runs test" for "test for
randomness' with an underline conjecture that "non-randomness" in the final result of
performance is suggestive of trend. ln an ideal case, students who seek early admission in

the DCSPU are expected to have a longer stay in the instructional process and hence have
better chances of being successful in the examination.

;

I

I
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The following table (No. 1) gives the numeric values on the number of observations and the
number of runs.

Table No.1

rhe foliowing table (No.2) gives the computed values in various groups on Mean (Er),
standard deviation (SDg and lZl

Table No.2

Male Female
Cource Er SDr lzt Er SDr tzl
Enolish I 41.8 3.195752 1.1 89079 141.3947 8.036691 1.542269

Enolish ll 17.2381 2.456637 0.31014 32.305s6 3.655465 0.083589

Historv I 89.42105 5.40086 1.744362 21.4878 2.220172 2.021377.

Historv ll 81.80247 6.328598 2.338981* 19.80851 2.698436 1.92389

Pol Sc I 17.2381 2.456637 0.31014 46.14035 4.199148 1.224142

PolSc ll 21.2381 3.081583 0.24724 15.48276 2.640803 0.57454

Following the standard statistical testing procedure, the null hypotheses, viz., "the
observations are random in pattern" in the above cases were not rejected in ten of the twelve
comparisons at 5% level of significance (in Table No. 2, * indicates the cases where the
hypothesis of randomness were rejected). lt was only in the case of History that some
evidence was found on a 'healthy relation of success with the duration of the stay in the
instructional process.

The non rejection of the null-hypothesis in most of the cases suggests that students'
stay in the instructional process did not influence students' performance in the examinations.
In other-words, whether a student enrolls in the course in the month of August or December,
his successful completion is not influenced by the same.

lll. The study suggests that in IGNOU while all the students undertake instructional
process of the same duration and intensity, the success rate remains as serious a cause of
concern as'in the case of DEls where students undergo varied length and intensity of
instructional process.

Male Female
Course Not Pass Pass Runs Not Pass Pass Runs

Enqlish I 136 24 38 194 110 129

Enolish ll 11 31 18 23 49 32

Historv I 210 56 80 70 12 17

Historv ll 85 77 67 34 13 25

Pol Sc I 31 11 't8 83 31 41

PolSc ll 25 17 22 15 14 17
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Arguments about not taking a holistic approach in discussing students, success in thetight of their pervious academiE performance, rris attituoe,- ili"iri;;;;L] iii6*nruis,motivational aspects, cannot be undermined. But'fren tfie iact tan not bg ignored that overthe decades, DE system has been worrlej 
.9, t" .oJr"rfr'support gervices for makinginstructions leamer oriented and thirs cater to tne variolJrEd#;GrEffi-lt;;ethetess,

result of the study, though constriinlJ ov tl," limiteo scope ii.,o ,"rtri"tive time and spacecomponents, cast blemishes on the effortb made by tre Jiliance ;;;;#.,iir" Iiriv o6for rethinkins on the instrucJionar process as it outf,tio b;il;;T";;;,"ii ir"["jli gu,o"the students for tangible gains.

References

chander, J, et ar (199s), Drop-outs in the sysfem of Distance Education _ A Report,University of Kerala

Ilah3ialt,.Ravi K'(1987), A..study in performance and duration of lnstructional,process ofSfudenfs in Distance Education, i>akisian,touriai orbiitiiii"iircation,Vot. tV, No.tt
Mulay,'8. (1986), conespondence Education in tndia - A Review(UGC sponsored)
Murthy' c'R'K' et al.(2005)a 

-Enrglment 
pattem and success rates of disiance educationprcgrammes of tGNau, tcDE conference, November zo:_ze,io(;sirlilb;ffi-"vv 

vvs'

Sujatha, K'. (1988), Research on Distance Education in lndia ', lndian Joumal of DistanceEducation, Vol. ll

60



*roF

*,

A GOMPARATIVE STUDY OF TEACHING EFFEGTIVENESS OF

THE GOVERNMENT AND PRIVATE SCHOOL TEACHERS TRAINED

THROUGH THE FORMAL AND DISTANCE MODES

Madhu GuPta*

Rachna Jain'*
Abstract

The present study has been designed to examine and compare the various

aspecfs of teaching effectfueness of govemment and private school teachers,

trained through formal and distance mode. The sample consists of one

hundred tifty (150) teachers (75 formal-trained and 75 distance-trained

teachers) categorized as government teachers (37 formal trained and 37
' distance trained) and private teachers (38 formal trained and 38 distance

trained) working in twenty secondary schoo/s in the two districts (South and

Central) of Delhi. Teaching Effectiveness Observafion Sca/e developed by

the investigafors themselyes was used to get the data related to their

classroom teaching ski//s. /t contains fue aspecfs viz., review of home

assignment, introduction of fhe lesson, development of the lesson, ending of
fhe lesson and c/assroom climate. Development of the /esson is further sub-

divided into seven specific ski//s viz., explanation, communication,
questioning, response management, reinforcemenf, use of chalkboard, and

class management. The present study revealed that private schoo/ teachers

were morebffective in uiing the sk//i required in developingtbe lesson as

compared to the government school teachers. Moreover, private school
teachers were found to fare better in reviewing of home assignments,

introduction of the /esson, ending of the /esson and c/assroom climate than

the government school teachers.

1.0 lntroduction

Teacher education has acquired recognition as an integral part of our education

system. Need for it at all levels of education is no longer a matter of debate. During the past

five decades, the role of the teacher has continually evolved, making it necessary for
incumbents to be much more than mere pedagogues. With increased specialization within

the educational system, the need for differentiation in teacher education has surfaced inorder

to cater to the variety of professional needs of more specific groups.

Teachers themselves also heed to be a lifelong learner; to able to'articulate their

teaching with the new paradigm of learning; be adaptive and flexible in dealing with a new

brand of students comprising different age groups of diverse ethnicity, and with a wide range

of prior knowledge and backgroirnd; and be conversant with the new technologies which are

devetoping rapidly at an ever increasing speed (Elliott & Morris,2001; Pang,2001; Tsui &

Cheng, 2000). There are many activities that the teacher has to perform in the classroom and

outside the classroom in order to provide the required learning experiences to the students.

The focus of the teacher should be on what we here call the pedagogical i.e. the

complexity of rational, personal, moral, emotional aspects of teachers' everyday acting with

children or young people they teach (Van Manen ,2002).

6l
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ln teacher education, the systems of curiculum transaction have essentially been of
two categories:

. Formal (face to face) System
o Distance system

The Formal System of Education refers to the instructionat interactions in which
teachers and learners transact a curriculum in a face-to-face situation.

The Distance System of Education pertains to all kinds of interactions between the
teacher and the learners in which they are not in direct contact with one another and require
a third channel or a medium for contact. These include the print, audio, video or any other
rnode.

The formal system is the oldest and the most widely accepted mode of teacher
preparation in lndia. The distance mode emerged as an alteinative to the formal system
mainly because of the demographic problems of a large number of people desiring edulation
an-d a shortdge of trained teachers after independence. Perraton (1bgl), Kulu-ndaiswamy
(1993) observed that distance education is neither a supplement nor d mere alternative to th6
conventional system, but a new stage in the evolution of education which recognizes the fact
that in many situations it is easier to transport knowledge to people than transiport people to
the place of knowledge.

For the development of teaching effectiveness of the teachers, a professional training
in education has always been considered desirable to the level of being obtigatory for all. ThE
ach.ievement of pedagogic goals of stimulation, presentation,of new kn6wledle, management

. and classroom activities, use of audio-visual aids, art of questioning etc. 
-accentuaies 

the
need forwell trained teachers and, hence the teacher education programmes. The orux of
teacher education programme is the manner in which it is impiem-ented. The modes of
curriculum transaction represent the channels adopted for providing learning experiences to
trainees. Rao (1995) found positive relationship between teacher effectiveneis, creativity and
inter personal relationships. Singh (1993) found significant difference between male and
female teachers in their adjustment. Krishnan anO Usfra (1995) concluded that gender and
types of schools have an impact on teacher effectiveness.

This study has been undertaken to understand whether distance mode has the
potential to meet the desired end of producing well-trained teachers or face-to-face moOe of
teacher preparation that can only serve the need of professional education of teachers. One
of the means of arriving at an answer can be to compare th'e teachers prepared through the
formal system of education with those trained through the distance sy'stein of education in
order to get a clear picture of the two modes of teacher preparation in the lndian context.

To understand the scenario of teacher education in lndia, a need was felt to compare
the teachers trained through both the systems of teacher preparaiion while on ;oU. *ence, tne
in-vestigators alte=mRted to dxamine and compare the various aspecti of teaching
effectiveness of Government and Private schoot teachers trained throtigh the formal and
distance mode

Teaching effectiveness is defined as a teacher who has a clear concept of the
subject matter; ability to organize learning materials, ability to communicate his knowledge to
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the students successfully and to deal with classroom situations. An attitude is a tendency of
an indMidual to favour or not to favour same type of object o, a iitritio;. 

---
2.0 Objectives Of The Study

The study purports to meet the following objectives:

2.1 To compare the teaching effectiveness of teachers trained through the formal
and distance mode.

2.2 To compare. the. teaching effectiveness of the government and private school

2.3 To compare the. teaching effectiveness of the government and private school
teachers trained through the distance mode.

2.4 To compare the teaching effectiveness of the government school teachers
trained through the formal and distance mode.

2.5 To compare_the teaching effectiveness of the private school teachers trained

3.0 Methodotogy

3.1 Sample

. Th999mple for the.study consisted of.one.hundred fifty (1OO) teachers (75 format-
trained and 75 distance-kained ieach_ers) working in twentv sric6naary schools'in tne tno
districts (South and Central) of Delhi. on ine basis-of the p"ir"""l datalheet, inrormation or
le$tqp was .categorized as government teachers fiiiormal-trained and 37 distance-
trained) and private teachers (38 formal-trained and 3a distance-irained) on the basis of gpe
of school.

3.2 Variables invotved ;

o Dependent variabte: Teaching Effectiveness of teachers
o lndependent Variables:

1. Mode of Training (Formaland Distance mode)
2. Type of schools (Government and private Schools)

3.3 Tools Used
o Personal data sheet was used for getting information specifying whether the

teacher is trained through the formal oi tne-oistancJ mooe'anJ'auiui-i'ne'scnoor
category.

o Teaching Effectiveness Observation Scale (TEOS) developed by the investigators
has sixty-four items distributdd over five aspects, viz., ieviiw oihome'assiliiment,
introduction of the lesson, devetopme.nt of'the i".*'n, ending of the lesson, and
classroom climate. Devetopment of the lesson is turiner sub-divided into seven
specific skills viz., explanation, communjcation, questioning, reSponse management,
reinforcement, use of chalkboard, and class minbg"r"nt. ln the TEOS, out of sixty-
four items, 53 are in positive declaration forms anf li oitnem areln nlg"til rorr.
Each statement was rated on a five-point scale i.e. ,very effectiveff;-t-,least
eff-ectively'. For positive statements, ihe 'very effectivet/ responsel to ,least
effectively' responses were given scores from s to i, ror negative statements, the
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scoflng procedure was reversed wth 'least eftectrvely' responses betng guen a score ot
5 .4 'very effectively' res-ponse given a score of t. ttignei scores of flie'scaleiepresent
the higher effectiveness of classroom teaching.

4.0 Procedure Of The Study

ln the beginning-of. the study, teachers were categorized with respect to their mode of
training and. the type of the school on the basis of peisonat data sheet. For making the
classroom observations, the whole period was being observed by sitting at the Uaci coiner of
the class. The.frequencies against each item were marked in TEbS .nt1ne ena oiiire perioo;
ratings were given against all the items on TEOS Scale. -' -"- r.

5.0 Results And Discussions
5.1. Gomparison of Teaching Effectiveness of Teacherc Trained through Formal

and Distance Mode

TABLE. I
Means, SDs and CRs of Teaching Effectiveness of

Teachers Trained through Rormal and Distance Mode

S. No Aspects of Teaching
Effectiveness

Fomal
Trained

Teacherc
N=75

Distance
Trained

Teachers
N=75

Critical
Ratios

Mean S.D Mean s.D
1.

Review of home assignment
8.51 2.43 7.96 2.51 2.12*

2. lntroduction of the lesson 17.87 3.49 17.75 4.08 0.36(NS)
3.

Development of the tesson

a) Explanation 25.43 3.32 24.79 4.38 2.00*
!) Communication 16.71 2.59 16.61 3:34 0.0s(NS)
c) Questioninq 13.87 4.29 13.85 3.46 0.06(NS)
d) Response Manaoement 18.77 2.98 18.19 3.14 1.5(NS)
e) Reinforcement 20.96 4.23 19.66 3.68 3.94**
f) Use of chalkboard &

Others

22.52 5.63 22.41 4.9 0.2e(NS)

g) Class Manaqemdnt 27.45 4.42 27.07 4.82 0.71(NS)

4. Ending of the lesson 14.84 5.43 14.48 3.33 1.06(NS)

5. Classroom climate 17.11 2.54 16.68 3.01 1.59(NS)

Note:
** indicates Significant at 0.0i tevel
* indicates Significant at 0.0S level
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Flg. {: Teachlng Efiecdveness of Teacherrg Trained Through the Format and Distance Mode

tr Formal modet [Istance mode

Note:
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Table 1 depicts that cR (2.12) between the mean scores of the formal and distance

:l1tJ:ff:iHl'l'i,l"T:,:l':^'i^:^':^i:"::il,"l;-#;ffiilJL'" round to be sisnincantat 0'05 level. This oivoi rise to the interfretation rratlJrmai i;;#;i"::il:;";""r"t'P#ffi'ilbe better in reviewinq-the.home astig.rfi"rt-ot tne stuoents in-ine aassroom, which shows

[::rlffi- 
pav more'emphasis on ,.Jri"*]of ilme-;;isn-,;ri before startins the actuar

An examination of rable 1 further shows that cRs between mean scores of theformal and distance mode.teacners witii respect to inkoductiln of the lesson, ending thelesson' and classroom climate were iolno..'to be- ir",dfiJJ.i. Higher mean scores (asrepresented in the Bar d.'.tqfl in Fig. 1) in the .m. oii6" iJimar-trained teachers indicatethat these teachers are srigiry betterin .L..roo, teaching.

VARIO US ASPDCTS O F IEACHING TTTECTIVE{ESS
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cRs between mean scores of*the formal-and distance mode teacfier.,with,respect to
communication, questioning, ;"-rp";;; management,-'uG"of chatkboard, and chss
management, were found'io 6J-N-rirmcant*i,li,"'cii'for 

expranation (2.00), and
reinforcement skir {xgnJ-;*; J;#;i 

3l .g 
oq 

""j oloi-*lpectivery. uowiver, in the
context of mean 

"dT:,'it"-", b;";#;m tne taoie *,'ii in"-Lrchers-traineo lnrougn the
formalmode perbrmea gris.ltili ilt".il lir'"".r.rfiir:iirlLjiJli"r"ropins 

a resson than tne
reacfiers train€d through-thd;il;;;"moo"- ir,J't,il'"i"iiining that one sets whire
undergoing B;Ed course p"rrrpJ rr-i*ntriurt" ;H;#, ['*n"g effectiveness in the
schoots' These,mean sooris r,ii"-ui# pEsented i'*,"-io#oi-".Bardiagram 

in Fig.15'2 
$;#"1rf,tr;"rveness 

of Gover.umentand private schoor reachers Trained through

Means,srlsandcRs:of ,rea"+m#_jr;j,-,**randprivate,schoolreachen

Table 2 reflects that CRs behrteen rnean s,..r.teachers win respect to the ;;,*";;;i#:$i.,THf?:;:lfii""JJ;[X 
T,,?,: i""*"#(t'4a), and crassroom crimate (4.;o) ;#_r"_l*iI rj"'l,g;,iii;t at o01 rever whereas, no

significant difference was.found l;i6"';;;" of ending-oi in""Hron. Higher mean scores in
the case or private scnoot 6;;;rHo"riil',rt *," p;ii# lInlll teacheis were iubstantia*ybefter as compared to the d;;;ffii r"n";r-i;J;;;. il';:', o" or" to the reason that

S.lrlo

Aspecte of 
.Teachtng 

Effectivenees
GovemmEii

Schools

_ (N=37)

Private
Schools
(N=38)

Critical
Ratios

1. Mean- s.DReviewofh;Effi Mean s.D

2. lhEOduetion 6f ftr6 r^--^-
49 2.36 9.74 1ql 4.5*

15.83

23.54

3.11

2.94

20.32 2.U3.

Development of the lesson

%
7.49*

27.71 2.11 7.1*

c) Questioning

ot R".pono,Mun"g";;-
e) Reinforcement

15.59 2.43 18.06 2.12 2.47*
12.29 2.32 15.76 5.30 3.47,"
16.46 3.28 19.35 1.49 2.gg**
20.17

2o.E,
5.26 21.91

0 use of chatkboard &
Others

-

2.19 4.47"
4.79 zs.sE- 5.29 1.e1(NS)

4. ffi 2,5-73

m
4.94 29.53 2.45 3.9*

5. 7.13 15.32 2.06 0.88NS)
4^90*Noh:

. lnt
" lnd

Icates Significant at 0.0S level
rcates Significant at 0.01 levei NS _ Not

Table Z rafjaato +t+^r ^h^ L ,

1C.95 I 2.12 | __@T 2.26 I

Significat
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better teaching facilities/orientation programmes are available to private sglool teachers'

which enhance their t-**b;-;; 
"nO 

,if" their teaching more interesting, informative and

effective.
Table 2 further illustrates that cRs for explanation (7.1), oues!!o1!ng (3'47), response

management (2.89), i"intoi""r"nt (4.47), and class managernent (3'8)' were found to be

significant at 0.01 teveiwnite communicaiion (2.47) yqs !9.unO 
to be significant at 0'05 level'

di ;;;idifi&nt differenC" *"s found in the'ut" bf ctratrnoard among the govemment and

;il;i;-ri6ooi t"""n"it-it"ined through the formal mode. Higher mean s@.res (as

i#r"*rt"ai tni Uai Oiafi;1n rig. Zi.in case of private school tbachers shows that they

were retativety Oetteias 
"SrpioO 

t6 tn6ir counterpirts. This dffierence might be due to the

fact that though both the groups have acquired basic-teaching skills during training practice

by the formal mode brit teachers *o*irg in. private s6hools have better teaching

facilities/orientation 
"r " 

r";rtt of which they hive niSjrrer mean scores for development of the

lesson than their counterparts. These ,"an tcot"s-ha'e been presented in the form of bar

diqgram in Fig.2

Fig.2: Teaching Effectivenessof Governrnent and Frivate School Teachers Trained

Thtouglr Formal Mode
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5.3 Teaching Effectiveness of the Government and Private School Teacherc

Trained through the Distance Mode

TABLE - 3

Means, SDs and GRs of Teaching Effectiveness of the Government and Private School

Table 3 reflects that CRs between mean scores of distance-trained government and

private school teachers were found to be significant with all aspects of teaching effectiveness

i.e., review of home assignments (2.19), introduction of the lesson (6.38), ending the lesson

(5.26), and classroom climbte (6.9). lt can be inferred that private school teachers are more

effective in tne classroom teaching as compared to the government school teachers. lt may

be perhaps that teachers working in private schools are more hard working and also pressure

from the management to give better results makes them review the home assignment

effectively.

Table 3 further illustrates that CRs for explanation (5.54), communication (5.70),

questioning (4.38), response management (4.56), reinforcement (5.32), use of chalkboard

(4.36), and class management (4.66), were found to be significant at 0.01 level. lt can be

bachers Trained the Distance Mode

S.No

Aspects ofTeaching
Effectiveness

Distance Mode Teacherc Critical
RatiosGovernment

Schools (N=371
Private Schools

(N=381

Mean S.D Mean s.D
1. Revlew of home assignment 7.18 2.39 8.43 2.49 2.19'

2. lntroduction of the lesson 14.97 3.43 '19.88 3.11 6.38*

3. Development of the lesson

a) Explanation 22.06 4.09 26.88 3.26 5.54"

b) Communication 14.61 2.29 18.26 3.25 5.70"

c) Questioninq 12 15 2.32 15.17 3.64 4.38"

lesoonse Manaqement 16.42 2.95 19.52 2.58 4.56"

e) Reinforcement 18.8s 3.54 23.00 3.05 5.32"

Nor
a

fl Use of chalkboard &

le:

indicates skills rcquircd for'Develop

19.91 l

ment of th

4.22

e lesson'

24.31 I 4.52 4.

It

4. Ending of the lesson 12.58 2.39 16.05 3.28 5.26*'

5. Classroom climate '15.12 2.79 17.88 2.61 6.9"

Note:
* tndicates Siqnificant at 0.05 tevel, '* tndicates Significant at 0.01 level
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infered that teachers working in private schoot are better in developing the lesson in theclassroom as compareo to tealrreis or gor"rn*"nt schools. Frooaoty, the reason behind thisfinding may be that in government sch6ors, the job ;;;r*"i"r, is permanent whereas inprivate schoots the job of tne teacneis 
-aie 

not'very *r"ii ,""ur". The teachers coutd be

;:;y*t*tffnded 
/ terminated by the ,rnag"r"nt if th"y ;re not satisfied wirh their

It seems that due to this reason that the teachers are hard working in private schoolsand are dedicated to their jobs tilft;r;;;ment school teacrre[ of which, in turn, enhancesthe effectiveness of former ones. lt ian be jnterpreteJ tn"iill"ning racititi;s-in'sc-nool prayan important role in teaching enectiveness. rn"ri;il ;;;;have been presented in theform of bardiagram in Fig.3 
!!'vvv rrreqrr or'vrti-

Fig' 3: Teaching Effectiveness of the Government and private schoot reachersTrained Through the Distance ffoAe
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An examination of rable 4 reflects that cRs between mean scores of governmentschool teachers trained through'the for .; ana oisianii'm-Joe'witn all aspects bf teacningeffectiveness viz', review or 
-rrome 

,sis;im"ntr, introouciion-of the lesson, developmentof the lesson' ending of the lesson 
"nJi]rlrroom 

climate were'rouno to be insignificant. The
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5. 4 Teachlng Effectiveness of Government School Teachens Trained throrqgh'the
Forma! and Distance Modes

TABLE - 4
Means, SDs and CRs of Teaching Effectiveness of Government School Teachers

Trained through Formal and Distance Mode

* S.No Aspects of Teaching
Effectiveness

G ovc m m e nt Sclrool T eaclrcrs
Gritical
Ratios

Formal
Trained
(N=371

Distance
Trained
(N=371

Mean S.D Mean s.D

1. Review of home asslqrment 7.49 2.36 7.18 2.39 0.41(NS)

2. lntroduction of the lesson 15.83 3.11 14.97 3.43 1.12(NS)

3. Development of the lesson

a) Exolanation 23.54 2.94 22.06 4.09 1.76(NS)

b) Communication 15.59 2.43 14.61 2_29 1.82(NS)

c) Questioninq 12.29 2.32 12.15 2.32 0.26(NS)

d) Response Management 16,46 3.28 16.42 2.95 0.05(NS)

e) Reinforcement 20.'17 5.26 18.85 3.54 f"28(NS)

0 Use of chalkboard &

Others

20.15 4.79 19.91 4.22 0.23(NS)

g) Class Manaoement 25.73 4.94 25.1s 4.09 0.56(NS)

4. Ending of the lesson 14.44 7.13 12.58 2.39 1.56(NS)

5. Classroom climate 15.95 2.17 15.12 2.79 1.41NS)

Note:
NS - Not Significant

possible reason was that for the government teachers it was difficult to apply teaching skiHs
because students being from low socio-economic group, the students attdiiAing schodl were
the main criterion. Their learning was confined to school only. At home they ar! supposed to
do household work and studying was given the least priority. Therefore, inspite of using
teaching skills, the students did not respond which ultimately resulted in a lifeless classroom
teaching. These mean scores have been presented in the foim of a Bar diagram in Fig.4.
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Fig. 4: Teaching Effectiveness of Government- schoor reachers TrainedThrough Formal and Distance fr[oJe 
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* indicates skitts required for ,Devetopment 

of the lesson,

Table 5 denigtg that cR (2'54) between the mean scores of the format and distancetrained teachers teaching in a privaL'scr,oor in tne ;;;i"*;;;me assignments was foundto be significant at 0'05level. li d1;;;"n"0'in"t'ti"rgi"ooin tn" groups are teaching inprivate schools but the formal ,oJ" t"i.ners were foundio be better in reviewing the homeassignment of the students in the 
"i".ooo, 

as compared to herr counterparts. The possible

frff:i,,,ffH:r||}?t:?r:JiJ[ar 
trainins that one sets'wni[ Jno!,going B E;;;,;; [ernaps

Table 5 further reflects that cRs between mean scores of the formal and distance modeteachers of private schools witn reipect'to introducti;; ; iil' tesson, development of thelesson' ending of the.' 
.lesson, ,no- .rru.room climate werl rouno to be insignificant.lrespective of their training oairgrounJ,li nr. o.* ffi;y:een that the private schootshave their own orientation irograiir" li ,no"ntano iinovatirL .tirr. and to tater utilize them

il F',!T,o"' 
teachins. rhese fu;; r;;;";'nar" o"en pr!l".iJii, the rorm or a Bar diasram
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5.5 Teaching Effectiveness of the Private School Teachers Trained through Format
and Distance Modes

TABLE - 5
Means, SDs and CRs of Teaching Effectiveness of the Private Schoot Teachers Trained

6.0 Conclusions

The present study can be concluded as follows:

6.1 The private school teachers were found to be better in reviewing the home assignments,

introduction of the lesson, and classroom climate, as compared to the government school

teachers.

6.2 ln the case of 'development of the lesson', significant difference was found with respect

to explanation, communication, questioning, response management, reinforcement, and

class management of gwernment and private school teachers trained through the formal

mode. No significant difference was found in the use of chalkboard among the
government and private school teachers. The private school teachers were more

effective in using the skills required in developing the lesson as compared to the
government school teachers.

h the Forma! and Distance Modes

S.No Aspects of Teaching
Effectiveness

Private Scfiool Teachers
Gritical
Ratios

Formal
Trained
(N--38)

Distance
Trained
(N48)

Mean s.D Mean S.D

1. Review of home assiqnment 9.74 1.93 8.43 2.49 2.54*

2. lntroduction of the lesson 20.32 2.04 19.88 3.11 0.73NS)

3. Development of the lesson

a) Explanation 27.71 2.11 26.88 3.26 1.34(NS)

b) Communication 18.36 2.12 18.26 3.25 0.32NS)

c) Questioning 15.76 5.30 15.17 3.64 0.55(NS)

d) Response Management 19.85 1.49 19.52 2.58 0.26(NS)

e) Reinforcement 21.91 2.19 23.00 3.05 1.78(NS)

f), Use of chalkboard &

Others

25.38 5.29 24.31 4;.52 0.e3(NS)

q) Class Manaoement 29.53 2.45 29.16 4.47 0.28(NS)

4. Endinq of the lesson 16.32 2.06 16.05 3.28 1.18(NS)

5. Classroom climate 18.50 2.26 17.88 2.61 1.1s(NS)

Note:
** indicates Significant at 0.05 level

NS - Not Sionificant
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Fis. 5: Teach ins Effective ness offfi ril,Hffji,"Jreacherc rrai ned rh roush the

EFormal mode
!Distance mode
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* indicates skitls required for ,Devetopment of the tesson,

6.3 The private school teachers were found to be better in reviewing the home assignments,
introduction of the lesson, ending of the lesson, and classroom climate as compared to
the government school teachers.

6.4 ln the case of 'development of the lesson', significant difference was found in all the
aspects i.e., to explanation, communication, questioning, response management,
reinforcement, use of chalkboard, and class management oflhe government and-private
school teachers trained through the distance mode. The private school teachers were
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fr?fr"flffl:"J3"ltgt"the 
skills required in deveroping the resson as compared to the

6'5 There was no significant difference in all aspects of 
. 
teaching effectiveness ofgovernment schoor teachers trained tftrgh il; ilffilnd distance modes.6'6 Ther:e was no significant difference in all aspects of teaching. effectiveness except in the

ff:ii:!#J:"HJJ"::'" assisnments or pri'iate ."'r,olj"i"rin"," ii"in"o-inlJrgn rormar

7.O Educationaltmplications
7'1 The study nas rdveJeJin-at i,espective of the training background, teachers need tohave the basic teachins siills';J;;il 

"i 
lr"ir iJJljltoire or teachins effectiveness.For this, m_odures ror o-ereropme.t ;ii;;;#;'"rliir"'ootn at the pre_service and in_service training levels needs io be develop"J. " -.-',,e l

7'2 At the pre-seriice ii,irri:Lr"i,it i, n".lrJary ror teacher educators to estabtish aclose match between tie worr scneoute ii 'til'"teacrrer 
in a schoor and theprogramme adopted for teacher preparation intneliaining_institutes. They shourd lay

:_fl,ffl:ils:,;,I:#the. internihip i" i;;&;;g ii dlr"bp pedasosicar ibirities and7'3 At the in-service 
l9*.', ti",n,ng should be given at regular intervals with systematicassessment and feedbact< program;d pjJJ,,fn"i, 

"orrncement 
of the,teachersshourd never-be negrected. A-iigoro.r. rortow-uJ oi'lir_t19 workshops, courses etc.,meant for rheir proreisionJ g.*ih *ir;;;;; i5tt"i tacning.7'4 lnorder to mak! teacrring ;El-ciir" 

"no 
to 

"r"rt"'I'riit"or" rearning environment inthe schoolq--the schooi prN"iprlr 
.snouto il"-# responsibitity of organizingorientation programmes toi'treieacners-ilm-'iir"'[ time.so that they may addeffective teachlng skirs ln .L1ro9q teacnin!. 

-rnere 
shourd be need_based

:::?f#'ff;rli::Sff:1the vear and shourd J;;l'*iil concrete or acruar probrems
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COPING STRATEGIES FOR TEACHERS OF DISTANGE EDUGATION

Dr. (Mrs) Kuljeet Kaur,

Abstract

lndividuals are subjected to a variety of stressors from the environment
around them. Teachers of distance education also face new and different
problems at their work place and handle these problems by using various
coping sfrafegles to hetp atteviate stress. when peopte are 

"rpi""i 
to-i

sfressfu/ demand, they respond by coping, coping aftempts to reduce the
demand, reduge its effect or hetps one to changelhe way one thinks about
the demand. Somettmes teachers medicate thelnsetves, choosing alcohot or
other non-prescription drugs to reduce the symptoms oi the stresi ,""por"".
Tranquilizing medications atso tend to produce s/eepiness, slowed reaction
time, poor coordination and inhibitions in judgment which tend to hinder work
productivity and safety. coping affects stress in two ways (a) problem_
focussed copilo and (b) emotion-focussed coping. tnformal' i"iiinj" ro,
social support.include the sharing of one's probtemi with friends, famiy aia
co-workers. There are a number of coping steps for reducing tie impLa ot
7bb sfress such.as t.aking charge of a-situation, being-reZtistic, iiieii,.
slowing down, learning to relax, taking care of onei physical heafth,
recognizing danger srgtna/s etc. Social support group allows ieachers to let
their hair down to share their tives. Teachers iipaiing Distance Education
can also receive considerable enioyment and saiety from the sociat-suppirt
groups like an informal group, a formal group, a kiiship family ana a se1ice
group.

1.0 Objectives

o To explain the concept of Coping Strategies;

o To familiarize the teachers of Distance Education with the types and approaches of
coping;

' To make the teachers aware about physical techniques such as yoga, eigong and
exercise;

' T9 elucidate applications of social support as a psychological technique in formal and
informal settings.

1.1 lntroduction

From the day people are born, and even before that, they are subjected to a variety
of stressors from the environment around them. Each one of these exacts a certain toll on
their bodies; some stressors seem to affect individuals differenfly while others seem to have a
univers-al effect' ln any case, both the mind and the body must mobilize to deal effectively with
these factors' The school teachers are usually able to handle in"r" pi"orlr.'Oy using
various coping strategies to help alleviate stiess. The problem arises when too many
stressors last too long for the teachers who are engaged in different aclivities at job and do
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not get a single moment to exercise and entertainment. The individual must adapt or changehis or her coping strategy to retum-to a normal equilibrium.
when peopre are exposed to a.stre_ssfut demand, thgy respond by coping; copingattempts to reduce the demand, redule, its eneci, ;r-ffiil; to change the way one thinksabout the demands.'.coping can eitneinelp one i" 

" "t[r.iut 
situation or increise the kindand number of problems created oylne d'emand. li;;il;; au the possibte responses to

;lli::H:;[::?;'"."*l[Hiil;!"f,li"?,'an often 
'"J*" tn"-nesative bn""t, oim" stressor,

the wide-rang" iii",ponses used by il[tir,::lJ1T:":1fl,',?fl,ffifl#if;l"f"l*il*#
the concept of coping seems straightfonrvard, thefe i. iiilr 

" 
olsrgreement about its nature andmeasurement as well as about itJeffects d il"ti;;;i'""0 pnGi"at outcoml.- iiis'generaryasreed that coping is not a static proces. i. tn".""ii,,itiii#;ri;irffi;j;;; it;, chanseover time as the perceptions, demands, a1o soc1a,r ffitications of illness change. someresearchers prefer to use very broad dimensions or u"n"iio* i;;.;#;;; i'j] jloru"n."l

to characterize individual differences=in,coping b;h"ril;, ;hereas others focus on muchmore specific behaviour inorder to describe in" *lol rurll'fir"rponses shown by patients. rtis also unclear whether coping oeteimines psycnotogic'ai or'pnysicat we1-being or whetherthis relationship is a mere two --*"y fro""rr.
The transition from the pre-industrial to industrial society has brought with it anumber of broad changes in the iole oi tn" t"r.n", i, inl scrroot. The teacher's rote hasbecome extended with new tasxs anJ c1flgnoes. T;";;; il not what it was, expectationshave intensified today and the;oo or a-ieache-r arso in"iroE.iin"rent managerial functions.Today' when we conceptualize ine rote or a teacfier w" *g"rd ni, as a manager. rn additionto this traditional function, the teacher also performs , nrrio"i of managerial fu*ctions in thearea of curriculum planning, resource management, management of examination,management of co-curricurar activities-,, tiTg 

-rrn"l"r"nt, 
conflict management,management of innovation and change etc. Educat";;-il;'recognised as working in aprofession with high stress. studies t*E"rnrt.teach"iJ'Jrfti"n"" more occupationar stressas compared to other professions e.g. Murphy f f 

gg6); Borgiiijbol and Miiler (199S).
1.2 Concept of Coping Strategies

coping may be conceptualized as a person's affective, cognitive or behaviouralefforts to manage demands wniin exceea one's resour*.. in"r" demands may be internar,such as having overry high performance stanoaios,-oiilil 
T;; oe externai r;;i.,;; facing anatural disaster. coping can be studieJ in 

.terms of specific strategies used to handle aparticular event or a crisis' lt can also be stuoieo i. t"irlli'p"rsonat styles which tend to bemore stable across situations. 
v, ]r'e,evrrqr _ryrs5 wntcn tel

As the cognitive mediation outlook developed further, the coping process gainedimportance too, because. psychological stress defines 
"n 

,ni"rorrable person-environmentrelationship, its essence is process-ano .nrng"r ruirr"itnJn'I structure a stasis. we altercircumstances, or how they are interpreteo, to make them appear more favourabte, an effortcalled coping' coping is tire.psychorogitrr convenient characierization of a diverse set ofpsycho-social processes, but ii remains to be determineo now Jucn a widely used descriptionof human behaviour is manifested i; th; context of the rii" oi a teacher. when there is aperceived discrepancy between environmenta aemanot ,nJ one,s ability to meet thosedemands' an individual is likely to feet"ir"r". stress nas ootn psychologicaland physiotogical

f:fi: il,?,:ffi:::' 
ln order to continue to runcttn ;;;il;ve way, everyone musr learn

'17
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Coping is the management of a stressful event or a situation by the family as a unit
with no detrimental effects on any individual in that unit. Family coping is the cognitive,

affective and behavioural process by which individuals and their family systems as a whole
manage (rather than eradicate) a stressful event or situation. .Many of the techniques of
stress management is directed towards reducing the stress response. The pattern of
physiological arousal in a stress response feels uncomfortable to most people; moreover, the

related physiological changes can increase one's chances of illness or injury. The stress

response is often treated as a physical illness. Prescribed medication, such as tranouilizing

drugs may be provided to reduce the unpleasant symptoms of the stress response such as

anxiety, muscle tension, and pain. Sometimes people medicate themselves, choosing

alcohol or other nonprescription drugs to reduce the symptoms of the stress response. All

these medications tend to reduce the effects of stress over the short term, but they also tend

to create problems of their own. Medications can be habit forming and may continue to be

used after the stressful situation is over. They may promote an artiflcial contentment and limit
the possibility of finding a permanent solution to the problem creating the stress.
Tranquilizing medications also tend to produce sleepiness, slowed reaction time, poor

coordination, and inhibitions in judgment. These effects may hinder work, productivity and

safety.

1.3 Types of Coping

Coping affects subsequent stress reactions in two main ways, problem- focussed and

emotion-focussed coping.

1.3.1 Problem-focussed Goping

lf a person's relationship with the environment is changed by coping actions, the

conditions of psychological stress may also be changed for the better and this is.called
problem-focussed coping. Problem-focussed coping consists of efforts undertaken to manage

or alter objective conditions that are the source of stress. Problem-focussed coping is most

effective with,stressors perceived as controllable (i.e. as being possible in ameliorating by

action).

1.3.2 Emotion-focussed Goping

Another coping process which we call emotion-focussed coping, changes only the way
we attend to or interpret what is happening. A threat that we successfully avoid thinking

about, even if only temporarily, it does not bother us. Emotion-focussed coping consists of
efforts undertaken to regulate stressful emotions by the use of mechanisms that avoid direct

confrontation with the stressor. Emotion-focussed coping is most useful in situations that

largely have to be accepted.

1.4 Approaches to Coping

Coping includes all the possible responses to stressors in one's environment. As a
stressor makes demand on an organism and initiates a stress response, the organism

initiates behaviour and thoughts which attempt to remove the stressor or to reinterpret its

effects. Coping can often reduce the negative effects of the stressor, but sometimes coping

creates new and different problems. Coping strategies may emphasize the physical, social or
psychological components of stress and the stress response. Coping strategies may attempt

to eliminate or moderate the initial sources of the stress reaction. Stimulus-directed coping

reduces the magnitude of the stress response (response-directed coping), or changes the

way the stressor is perceived (cognitive coping). The coping strategies directed toward the

stressor itself in stimulus-directed coping may eliminate the cause of the problem. The
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physical changes which occur in response to stress are very much like pain in that they ring
as an alarm bell implying that something in the environment is unusuat and is a pot-ential
threat. Taking action to eliminate the threat not onty removes the present demand but also
reduces the possibility of continued stress.

1.4.1 PhysicalApproach

Physical approach to coping with stress involves increasing the level of exercise.
Exercise can lower stress level. lt reduces tension in muscles, imprJves cardiac fitness and
the functioning of the central neryous system. Athletic aciivities can also have a
psychological impact, as they provide social support and distraction from stressful situations.
Another approach to reducing stress involves learning to evoke a phybical retaxation
response. Others are helped by using an electronic device which closely monitors subfle
physiological changes known as Bio-feedback training. Eastern practices like Meditation,
Yoga, Tai'chi and Qigong can strengthen a person's cdping repertoire in that they have both
prevenlive and restorative value. They help to ward off stress equilibrium aneia stressful
episode. The popularity of these measures is reflected in their widespread adaptation in
executive health and stress management programmes in the West.
1.4.2 PsychologicalApproach

Psychological coping strategies include techniques that change the way one thinks
about the stressor or the stress-response. Cognitive reappraisal andlestructuring can help

. one to think of a stressful event as a positive challenge. lmaging techniques are uied to helil
the stressed individual to see her or himself as rreitthy anA as successful coping with the
sources of stress. One approach to stress that can give people a feeling of contiol ii to teach
them relaxation techniques; these range from meolitioi-tJt;g;;;i"r" r"i"i"lion to bio-
feedback techniques. A strong social support system found io bd very important to disciptine
oneself and not to violate one's own value system, is essential. Even fiaviig a pet that needs
love and attention has been found to lower stress

1.5 Social Support

Every human needs to have a feeling of closeness with other persons. Social
support group allows people to let their hair down to share their lives, to kid around, to keep in
touch, and to have a sense of security and help when emergencies and crises arise. people
receive considerable enjoyment from such support groups.lhere are a variety of possible
support groups.

o An lnformal Group of Co-workers;

o A Formal Co-worker Group (such as a weekly lunch on a sports day or a hobby
group;

o SocialKinshipFamily.

o A Service Group such as a single's club etc.
Essential features of support groups are -

o The same people attend;

o The group meets regularly;

. A feeling of ctoseness has developed among members;
o There is an opportunity for informality and spontaneity .
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1.6 Models of Social Support

Two different models have been prepared to describe the ways in which social
support has beneficial effects.

1.6.{ Buffering Hypothesis

Buffering Hypothesis holds that social support is related to well-being only for

Pgrsons who experience stress. Social support serves as coping resources that lessens or
blocks the potentially pathogenic impact of stressors but is not particularly helpful for persons
who are relatively stress free.

1.6.2 Direct Effects Hypothesis

Direct Effects Hypothesis maintains that social support has beneficial effects
regardless of the level of other stressors. lndeed, the perception of too litfle support may in
itself, be an independent source of stress. Of course, these hypotheses are'not mutually
exclusive, and under stressful conditions it is possible for social support to have both a direct
and a.buffering effect.

1.7 Type of Social Support

Social Support is applied in a variety of settings, both informal and formal. tnformal
settings for social support include the sharing of one's problems with friends and family.
lnformational support may come from coworkers. He later may provide tangible support by
volunteering their time to work together on the campaign. Emoiional support is more'tikety to
come.from the family. A person might seek professional help from a counsellor. A counseliing
situation takes place in a supportive environment and is generally focussed on emotional
support. However, some therapy situations can also provide iniormationat and tangible
support. The types of support which are provided through social relationship in which
recipients perceive are:

1.7.1 Attachment, a sense of emotional connection that provides safety and security;

1.7.2 social integration, their interests and concerns are shared by others;

1.7.3 Reassurance of worth, their skills and abilities are acknowledged and valued;

1.7.4 Reliable alliance, they can count on assistance under any circumstances if needed;

1.7.5 Guidance and trustworthy and authoritative individuals will provide advice; and

1.7.6 Opportunity for nurturance, the feeling of responsibility for the well-being of another.
The sixth component does not involve receiving but rather providing supfiort. Thus in
the strictest terms, opportunity for nurturance cannot be considereda type of support.

' ln the existing literature researchers have studied that significant Gender differences
are present for Occupational Stress level [Winchester Vega, 1992; Punch and Tuetteman,
19901. Stress scores of female are high as compared to males [e.g. Okebukola and Jegede,
'1989; Blix.et.al, 1994; Alikah, 1995]. But some research sfudies show that there is no
difference in the occupational stress level of male and femalE subjects [Wolf-Gillespie and
Betz, 1993 and Geick, 19981. No evidence was found indicating that Sociai Support serves as
a moderator of stress [e.9. Freed, 1994; Buchanan, 1994; yang and Carayan,'1ggs]. social
Support has proved to be a successful coping resource with interacting buffering effect on
worker stress [e.9. Balzan, 1990; Ryan, 1993a; Lechner, 1993; Geller, 1gg4; Freed, 1994;
Descoteaux, 1994; Lim, 1994; Huebner, 1994; Durgin, 19ggl. Females use more coping
resources to reduce occupational stress [e.9. Wu and Lam, 1993; Armstrong, 1gg8; Ryan-,
1993a; Turner, 1994; Chan and Hui, 1995; Agarwal, 1994 al. Some studies inOicate that men
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use more coping resources. [e.g. Long 
.and Kahn, 1g93; Goeller, 19g2]. Teachers userelaxation techniques to avoid Ctress. peltonjee, f gg2t

1.8 coping Techniques for Teachers of Distance Education
Teachers usually have one of the five basic reactions to too much stress at work.They either:-

1'8'.t Talk to others, air their grievances, share the problem, but do not take direct steps tochange the situation;

1.8.2 work ronger and harder, trying to overcome the overroad.
1'8'3 switch to an engrossing recreation activity so that they can return refreshed and domore work in a shorter time;

1'8'4 withdraw physically from the situation...by quitting, seeking another job or elsereducing the time and energy they are wiring tri speni at work;
1.8.5 Anaryze the situation, revise strategies and rook for ways to change things.

over the last twenty years there have been nrr"rou, studies of teacher stress butlittle is known of how teacheis-acquhe coping_strat"gi"r, in;irlnowledge of those avaitable tothem and their opinion 
.9f 

tlege teirrniques.. bn arei"g; pr*tiiion"r, reported that they wereaware of thirty-five of the forty-five stiategies listed. 
-FJ,v"i 

in"n 30 percent of the sampte(28'7 percent) had been or are considereo going to 
"."rinur 

on stress. 45.2 percent hadnever thought of taking a day off to unwind *li9ffiisnt pr"m" in"ir fund hotders, despite thefact that 39 percent of these individuals considered in"rr"rrir to be extremely stressed bytheir jobs' The third least cons.idered possibitity was io i"rJ oootr about stress with 35.9percent of the sample never thinking dt it ueroiei. eut-tn.ilir" a number of coping stepswhich could help reduce job stress ariong teachers of oi"i"n"i Education.. Take charge of your situation;
. Be realistic about what you can change;
o Take one step at a time; "

. Be honest with colleagues;

. Let your employer help;
o Slow down;

o Recognize danger signals;
o Take care of your physical health;
o Learn to relax;

r Do not neglect your private life;
o Consider a change.

1.9 Quick Tricks

There are some speedy ways to relieve stress for teachers and educators which theycan use for immediate rerief from different stressfur situationsl- 
-

1.9.1 MentalandphysicalActivities

Make sure you get and keep mental and physical activities in your life that you enjoy.1.9.2 Raise lmperfection to an art form (si[y mistakes)
Make an intentional silly, harmless mistake ever:yday. Make imperfection an art formin your daily mistakes

l

I
I
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1.9.3 Socla! Support

Get together.formally in groups, informally with co-workers and colleagues. you can
identifo problems and exchange iolutions and strategies. n strong social suppirt syatem has
been found to be very important. Discipline oneself ndt to violate o-ne's own juir" r/J"r.
1.9.4 Chairperson

Whenever you encounter somethin-g that causes you job stress, write it down. Later,
in.a quiet place, sit in a chair and mediate for five to fifteen rlnrt"" on your accumulated job
related stresses for that day.

1.10 Conclusion

The transition from the pre-industrial to industrial society has brought with it a number ofbroad.changes in the role of the teacher in the school. ine teacne/s role has become
extended with new tasks-and challenges. Educators are iecognised as working in aprofession with high stress. When peoplelre exposed to a stressfur-oemano, tney iesiono oVcopirig' c9gi1o attempts to reduce the demand, reduce its erllt or help one to change theway one thinks about the demand. Coping affects subsequent stress reactions in two mainways' problem- focussed and emotion-focussed coping. Coping strategies may emphasize
the physical, social or. psyctrological components oi stiess ino-tn" strlss r"rpbni"l social
support is the perception of a positive emotion towards oneself from another. Motivation uyanother person to express one's beliefs or feelings in a non- agtressive environment helps to
1t9as9 

stress. fqclers usualty talk to othersld snare tne pffiem, work tonger and harder
or seek another job. But there are a number of.coping steps, l*e tat<e one ste-p at-a iime, tetyour employer help, slowdown, learn to relax, do not-negtici your private life ind consioer achange which could help reduce job stress in an efficientino a nout'e *ay.
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Book Review

Sharma, Madhutika (2OOG) Distance Education, Goncepts and Principles, Kanishka

Publishers.

ISBN 81 -7391-809-0, Rs.200, pp.348.

By

Dr.Surinder K. Shukla,

Reader in Political Science, DCS., Panjab University, Chandigarh

. Focusing on the status of Distance Education, the author has spelt out the theory and

practice of'a sistem that not only democratises education, but it takes a cost-effective

system to the PeoPles' doorstePs.

A unique feature of the book is to present distance education as a cost effective

system of education as also a boon for the neglected and marginalized sections of society

such as, SC, STs, physically challenged etc.

The book contains point analysis and description of distance education-in the lndian

context and is the most comprehensive one available so far. Twenty chapter-s of the book lay

down the basic concepts of the subject of distance education. ln the first !v9 chppters the

author has traced the trajectory of diitance education in lndia by carefully defining the formal,

informal and distance education, the philosophy of distance education and its work ethics,

Various dimensions of distance education are enumerated and evaluated.

ln chapter six the author has very aptly discussed the manageme_nt of. distance

education as an important tool for making democracy inclusive and meaningful. The author

has argued that in'a heavily populated society like lndia 'the formal system of education

cannotheet the educational'needs of the whole population. Therefore, the need of the hour

is to 
"cc"pt 

the utility of di.tun"" education ano Rno out ways and means Jor. its better

,un"g"r;nt 0.82). ihe author further suggests I tw9-gr9n9ed management strategy fol

managing distance education i.e. Acaderiic and Administrative. 'Since the focus of

attenti-on- must be academic, the administrative or the executive staff should ensure

promptitude in handling the educational wares.'(p'83)'

The spoken word has a tendency to get scattere.d in the air and in contrast the written

word is open io publ'rc scrutiny, delivered on open-circuit broadcasts' Therefore it must carry

the stamp of autnenticity, f*'which a team of distinguished scholars with a remarkable

command over tanguag; is neeOed. Besides this, the iuthor places forward the concept of

financial and funclionallutonomy in order to manage distance education better.

Highlighting the significance of distance education, the author says that the demand

for DE will increase 6; A;d eitent in the future also. This is because the increasing rate o-f

unemployment would dem6tivate students from joining fopal courses because of their

expensiv'e nature. ln iuture, it is believed that 'the provision of competitive and job-oriented
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experience would be available in open forms of distance education,. (p.326). with a view tomake distance education accessibie to the existinj hed.g;*r" groups of leamers ofdifferent occupational background and the freshers-aspiring tir'"rptoyrnent positions, thereis a need to reorganize the cours6s of DE. Th.e ilthil;;ge;ts that_the disciptine-orientedshfus must be diverted towards probrem-based and *orrroiJ" orienteci areas. ' - -l

ln order to make !j Rrasmatic and flexible, an attempt should be made to ensure thecompatibility of the cost-effeitivinaiuie or instruction *itn-trr,i n"tional needs, such as needsof youth population specially residiing in nnal areas, ;;rri^g language differences inpopulation, remoteness of loiation or-stuoentJ: t*s#t ffiii;, of universig graduates,manpofler needed for short-term and rong-term emproyment;b.:-

i!eird53[il,,1iii!^1il$,:',,f; llJ[:rsif,ff ixff 3"iH::,ff :r;:#?1,".3',ll,"iinspite of a large nuhber of.diopouts, tnorsands of stulents actJally continue with studies tilltheir course comptetion. citing ithericrror'ro, ruaffruri[a sn#i'asserts that these studentsposseSsed high positive attitude toward Oe (p.gZZi.

Dr.(Mrs.) Surinder K. Shukta
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A Nate For the Contributors

For Paper publication in the Indian Journal of Distance Education, the
manuscripts are to be type written, double spaced, with sufficient margins and are to
be submitted in duplicate alongwith a CD to the Chief-tditor, Iniian Journal of
Distance Educotioi, Departmint of Correspondence 

"Strdirr, panjab (Jniversiti,,
Chandigarh-160 014. The other pre-requisites are (a) an Abstract, (b) a declaration
that the paper has not been previously published,'nor is it being'considered for
publication elsewhere, and (c) a brief resume of the author giving ricent publications
and re se ar ch inter e st s.

- Manuscripts should follow the Journal's current format : (a) consecutively
numberedfootnotes to be given at the end of the article oia @) authors to be cited in
tkefollowing manner;

Gibson, R.L. (1990); "Introduction to counseiling ond Guidance;,' Indiana
University, Prentice Hall of India, New Dethi-M00U.

The Manuscripts not accepted lor publication will not be returned to the
authon Therefore, please keep o copy olthe submitted paperfor your own rccord.
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