





CONTENTS

FAGE M.
EDITORIAL
1. SOME ASPECTS OF LESSON WRITINGS IN ENGLISH 1
Satyapal Anand
: 2. TEACHING SPOKEN ENGLISH IN THE DISTANCE EDUCATION SYSTEM i
™ Tghal Kaur

J USE OF AUDIO VISUAL MEDIA IN THE TEACHIMG OF SHAKESPEARES Z1
f HAMLET IN THE DISTANCE EDUCATION S5YSTEM
i Avtar Singh

4. LANGUAGE COURSES TN DISTANCE EDUCATION AND REGULAR SET UP--- 30

A STUDY OF EXAMINATIONS RESULTS
Eavi K. Mahajan
5, SOCIO-ECONOMIC STATUS AND MATHEMATICS FERFORMANCE OF
% DISTANCE LEARNERS, INTERNAL, MATURE AGE AND REGLULAR

STUDENTS IN A DEVELOPING COUNTRY a5
G5 Kaeley
6. DISTANCE EDUCATION- PROBLEMS AND CHANLLENGES 47
Bakhshish Singh
7. GROWTH OF DISTANCE EDUCATION IN INDILA 55
Euddar Dart
X 5 ROLE OF ASTUDY CENTREE IMN DISTANCE EDUCATION: A CASE 5TUDY
‘ OF THE EXPARDING DIMENSIONS OF THE IGNOU STUDY CENTRE,
CHANDIGARH T
5. Bhatnagar & A, K. Sahjpal
9. IN SERVICE TRAINING OF PRIMARY SCHOOL TEACHERS AT A
DISTANCE IN TUREEY =)
Bekir Ozer
10. IDENTIFICATION OF THE DISTANCE EDLICATION STUDERTS IN E7
TUREEY
Ugur Demiray
11. TRANEFER OF AGRO-HOME TECHNOLOGY ¥2

L. 5. Gill & G.5 . Saini
1: COMPUTER EDUCATION IN UGC COUNTRYWIDE CLASS- ROOM
TELEVISION PROGRAMMES
DLE. Goel & Kiran Jigswal
13, DISTANCE TEACHING UNIVERSITIES(DTUS)Y : A STUDY OF IGNDOU b
Venugopal Reddy & Manjulika Srivastava
14. IMPACT OF CORRESPONDENCE EDUCATION ON FARMERS
AND FARM WOMEMN 106
(5.5 Saini & L.S.Gill
NOTES AND FEATURES
A DIRECTORS MEET 108




e

EDITORIAL

The higher level Distance Education in India s Channefised through two broad streams--Cpen
Universities and the Directorates of Correspondence Courses. The former have been set-up through
Parliamentary/State Legislative statutes, and as such enjoy complete autonomy in all academic, ad-
ministrative and financial matters as conventional universities do. However, they are tagged to the Indira
Gandhi National Open University. The latter not only provides to them financial support but also
academic guidance by helping them (if anyone of them so requests) in the planning and designing of stady
programmes, They may also borrow from il any number of its cisting study programiones or mntlﬂ: study
m]t:r:ﬂl‘s thereof. The idea is to promote and profiferate distance education programmes in as many

regions and through as many lnguages of the country as possble,

The other siream consists of the DirectoratesSchoolsDepartments of Correspondence Coorses,
These are attached and affifated to the cosventional universities and as such confine their study
programmes, by end large, to the raditional Bachelor's and Masters Degree Courses i varions disciplines
of Arts, Commerce and Scicnce. Of late, they too have begun profiferating their activities to job-onented
and non-traditional courses but, again, within the ambit of their university siructure. These instituies are
controlled and financed by their respective universities and do not, therefore, enjoy autonomy o design
their study programmes much legss to undertake any other Innowvative activity, Similarly, their administra-
tive and financial competence is also limited. Above all, their role in higher decision-making bodies of
their respective universifics is marginal. As regards fiscal support to their study programmes and other
infrastructural facilitics, they (being the adjunets of conventional unnversitics) depend upon the University
Grants Commission which ha been entrusted with the reapoasibility of developing and funding comven-
tional education. (Though the ParBamentary statute goversing the Indira Gandhi Mational Open Univer-
sity vests in il the power of maintaining, developing and funding Distance Education in all its manifesta-
tions, the existing arrangement of the U.G.C. giving financial support to conventional universities (o
develop Distance Education through their Directorates/Departments of Correspondence C“uumts has
been left intact at least for the time being .}

This dichotomy in the system which is there less by design than by the exigencies of the situation,
seriously hampers its proper development. It shuts the system into two watcrtight compartments which,
though espousing a common objectives, do not have much to do with cach other. Mot to speak of ther
working hand in hand with each other, their relationship is infact strained with mutual suspicion and
pcrimony, The Directorates in particular nurse the grievance that the creation of the Open Universities
has pushed them into a secondary position. They had expected (and even demanded) that whenever
Distance Education were to be given a place of dignity in the overall system of education, their services
to the nation would be duly recogniscd and they would be rescued from their internal and exernal
difficulties, Instead, new mstifutions | universitics) were super- imposed on them which not only
perpetuated their existing problems hmﬁm&d many more forthem. A state of incertainty suspense
and confusion was let lopse upon them.

Cne of the main problems of these Directoratesis that they do not have the benefin of the advice and
guidance of some benefactor. Thoogh opencd and managed by their respective universities, they are
looked upon by their parents more as dlegitimate children and less as lowful heirs for carnang and
propagting their message. Having failed to fully grasp the true philosophy of detance education, these
universities tend to treat and mould these depariments of theirs into their own conventional image, and
thus Fail to properhy apprﬂcmt: their pml:ﬂ:mr. Whenever the Directorates manage 10 eam’ some MOy
by applying a squeeze in their faculty positions and other infrastructural facilities, the over-assertive
external authorities of © he:runm:mtm rob them of their surplus, thereby denying to them the upp::rlumt:.l
of sirengthening their studenis services. And wherever the Directorates re able to create in the initial
gtages a respectable size of their own I'a.uu:ul'l:.I (thereby assuring to themsetves some degree of acadgmic




sell-sufficiency and also at the same time maintaining reasonable guality of instruction) and other
infra-structural facilities and, as a result, face financial difficulties, their universities do not look kindly
upon them. Instead, they are dubbed as spend thrust children and a drain on their finances. Thus, both
ways the Directorates are at a loss—whether they ear profits or go into loss. The cummulative effect is
that the whole of the system runs into doldrums,

Even with this given situation, they can be assured of a better future, provided the University Grants
Commission appreciates their position and helps them with monctary assistance. But at that level (oo the
things are far from satisfactory. Despite the fact that these Directorates bear the brunt of university/college
education to the extent of 10 per cent of the whole of the studeat population at the higher education level,
the ULG.C. sets apart for them less than even one per cent of its total funds, In this way, we find that there
s a botal lack of appreciation of the problems of Distance Education from the top to the botlom. This
state of affsirs calls for an argent review and redress,

Another area where Lhe absence of 3 supra-university authority & acutely felt is the development and
growth of these Dircctorates. A look at the educational map of India reveals that while the sorthern and
the southern regions of the country have a large number of these inslitutions, the castern and the central
regions are almost berelt of them. In the former two regions the Directorates are situated in chose
proximity 1o one another. More glaringly, these Directorate make provisions for identical types of study
programmes. To illustrate, e Directorate of Shilma, Chandigarh, Patiala (located on one linear strip of
130 km) provide for Bachelor's and Master's degree programmes in literatuee {Englizh, Hindi and
Punjabi), social scicnces (Political Science, Economics, History and Public Administrabion) and Com-

mgree,

Thie type of uncoordinsted development of both the institutions and the study programmes has
serously told upon the health not only of the individual institutes but of the system of distance education
at large. The multiplication of effort in the preparation and maintenance of one and the same tvpe of
courses of study has resulied in the wastage of the precious resources. on the one hand, and the poor
quality of instruction, on the other, Compelled by the resource constraint, these insfitutions are in a
positions neither of maintaining asenior faculty (capakble of producing quality kesson scripts) nor of paying
handsome remuneration Lo outside script writers. Besides, they do not have good lbraries of their oW,
not to talk of audiofvideo facilities. Had they been able to pood their resources and then concentrate on
& fewer namber of courses they would have certainly projected a high image of themselves, If the IGNOU
has carved gul for itsell a dignificd place in the world of higher education of the country, the secret Bes,
among other things, in the quality of its study programmes. The total impact of this whole development is
that Distance Education has, by and largs, failed to project agoed image of #self. Even though it provides
& supplementary channel for higher education by absorbing the overflow from collcges and university
teaching departments, no respectable person fikes to send his ward to a Directorate of Correspondence
Courses, For, education that is imparted through them is considered second grade. If the IGNOU has
succeeded in erecting the image of Distance Education, it has done so largely with regard to that segment
of this system which is directly managed by it. The Directorates and even the Sate Open Universities
eonlinue to project the same image as they had been doing carlier.

In conclusion, i may be observed that it s high time that all such problems of Distance Education
in general and of the Directorates in particular are suitably taken care of. Preferably, it would be better
if the whalc of this system in all its manifestations is subjected to a comprehensive review through a high
level committee of experts. We must easure that this highly useful channe! of mass education does not
deviate from its lofty goal and, instcad, cffectively answers the needs and aspirations of the future
generations for higher cducation. It may be added that this system, if properly managed, can also sutably
handle high level technical education {medicine and engineering not excluded) on & mass scale for which
there is a growing demand. If we succeed in doing <o we can weed out tens of substandard medical en-
gincering and such other colleges that have of late mushroomed in the eountry,
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SOME ASPECTS OF LESSON WRITING IN ENGLISH

Satvapal Anand

1. If tgaching of Englich through distance
education channels has to be effective enowugh, it
is essential that the teacher should form a clear
concaption of the aims of English teaching and
learning. It iz essential that he should be able 1o
say, in calegorical and unequivocal terms, what
goal he is trying to reach in his teaching and what
knowledge, abilities and skills he is striving (o
imprart o his ahamni,

2, The two main elements in language
learning are (i) learning to read the language;
and (ii) learning to use the language in speech
and writing. In aclual teaching practice in
schools and colleges, these two streams often
merge and run together, but in a distance educa-
tion channel, because of the compulsions of
scparate examination in Paper ‘A’ (Text and
Comprehension) and Paper "B’ (Applied Gram-
mar, Composition & Translation), the distance
educator has to prepare separate lessons oover-
ing the syllabus and prescribed courses of study.
This is an academic, artificial distinction which
does mot exist in face to face education where
one can be gasily related to the other and even
taught in eollsteral econjunction. While in
theory, speaking, reading and writing may be
regarded as three separate entities, in the reality
of the classroom they are but aspects of the same
process and are developed together in the same
breath, as it were by the teacher, 1t 15 nol g0 10
the distance education mediom.

3. It is in this context that [ shall, for the
moment, a3k you o bear with me for tawn dog-
matic assertions which T am geing to make,

{a) The ahility to read does oot
arise naturally and inevitably from the
ahility 1o speak and write English, and

its wee-verza that a skilled speaker or
writer of English is not necessarily a
skilled readers of English;

(b} In the exstng se-up in the
Field of distance education, because of
the non-availability of awdio-visoal
aids, it & not possible to teach, throogh
the print-medium, anything by way of
spoken English.

4, This said, one can safely sssume Lthe cut-
and-dried solution to the problem of teaching
English to the distance alumnd, 1.2, o aim 3t the
ability and skill in reading and writing Englizh,
assuming that this activity might, in foture, help
him 10 learn 1o speak English. However, this
assumplion places the distance alumnos at a dis-
advaniage vis-a-vis his regular counterpart.
Educational theories, like philosophic theories,
generally arise out of the social, economic and
poditical conditions of the time, and thes: condi-
ticns are such that the power to speak and write
English is a sine quea novr in every educated man,
Lo the notion preseated in (B above would seem
unacceptable to any one with unbeglamoured
sense of reality. The distance educator, there-
fore, tries to [all back upon the moch-malipned
spoken  word  through  Personal  Contact
Programene (PFCP), Sunday Classes (5C), Radio
Leseong, and (if possible) on such electronic
gadgers as can easily be emploved in the Institute
tsell where lacal and distant students can vt
Monectheless, there 15 no harm in accepting the
silation as it 5. Spoken English, in the exsting
set-up connol be faught through the distance
cducation medivm, cxcept n cases where lan-
goage labs can tern out tapes through mass
production for use by the students who may own
casseile players.
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5 In the learning process there are two
chronological stages. In the first stage, the
teacher expounds and teaches some itcms or
anit of knowledge . At the end of that stage, if
the teaching has becn effective, the student ar-
rives al o point where he has assimilated the
mechonism of the language emploved for im-
parting knowledpe, and is ready 1o experiment
with it at his own level- without reference to the
teacher, but with special reference 10 a given
lesson. Distance cducation alumnes, sitting at a
distance from bis teacher, atudics independently
m ithe privacy of his home and the oaly aids he
has al hand are has text books, & set of "Motes" in
lesson form and o dictionary and, if available, a
radio lesson or two, which he may or may not be
able to benefit from. He has to be treated a5 an
‘independent learher’, and a3 such his predica-
maent in that loaely woryiower of his own should
be apprecated

6. Broadly categorised, lessons in English
comprise “Text” and “General English’. Text is
sub-diaded mnio Poetry, Prose, Ooe-Act Play or
a Full Length Play, Short Story & Essoy, or some
other extract or cxcorpd from a longer prose
composition. In ‘Goneral Englsh' are included
Applied Grammar, Composition, Comprehen-
sion and Translation, Each one of these sub-sec-
tions has a definife method of presentation in a
kesson (For obvious reasons of spaces), 1 will
take up only two portions of our syllabuz for a
short but intense scrutiny, vie. Prose and Poelry,

7. There are certain general but calegorical
imperatives for lesson writers. It may be under-
stooed that & lesson B not a guicscent interfude,
but a study wnit complete in the totality of ¥s
approach to the subject. Sisce Indian kearners
of English have kearned o asatciale sound and
symbaol in their native language, it does not fol-
low that they know how to extract the full means-
ing from what they sce i paing, &
sell-cxplanatory method has 1w be adopted.
Though it might seem arbitrary, 1 identify the
following parts :-

a) Selection of suijable material ol an
appropriste level of reading difficully
for a particular grovp of students;
selection of the right amount of
materal for the time available and for
arousing and mainisining inferest m
the context of the 1ext |

b) Preparation by the leacher who
checks on ; the necessary background
information; words which need cx-
platning {and bow best fo explain them,
by pwiure, graph, cartoon, English
definition or symonym,or tronslation in
the student’s mother  tonguc):
obscurity of meanivg or allusion; and
the most effeciive way Lo arouse inter-
et in this particular test.

The teacher or teachers prupari::E ithe
maferial can often shp some of the un-
familiar wocabulary into  the ex-
planatory part and exhort the sudents
to consull a dictiopary if he has not
understood these words or refor Lo a
preceding kesson, The teacher, grasp-
ing the dilfficulty of a student who may
not be able (o procure or buy o diction-
ary, may cenbre a self-correcting cxer-
ciac around a scmantic arcs grrmanc
to the reading teat, thus not ealy infreo-
ducing wsclul vocabulary but  also
Fcn:pm-h'ﬁ studonts uﬂirﬁw]}' far
mtelligent guessing when they are lnce
b face with the ted. A review of cer-
tain grammatical featurcs may refresh
the student’s memory so that com-
prehension 15 not impeded by struc-
tural complexty.

() dnroduction of the material to the
siudents. This introduction may fake
the form of prosision of back-ground
information or some explanation of
cultural differences, cither direct-
Iy, with the aid of a picture or, indirectly
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during some other activity when the
students may have been given the op-
portunity of finding out information,
which will be uselul for a later reading
lesson, Sometimes the introduction
will take the form of a provecative dis-
CUSEION om a question which is
reviewed in the reading text, with the
students then reading more alertly as
they find out how the author has
viewed the problem. This approach is
particularly valuable when a writer is
developing difficalt concepts or sctting
out a complicated discussion of ideas.
Stimulating the students’ own thinking
about the central issue or problem
helps them to anticipate the probable
meaning of unfamibiar vocabulary and
to perceive disguised copnates and
borrowed words in the matrix of the
development of ideas,

8. After having Mentified some of the

imperatives which govern the "Scli-explanatory
mahod’, we now come o the reading text
proper.  The [ollowing poants may be kept in

View o

(a) Enough vocabulery aids hawve 1o
be given. It will be good if these ane
given in the margin for quick cye-
catching relicl, instead of a long 1ist at
the end. Various tests may he
designed, inside the body of the lesson,
to know the student’s capacity of com-
prehension, These tests need not be
on the pattern of the Annsal Examina-
tion Question Paper, and the students
should be informed that it is for their
self-asscssment that these lests have
been designed. Correct answers should
be appended invariably. (appended
bt printzd upsidedown in the form of
quiz-solutions for students to do their
W assessment. )

(b)Y Content  questions should be
asked as directly as possible.

(¢} [Implicanion questions should be
asked without repeating the material in
the content questions.

(d) Multiple-choice quesions should
be set cither in short alternative
phrases or in large statements.

¥ PROSE TEXT

A) According 1o the Direct Method,
as we are taught in professional cour-
ses, the English text is central to the
teaching and study throughout the
coarse. It prowides, or should provids
{a) all the words, phrases or idioms of
which the student has fo acquire a
knowdedpe and command, ie. all the
reproductive  wvocabulary ' properly
graded in difficulty, (b} all the expres-
sions which the student has to lear 1o
read but mol [0 use, ie. recognition
vocabalary: & (c) all the grammatical
comstructions to be learnt and properdy
praded. Clearly, a lext which fulfills
these requirements should  simplify
greatly the study of English . Instead of
separate texts for teaching the use of
English reading, Grammar aad Com-
position, only one text would be re-
quired. In practice, however, these
requiremenis have not been falfilled,

B} The Lamguage Freguency List
standardised by Institutes of English in
variows parts of the eountry for Secon-
dary School level iz compiled aaly for
reading purposes. What is required in
India is a language frequency list com

piled from the point of view of lan-
guage 1o use and not language only to
read, Secondly, vocabulary is treated in
respect of word Grequency as consist-
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ing only of isolated, disconnected
words, Englisk is a living language
where words are used in mudtiplicity of
dimensional meanings. Hence the dif-
ficulty. The preseribed tex books by
Boards and other governing hodics,
indeed, are the distance educators’
bane, a5 is the case of Institutes of Cor-
respondence Courses run by univer-
sities. Bt the distance educator
engaged in the tusk has 1o make ihe
beat of a bad bargain.

10, FOETRY TEXT

A) It is buisness of the poetry lesson-
80 the teacher thinks-to explain the dif-
ficult language, 1o straighten out the
difficult grammatical constractions,
and to make clear to the disiancc
education alumni the difficult subject
matter. And so the instructional
material on  poetry is  generally
designed. Geared to the task of minute
examination of words and phreses and
readering in prose of the thought and
the language of the poem, this method,
bewsoever sound in a classroom situa-
tica,falls shor of the reguirements of
dutance education. Indeed |, all these
ingredients together with the conven-
tonal discussion of the historical
details of the poct and the posm,
making usual poetry lesson, have Failed
o deliver the goods. The normal Tos-
mat preferred by many distance edoca-
Lkon institwtes in India s as follows,

a) Introduction to the poet and his age
(1-2 paragraphs)

B)  Iniroduction to histher work
(1 paragraph)

¢} Introduction to the poem (1-2 para-
graphs) : by way of background in-
formalion.

d} Central ldea or Theme or Main Sc
quence of Thought {2-3 para-
graphs.}

2] A free summary or stanza-wise
paraphrase of the poem by way of
textual understanding.

f) A list of difficult words and expres-
sions in glossory form.

g} A model examination question
solved, (appreach, malerial, length).

h} One or two model passages  ex-

ploined with Reference o the
Context,

Having thus treated the poem at texiual

and contexiual levels the lesson-writer is satis-
Ged..But poetry is much more than mere text
and context, Poctry is beauty beauty of form,
beanty of language, beauty of thowght, mood o
fecling. The pociry lesson that does not leave
the papil with some insight into the delightening
of the emotions, some Lifting of the soul towards
spiritual or sesthetic modes of being, is a lessoa
that has missed its aim.

B) In a workshop for teachers  of
English at the Pre-University level
engaged in writing lessons for the Pun-
jab University, directed by the present
author, 2 number of shori picces were
selected for intensive workshop peac-
lice, Some of these resulted in delight-
ful work-models which were later used
by the University. Indeed, one piece
titled "What Puncluation Says” (sol
connected with poetry) found & place
in ene of the Foundation.

English Courses of the Open Univer-
sity of UK. Sarojini Naidu's delightfal
lyric The Palanguin Bearers (only the
Is1 Stanza) is taken up for detailed dis-
cussion which may lead 1o the formula-
ion of a model dstance education
lesson by the participants in  this
wirkshop. ;

uk
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) For obvious reasson (the straight-
jucket of the style and format of the
Annual Examination question paper,
which we all dread:) the present author
does not dispate the efficacy of
‘Central Idig', Summary’, ‘Mode] Ex-
aminafion Ouestion” and *Explanation
with Reference to the Context®, or any
such comventional format for & living
and concrede model for the students to
emulate. These arc essential purely
from the examination point of view,
What, indeed, = essential is that the
study of the poem should not stant with

matical forms which the students may
bnd difficull. To give explanation
separate place in the leszon is 1o lake
them oul of their context and thus (o
add to their difficulty. Thus, is follows
thit a good lesson writer would go
straight to the heart of the poem-the
beautiful scene or the story or the idea.
Let the students pick out the words,
phrases, lines, as they go along. The
seeomd Or practical aim is to feach
thom o render into prose the words of
the poem - to summarise . For this, a
comventional paraphrase will do.

the explanation of words and pram-

WORKSHOP MODEL (POETRY)

Comviprohension Texd
Falanquin Bearers

Lighsly, O fightly we baar her glong,

She sways like o flowerin the wind of our song.
She xiime lke @ bird on the foram of a siream,
She loats lke g lowgh from the lips of @ dream,
Waily, 0 gaily we giide and we sing,

We bear her along like a peard on o siring

Comment: : First comes reading. By the sheer compalsions of the distance education medium, oral reading by
ateacher is not possible unless it is in the Personal Contact Programme classroom situation. However, it has to be
stressed in the lesson that oral reading by the student himself s of uimost importance. He is told 1o remember that
poetryis essentially nmusic; it is primarily nol a written thing, but a thing o be read alowd and recited: it does nol exist
For him unless be has read it aloed and feli the pulsating music end beauty of its language.

Mow et us discuss the approach to writing & lesson on this stanza:

Alm: To lead the students to appreciate the notice that inspired the poet-the picture of a group of four or six
palanquin bearers, and to lead the students Lo appreciate the beauty of this picture, indeed to lead them to picture
mentally the scene so beantifully described in the stanza, and to appreciate how the words describe it

Approach: Make a drawing of a palanquin for thoss who have not seen it. One may find a good photograph for
wse in the lesson . Let them be told in the lesson that we are going toread a poem which is 4 seng sung by the bearers
of a palanqum, Inside the palanguin is a lady, possibly a bride. If the palanguin is heavy, the bearers will groan; if it
i5 light, the bearers will be happy. If the palanquin is heavy, they will sing a sad song, if Tight, a happy song. 1f they do
not like the job they are doing, 1. c. carrying a burden on their shoulders, they will not sing, but complain. So they
like their plzasant job,

5
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Appreciation: One can choose a thousand differcnt ways of making the students appreciate the
poem. Bul a direct question-answer format would be the best, depending on the subject matter. Look at
the following

a) Dotheysing a sing? (Yes)

b) What words shovwe that they sing a happy song? (Gaily, O gaily). { The poet repeats the word
"gaily’; for emphass).

e} Why do they sing a happy song ? Because the palanquinis  heavy ? (Mo : because it is light)

d} What words show that the palaguin is light ? (Lightly, O lightly we bear her along : we bear
her along like & pearl on a string)

e} What does the Dower do T Answer in ong word (sway®

f) What does the bird do ? {skim)

g} What does the laugh of ? {float)

h) Dothe bearers walk heaily 7 (No, they glide).

i) Are these things light or heavy 7 (They are, light).

After this one can begin with another set of guestions

Al Whao bears whom T (The palanguin bearers bear a lady in thier palanguin)
B) What does the poedt compare her with ? {{lower, bird, laugh and a pearl)
C) Are these things lights ¥ (Yes, they arc)

Vocabulary : Pick out “skim’, *flloat’, "glide’, ‘sing’, *bear’,... as verhs, Explain their usage in sentences.
If these have been used metaphosically (as ‘skim’, Tloat’, and ‘elide’, are ), explain their dictionary
meaning . Fick out bard’, “foam’, ‘stream’, Taugh', ‘lips', ‘dream’, . ‘pearl’, & ‘string’, a5 nouns .
Explain their usage in seotences nol connected with the text.

Paraphriase : Afier this one can attempt a paraphrase. A formal paraphrase is necessary from the
examination point of view and cannol be avaoided, but it will be suitable if the stodents are asked to attempi
another paraphrase, all by themselves, by giving them the following lamp-post points in the form of 2
running composition,

The bearers of the palanguin are happy; they run smoothly and lightly, they sing. They do these
things because the lady in the palanguin is light and beaotiful and becanse they love their job, The lady (or

aaaaaaa



TEACHING SPOKEN ENGLISH

IN THE DISTANCE

EDUCATION SYSTEM

Iqbal Kaur

The presest paper aims at establishing the
necd for teaching spoken English a: one of the
communication skilks iz the skills that are
necded (o gel onc’s meaning across, (o do things
in the second langnage, o say whal one really
wanis to sy,

It discusses the controversial question of
standards for spoken Enplish i India. It also
tries Lo highlight the relevance of distance mode
of edocation for imparting speaking skills and
considers the role of media, (pam ar well ax
nof-pring) i ¢nabling learncrs  acguire
proficiency inspoken English,

The paper abso covers the area of course
content and discusses whether Phonetics should
of should nod be a part of the course content of a
course in speken English, The organization of
the paper is as follows: it falls into five sections:

Section I, emphasizes the need and relevance of
teachinglearning English in the presest Indian
context. It also has for its focus the desperate
need for developing speaking skills which form
an essential component of ELT.

Section I highlights the decigsions rerarding the
variety of English to be taught, Should it be
Indian English or should it be British R.P. ¢
Section I11brings us to the vsefulness of distance
education system for courses in spoken English
and insists on teacher- training.

With Section IV the paper comes 1o planning
and designing the course content, It advocates a
Basic course in the initial stages- a course which
15 (0 be offered to all the learners irrespective of
their specific needs, The specific necds can be
taken care of when the Basic Course has been
mastered.

Sectlon ¥V considers the media (print az well as

non-print) through which a distance education
syitem in India can hope Lo impart speaking
skills and concludes with 1 request to IGNOU to
SLart courses in apoken English,

Appendix | pives 5 tentative framework for
8 Batic Crovirse,

Appendiv 2 gives some pronunciation exer-
cises included in English Through Reading by
W.WS. Bhasker & NS, Prabhu, a special edition
preseribed for the students of B.A Part 1 English
{commumication skills) at the Panjab, Punjahi
and Guru Manak Dev University,

English s & wvery useful language in
which all sorts of information & encoded. Tt
serves ms 3 "Window on the world®. It is  the
language which makes nearly ol contempos ey
knowledpe available. Since Erglish is the fan.
guage of science and technology, it i impor-
tant for industrial and economic develnpment.
Chur scientists, technologisis, enginesrs  and
doctors need English not only to have an access
to peofessional Gterature in English, bl also
to commurmcale with ther counterparts in
other parts of the world. The coatinuation of
Englich  seems important if our science and
techanlogy are to be truly intemational.

English is used not only for international
communication bul  for miernational com-
munication too. It s the language used by all
India Institute as well as the language preferred
byall- India seminars, conferences, workshops
etc. It is the language preferred by the legal
and banking systems, commerce and defence.
In some states of India and in some dis-
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ciplings, English continues to be the medium of
inaLrection.

It is for these reasons thal Englsh occupies
asignificant place in our school and college cur-
riculum and continues to be taught a5 a compul-
sory course upto the degree level 1 troe that
in certain states of India, it has losl it position
of medium of instruction, and has been
replaced by regional languages, but cven in
these staies, English has mot  lost its  sig-
nilicance, especially as the Wibrary lorgiage”,

At the individual level, English still serves
a5 ‘the langeape of oppominiy’.  Ability in
English is an assct to any individual sceking
soci-economic advancement.  An individual
with a good command on Enghsh is supposed
to have an edie over olhers with same abalies
and no command on English. We all know that
good jobs inall fickds call primarily for cficient
communication skills in English. So, cquipping
our students with these  skills has o be the
primary objective of our Enghish Courses,

So far as the teaching of English as 2
Second/ foreign  language 5 concerned, the
necds of our sockety have changed and are still
changing, The aim in English languape tcach-
ing today is oo konger o introduce the English
culture to the Indians but (o impart the com-
municaticn skills. A workshop on English
studies sponsored by the UGC was held at
Mysore from Oct. 2830, 1976, A report of this
workshop says :

It is clear that English will have m-
portant fenctions in cxmmunicalions
of diverse types.The skills of com-
mnication, oral as well as written,
besth expressive and receplive will con-
tinge fo be ot a premium, and teaching
will bave to try to impart a certain mimn-
imal competence in these skills,

A National workshop was conducted by
UGC in 1977 i collaboration with the central
Institute of English and Forcign Languoge,
Hyderabad to bring several reforma in syllabus,
These workshop emphasized the need and

relevance of need based English courses and
courses in spoken English. We no longer mm
at teaching literature. The focus im ELT, as
has been said earlier, has shifted to the teach-
ing of skills-reading skills, writing skill, listening
skills and speaking skills. Contemporary com-
municative approaches (o language teaching are
concerned with engbling the learner o under-
stand how language really functions (o communi-
calc meaning,

A pood deal of cmphasis is to be lakd on the
kearning of spoken English, besides acquiring
the other skills because the aim is to be able (o
use English for communication, for 4 free anin-
hibited, confident  exchange of weas, I this is
the objective acyuiring just grammatical com-
peience isnol enoogh. The learners are rather
o be cnabled to make a3 sitwationally ap-
propriate use of Engluhfo  acguire com-
municative  competence and  hence  the
significance of imparling speaking skills-an
area which has remained neglected till now.

The meed for giving due weighlage to
spoken English cannol be lost sight of, for
anolber very significant reason i.e. English in
many schioods and colleges, no knger enjoys the
status  of medium of instructions. So, our stu-
dents have little exposure (o spoken  English.
Much to one’s despair, in some schools,colleges
fand even umbversines) weachers of English oo
really very heavily on the regional langoace The
slidents either do nod have enouch exposure (o

English or they have an exposure 1o incorrect
English and we are well aware of the sig-

nificance of cxposure of the lcarner to the lan-
guage being taught.

Teaching speaking skills is esseniial ako
becanse the currcal osthography of English is
notorgusly deficient in its capacity for showing
deary the pronunciation that a word of se-
quence of words should have! ( please see ap-
peredic IT), It is mod difficull for us o realisc
that there is a marked dilference berween writ-
ten English  and spoken English, between
sound and spelling. Hence, to neglect the man-
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ner of speaking a language its promunciation
that is-can only produce a lop sided course of
language study- as lop sided as if one were 1o

ncglect its spelling or its. grammar

Even where the aim is to give our students
compcicnce to uwse English a3 a “library
language’, it is neither possible nor desirable
Lo impart only the skill of reading comprehen-
sion in English without some training in other
skills as wellll is for these reasons that a vast
majority of people now-a-day are quite anxious
Io acquire mastery on pronunciation of English
and there is an ever growing demand for the
courses in spoken English. Delivering the In-
augural Address at the UGC  Mational
workshop on Syllabus Reform in English held
at the Central Institute of English and Foreign
Languages, Hyderabad from March 24.26,
1371, Prof, Satish Chandra, the then Chair-
man of University Grants Commission,stated
that we are faced with a challenpe to-day ie.
the challenge of:

Vast numbers of studenis with very in-
adequate or  with very litile Englich,
who necd 1o be equipped quickly
with a reasonable comperence in the
use of English, The situation is far from
ideal. But if we dont fake effective
measures o deal with the sitwation,
the teaching of English in our col-
leges and universities will be deveid of
all social and economic relevance and
will be no more than a riteal.

He confessed that the teachers of English
in India have a verydifficult task ta perform.
They are confronted with studeats wha have no
English or very liile English. They have 1o
devole quite 3 bat of their time to remedial
tleaching. All this offers a tremendous chal-
lenge, which we a3 teachers have to Fuce,

Profcssor Ramesh Mohan, the then Diree-
tor of Central Institute of English and Forcign
Languages, Hyderabad also stoted in his wel-
eome address made on the same occasion,

Since English continues 1o be a lan-
guage of opportenity offering better
prospects i life for those who ae-
quirc a pood profickency in it in
order Lon void the
continuance of a small privileged
English-knowing clite in the COunlry, a
situation which is fraught  with
dangerous social consequences, and
which has becn responsible for a great
deal of the hostility against English, we
have to take urgent sieps to devise ef-
fective methods of texaching Englich for
a large majority of handicapped stu-
dents, particularly from the backward
and weaker section of society, who
otherwise intelligent and gifted enter
the colleges without any or with inade.
quate krowledge of English, They are
handicapp. 1 because they have not
had the adva vage of good schooling,
which thase coming from affluent sec-
tions of socicty who have bean (o pood
schoods or English medium schooks,
have. Most of these are first gencration
kearners. Mot that every one of these
should be given high-level training in
English. What [ mean is that our system
should be able 1o provide equality of
oppartunity to all for learming English
addequately for their specific needs and
purposes to avoid the social imbalance
which the knowledge of English by only
a privileged few has brought about.
Our universities and our echnological
mstitution, where the medium of in-
struction still continues to be English,
have a special responsibility towards
their students, some of whom now
come from scheduled castes and hack-
ward iribes, and who do not have ade-
quate proficiency in English. They
must Lake argent steps to give them all
the facilitics which are needed to
enable them to make up for their initial
deficiencies in this respect by organis-
mg crash courses, remedial courses,
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and so on. Here is a great challenpe
which our university departments of
English necd to face in devising
programmes for English as an instru-
ment of education.

Mow, who exactly could be the people
desiring & course in spoken English ie. which
categorics of people really a course like this or
who could be the target learners for a course in
spoken English?

I would like to list parents at No.l. Ex-
posure to the language (o be kearnt plays a sig-
nificant role in language learning, But,
unfortunately our children, most of them, cither
have no  exposure to English at  home e they
have exposure not to correct English but to an
incorrect one. | am aware of several highly
placed parents pronounce the word'sabject as
suffiect, ‘concept as mn’n&pr.,"mntmt as content,
"Hl:IEEI!l as ahb:n.l, ‘Lenlence ps ar.utl:lnn, "eervant
as s.vl:nll.nl, ‘England as England, ' pm}rﬂ s
pmj'-'.ct 'Canada as Can'ada,'comma as i ka: ma:.
These drastic mistakes of pronunciation are
repeated by the children and if the children hap-
pen to be the students of good conveat school or
good public schools, they often enjoy making fun
of their parents for their pronunciation of
English.There are experts who feel that ‘Faulty
habits of speach once fixed, the odds are all
against the [i:re.]gn learner's ever acquiring the
proper ones”, This is what forces me 1o advocate
a Special Cowrse in Spoken Englich for Parents
which will not only give more confidence 1o the
parents themselves but will also provide o the
young children exposure to good spoken English
which will certainly help the children speak cor-
rect English,

It would be a good idea 1o have & Special
Course in Spoken English Tor Teacher of English
also, 1 have already stated that exposure to good
spoken English is essential for learning good
spoken Englsih But, unfortunately, our children
lack good models at home as well as at schools.

In mest of our schook and colleges,
teachers, (incloding even the teachers of

n

English) do nod possess a geod command on
Enplish and hence feel shy of ipeaking Englich.
So, the tendency i to rely on native language as
far as possible.

Is it not depressing that even the teachers
of English leel diffident in speaking English?

Where do then students find exposure 1o
pond spoken English?  Nowhere fndeed:

50, | think it & essential for the ieachers,
eapecially those involved in the teaching of
English, 1o undergo courses in spoken English

One of the most critical elements in
considering the implementation of a
syllabus is the teacher, in particular his
training and proficiency in the target
f.ungﬂ&gl:

Al this juncture, ler me emphasise, within
parentheses though, that 8 DT needs not only
].’Irl::ﬁFiE:nc:.'hl the target language, he also needs
training in distances teaching which is quite dif-
ferent from comventional face-to-face teaching
and has a work culture of its own. A teacher who
has done a course in spoken English through
distance educafion system will have double
gains. He will not just improve his spoken
English but will also have some anderstanding of
the nature of the distance mode of education,

The next aspirants (o the courses in spoken
English will be the siudents themseles, The stu-
dents may need Lo undergo remedial courses,
bridpe courses as well as special courres.

Then, the doctors, enginters, scientists,
lawyers, librarians, sales representatives ete. may
also aspire to take up courses in spoken English,
These learners with diverse well-defined nceds
will need a well- constructed needs based svl-
labus. Any ESP courses requires needs analysis.
This will ensure relevance in education -aware.
ness of the diverse and specific needs of the
learners, We have to take account of the
learners'attitudes and motivation and 10 allow
them Lo express their ided and feelings through
Enehish.
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Before we really starl a course m spoken
English, we have (o fake a difficult but criscial
decision ie. which English 15 to be tanght and
what should be the standards for spoken English
in India.

The question of the standards of
pronunciation to be laid down for
foreign speakers of Engligh i of par-
ticular importance in the world of to.
day but it iz a very confroversial
maller

Howewer, before we really decide npon the
course contest we must be sure of the kind of
Englich we are going to teach. Since all the
learners will not im at the same competence in
spoken English, the answer to this question will
come primarily from the learner, He will have to
tell us what he & trying to karn English for e
what he really wants to do with it. Haliday Me-
Intosh and Sirevens point out that one of the
most important changes that took place in the
period between 1950 and 1960 was the sccep-
tance that o speak like an Englishman was nol
the obviows and only aim in teaching English to
overszas learners(as far as speaking ability was

imparted at ally®

If the aim & mtelhgibility within India, it 15
enaugh for the lkeamer (o acguire proficiency in
- speaking Indian English bt if international in-
telligibility &5 the aim, be must acquire British
English pronunciation, Let me confeds that i is
nol an easy Lask and we shoubd oot have a native-
like command on spoken English as our larget,
cxcepd in some A rarc cascs (Teachers of
Englizh, for example,mmsl iry 0o acquireg a na-
five=like command on spoken Englisk), I s
endough for the majority of Indian kearners o aim
al 'Eduvcated Indian English’ though all forms of
Indian English cannod be accepted as models.
But if the aim is isternational intelligihility we
shoul try to bring in the following phonetic fea-
bures :-

1. Correct patterns of Enplish word accent
and sentence stress will kave to be maintained.

2. The comsonantsigdrv, and W' thould be
mequired.

3. The voiceless plosives /pf, U, 'k, are to
be aspirated. This means that these are to be
pronounced with a pufl of breath afier their
rebense-al the beginning of accented syllables.

4. The English vowels and diphthongs
should be given correct length.

5, The consonant /riaf the end of 5 word 15
pronounced if the word that follows it begins
with a vowell

6, The learner is to be crabled to use weak
Farms where required, He is to be made aware of
the fact that

The weak forms are weakened pronun-
ciations of certain frequenily occurring
words whose fanction i the sentence
15 strivctoral rather thoe semantic. As
it & normal for such words o be un-
siressed, they are particularky subject
to weakening influcaces. This being
sa, the weak form musdt be regarded as
their normal pronunciation, but unfor-
tunatoly, in the artificial speech that is
to be heard in many classrooms, the
weakened Ernnum:iathm is vasd far
too seldom®

m

What could be the mode of offering o
course  in spoken English for our farget
learners?

Withowt wasting any lime on stressing tho
usefulness of the distance education system, let
me has tento declare that our only hope lics in
the syatem of distance education. A face-to-Tace
course in spoken English may not succeed for
the followinge reasomns:-

1. The adull seekers of a course in spoken
English may not find time to join regular classes
where [ace-lo-face leaching’ learning takes
i

2. Ewen thoss who can spare time for this
project may be conscious of their ranks, status,



INDUAN JOURNAL OF DISTANCE [DUACATON voL

age elc. and bence may feel shy of attending a
course like this,

Y. There can be cases where neither of
these reasons prevents the adults from attending
regular classes for spoken English but the long
distance between the bome and the dlass-room
may pose problems, especially in the case of
women, the invalids and the people living in
remotc areas.

4. Besides, there can be adults who do
wish Lo improve their spoken English but whose
budget does not permit them to do so. We can-
nol just ignore these people. Rather

It 15 important that special oppor-
tunities are made available to help the
weaker sections of our sncisty to ac-
quire an adeqoate competence in
English so that they do not remain for
ever disadvantaged in areas of higher
education and in terms of upards so-
cial mobilit

=, Those who are in service may pet trans-
fer orders while the course is on the hence may
have to discontinue their studies.

6. Tecachers with a fairly pood command
on spoken English may nor be awailable
everywhere and hence more harm than help may
be done by cxposing the learners 1o wTOng
maodels,

7. It may not be possible to run several
different courses in spoken English to meet the
diverse nesds through face-to-face teaching sys-
[estm,

B. Last, but obviously not the least, the
regular class-room face-1o-face teacking can not
meel the ever-growing demands for courses in
spoken English,

I believe, distance education system has an
answer to all these problems, It allows the
learner to learn at his owa pace and without
disturbing his other major obligations. A learner
kearning through the system of DE has no fears
of feeling humilisted whilc trying to learn spoken
English. Besides, the girls, the old, the invalid
and the handicapped can alse do this course
through DE becawse it does not involve much

cooting around.  The economically weak can
benefit by becavse it does sot strain their budget
much, Unforeseen circumstances like mid-term
transfers etc. do not create any problems. Many
teachers with o great competence ia spoken
English are not required. So, the distance cduca-
tion system alone can make it possible in oor
present circumstances, to run different courses
for learners with different needs and this Syslem
alone can cater Lo the nceds of a vast mzjority of
people in Tndia,

Challenge of Education-A Policy Perspec-
five pablished by the Ministry of Educa-
tiom Govt. of India in August, 1985 makes it clear
that in an informatica-rich and technology-in-
tensive socicty, the focus should shift from
teacher-centred programmes 1o leamer-centred
programmes which are organked 1o develop in
the learncrs the ability “to learn how to learn’,

I am not trying to supgest that the distance
education system has some magic wand which
enables it surmount all the problems. 11 has its
owm constraints and resiraints. Yet let me repeat
myscll thit this system alone has an answer (o the
problem of making divorces specialised courses
in spoken English availahle.

v

When all these decisions are taken we
ome Lo pianning and designing the course con-
tent.

Should a course in spoken English begin by
teaching phonetics 1

This &s a relevant question which may dis-
turb us. To my mind, although we are not to give
the learner an elaborate courses in phonetics, yet
we cannot altogether exclude phonetics from a
courses in spoken English. 1If we do not give the
learner any training in phonetics, how do we
hope to leach him the difference between vand
fwl, for example. Our problems, in case we
doaol give them any idea of phonetics are going
to increase manifold rather than to get sobved, A
eood pronunciation can cestainly be acquired
more easily and more quickly through effective
phonetic training than without it,
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o, whatever the objectives of the learner in
leaming how to speak good English and
whitever his problems, every learner is to be
acquainted first of all with the sound system of
English language. The differance between
English sound and spelling must be stressed and
the learner enabled to acquire the vowel sounds
andthe consonant sounds of the target kinguage.
He must also be enabled 1o wse proper accent
and stress and understand the reles of stress
shiff.

The diversities of the needs of learmers can
be catered to when this has been achicred, We,
in the field of linguistics, are aware of the con-
cepl of register. The register needed by a doctor
will be dilferent from the one needed by an en-
gincer, lawyer or a laboratory assistant. So, the
regizter that the learner reafly needs must be
provided o him,

Before 1 shift o the materiads and
methodology part of a course in spoken English,
T'would like to emphasize that before planning
and desigring such a course, the course designer
musi be aware of the EB ie, the Entrance Be-
haviour of the learner and must be very clear
about the DTB(ie. the Desired Terminal Be-
haviour) of the leamer. In other words, he muost
know what the learner already knows and what
he really wants to do at the end of the eourse. As
the course designer comes 1o focus on ER and
DTB, be will realire that in miost of the cases,
some kind of remedial work is required hefore
the course actually begins. The learner will have
to be enabled to discontinee the wrong hahiis
which have already been established, though as
has been said earlier, it is quite difficalt task,

50 far as the teaching materials are con-
cerned, in the existing Indian scene, we have to
rely, o o greal extent, on the el mvedli,
Through the print materials, we can introduce
the sonnd eystem of English langaage to the stu-
dents, deaving their attention to the difference
in English sounds and spelling. They can also be
introduced to the IPA( Intarnational Phonctlic
Alphabet), While teaching them the phonctic

symbols, we may give them the equivalest sound
in their L 1, It implics that the teacher should
know their LT too. The concept of minimal pairs
cin be made clear to them and they can be given
minimal pairs drills which they can do on their
own, For example, to establish the vowel sounds
1 and fis/, the students can be asked (o say, one
afier the other, the pairs of words like sitseat,
pillpeel, Gllfeel, hivheat ete. They can then be
asked to indicate the vowel sounds contained in
the given words. When the sound system is
mastered, the students can be cnabled to master
phonetic transcription and then to place accent
on right syllables and use weak forms where re-
fuired.

Since our aim is (o enable the learners
use Englisk language, we must teach them the
sagnificance of sentence stress and infonation,
The printed materials can include as models
some conversations, which the lcarners are likely
tovneed in very day life. The learners must learn
how to greet people, how to ask for Favoor, how
Lo regrel inability to aend & function, how o
thank people, how express joy and o on. Begin-
ning with short conversations, the materials can
go on o more detailed conversations, Buoi the
course producer must ensure that the learnce
will find the piven conversations relevant to his
neds,

The: print materials should be self-instrue-
tional ie as far as posible they should have o
teacher bl inio theze. When the learner has
had safficient cxposure b thes: conversalions,
he can be asked o write some conversalions on
the given topics. But the topics should be mean-
ingful 1o the learmer. These exercises can be
carefully corrected by the teacher and the sup-
gestions affered to the leamer,

The lkearncrs must be conblied w use a
proefouncing dictionary so that (hey can turn to it
whinever in need and can loamn the comect
pronunciation of words, even in the absence of a
leacher,

The printed mutesials can be accompaniced
with detailed instructiond for self-study as well as
the scli-check exercises,

-

L=



IHIAAN - HIURKMAL OF [METAKCE sy vy, v

Bui however pood the print malcrials may
he Persong! Confgct Programntes are an is-
tegrate parl of any distance education course,
The need and significance of PCP is <1ill greater
when a course in speaking skill i in question.
The learner is bound to encounter difficulties
which can be sodved oaly by personal, face-to-
face discosdons, However, it is extremely im-
portant to easure that the learner is expoced toa
very good model of spoken Englich,

It muest also be stressed that a personal con-
tact progrramme for a course in spoken Englich
kound to be pretty different from a PCP in any
odhier course. During the PCPs, situstions are to
be created for the lesrners in which they have to
communicate. While cresting situations for com-
munication, the teacher must keep in mind the
speech-act theory, particularly the work of
Searle{1969:76) Searle{1976) makes the claim
that all the things we do with words can be clas-
aficd under five headings ;

*  Representatives, which commit the
speaker to the truth of some proposi-
tinn, This clacs would include acts like
ireformy, claim, stale,

* Directives; which are attempis to get

the learaer to do something Order, re-

guicst, Command, are comrmissives,

Expressives, which eXpross

pevchological states. Scarle cites &

examplea of expressives, congrotulare,
apologise and ok,

* Declaratives, which depend on exira
limguistic instructions and rituals,

To this list can be added guestions which
can be listed as Elicitations,
According o the Report or UGE Ma-
tional Workshop(1977), the cmphasis
in teaching spoken English should be
"on the improvement of the student's
skills in the reception and production
of English speech in contextual wse, on
the individual's reception of or

Fesponse 1o a siluation, the meaning
mtended, and the tonal node that is
siruck rather than on the articulatory
mechanics of the lanpuage”.

Since o course in spoken English doesnot
rely on lecture method, it i suggested that the
elagses should be very small, as small as 10-12
stndents per class co that it is possible to involve
all the stodents in any meaninglul activity,

[t was fecammended that the cxercise
should be designed to extend the
student’s range and his control over the
ute of the voice and his awasreness of
refated non-verbal forme Ewxercises
can practice projeciton,  pausing,
pacing, the use of volume and pitch as
well as atfempt o increase the
student’s swareness of the spoken form
in confrast to the written”

v

PP no doubt have to be an inlrg:r]l OO
ponent of a conrse in spoken English in the dis-
tance mode of edueation, Hut much will still
remain to be done. There will be o need to rein-
force what has slready been taught. The leamer
being at a distance from the 1eacher, reinforoe-
ment can be dome primarily through the
electromic media which can meet diverse needs of
i vast rumber of learners. Audio and video cas-
settes are becoming increasingly popular in
Indsa noow and | am sare we can hope to integrate
these with the print materiale These casseties
can be placed at the study eentres and thus cven
those who do not afford to buy them or do not
have a video at home can make use of these.
Through these cassettes the learners can be ex-
posed to a much better model of spoken English
than is poasible in our dass-room siteation. In-
fact, in our context, this is the best way of expos-
ing. the learses 1o nalie Fp-pul:t.rs of E.ngﬁa.h.
Besides, the kaarner can use these cassottes at his
convesignce and as many tmes ks he wonts to
He may focus on the parts where he feels he
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needs mowe practice. This possibility does not
exist in a class-room situation where the teacher
cannot just go on repeating himself endiessly or
to go on solving individual problems. Mot only
this a class-room situation reguires a fixed time
schedule o be followed, While learning a
forcign language it always pays to be Tamiliar
with the culture 1o which it relates, Video and
television can play an cffective role in presenting
English culture to the learners hesides helping
them speak good English.

Variety and newness of electronic media
excite and motivale students for learning. Erer
cises for practice and drilly can be built into these
cassettes in case of the formal teaching program-
mes. If the teacher is present while the casscites
is being used, he can switch off the cassettes as
and when he feels he should explain certain
poinis.

Thus, different media serve  different
educational needs and therefore 1 suggest that
the print and non-print media should be built
intor the curriculum in an inseparable fashion, It
can play an integrative role to compensate the

absence of the normal teacher learner relation- -

ship in the distance cducation system and pro-
vide for the varying nceds of the learncrs. The
additional media may bring in certain levels of
undesstanding that would not otherwise be pos-
sible.

Radio brogdeast can also play a significant
role in teaching spoken English through distance
education system. The topic on which talks will
be required should be decided before the course
begins and it possible,ihe schedule of the radio
talks should be sent to the learner along with the
syllabus.

The national policy on education 1986
recognising the need of distance education ob-
LETVES -

Modern  communication tech-
nologses have the poteatial to by pass
several stages and sequences in the
process of development encountered
in carlier decades. Both the constraints
of time and distance at oace become
manageable. In order to aveid strae.
tural duslism, modern edocational
technology must reach out 1o the most
distant arcas and the most deprived
sections  or  beneficiaries,  simul-
taneously with the areas of compara-
tive allluence and ready availabilicy.

IF the resources permil,it would be ideal to
have language laborarorier, atleast at the institute
of the university offering g a course in spoken
English. These language-labs can be used during
the PCPs and also otherwise as when Lhe
learnces can manage to reach the language
laboratary,

But do we have to wait for the language labs
o be established before we can really think of
offering a course in spoken English ?

| do mast think I need answer this question.
Let us ask ourselves as to how we feel when
during & National Seminar/Conference/
Workshop ete.an scademician of @ very high
rank mispronounces words of daily use,

| am sure we can make a real good stan
with whatever humble resources we in India have
at  the momenl. [ndira Gandhi National Open
University can also be requested to starl courses
in spoken English.
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APPENINX 1.

-¥owel and Consonant soonds of Englich,

-Minimal Pair drills.

-Introduction to TPA Symbwols.

-Phonetic Transcription,

-Word Accent and Sentence Stress,

-Accent and Rhvihm in connected speech.

-Use of weak forms.

-Using Pronouncing Dictionary.

"Marking the differcnce between English souads and spelling,

The best method of exposing the ttudents to the posaibilitics of speech communication is the reading
of a contemporary plays which is meaningful to the karner, The teacher can first allow for informal
corversation and later can ask the learner preseat short reponts.

-Acting out real-life situations, For cxample, congratulating someone on his success, wishing somebody a
happy birthday, offering condolence on the death of s friend’s father ctc.

-Mock interviews can also be arranged.

-Reading a prose passage. :

-Listing comprehension must also be developed, udents can be asked 1o listen to an sodio casseite gnd
report what they have heard. During PCPs, the teacher can manage togive the learners exercise (o develop their
listening comprehension, They can be made to listen to 2 conversation and to present reports.
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APPENDIX 1L

Given below are the sxercises in pronanciation included in Enplich Through Reading Vol 1 by W.5.
Bhasker & M.S. Prabhu, special Edition for the Panjab, Punjabi and Gura MNanak Dev University students.

1. Practice saying the following words with the correct stress. You must stress the syllabus immediately
after the siress mark ().
1. calealote. 2.* possible. 3! efficient.
4, ‘soentus 5. man “Kind.

2. Here is a Hst of words ending in ‘ed’. The 'ed’ is pronounced /dfor/torid.

Exarnples = loved /d ; "walked” /t/; *hated /id/. Now arrange the words in three sets under/dlor/t/or/id/
1. turned 2 hoped 3 called 4. asked
5 printed 6 beated 7. wanted £ looked.

1, In the following words 4h' is pronounced Y a4 in thin" or & as in 'that’, Arrange them in two lists
undedffand
i gither 2. anything 3ihink 4. thousand Sthen 6 throne.

4, In the following words letters in italics are pronounced /3fac in ‘paper” ord¥ as in “further’, Arrange
the words in two lists onder/dor/3 .
1, cortanin 2. atomic 3. certh 4 world 5 internal

5. In the following words 'ex’ & pronouncedfiks/or\ig),. Arrange them in two lists under * iks" and
'jF-'- |iE_-

Evarmples : ‘extract’ fiks, ‘exhaust! gz’

Lexample 2, expose 3. custs, echanpge 5 @xact

6. We have scen how longsentcaces can be spoken with the right a) stress and rhiythm by saying them
in successive groaps from the end. We can also learn to speak long sentences by saying them in successive
groups from the beginning,

There are ‘no’ problems) in the production) of such a do'mestic’ robwat} to which we don"t" have
already ) the “‘glimmering of a so'lution.

Motice that the groups are marked off by o}

Now say (1) There are no problems, (2) There are no problems in the production (3) There are no
problems in the production of such a domestic  robot .(4) There are no problems in the production of
such a domestic robot to which we den’t have already (5) There are no problems in the production of such
a domestic robot to which we don't have alrcady the glimmering of a solution.

Now mark sentence stress and group divisions in these seatences and practice saying them.

1. The machine would have to be able to move sbout in a house designed for human beings and would

therefore probably have to go through a normal door.

13
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2, Helping the housewile by eliminating the routine operations s the outstanding human nced inthe
developed countrics that calls for solution.
{b) A limited number of words. Chasge their stress pattern according Lo thesr grammatical
function. Exampies. ;
MNoun Verh
‘Ohject Ofbjest.
‘ Protest Priotest.
Mow practise saying the following words after marking their stress :
Noun Yerb
subject subject,
comirast comlirast
conduct comidiset.
present present.
Notice : The change in prosinciation from nowon to verb.

g

7. We have geen how the stress shifts in some words according 1o their grammatical function. Here
is a further Figt of such words Arrange them under Noun, Verb and Adjective and mark siress,

1, desert 6. absent

2. expart 7. bormend
3. produce & invalid
d, content 4. rebel

5. aMernate 0. segment

Praclise saving these words with right siress and pronunciation.
Motice the changes in pronunciation with the shilt in stress.

8. We have seen that in speaking sentences we stress only certain words inthem. When wo wish 1o
emphasize a particular word in a sentence for the sake of contrast or Lo give promincnece o the i
expressed by it, we have to say that word with more cxphasis than the other words, Esarnge -

( I was talking ahout birth rate.
In this sentence T, “talk’ and ‘birth’ can be said with equal emphasis, or any one of them o b,
selected for special ecmphasis.

"] was' talking about *birth rate (with special cmphasis on 1) woubd mean’ It was Tand ned somecos,
else whio was talking about birth rage”.

‘| was ' talking about ‘birth rate (with special emphasis on talk) would mean T was just talking abou
birth rate and not doing ansthing clie aboul it

I was ' talking about ‘birth rate (with special cmphasis on birgh would mean’ T was talking about barth
rate and not aboul something else (or some other kind of rate),

Notice that in this sentence "was' is not normally stressed, we can however stress it if we with it to be
an answer Lo someone who has saidt “You are not talking about birth rate.’

Now explain the differest meanings we get when special emphasis is given to particalar wisrds in the

Follorwing sentencas: 5
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L You have heard of birth control,

2. Scicatistis are al work stamping out malaria,

3 You may talk about Fapanese agriculture.

We have scen how stress shifis in certain words according to the change in their grammatical function

Stress also shifis in certain words as a change in form accompanies a change in grammatical functions.
1. ‘Tamily fa*miliar familarity
&
3.

B (a) We have seen bow certain words in a scnfence can be given emphasis for coatrast. Other words
may be spoken with extra stress because we are using them to emphasize a particular point. Such words may be
adjectives like ‘eaormous’, ‘wonderful’, etc, adverbs like ‘extremely’, ‘particularly’, cte. plural nouns fike
“thousands'’, “quantities’, etc, and verbs like ‘love’, “rush’, ete. examples :

1. That was a fovely present.
2. That's fresrendeonesly interesting.
3. There were hundreds of children,

Now practese saying the following sentences with extra emphasis on words of the kind described above:
1. This mvention is just fantastic

R

Mark stress in the following groups of words and practice saying them with the right pronunciation:
1. industry industrious mdustrialization

The letter "o or diphthong “ou’ is pronounced /3), /A/, or /91 in the following words. Arrange the words
into three columns under /3¢, & and ¥

1. conceal
2. alomic

3. cough
4. worry.

Fromunciation key is given atthe end of thiz book., The vowels and consonants are lsted in their phonetsc

symbols. The key words in which these are used alongwith the Transcription of the ey word using IPA symbaols <
are akso given. f

—




Use of Audio-Visual Media in the Teaching of
Shakespeare's Hamlet in the Distance Education System

Avtar Singh

Communication is a systematic way of
designing, carrying out end cvaluating the total
process of learaing and designing in terms of
specific objectives based on rescarch  and
employing a combination of human and non-
human resources to bring about more effective
instruction, The term ‘communication media’
has been in vogue for the last one decade or so,
and has come to be used in our country recently.
At first it was undesstood to mean hardware
sophisticated machines such as television, video
tape-recorders, computers cic. Subsequently,
people felt that it was another word for the
simple lerm ‘apdio-visual aids’. So  the
widespread acceptance and application of this
definition belongs to the future, An  Anthony
Bates puts it

The reason why it 1z importact to e a
wide range of media including audio-
visual media, is that different media
serve different educational functions.
Thus using a mediom broadens the
range and effcetivencss of distance
education.!

Communication  media, theeefore, is the
application of systems, lechniquis and resour-
ces, and can be broadly charactorised by the
educational needs of the learners, their back-
groand perceptions and environment, the in-
structional objectives  of the educational
processes and the s-ﬂh'g‘.'-tt-mnltni required (o be
given to the learners.

As part of a broader effort to achieve soicial
justice nnd to establish a closed hnkage between
higher education and national development
goals, there has been a growing concern in many
paris of the world to provide access to higher

Il

educational institutions o the academically ig-
nored categories of people. The traditional
university education has gradually come lo
redefine its function: the public it serves, its
programmes and consequently #ls organisation
and methods. The traditional communication
media which domunates the formal svstem of
education is the word of mouth whereas in the
distance teaching system it has wider scope.

The success of the Open University con-
cept has convinced many countrizs that the dis-
tsnce teaching systems, bazed on the use of new
techaologies, can make an effective contribution
to the quantitative and qualitative improvement
of higher education in the larger context of
lifelong education. Referring 1o the media, the
Mational Policy on Education (1986) clearly
FECTEMIEEL.

Modern comemunication technolopies
have the potential o by-pass several
stages and sequences... and must reach
ol b the most distant areas and the
most  deprived  sections  of
beneliciaries amulianeously with the
areas of comparative affluence and
ready mi]ahilily.!

Educators on the lnok out for alternative
models which could reduce the physical, social
and pevchological distance that separates
knowledge and the learner have, therefore,
turned their atiention to the possibality of using
the conmmunication media o extend education in
both space and time to diversify its ohjectives,
content and form,

It is necessary to distinguish between those
compenents of the distance education process
that are more dependent on physical arrange-
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ments and equipment and those that emphasize
course content and the way material is presented
to achieve effective learsing. The hardware
aspecd refers to the application of engineoring
principles or instruments useful in the process of
distance teaching. It compriscs such teaching
aids as slide projectors, tape-recorders, modion
pictures, computers, tohevision, film projectors,
ete. However, the use of these alds in distance
teaching system does not imply any mechanisa-
tica of the teaching-learning process. Indeed the
aids help in transmitting, amplifying, distribut-
ing, ‘recording  and reproducing  education
matcrials with a dramatic increase in the
teacher's impact on the distance learner. The
seftwarc aspect of educational technology refers
(o the course content and its related co

and theories and it may as well be called course
ware. While print material is provided for all
courses, adoption of other communication tech-
nologies like radio, television, audio and video
depends on circumstances and the nature of the
COVITSEs,

In a distance teaching sysiem. the main aim
i to convey the message in a form which enahles
the student to grasp it, underaand it and store it.
Teaching aids like audio-visuals contribute anar-
mously o the communication process in the
teaching and lcarning situation by making the
subject matier more easily comprehensible, and
increasing af the same time, the retention factor,
They establish an effective contact between the
people who want to learn and whalever it is that
they wish to learn. 8o the communication media
constitutes what might be called hotne kearning
system-- the telephone and appropriste interfac-
ing equipment, the learner's own television, fim
audic and video tapes and casseties. i makes
tho distance lcarners procecd in their own speed
or go over material more than once if they wish
to. It invelves active involvement of learmners in
teaching-learning activity, preater dissemination
of ideas and knowledge, increased retention of
information, usually accompanied by increased
motiviation 1o kearn, In this way, thoroush details

in rescarch and structured programming in the
communication process are ensured. There is
concrele basls for concepiual thinking and
thereby reducing the meaningless word-respon
se5 ol studenls. A contlnuity of thought that is
especially tree of motion pictures is maintained
and the distance learness gain the reality of ex-
pericnce which sfimulates self-activity on the
part of pupils. Furthermore, they have the poten-
tizl of promaoting activities such as self-evalua-
tion, Appropriate application of communication
media for the distance learners can ths help to
reduce the effects of sach deterimental Factors as
fear of not being able 1o keep up or unwillingness
to ask questions in case they should turn out ro
b stupid,

Educationul media are used as enrichment
miaterial af the disposal of the teacher. The fale
of the teacher is changed by the use of such
medin, He primarily decides at the iniial stage
whether and in what way to use media within the
usual gystem of stedent-teacher intcraciion
though the production of the programme
depends on coordination and team work, Usual-
ly we find the usage of media in the contest of the
teacher-oricnted loarning pattern. So the educa-
tion media are o means of iransmiiting didaci-
cally structurcd learning marerial usually
aceording to the direct teaching method. The
role of the teacher, as far asx he is present, is
essentially dilferent - he has given a part of his
tcaching functions to the medin system, The
greater parl of the learning activities takes place
withoul the teacher being present. In this Wy,
education can take place at home and is
lelicitated by interaction in two way sudio-visual
disiance education between a teaching and a
large number of remode students, .

OF all forms of lerature, drama is the omly
genre whach can be successfully relayed through
any media, be it radio, television, shide-pr Wector,
tape-recorder, avdio-casselte recorder, educa.
tional television (ETV) or the Satellite Tnstrue.
tiomal Television Experiment (SITE). The Plays



USE OF AUDHDSVISAFAL BEDHA [N THE TEACHING OF SHAKESTEAHES HAMLET IN THE HETANCE EDUCATION SYETEM

of Sophocles, Shakespeare, Bernard Shaw, -
Meill, Tennessee Williams, Edward Albee, Ar-
thur Miller and Kalidas will be a rewarding
experience for the distant leamers when
presented throogh the communication media,
Thie paper endzavours to employ radio and
television to feach Shakespears's Hamiet

As we all know in Hamier Shakespeare
depicts the story of murder, sudden vinlence and
the slower but more deadly reaction to that
violence. It iz a play concerncd with 3 son’s
revenpe for the murder of his father. The motive
force of the story turns upon the murder of
Hamlet’s father by his own brother Claudius,
who, by marrying his wife, has added the sina of
;\»duh:crr gnd incest to the crime of murder, The
comventional framework of the plot is further
reinforced by the introduction of the ghost of
Harilet's father who appears to the young Prince
to reveal to him the disbobical truth of his
father's death and charged him with the respon-
sibility of avenging the death. Hamlet is not only
the maost brilliant of Shakespeare’s tragedics but
ong of the saddest since the hero is not destroyed
by amy evil in his nature but by a kind of
misplaced good. The cnigmatic problem of
Hamlet™s delay in taking revenge 15 one of the
unresalved  mysteries  of  this  greast
Shakespearcan tragedy. The entirc play is a
dramatic essay in mystery, that is (o say, il 15 20
constructed that the more i 15 examined the
more there 15 o discover,

Broadly speaking, a distance teacher cam
determing the following issues in the play thal
confront almost every reader:

i) Shakespeare’s concept of tragedy with
special reference to Hamler

i) Problem of procrastination.

i) Hamlet's madness or “antic disposition”.

iv) Role of the ghost or the supernatural
clement in the play.

v) Hamlet’s comparison with Lacrtes and For-
tinbras .

vi) Significance of opening scene , closaf scene
and the grave-digper's scens,

vii} Hamlet's soliloguics.

viit} Play within a play or “Murder of Goneago'
in Harnder.

Mo doubt the distance learner will have ac-
cess 10 the prinfed material in the form of lessons
on all these aspects. The role of communication
media 15 both supplementary and complemen-
tary, And when we think of teaching Hamilet
through the media, our firat target s the radio
which is the cheapeat and the most easily acces-
gibdle of all these means.

It is the only hope in the near future for
any meaningful programme of mass
education through mass communica-
tion.*

Hanzs U, Grusdin cmphasizes twe aspects
of radio as the communication media;

mdio brosdeast for direcl consump-
tion of recording of radio broadcast 1o
be stored and esed in muoch the same
way as audio material which has to be
put dircetly on 1o the cassemes by the
producer without the inlervention of
I:u'n::-:i-:i::sn.lilil:ug,"i

Like other plays in vernacular languages,
drama version of Harnlet can be relaved on the
racddio. All the above mentioned topics can be
covered in the form of radio alks of 15 w20
minuies duration. Hamle's soldoguies stand out
a5 eszential pillars of the dramatic structure and
could be a feast for students if broadeast inde-
pendently followed by expert commentary, In
these specches Hamlet, with relentless sincerity,
seftles accounts with himsell in thoughts that
spring from the very depths of his being. Out of a
total of some 280 lines of soliloguy spoken in the
play, over 200 are spoken by Hamlet. These solo
specches have made him the most celebrated as
abo the most enigmatic figure in the drama of
the world, There are seven solilogoies of Hambet
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which cover many subjects such as love, hhial
reverence, revengé, hypocrisy, woman's incon-
slancy and hiz own hitter self-reproaches. An
active distant learner can be stimulated by these
sell-commurings which become a landmark in
the depiction of inner struggle and in the general
progress of action. These lyrical notes enrichthe
spiritual and postic quality of the play.

The guestion of Hamlet's procrastmation
has puzzled many a critic. There is ambivalence
about the problem and every theory contains
partial truth. For such topics panel discussion
will be very useful when broadcast on radic. One
ﬁp:all:l:r could present Hamlet's snternal diffveul-
ties that be secs bright, sharp and threatening
swords of the Swiss bodyguards that always
protect the body of Claudius, and since he him-
gelf is single handed, he connot achieve his
revenge immediately. The act of being unprow.
ablc has shattered his power to petl. The second
speaker in the panel discussion can build up the
argument aboul infernal lactors such as his
brooding nature and his conscience and show
how virtee oo beocomes a flaw in a peculior
tragic situation. That Hamlct was restraiocd by
conscience or a maral scruple would look more
plausibile. There is also a view that Hamlet delays
because the idea of revenge is repugnant to his
canscience, We behold the Christian struggling
with the natural man. The pascl discussion can
stimulate through such formats. The synthesis of
the above arguments can alse be buili up by a
third spesker who may say that after considering
all these views and the ext we come (0 know that
there has been certainly a delay on the part of
Hamilet in doing his duty, The canscs of delay arc
numerous—-mainly his fine and highly sensitive
conscience, his deep-lying understood moral
scruples, his view of confirming the guilt of his
cnemy belore the action s justly taken, his deep
and profound melancholy, his thought-sickness,
his reflective and speculative habit, and his truth:
ful and cssentially good nature. The delay can be
justified before the play-scene but after that
there seems Lo be no apparent reason,

o

There 15 one Tunction of the broadcast
programmes that deserves altention, While they
are oot pace-makers for the course design, the
programmes accelerale the pace of stuwdent’s
progress. Together wath the due dates for assign-
menis on varins aspects of Hamlet, the regular
transmission of the broadcast programmes will
serve to keep the students working at the pace of
the course, To make the medium more flexihle,
the distance teaching institules should made
audio-tapes of the play so as to make them avail-
able to the studente. This will Frl.‘H.-'iliE enndider-
able freedom to the students and can be used by
them at any time and plice convenient to the
learners, The distance learner can review the
lzarning material by replaying the tapes as often
as needed. While prepaning the audio-tapes, the
needs and interests of potestial listesers should
be kEFI: il]. minad.

From radio we move to the television as an
instraetional ad to detance learners. AL a Com-
bination of sound and piclures, televigon
provides for the most cffective temporal and
spatial transmission of reality fo s viewers, Tt
combines the best clements of rodio and flm, W,
Schramm  considers television as "one of the
glimour boys” of the media,® Film and television
communicits by means of an audio-visual Lan-
guages which, while related to spoken and writ-
ten  language, possesses 4 grammar  and
vocabulary of ils own,

The sensation of immediacy and actuabty
causes the pupils receiving the programmes to
realise that (hey are secking and hearing life in
the making. The best example of ETY in Britain,
and one of the best in the world, is the Open
University which provides a systematic series of
cotirses with the help of BBC. In a developing
country like India, television can be a very im-
portant medium because distances are great and
educational facilities are few. Indian scicntists
have made a forceful case for video leaching:

as a method of self-study especially for
weaken  students, as a means for
teacher training, & a means for bring-



TR . RN SER——_———

LB OF ALDGONVIRLIAL MEDLA 3 THI TEACHING OF SHAEFSPEARES HAMLET I THEE [HETANCE BIHACATION S¥eiind

ing industrial processes to the class
room particularly and for coatinu-
ing I::Iucali!m in the off-campus en-
vironmeni.

Educational television is capable of making
distance learners learn more efficiently and can
be resourcefully used as an aid 1o the lessons
sel by correspondence, as a sell-sulficient set of
lessons covering the eatire syllabiin a particular
course and as a stimulant for further exploration.
Television programmes can  promotc  the
development of pupils’ power of observation, in-
sight, practical understanding of lessons, and
reflective thinking. The audio-visual techniques
is an effective aid to the distance teaching and
learning process have an mmense potential in a
developing country like India.

The Satellite Instructional Television Fx-
periment (SITE) has come to be recognized as a
landmark in the history of mass-communication
and mass-cducation in Indis. Three important
capabilities of satellite transmizssion that are of
particular interest for distance education are :
(1) Satellites allow a visual link as well as an
awdion fink between visual locations in virtually
any part of the world, heace permitting a rela-
tively cheap and convenient form of “wideo
conlerencing’, (i) they can be wsed to broadeast
educalionil material to-a large number of peogiic
in ome frea, and (i) they can be used 1o dissemi-
nate specialized material to widely scattered in-
divichaals living in geographically isolated arcas.
‘A network of communication through satel-
bte is easy and far more cconomical,”™®

The entire play Hamier can be filmed (as
has been dome by the BBC) and relecast
repeatedly, Films vsed in television have a
definite advantage over ordinary sound films he-
cause they can be edited and brought up-to-
date by dubbing in a new sound track.

The cognitive facultics respond more effec-
tively to the visual scenes than its andio version

only. For example the pan played by the ghost in
Hamlet who appears twice—-first to BCquEin
the hero with the foul play about the Old King
Hamlct's death and secondly in the dioset scene
"to whet thy almost blunted puspeEs” can cresie
an excellent impact on the distance learner on
television,”

It has been argued that if Hambet's solilc-
quies are removed, there is no procrastination.
Each of these soliloquie can be serialized so that
the studenis note Hamier's expression and Bis
changing states of the conflict through the se-
quence of soliloquics. A dialogue on the salilo-
quies  accompanicd by appropriste  visual
support eim clarity many doubts in the minds of
the target andience,

Prominent Shakespearean  critics  and
producers can also be imerviewed in which coa-
secutive and well prepared questions concemnis o
the play may be ssked. The gues) speuke:.
answer the questions with detailed explanations
and illusirations wherever necessary. Hamlet's
madness has been a source of controversy ever
since the play was writien Different view-point
relating to the hero's madness--whether it is ac-
twal or acquired one--can be discussad b the
muesl speakers.

Cui Programme followed by ‘quick-check
excreise’ om Hamier can be most rewseding from
the learner's point of view. Tt can be arranped
both on radio and television. This programme
will require two parties, the distance teacher and
a few students. The teacher may frame questions
regarding the sources of the play, the origin of
the story, its characters, certain promincoi
dialogues, nsiuse of soliloquies and the scenes in
which they appear, the purpose of Hecuba play,
ol of Rosencrantz and Guildenstern, cle. The
participants may be shown cortain slides and
drawing chars and they can compele § give the
right answers. The vital part of these program-
mes i the audience participation. The targel
audience may in future be given o chance te
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Bppéar a5 coalcstants 0 & subscquent
programme on Hamlet and these programmes
can  be stored in the form of video lapes, A
television quiz is however different from the
radio quiz as the questions arc presented visual=
ly. A quiz on Hamlet may include the following
type of guestions ranging indiscriminately
through the whole play:

L. Whom does Polonius send 1o Paris ‘to make
inguiry’ of Lacries' behaviour there 7

2 What was Ophelia doing in her chamber
when Hamlbet visited ber ina distranght
and unkempt state ?

3. 'The ladydoiy protest too much, me thinks',

To whom is Queen Gertruse referring ?

4. How many days had Hamle: been an sea
before his ship was attacked by pirates 7

5. What is the last ling spokzn by Hamlet
before he diss

6. When fhe ghost iclls Hamlet that his
father’s body was covered with a

“lnzer- like' scab, what does be mean ?

7. What goes queen Gentrude exclaim when
Hamlct plunges his sword through the
arras in her bedchamber 7

8 In the carnage of the final scene, who
declarcs  himsell to have been latally
wounded because of his ‘own treachery ?

9. Hamlet concludes his sofiloguy, ‘0, what a

rogue and peasant slave am IV with the
famous line beginning, ‘the play’s the
thing..."; complete this line.

10, To which country do Fortinbras and his
men ‘go Lo gain a Bitle patch of ground” 7'*

The important scenes from the play can
also be scrialized on television. The really sig-
nificant scenes in Hamier are the opening scene
or ‘the expesition’, Hamler's meeting with the
ghost where be resolves 10 'sweep to his revenge’,
the closct scene in which Hamlet speaks
‘dragons’ t0 his mother Gertrude and where the
cunning fool Pelonius gets killed, the Nunnery
scene in which Hamiet snubs Ophelia for not
differentinting the matters (o be discussed with a

fathcr and a lover, the prayer scene in which
Claudius wants to pray but he cannod !

My words fly up, my thoughts remain
below, Words without thoughts aever
tor Heaven go.

and which shows Hamlzt's procrastination
in christian terms:

Now might T do if, pat;now he is praying,
And now I'TT do't. And so he goes to heaven-
And so am | revenged 7 That would be scanned.
A villain kills my father; and for that
1, his only sen, do this same Willain send
Toheaven.

{Act I, Sc.ia)

Better impact can be created on the
iclevision by the presentation of grave-diggers
scene in which Hamlet exchanges fun and jokes
with the grave-diggers and then plunges into the
grave of Ophelia along with Leartes with the
remarks;

I loved Ophelia: forty  thousand
brothers could nat, With their quan-
tity of fove make up my  sum,

(Act V, Sc. 1)

Similarly an impressive video tape can be
made of the lagt scene which constitutes the
fighting sequence between Hamlet and Leartes,
the foul play with regard to the sword fight, the
Oueen Gertrude taking the poisoned cup of
wine, Hamlet's receiving a fatal hlow, killing of
Laertes, the exposure and killing of Claudius by
the same poisoned sword, and the return of For-
tinbras to the throne of Denmark and Hamlet's
final desire in which he appeals to Horatio 1o
vindicate hiz position before the public

0O Geod. Horatio, what a wounded
RAME 3

Things slanding thus unknowm, shall
live:

behind me,

IFthou did'st ever hold me in thy heart,
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Ahseat thee from felicity awhile,
And in this harsh world draw thy
breath in pain (o tell my siory.

(Act V, Sc i)

The sheer poetry of Shakespeare's play and
ithe surprisingly new possibilities of linguage can
be incorporated in the TV seript of the seenes.
The language of the King and the Oueen, of
Laerfe: ancd Polomiee 12 charsterised h!.' 3 v
ventional mode of speech. But Hambe's nature
can ooly find expression in a wholly new lan-
guage. Hamlets imagery shows os that whenever
he: thinks and speaks, be is st the same time a
visionary, for whom the Inving things of the world
about him embody and symbolize thought, His
first monologue may show this; the short space of
time which lizs between his father’s death and
his mother's remarriage is to him a serics of pic-
tures  takenfrom real life.

& little month or ere those shoes were  old
With which she followed my poor Father's body
Like Miohe all toars. .
Ere vel the sall of maost unrighteons tears
Had lzft the flushing in her galled eves....

(ActT, Se.ii)
or & litthe Later, addressing Monatio:

the funeral baked means
Dvid coldly furnish forth the marrisge tables.
{Act I, Seiii)

The TV seript must emphasize the fact that
Hamlet's languape reveals the hero's wide
educational background, his many-sidedness
and the cxiraordinary range of his expericnce.
The metaphors taken from natural scences are
specially frequent in Hamlet's language agam
emphasiz his power of observation, his critical,
objective woy of looking al things, But Hamlet 15
also ot home in clossical antiquity or Greek
mythology, in the termenclogy of law, he is not
only lamiliar with the theatre and with acting bt
alze with the fine arts, with falconry and hunting,
with the soldier's trade and sirategy, with the

courtier's way af life. The distance teacher
should Lay stress that all these spheres disclosing
Hamlet's personality as that of a ‘courter, sol-
dier and scholar” turns them to Eving acoount by
a fit application of silvations, persons and
maods. Hamlet commands so many levels of ex-
pression that he can attune his diction as well as
kis imngur!,r 1ex the silmyion and Lo the person lo
whom he iz speaking, This adaptability and ver-
watility is a significant feature of Hamlet's use of
language

A simulated classroom can aluo be created
and the teaching of the play can be performed.
This format is very easy and economical. A
detaibed keeture om all the relevant aspects of the
text Tollowed by possible questions from the sto-
dents could be prodeced and the viden tape
made. An introductory lecture on Shakespeare’s
world-vicw and hig concepl of tragey in the smu-
lated dassroom can prepare the learner better 1o
receive Lhe play. Similarly Hamiet's comparizon
with Fortinbras who s prepared to stake his life
fowr “an ep shell® and Laeries who shakes hiogven
anc earth after the death of Polonius are topics
which could be elaborated in this make-beliewe
classroom, A teacheor can aleo discuss the roles
played by Ophelis and Gertrode in inteasiliing
the agony of Hamlet OF eourze, the produstion
ol simmelsteed Programmes nanglg t_:l:lmp]:ll: 51:rir|;|l:
rehearsal before they are prodused,

Thus the communicalion media can play a
positive role in making distance leaching and
learning effective, But tothe rewarding and sue-
ceseful the distsnce lcaching institutes must
chalk oul their prigrammes i i b;g ey The
students ought to be informed about the topics
1o be covered through the radis and televgion
respectively along with the dates and timings so
thial [|1::.' conalel n:-.s,[mr], seek carifications and
elaborations. Where the concentration of stu-
dents is sullicient, learning centers with radio
and video equipment and a programme library
should be set up. The Uaiversity Grants Cod-
mission should be approached to give liberal
grants for this purpose.
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However, the radio script and TV seript
will serve only part of the purpose as the produc-
tion aspect is equally important. This depeads
on the svailability of resources, technical knoow-
how, cxpert pancls and the skilled staff. The
communication media has to be much ahead of
planning, coordination and management fo-
quired in the use of educational media. The
preparation of simple or sophisticated teaching
aids requites an interesing manner of reaching
and communicating (o the specihed tanmer
audience. Invalvement of the best people m dif-
ferent subject areas im the preparation of filmtrip
and radio seript will ensure better results. Tn
developed coontries top scientiss are actively
invohed in such exercises, Varions kinde of
people must interact topether to creats the col-
ture of imparting distance education through
communication media —-- people who know the
subject, teachers, educationdadministrators and
persons n industry. This will require a loogely-
knit federation of interests and organization in-
cluding broadcasters, Government departments,
manigement interesis, insbifptions impariing
distance cducation, experts from the Univer-
sitbcs and other groups.

Every effort should be made to cosere that
the programmes complement rather than dupli-
cate the printed material otherwise the viewsrs,
who tend to be more conscious of Gime, will nol
watch more than one or two programmes before
abandoning them for textbooks that cover the
same growmd,

The preceding discussion thus revobves
round some of the clallenges facing those who
are engaged in imparting distance education
whether they be broadcasters, educationists or
planners. We must re-plan our broadcast resour-
ces since broadcasting whether on radio or
television is in a posiiion [0 make a unigque con-
tribution towards education at all levels. Any fu-
ture allocation of channels and frequencies or
redigdribution of national and local facilies,
should take nto account the educational needs
of India—- both formal and informal,

The methods to be used-—programmesd in-
struction, group discussion, or the scholastic
und empirical approach to the learning material-
-— will deperd on the whole teaching--learning
pattern and cannot be decided in izolation.
While using & particular media, it should be en-
sured that teachers have the necessary traiming
relevant (o the use of the chosen media.

In distance tcaching system the considera-
tion of the sifuation of the learncrs should be
central, He & uswally isolated, be scldom has
re=feronce materia] al his disposal be s perkaps
tired afier a long day at work, bt has a Family and
his extgrnal kearning conditions are insulTicicnt
ele. The man Tenction of communication modia
used in distance study units i o anticipate his
difficultics, reassure him by sell-controfling tests,
give him a clear picture of wiun he is going to
learn and how he should dao i, e, now he should
learm to learn
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16, Answers (0 the quiz are given below:

1. Reynaldo ILil
Z. Scwing w75
3. The Flayer Oueen 1L, i3, 218
4. Two days IV, w, 15
3. 'The redt is silence” V. ii, 358
6. Resembling keprosy (derived from the Ly 56
paracle of Lamarus)

8. Laertcs Vi, 306
9. “Wherein ['ll catech the conscience of the king 1L iw. 6L
10. Poland IV, v.15



Language Courses In Distance Education And Regular Set-up -
A Study Of Examinations Result

Raw K Mahajan

*When the corrcapondence  study
programme  was mtroduced in the country,
thizre was widespread fecling that it would lower
the educational siandand. A survey by the
University Grants Commission regarding the at-
tainment of corvespondence students has estai-
lished that the performance of correspondence
stedents compares favourably with that of the
students of regular colleges™ . A review of An-
nual Reports of Panjab University reveals that in
every academic session 7 to 9 students from the
Directarate of Correspondence Courses have
been getting first three positions in the Univer-
sity examinations. Howeve,, this phenomenon
has largely been confined 1o the post-graduate
conrsex and conjectures doubting [avourable
comparability of performance of siudents in Dis-
tance Education with their connterparts in the
Regular set-up in the global conter are often
putforth {data on pass percestages for the
Universities of Delhi, Meerut, Bombay and
Kurukshetra as shared by Mational Institute for
Educatiopal Manning ond  Admeistration,
during a seminar on 'Developing Mechanism for
Metworking  Among  Distance Education
Fastitutes’ in Sept, 1989 also echo's the same) .

Monetheless, while ascertaining the perfor-
mance of students in Distance Education, the
orohlem of drop-outs emenges with prommesce.
Chander o1, al. (1985) establish that the prob-
lem of drop-ows is universal and conclode from
their sudy that age, sex, marital-status and
residentinl area (within campus and oat-side
campus) have no significant influence on drop-
ouit behaviour, however, the drop-out tendency
has been found more amongst ‘uncmployed
aludents” than ‘cavployed students”. As regards
the influcnce of motivation od 'dl‘ﬂp—uﬂlf antl

‘persistence rates’ Chander at el (1985)
categorised student’s motivation as ‘Tangible’ or
‘mtangible’ depending en whether their objec-
tive is ‘Material and attginable’ or ‘emotional
and uncertain’-and found that the intangibly
motivated students had more tendeney to drop
oul than tangibly motivated students,

Mahajan (1987) in his study on the impact
af duration of stay in the instructional process on
performance found that the longer duration of
stay of @ student in the instructional provess (as
measured by the time period between the dale
onwhich a student take admission for a course in
the Direciorate and the commencement of ex-
aminations) does not guarastee her'his definite
success in the universily examninations, MNever-
theless, there are not many empirical studies
which could previde enough feed back on the
performance of students in distance education,
in general, and their comparison with students in
the regular set-up, in particular (Sujatha, 1983) .

In the prescat paper an aitempl has been
made to understand some pecaliar quantifible
featurcs, such as Concelfations, Drop-COuts,
Sucecsaful Completion, emerging from the ex-
amination results of corollies, in Distance
Edecation and  in the Regular Set-up where
drop-out is understood in the sensc of absenting
from examinations only. The scope of the study
has been confined Lo the post-graduale courses
in the languages viz., English, Hindi and Punjabi
being run through Distance Education by the
Dircctorate of Correspondence Courses and
University Diepartments (i.e, the Regalar szt-up)
in the Panjab University. The primary data for
the: study has been collected from the univessity
gazettes for the two sessions 1985-89 snd 1989-
). The resubts of the study arc being discussed
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in the following scctions.

L The table (No. 1.1) gives course-wise
information on enrclments in Distance Educa-
tion (DE}) and University Depariments (DPT),
where enrolment has been worked out from
university gazeltes.

Tuhle No. 1.1

Leidicn 17 L0000

Corarse M« i E Fhi Hi E
DE T CI = T - By o449 T
DFT 51 55 102 63 T 11D

e

{Where Pha stands For Punjabi, Hi stands Tor Hindiand E
stands for English)

The global comparison of enrolment sug-
gests that the esrolment in the thres linguage
courses in Distance Education and University
Department has, by and large, been in the ratio
of L:f.

The sex-wise earolment in Distance Educa-
tion and University Departments in various
cowrses is given i the ollowing tabie (Mo 1.2)

Table My, 1.2
SEssiCE V9RR-RY 15 M)
Sea Malke Fomule Tolal Male Female Toml

The sex-wise comparsons based on ab-
solute numbers suggests thar, except for the
course in Punjabi, the enrolments have been
dominated by female students both in Distance
Education and University Departments. The
staistically significent values of chi-square fir
the courses in Hindi and English, sugpest tha
contrary to theoretical expectations of equi-like-
ly distribution of frequencies, there have beon
‘meore malc and less female” in Distance Educa-
tion and “less male and more female” in Univer-
sity Department. This aspect, in view of the fact
that the earolments in the University Depan-
ments though limited are governed largely by
previous academic scores, bespeaks not only for
i better previous academic allainmenis amongsl
female students but also about the distinet desire
amongst them o enhace their educationa!
qualilications,

The follvwing table (No. 210 gives comrse-
wise information on Cancellations, Absentees,
Indecisive-Resulis and Successful completion in
the two sircams of edicalion I:Tl.gurﬁ m ke
patenthesis give respectivg perceniages),

Pl DE 158 154 an 156 159 188
DFT a0 e | 51 I H fi3

TR R TR EE AN SR SRR R SE S S S S ———

DFT 18 48 W M s w™
T e . g
Eng DE Im 38 __wgm wo 74

DPFT 3 T 102 A W aw
| R oReA

Table No .l
Seasion [985-8% 1FE - 1A
Fhi Hi Eng Phi Hi Eng
Cancellations
DE 11 35 116 17 40 19
(350) (HLATH (1937} {4410 (0 78) (15.48)
DFT N T
Absent
DE 3 4% 140 47 62 14
CEX I (130K (2EET) (121 (15,163 £235.71 )
DPT | 2 15 1L B 0

(106) {364 (1471 (159 —

Indecisive Resalis
DE L N O 2T 48
{1406 CILTS) (SO0} (18,73 CITHS) [6H2)
DFT f) 4 - & &3
(1375 (T2T) (117G (ELAG) {92y (NL0)

(S]]
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Successiul Compution
DE 66 12X 9 153 148 821
(ST0B) — (1608)09:M) (ME19) (1151)
DFT 4 45 64 3 65 6
(TRA3) (RLAZ) (6274) (49.20) (S6.8] (5.00)

Fail

DE 54 98 M2 96 86 5
(1725} (25.46) (F372) (24.54) (21.03) (048)
DPFT 3 4 11 4 7 IS
(5.88) (RAT) (HRTRY (635 (263) (2001

Total

DE 313 344 5K IS 40 T4
DPT A1 55 12 6% T6 110

The table manifests wide disparitics in ih
ratic on Cancellations, Absentees and Sucocss-
ful- completions/Failures between students in
the two streams of cducation. For instanee, the
phenomenon of Cancellation of enrolments has
been found o be peculiar in Distance Education
and almost absent in University Departments.
It might b because students seeking enrolment
in University Depariments ofien gel oppor-
tunitics to prowl after clarifications on eligibility
criterion and get the zame adequately and mme-
diately matched with their own credentials whle
submitting enrolment forms or appearing for in-
tervies, the opportunity which a majority of stu-

'Absentees’. For instance, these have been max-
imum in the course of English and minimum in
the course of Punjabi,

Az regards  Cindecisiveness’ n resulis
emerping oot of B.L's, UM.C,, C5. etc, at the
first instance of the declarstion of resuli, the
data does nol provide any clear picture.  For
inttance, in 19ER-80 noo differesce has been
found in ‘the indecisiveness of resulis’ between
students in Distance Education and University
Departmentsbul the differences have been
found in the session 1980000,

Further, the matios of suscessful comple-
tion/failures hove been at variance nof only be-
twicen the two streams of educstion bul also
within the streams, In the global contest, maxi-
mum Tailures have been found in the course of
English in Distance Education.

3. In this section an exclusive sex-wisc
analyvses on expmination resulis, for Disance
Eduocation have been carries oo, The following
tables give statistical information pertaining to
sex-wise distribution of students on Cancella-
tion, Absentess and Successful completion)
Failures.

dents residing at distant places form the Table No 3.
headguarters of the instinate of Distance Educa-
tion could seldom avail of, instead
they might be taking chances by sub- Session 158854 1989-)
mitling enrolment forms and get en- Sex  Male Female Total Male FemakeTotal
rolled though provisonally in technical | Panjabi
terms. Apropos of absenting ncidens Cancellaling T 11 T 17
ces, students enrolled in Distance | Moa-cancellation 152 151 303 189 179 348
Education in comparion 1o their | Hi ndi
counterparts in University Depart- Cancellation . 22 13 35 20 N 4D
ments hove shown more fendency | Non-cancellation 141 &8 309 1M X335 39
towards absenting from cxaminations. Chisg = 372 Chisg = 283
English :

By the same sign, within Distance Canccllation 63 53 116 57 52 109
Education course-wise variations have | Ron-cancellstion 208 275 483 57T B8 35
aksn been found in “Cancellations” and (hisg = 438 Chi s = 310
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Talle Mo. 32
Sex and Course-wise Abseatees in DE
Sesds0n 15EE-1) 15855
Bex Male Female Total Male Female Total
Panjabi
Absentees 1 2 3 24 23 1
Mop-absentess 13 1249 65 165 156 32
chi wg. = 114 ol sg. = 00
Hindl
Absenices ig 27 45 24 IR fi2
Mon-ahseniees 123 141 264 110 197 307
chi ), = Q.5 ohi g = (k19
English
Absenlees T T2 149 11 an 181
Mon-ahseniees 131 203 334 156 258 414
chisyg. = i ihi g = TRAT
~ Table No3d
Sex and Course-wisc succesful completion in DE
Seagion 1988-8 1080-0{
Lex Male Female Todal Male Female Total
Panjabi
PFas i | a5 166 50 104 153
Fail 30 15 54 T 5 i
chisg. = 1414 chisg. = BLAT
Himdi
Fiass 52 w 14 4 113 148
Fail 53 45 8L oy & B
English
Pass 13 53 L 1% (i) 21
Fail Db 10 202 11 174 285
chis) = 3234 chisg = 6.2

The table { No. 3.1} indicates thal invariab-
ly in all the courses the percentage of cancella-
tioms have heen higher for male students than for
female students, Further, it is only i the course
of Englich that the sex-wisc differences between
sAbsentees” and ‘Non-Absentees’ have been

found to be significant, where amoengst male stu-
dents the tendeacy of absenting from examina-
tions has been found to be more than their
female counterparts (Table Mo, 3.2)

As regards the suecessful completion of the
courses ai the first instance of declaration of

n
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cxamination resuls, the highly significant values
of chi-square are indicative of sex-wise variation
in the absolute number of Passing/Failing stu-
dents in the examination (Table No. 3.3). On the
whale in all the courses resulis have been found
to be in favour of female gudents. To be more
precise while the pass percentage of male sta-
dents has been ranging from 12% (English,
1988-89) 10 64% (Punjabi, 1988.8%), it has been
26% (English, 1989-90) to 8RS (Punjabs, 1988-
89) for female students,

4. If successful completion i assumed to be
ultimate in all the cducational ventures from the

viewpoint of adequate harnessing of resources,
then taking into aceount ingredients like Cancel-
lations, Absentees, Failures, ete., the courses
being run through Distance Education can be
argned to be less provident in comparison to the
courses being run through University Depart-
ments, The study not being longitudinal and con-
fined to the quantitative aspects of examinarion
resulls, has some obvious inherent Bmitations,
Notwilhstanding the Emitations, the study sug-
gesla an clements of seriousness on the part of
female students towards aftaining educational
qualifications,
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Socio-Economic Status And Mathematics Performance
Of Distance Learners, Internal, Mature Age And
Regular Students In A Developing Country

. 5. Kaeley

INTRODUCTION

L1 Educstional Background in Papua
New Guinen:

Papua New Guinea is the largest newly
emerging country of the island states of the
South Pacific, Tn 1980 (Mational Census) the
popalation of Papua New Guinca was just over
three million people, with an average annual
population growth rale of 2.3 per cent. Formal
education wais first introduced I the Papuan
Region by missionarics in the 1870s (Depart-
menl of Education, 1985:1), It remaincd mini-
mal up to the second workd war, Real growth in
education began when the Depariment of
Education was formed in 1946 (Department of
Education, 1985,

In the 1950 the main aim of the colonial
education depariment was 1o provide primary
education to the indigenous people of Papua
Mew Guinew. However, some ATTANgEmEDLS
were made by the authorities Lo provide schalar-
ships to Papua New Guineans nationals to go for
secondary edueation at boarding schools  in
Australia. With thic provasion, the aumber of
Fapua New Guineans with complete secondary
education remained below 100 up 1o 1960, Mid
19605 saw the first three Papua New Guinean
graduates, who studicd in Australia, Under pres-
sure from the United Nations Mission in 1962
and the suggestions of the World Bank Team
(1964} which reviewed the Terrilory's economic
progress in 1963, the government policy toward
post-primary education started 1o change (Bac-
chus ef al, 1985:5),

Schooling statistics (national) :;ﬁm [{N.'atimd Planning Office, 1984: 127)
1960 -5 1970 1980
Type of school Institutions Student Institutions Students  Institutions Student
Commumity 1141 28670 1557 208419 2045 ZB4082
Provincial High 39 2064 62 17929 o7 38205
Matienal High 0 0 i) i 4 1562
Llniversity 0 i} 2 72 2 343
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The increase in the formal cducational m-
slitutions and number of students since 1960 is
shovam ain Table L

In 1989 there were Z500  commuomly
schools, 123 provincial high schools and four na-
tional high schools (Department of Education,
1989,

However there are large  numbers who
never have the opportunity to enter the formal
education system or who drop out along the way
{ Kational Planning (ffice, 1984).

Papua New Guinea had its first doctorate
in the carly 1980s, The tofal number of doc-
torates in the 19808 remained in two digsl aum-
ber.

12 Problems of Learning Mathematics in
PAFUA NEW GUINEA:

Mathematics i a difficult subject both to
teach and (o learn due to ity kierarchical nature
(Skemp, 1971}, The learning of mathematics be-
comes more probiematic to Papua New Guinean
siudents due to their cultural background
{Lancy, 1983}, There is ample evidence that, in
Papua New Guinea, the development of
numeracy and of Duency and litcracy in english
lag behind rates of progress taken for granted
elsewheare, possibly becanse of the historical
recency of the farms of knowledge on which the
curriculum ia based and of the rarity in the
population of persons who have had the eppar-
tunity 1o master those forms of knowledge and to
sct attainable models for the next gencration
{Bacchus et &, 1985:75) Thus the mastery levels
of basic skills for the average Matriculation
entrant judged by some are betwoen two and six
years below the nominal level (Bacchus er al,
1985:84). The difficulties of learning mathe-
malics become more acute for mature students
due to the break in their studies (Fredrick et al
1984). The distance students face ¢ven more
problem in the learning of mathematics due to
son-contiguots mode of teaching { Holmberg,
1900). This compounding of problems causes

very SErEOLS 'ptﬂbhms in the ]l.‘-ihl'l'lll-'ﬂ-ﬁ of mathe-
matics for mature Papua New Guinean students.

1.3 The Objectives of the Study:

The ohjectives of this investigation were te
study the effcct of socio-eoonomic status (SES)
varisbles on post-secondary mathematics per-
formance of face-to-face instructed and distance
study students of the University of Papua New
Guinga,

Although the malerial used i the paper
derives in the main, from a comprehensive re-
search programme conducted al the University
of Papua New Guinea, the paper docs not dis-
cuss the research programme in detail, but
degws selectively on it to illestrate the findings.

1.4 Backpround to the Study:

Mathematics is offered as one of the sub-
jects in Matriculation at the University of Papua
Mew Ciuinga, which can be achicved cither
through Preliminary Year (PY) or through
Marriculation Studies (M3). The mathematics
coarse for PY was conducted for internal siu-
denls by the Department of Mathematics and
the course for MS was offered to the external
students by the Department of Extension
Studies. External students were taught through
correspondence, supplemented with weekly two
howr futorials at universily centres around the
country.

The population of this study was 1984 and
1085 intakes of PY and MS. It was divided up
into three groaps. There were mternal students
studying in PY and external stodents domg MS.
The imternal students were further divided into
two calcgoeics; those students who joined PY
immediately afier completing Grade 10 called
sichool leavers (SL), and those enirants who co-
ralled in PY after a year of more away [rom
studies termed non school leavers (NSLs). Ex-
ternal students called distance learners{DLs),
were at least 21 years of age and had a minimum
of two years work expericnce. There was high
alrrition rate among mature students, especially
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the DLs, as 41 per cent of DLs and 17 per cent of
MSLs dropped put during the year. Mose details
about their background are shown in Table 11
Later,

Students’ mathematics performance, inthe
one year course, was determined by continuons
assessment in the form of assignments, tests, and
a final examinaton. AL the time of the study, the
mcsignmients weighted 2 per cenf, tests i per
cent, and the final examination 50 per cent. Fer-
formance was asscssed twice during their
course, The Arat asseccment called schievement
I was given at the end of the first semester, and
the seeond psscssment known as achievement 2
was given at the end of the year and covered the
whole year's work,

LS Previous York:

In the lterature a number of stadics are
found which examined the effect of different
aspects of students” SES measures on students
performance, They include the following sfudies
from Papua Mew Guinea which have been con-
ducted on students of different grads levels ;
Mebson  (1966/47), Jones and Fope (1974),
Thomas{ 1976), Weeks (1977,1978,1985), Silvey
{1978), Tuppen (1981} and Wilson (1935). The
resubts of the investigations which are particular-
Iy relevant to the present study from Papua New
Guinen andd other coanfnes are analsed below.

The children of educated, and professional
and sub profestional parents have much higher
chance of going to post- secendary instilulzng
than the sons and danghicrs of uneducated, sub-
sistence farmer parents [(Melson 1966/67), Tup-
pen (1981) reported similar disparitics among
the students of 10 high schools at Grade 10 level,
thowgh his distribution based on fathers” educa-
tion and occupation was more equitable than
Thomas' (1976} two national high schools sto-
dents, His as well as weeks (1985) Endings indi-
cate that the educational disparifies are slowly
being corrected in the country.

Tuppen (1981) abso studied the relation-
ship between the fathers’ occupations and

ki

education, and the students assessments, Su-
dents whose fathers pever weat Lo school did
worse than those whose fathers had some
schooling.  Students whose fathers had educa-
tion and a high status job did better than others.
Fathers level of education showed the most sig-
nificant differences on a number of assessment
amd 1est vartables. Fathers occupation corre-
lated significantly with psychologcal tests, bt
not with subject scores in the Mid Year Rating
Examination (MYRE)} or school Certificate.
Tuppen also examined the relationship of
mothers’ education fo students performanee.
The siudents whose mothers bad some educa-
tion did worse on Grade 8 mathematica than
those whose mothers had po education, but they
idid significantly better on MYRE scicnce and
iwo peyehological tests.  Fathers' education
seemed a better predictor than mothers’ educa-
tion.

In Papua MNew Guinza the well o do
pareats normally speak english or pidgin at their
homes, which the wnedocated and subsisicnce
farmer ones communicats in tok ples. Tuppen
(1981) and Wilson (1986) studied the relation-
ship of language spoken at home to stodents
performance at Grade 10 and Foundation Year
level respectively. The former fonnd that the siu-
dents who spoke enalish st home performed bet-
ter only in english and in scesce than their
counterparts, The latter noted that the mature
students who spoke english at their homes got
levanar shihres in mal]:umajiu and zeamace qub-
jects than others. Her further probing inio the
problem showed that these students were these
who spoke english in their spouscs’familics and
not in their parents” homes.

The follxwing two overseas sludies seem (o
be relevant tothis paper.

In the South West USA, Carry (1962:43)
investigated the scholastic achicvement of 350
sixth grade students based on inteliectual shality
and SE5. He found that achievement in arith-
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metic seemed to be relatively free from (he in-
Muence of social and economic conditions. No
significant differences were found within any of
the intellectual ability groups,

In India Chopra (197360} took father's
occupation as a measare of SES and found the
children of professionals doing significantly het-
ter than the children of others. Similar results
have been noted in other developed countries by
James and Pafford (1973:41).

It is possibla that all the SES meagares cor-
relating with academic achievement of regular
students alo apply to mature students as well,
However, there is one difference in the latter.
Many of them have their own familics and five
independently of their parcnts, The effects of
padrental SES measures oa their educational
performance is there, but it tends 1o be
moderated by their own home ervironment.
Sccondly, most mature students belong to pre-
viously socially disadvantaged classes (Boon,
1980:81). By and large they appear 1o come
from less educated families and lower socio-
economic groups than young studemis, However
many of them are socially upwardly mobile and
have been able by this stage in life th make up for
the disacvantage of their childbood [Moses.
1978 : 73).

The other concern abow research imvolving
SES measures and academic achicvement is the
strength of the relationship reported by different
studies. Correlations between SES measures
and academic achicvement varying from 0.1 1o
0.8 have been reported by various studies
(white,1982:463). From the meta-—-analysis of
101 studics, White (1982) found median correla-
tion of 0,251 between SES mcasures and
academic achicvemeni (p.467).

In summary performance in arithmetic
does not appear to correlate with stadents” social
and economic conditicns (Curry, 1962:48).
When students are used as units of study the

relationship between SES  measures  and
achicvement tends o drop with age This hap-
pens due 10 the equalising experiences provided
by socialising agendies, such as school, radio and
TV as students grow older. Secondly, a dis-
proportionate aumber of lower achieving stu-
dents drop ot of school in the higher grades,
thus reducing the variance in achievement and
correspondingly the magnitude of the correla-
tion (White, 1982 459,

2. METHODOLOGY

There are a number of variables which
could be used as measures of SES. However, the
review of literature given above, especially from
Fapua New Guinea shows that the main SES
variables for a developing country stodents are:
father’s education and oeccuption, mother's
education and language mostly spoken at home.
To obtain information on these variables two
instruments were used in this study. They wers
information questionnaires for internal and ex-
ternal students, They were pre-tesied o the
1983 intakes of PY and MS students and were
modified in the lght of their responses.  They
contained questions on students personal,
educational, socio-economic and oecupational
background.

The questionnaires were administered to
internal students during regular class time and to
extcrnal studcots during one of their weekly
tuterials. This personal approach had several
advanlages over postal administration. The
response rale was high Thus out of 150 DLs
#1.4 per cenl out of 117 NSLs 824 per cent ,
and out of 29 SLs Y6 per cent responded to
them. This increased the validity and rizhability
of the survey, giving weaker students a chance 1o
reply, thus off setting the bias of brighter stu-
dents wha tend to dominate rephics to qoestion-
naircs administered by post. As the mathematics
performance does not depend oaly on students
home environment, therefore, some information
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Tahble 11

Means and 5.0¢ of three popalaitons in age, Grade 10 grade, ardhmetic abdiey asd sumber of yean away From achool,

DiLs MELs gls
Mean SD, bean SD. Mean S.D.
Age in yoars 264 4.7 1.9 2.8 186 1.6
Girage 10 grade * 24 0.9 29 0.6 3.6 0.5
Aidrthmetic ahility 231 9.8 4.9 9.3 30.3 BS5
Years away from school E.5 4.0 dh 1Y (i} ]

* Girade 10 grade in mathomatics was cosverted 0 ordinal data on the foillowing bass,
D=4, C=3UP=2F=1,F=0n,

other than the S5ES background of different
samples of students is also provided, This is sup-
plicd in the form of the means and S.Ds of
marker varizbles age.

Grade 10 grade in mathematics, arithmetic
ahility pre-test scores and aumber of years away
from school in Table I1. The cffect of these vari-
shles om siucdents mathematies performance i
dizeussed 1a another paper (Kaeley, 1900).

3, THE RESULTS

In this section first the indicators of
stndents® SES are discussed i detail.  From
these indicators the relative position of the stu-
dents of the three samples is compared with
respect Lo the four variables: Tather’s schooling
(FSCH), mothers schooling (MSCH), father's
job (FJOB) and language mostly spoken al
home (LANG). Second, the relationship be-
pween the dependent variables achievement 1 to
2 and these four wartables is studied by compui-
ing the cocfficicnts of corrclations, Third, two
variables father's cducation and father’s job,
known (0 be important measures of SES in the
literature are taken and studied farther by apply-
ing Cine Way Anabysis of Variance (ANDOVA)
Language mostly spoken al home was abio con-

kL

sidered for ANOVA, but dropped later as it
gave very amall sub samples, Finally the depend-
ence of students’ mathematics performance on
these four main SES variables was investizated
by applying multiple lincar regression analysis,

The resulils are reported i the following
fve sub sectinn:

[a) Indicators of SES.

(b} Effect of parests education,
father's job and language spokes at
home on students mathematcs loarn-
g

(¢} Fathes's education and student's
pEr[:ru'n:n.n:r:: i m;.l'liéma[i.-l;'.l.

() Father's occupation and student's
pchicvement in mathematics,

(e} Dependence of siudenis’ mathe-
matics achisvement on SES voriables.

31 Indicators of Socio-ecomomic Status :
The results shown in Table T are in-
dicators of gudents” SES. 1t shows that fathers
of 60 per cent of DLs, 52 per cent of NSLs and 41
per ceat of 5Ls were subsistence farmers. This
result is analogous to Tuppen's (1981) findings
for Grade 10 stedznts and Wilson's 1985 survey
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results on national high school Grade 1T “ludents
e quoted by Bacchus et al (1985). The former
reported that 58 per cent and the latter 50 per
cent of fathers of the students of their samples
were subsistonce farmers, This propadtion for
miothers was approsimately four out of every five
for DLs and NSLs and three out of every five for
SLs, Some 13 per cent of fathers of DLs and O
quarter of each of NSLs and SLs worked in paid
job= in the modern sector of the coomomy. A
negligibie number of mothers of students of all
samples held such jobs. This result was different
from Tappen’s (1981) survey. Some 42 per cent
of fathers of students of his sample were in
higher occupational categories.  This iz due o
the reason that he was dealing with regular stu-
dents, while the majority of the subjects of the
present rescarch were mature age entrants.

Table 111
Indicators of SE%,

Percentage
ltem DLs MNSLs SLs
Fathers subsistence
farmers/ no job. il 52 41
Fathers in paid jobs. 13 6
Fathers did not go 1o
gchool 58 56 i3
Fathers with more than
Grade 6 education, 4 [ 15
Fathers with some
training 7 101 11
Mothers subsistence
[armers\ homse wives, 0 78 3
Mothers in paid jobs. 1 2 4
Mothers did not go
to schonl i 63 4
Motbers with more
than Grade VI education 3 3 4
Mathers with some (raining 3 3 4
Spcak English at bome 2 3 4

Wol. v

Speak pidgin at home 18 2 18
Have 20 or lessbooks

at hrime 2 53 i5
Have no dictionary

#l home o 46 &t
Read'\ newspapers

everyday T L1

Read magarines st

lesst once a week 4 30

Resd hooks odher than

cotrse Books at lenst

ofce pweek, tid a3 T
Face difficultics in speaking

english, 74 77 Be

[n the present study the SLs are younger and
hence their parents are younger compared to the
parcils of their mature age counterparts, cspe-
cially the DLs, Consequently they appear (o be
proportionally more represented in paid jobs
than the parenis of DLs. This indicates the
change taking place in the society with the
educational develalpment of the country. This

also supports West and Boon's (1980:81) state-
ment from Ausiralia that mature age studenis
tend Lo come from the previously socially dissd-
vantaped clhass,

Over half of the fathers and two thirds ol
mothers of the students in all the samples had no
schooling. The comparable proportios of ol
male: and female population over 35 vears having
né education was 85 and 93 per cent TEapective-
ly (Mational Consus, 1980). This resull is much
higher than Thomas' (1976) findings of national
high school students fathers' education, Thirty
four percent of the fathers of his sample had no
schooling, This i higher than Tuppen's (1981)
findings on Grade 10 students as well In kis
case 43 per cent of the fathers had no schooling,
Wilson 1985 as quoted by Bacchus et al (1985)
has also shown that 35 per cent of the fathers of
national high school Grade I students had no
schooling. The majority of the students af this
study were mature entranis, therefore, their



SOC-ECO. STATUS & MATHE PERRORMANCE DF D6 5, INTERMAL MATURE AGE & REGULALR STrENTE

fathers were educationally different from the
fathers of regular students, Most of the SLs are
from the Highlands region, which has a low
literacy rate, which made the SLs of the present
dudy different from the students of earlier
studics with respect to parents edncation. Two
per cenl of DLs, 3 per cent of NSLs and 4 per
cent of SLs belonged 1o English speaking home,
This is similar to § per cent of national high
school Grade 1T students of Wilon's 1085 suTvEY
as quoted by Bacchus et al (198%5) who came
from English speaking families. However, this
result is much below 13 per ceat of Tuppen's
(1981) survey of Grade 10 stodents who general-
ly spoke English at home, About onc fifth of
students of each sample mostly communicated in
padgin at their homes.

5.2 Effect of Parents' Education, Father's
Oeenpation and Language Spoken st Home on
Sindenis Mathematics Learning;

Table IV shows the association beiween
four main SES variables ic. student's [ather's
schooling, father's job, mother's schooling | lan-
guage mostly spoken at home and their mathe-
matics achicvement 1 and 2 scores. Correla-
tigns significant at the 0,05 level are printed in
bold. The correlations between Father's school-

ing, Tather's job, mother's schoaling |

mostly spoken at home and both achicvement 1
and 2 for all individual samples exeept NSLs for
maother's schooling with achicvement 2 and SLS
for language moatly spoken 3f home with
achievement 2 were non-significant. This was
s0 because the samples were homogeneous in
other variables. Both these comelations were
negative, For the NSLs this means the children
of uneducated mothers had betier performance
in mathcmatics over the whole year than their
counterparts who had educated mothers. This
result is similar to Tuppen's (1981) Grade 8
students’ where the children of educated
mothers obtained lower scores in mathematics
comparcd 1o the siblings of uneducated mothers.
It difficult to give cxplanation to this result. In
the case of language mowly spoken a1 home the
negative sign of the correlation shows that the
SLs who spoke english or pidgin at home had
lower scores in mathematics thas tok ples and
motu speakers

The possible reason is that the majority of the
members of this sample were from Highlands
region. The english and pidgin speakers were
from the minority of the students who were from
other paris of the country, Among highlanders

|
TABLE

Comrelations berween mathematics achievement and F5CH, FIOB, MSCH and LANG

v

Achievement 1

Achicvement 2

Dls NSLs SLs DLs NSLs Sl
FSCH ** T T T T 17 13 A7
FIOR * . 10 L8 i [} 05 - 10
MSCH ** M2 -2 .78 03 .20 .20
LANIG *#* 13 A w13 18 .15 —.dd

*** Englich = 4 Pidga = 3, Mot = 2, Tok Mles = |

Thiese variabics were casverted i ordinal dais in the follinei ng vy -
* Pa job = 4 earped money in ke village = 3 subsistonce biemer = 2 o job =1
"* More than primary = 4, primary = 3, incomplete primary = 3, no schooling = |

11
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by chance there were a aumber of bright sm-
dents who spoke tok ples ot home, as their
parents were comparatively less educated than
the parents of nther students, but obtained high
seores in mathematies,

The association belween achicvement 1
and 2 seores and SES measures discussed above
for mature students (D'Ls and NSLs) were espe-
clally low. This is possibly because of a decline
in the relationship between SES measores and
achicvement due 1o age as shows in the review of
hterature in the beginning of this paper.

33 Father's Education and Student's Perfor-
mance in Mathemalics :
To study the association between father's

edacation and and student’s mathematics per-
lformuice in detail the ANOVA was applied cx-
cept where the size of the sub sample was very
small. The resulis are reported in Table V.
Throughout this paper the ANOVA tables will
include results for the combined sample for the
ske of providing complete information. Since
the aim of this paper is W compare DLs NSLS
and SLsgherefore the combined sample results
will not be discussed,

For achievement 1 the F-values arc not sig-
nificant for all samples. Howeverit is evident
from the table and the figure that for NSLs the
mean seeres of the sub sample of students whose
fathers had the highest education were substan-
tially higher than the students of all the other sub

TABLE ¥
Studnet’s mean scores by fevel of farher's edocation.
NoSchooling  Incomplete Primary  Complete Primary More than Primary
Mean n Mean n MMean n Mean n F
ACHIEVEMENT 1
DLs 5907 R 61. 8 41 b 13 59.5 f 21
(163) (17.3) {10.0% (1904)
MELs 632 65 ol & 25 58.3 11 M. b 12 1.42
{15.8) (14.3) {18.5) {14.9)
SLs 694 17 TZ.6 5 Lr 1 ELE 4
{ 10L.4) (15.9) (0.0) (13.9)
ALL 6L 46 169 62 2 71 . 27 G0 22 218
(15.8) (16.3) (14.0) {17.5)
ACHIEVEMENT 2
DLs 513 53 a2 2 5.2 fi od. 5 2 13
(14.7) (14.3) {124} (1)
MiLs 572 56 5L il 54.0 1] . 5 10 2,43
{11.8) (160) {14.3) (13.8)
S5ls A1 4 17 G4 8 5 50.0 | T2.8 4
(45) (19.4) (0.0 (23.8)
ALL 554 12 53,9 51 55.6 17 6.8 16 40
(139} {15.7) {13.1) (15.6]

Figeres in the brackees are 8.0s. (*means Fyalee sipnificasi

4 the 05 level **mieans Fonbee sigailicant st the (00 bewel,
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samples. There is a marked difference in the  primary and incomplete primary education in

surve representing the SLs from the other the case of NSLs.

samples as the caly student in the sub sample

whose father had  full primary cducation was 34, Father's  Occupation and Stadent’s

geiting substantially bower marks than the stu-  Achievement in Mathematics :

dents of the other sub samples. The size of the

sab sample involved makes the result statistical- Table VI depicts the resalts of ANOWY A Tor

Iy insignificant. mathematics achievement 1 and 2 scroes for the
individual samples as well as the combined

For achievement 2 the Fvalues are sig-  sample as related to father's oecupation.

mificant for NSLS at (he 0.05 level. The trend for

students. of the sub samples whose father had The Fovalues are not significant for all

highest education getting sub stantially higher  samples both for achicvement 1 and 2. How-

mean scroes than the students of all the other  ever,from the figure and the table it can be seen

sub samples continued for all samples and be-  that the students in sub samples of all samples

came signifieant at the 0.05 level between sub  cxcept the SLs, whose fathers were in paid jobs

sample of students whose fathers have morethan ot higher mean scores than the students of all

TABLE %1
Stpdner's mean  scores by level of father's education.
Mo Job Subsistence farming  Earncd Moncy inthe Vill.  Paid Job '
Mean n Mean n Mcan n Pdcan o F
ACHIEVEMENT 1
Dls 624 20 w0 T §7.6 4 1 . |} a2
{18.0)° (14.9) (17.2) (16.2)
M5Ls 613 13 6. 7 47 63.8 4 1.6 ot .61
(16.9) (15.2) (17.4) (15.8)
SLs . - .7 11 .7 & 1 T 007
(12.3) (111} {173)
ALL &LY K] 61.2 123 Gl 4 3 63,5 3 L2
{17.3) {15.41) 17.2) (15.8)

ACHIEYEMENT 2

Dls 53.9 14 51.5 i 53 i 0.0 ] {130
{16.9) (1500 {108} {13.8)

NSLs 55.49 10 56.4 ] 56.4 21 8.0 ) 1.4]
{ 10.8) (14.1) (13.9) (15.2)

SLs - - (5.9 11 AL 9 g 6Z 1 T 025
- = (153) (14.6) (21.5)

ALL 54.7 24 551 6 560 44 1 42 0.7
{14.5) {15.1) (13.2) (16.5)

% Figure in (ke brackess are 8.
Wote :  None of the Foaahes are sipaifcant
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the other sub samples, It is analogous (o the
resulis of some of the other studies reviewsd in
this paper earlier, where maodest o neghgible
association of father's occupation and studert
pchicvement has been reported,

The reason for geliing neglgible relation-
ship between achicvement and SES measures for
mature students discussed in this paper carlicr,
apply bere as well,

A5 Dependence of Mathematics Achbevement
on Soclo-conomic status variables ;-

The contribution of individual SES vari-
ables and all of them taken together to varialion
in achievement 1 (ACH1) and achicvemeat 2
(ACHZ2) s shown in Table VIL

" Tablke VI indicates that SES varishles
make the largest contribution (o variation both in
achievement 1 and achicvement 2 among SLs
and a much smaller in the case of mafure stu-
dents (DLs and NSLs). The reason is that there
wore proporiionally more stedents in the

TARLE

sample of SLs than their mature age counter-
parts who belonged to higher SES families, thus
making the sample hetero-geneoas. The parents
of SLs were educated and were working in paid
jobs in the formal sector of the eeonomy, The
large majority of the parents of the mature stu-
dents did not bave any formal cducstion and
were subsistence farmers, Tl : well off position
ol SLs, parents might have helped them 1w pro-
vide educational faciliies at home to their
children which could have contributed oo their
better performance in mathematics.

The positive change in varalion sccounted
for DLz from achisvement 1 to achievement 2 s
more dise 1o high drop out rate among lower SES
studenis,thus improving the overall SES of the
whole sample.

Further examination of Table VII indicates
that the maximum contribution of achievement 1
comes from language mostly spoken at home
bath for DLs and NSLs. The same pattern con-
tinues for achievement 2 in the case of DLs. In

Vil

Peorcentoge of variance accounted for by SESV group

Fariahles 100 XR?
Dependent  [ndependent DLs MNSLs SLs

ACH 1 FIOB 005 1.2 0.57
FSCH (01 L CF
MSCH 001 i 7.7
LANG 16 22 95
All Together 20 4.6 4.3

ACH? FIOE 1.01 01.14 (34
FaCH 3.0 23 30
MSCH .11 39 a5
LANG 33 19 ‘189
All Tagether f.1 45 515

“
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MELs mother's schooling takes over (he place of
language spoken at home a5 a maximum con-
tribulor to variance in achievement 2/,

4. CONCLUSION

From this study the following conclusions
coutld be dr g

Firat, the parents of the majority of the ma-
ture students (DLs + MSLs) bave not gone to
achool and are subsisience farmers, For SLa the
proportion of such parents is comparatively less,
but is still higher compared 1o other PNG studies
menlioned in the review of literature. This is duc
10 the fact that the majority of them are from
Highlands region, where the literacy rale is
lower compared to the rest of the coundry.
Moreover, it could be due to the small size
{n=20) of the sample as well. If Papua New
Guinean students’ background & compared to
the students of the Western countries, it shows
the difference between the SES backpround of
the students from a developing country and (he
developed countries. The majority of the parents
of the students from the devieoped countries
have gone to school and bave paid jobs,

Second, this study also shows that as in

developed countrics.  (Boon, 1980:81),  the
majority of the mature age students in Papua
Mew Guinea also tend to come from previously
socially disadvataged classes

Third, ac shown in the review of literature,
the mature students SES hackground does not
relate to their mathematics performance. How-
ever, there is one dilference bebwesn developing
country and developed countries students, Le. in
the former it was father’s education and in the
latter father's occupation which has shown
choser association with their mathematics perfor-
mance, The mathematics peformance of 5Ls
showed significant dependence on their SES
background. This resull may nod be statistically
walid doe to the small size of the sample.

Finally, despite of the differeace in the
mode of learning of DLs and NSLs, the perfor-
mance of the latter is similar to the former, but
nod to the SLs, with whom they were'learning
mathematics in the face-to-face clagses, as dis-
cuserd m anothar paper {K::L::.', 1988Y, This
means it is not the mode of instruction but the
SES background of the students which showed

bearance on their mathematics pedformance.

REFERENCE NOTES

L Mid Year Rating Examination (MYRE): According to this method of examining, Grade 10

infernal assesament of students was scaled according 1o the school's result on a national MYRE. AL
the end of the year School Certificate assessments (Tuppen, 1981:11), This examining method was
replaced with a norm based examination system ol the end of 1983,
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DISTANCE

EDUCATION

- Problems and Challenges

Bakhshish Singh

Every system, cvery organisation or institu-
tioa 15 bound fo face challenges 1o some extent,
and [ feel challenges help in improving things as
otherwise we would become complascent and
over confident which attitede would hinder im-
provement, mnovations, quality improvement
and suceess. When @ new svslem = introduced
or i new institation cstablished these are bound
iy be greater challenges and problems and the
orgamisers must be prepared to face them baldby
and do their best o meet the challenges and
resalve the problems in order to establish
credibility and reputation of the system and in-
sitution.  Although Distance Education in a
wiaty 15 mol @ very new system as il has been in
vogue in some form or the other for over & con-
fury. But the system assumed a proper shape
only durmg the last two decades or =0, In that
semse ib is 8 new system and therefore @ i still
laced with quite a few challenges which must be
mel with Hia {:Fu!n maned, I-[i:mww:r, Lﬁal 5|1.|:|-'|.l[|;|
not make us pessimistic, particularly when quite
a It has been achieved to resobve problems
during the last three decades. The system has
grown tremendously all over the world and it
now compares favourably with the age-old class
toom feaching system which iz elitis, consérvas
tive and rigid. The Open University teaching-
learning sysiem established in 3 number of
countries over the world has bees a bold and
sugcessiul venture symbolising the openness, in-
novateve and flewble characters of the distance
education system. The distance educators can
now hold their heads high and need not suffer
from any inferiority complex. However, we mua
eontinne for further improvements in order o
achiove excellence. And that can be done by

understanding and resolving the challenges and
problems that we may still be facing,

In my view based on my personal ex-
pericnee over the last twently-ope yoars, my in-
teraction with distance education experts in
different countries and my readings of various
publications on distance cducation the challen-
ges that distance education 15 faced wilh are:

1. Ouality of conlent , compreben-
sibility and pronting of course
materials, This particulady applics to
correspondence courses institubes or
distance education departments estab-
lished by the conventional universitics,
And the main reason for that is that the
conventional unversaties do nol allow
the requisite flexbility and imnovations
which are a must for the distance
education system.  Unfortunately this
problem is feced by most of the dis-
tance cducation institutes and even
open wnmversibics hocaue most of their
teachers are also drawn from the con-
ventional system.  The academics in
the comventional universties are
generally averse to changes and in-
noveatsons m the curmculum:.  Most of
them are obsessed wath the idea that
there can be no teaching without face-
to-face  contact, They probably
deliberately shul their eves o the
doterioration of atandards, irrelevance
of their system to the needs of socely
and the new developments in the feld
of communication (echnology,  They
also dont seem to realise that the
quality of quite a few of their teachers

is much below the mark and face-to-
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= much below the mark and face-lo-
face comtact between such teachers
and the students hardly serves any pur-
pose. The general attitedes of most of
the leachers and students in the con-
ventional system s hardly conducive
to proper learning. Most of the con-
venfional  omiversities  in many
countries, these days, are plagued by
agitations and indiscipling resulting in
drastic lowering of teaching hours and
siandards. = Morgover, the ever-in-
creasing demand for education at all
levels i mast of the countries can [o
longer be met by the conventional
universitics, colleges and  schools
They have reached the astoration poind
and most of the nations can aol afford
to open new umiversities, colleges and
schools becanse of the high cost factor,
In fact that is the mam reason why dis-
tance education system B being
adopted by most of the countries, par-
ticularly the developing countries be-
cause you can teach for larger nombers
M less than even half the cost of the
Conventiodal — System  therchy
democratising  educational fadlies,
However, we should nod draw any
satisfaction from the limitations or
drawbacks of the Corventional System,
We koow that course material s the
main stay of teaching throngh the dis-
tance oducation system and 1t must
therefore receve our greatest atfen-
tion, Some of the important sicps o
ensure quakity if course material are:

innovations  in  curricolum  which
should mot be stercolyped,

releviance of curncolum io the necds
of leamers.

selection of realhy gl
teachersfteams for writing the course
materal.

EDUCATION Ve

* impartial and thorough editing of the
content of course material 1o ensure
that it is scil-learning material in the
meal sense of the word.

* s factually correct and up-to-date, is
within the comprehension level of the
lzarners, is written in simple language,

it carries a list of suggested reading by
the students.

* formal editing of the course material

in gecordance with the distance con-

cepls (o ensure Lhal:

it is put across in a personal style

* il isset in g standard format

* il has buili-in exercizes soch a self-
check exercises 1o help el learning,

The printed cooarse material should be
despatched to the students stnctly sccording o
the schedule which ought to be mtimated to the
stodents in the beginning. The distribution
coubd be organised through mail, through Study
Centres or af the institute according to the
studbents” convemence and optaon.

The course material must be printed strict-

Iy according to schedule. There ought to be pe-

modic review, resiseom amd upda'[i.ng of the

course material on the basis of feedback from

learners, teachersfiutors and advice of subject
experis,

L Studems' Assgnments  Another

gspect connccted with the cowrse

materinl is student assignments {SRS)

The instiubons must cnsurg proper

and carcful cvaluation of SRS by

icachersfutors  with  helpful  and

detailed  comments‘suggestion  and

prompt return of the evaluated assign-

meats to stedents within the shortest

possible  furo-around-time - lest they

should lose interest in submitting them,

The turn-ground time can be consider-

ably reduced by using compuaiers for

the evaluation of objective tvpe assign-
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ments. We may therefore have 1w
types of assignments - compuler
marked (objective type) and tutor-
marked (essay tvpes) This aspect
presents a very formidable challenge
which calls for serious attention of the
dis ance teaching inafitutions in order
lo ensure the success of this impar-
fanl  non-contEuous [wo-Way oom-
mamication between the learner and
the teacheritutor. It would greatly help
the bearner to overcome the fecling of
isolation in the system of teaching at a
distance, The learner will have the
feeling that there it some one to look
afier himher.  Ancther imporiant
point in this regard is that the ALK -
ments must be such as may require
some thinking and orginality on  the
port  of the learper so that heishe
docse't copy out answers from the
course-maicrial supplicd to him'her.
These assignments shoukd be treated
a5 internal assessment of the learner's
performance  and  given  adequate
weightage, say 2030 % The
weightage for the end-of-term ox-
aminatbon woald thus be T0-30 %, The
assignments could form a part of cach
block of 4-5 (units) and supplied 1o the
students a8 a part of the kst unit of
gach block or separately printed and
sent alongwith the last unit of the
black. It should esther be compulsory
for the students (o submil assignments
or cke they shoald lose the weightage
given to Lhe assignments.

s N y iz o
Since distance education is a multi-
media teaching-learning sysiem, in-
tegration of the new communication
technology presents another challenge
which must be met il we are to make
the system successful. 1t is not so dif-
ficull for the developed countries to

aw

schieve this objective but the develop-
ing countrics have cerlain limitations.
Highly sophisticated communication
technology may not be feasible for
them for want of [unds as also for non-
availability of secessary gadgets'equip-
ment with the learners. However most
of the developing countrics can make
uses of the Radio, Television, Audio
and Video Casseites to supplement in-
struction imparted through the printed
course matcrial. As Lord Perry puts it,
‘two-way communication’, both audio
and video, is they key to the acceplance
of distance education methodology.
Muost of the open universities, cven in
developing  countries have  adopted
reasomahly  pood  communication
dovices, bot  the distance  educa-
fionfeorrespondence  courses  instite-
fiens have nod paid adequate attcniaor
to this aspect. There i= now a wide
range of communication techaelogy
devices available and HpEn mniversitics
in the developed countries have
adopted quite @ few of themie g an
extremely versatile audio-visual teach-
ing medium bazed on the conventional
TV Set, slandard audio caseites and
micro-compuier technology developad
by the €3U.in UK, Cyclops, {as in
LK), Telidon-a Canpdian Video Sys-
tem, Radio wtoriglsRadio conforon-
ces as in New Zealand and Austraba,
telephone for  tutor-leaner, loancr-
learmer, tutor-kearnces in & groap, Telor
learners in several groups by which a
teacher can leciure upio 200 classcs,
simultancouslyiand cover MK 510
dents a5 tricd by Wiscons in university,
USA, conlferencing/seminars  with
tutors by linking several telephonc
numbers of stedents or scven study
centres, selfhelp conference cells by
which students can intersct with one-
another on the telephon, Lt more
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developments are expected in the field
of communication technology., But as
mentioned earlier a distance education
institutes in the developing countrics
which can rot afford to in for higher
sophisticated communication technol-
ogy will bave to adopts a rational and
practical approach in seleciing a
judicious mixof the communications
media relevant to their ncods and in
keeping with their resources. Most of
these eountries can probably aflord to
adopt a mix of Radio, television, audio
and video cassettes. Television has
great potential and jis visual aspect
makes it more effective than the radio.
Thiz has heen amply proved by some
aniversities of the Air, Tele Univer-
sities and Open Universities-Distances
Education Programmes through this
medium can benefit the general publc
too in addition to the students.

In fact distance educalion institu-
tions can be the paco-setters for the
conventional universities for adopting
new communication fechaology o
reinforce their . class-room  teaching
method which probably would soon
become a necessity Tor these wmiver-
silies.

4, Collaboration among distance
education instilutionsfopen  Univer-
gities af the provincial, regional, na-
tional and international level is another
challenge which calls for very carclul
consideration, This would help in

Fooling of resources

Wider choice of course offerings
Reduction in costs

Mobility of students

Sharing and exchangeaf expertise etc.

Some very significant initiatives have
been taken in this dircetion by forming

national bodies of distance education,
international bodies like the Interna-
tipnal Council for Distance Education
(ICDE), European Home Study Coun-
&, Association of South Pacific & Asia
{ASPESA),Canadian and British As-
sociations of Correspondence/This-
tance Education Institwtions, The
latest and most effective initative has
been taken by the Commomweallh
Countrics by establishing the Com-
momwealth of Learnmg (COL) in Van-
couver, Canada, 1 am sure these
initiatives will go a long way in bringing
about collaboration and net-working of
distance education institutions, includ-
ing the open universities. However,
bolder steps need to be taken at the
national level, specially in the develop-
ing countries.  That would avoid
duplication of ditance education
programmes and courses at least in
suhjects where the contenl i more or
less similar. Tt would also help in fur-
ther reduction of cosls

5. Stalf Development : Lack of ade-
guate initiatives and efforts for staff
development is yet another very impor-
tant aspect which has received scont
attention of distance education or-
ganisatione.  Most of the teachers for
distance education mstitutes are drawn
from the conventional universities and
they put them on the job without giving
them any traming. The result is that
many of such teachees resist mnova-
tons aimed al making curriculum
more meaningful and relevant to the
needs of the leanrers and socicly. As
such il becomes a problem to break-
away from the traditional patiern in the
conventional universitics, Morcover
such teachers who are wsed to tho
clozed classrnom leaching find it dif-
ficult (o adapt themselves to the muiti-
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media dislance teaching
methodologics. Even the exernal cx-
perts generally try to impase the con-
ventional university  pattern  while
helping the distance educalion institu-
tions in designing curricula for thcir
programmes and courses.  Although
some parity has to be maintained 5o
that the convenlional universities and
equivalence  bodies pive recogni-
lionfacereditation to the programmes
of distance education institutions, we
must nol totally succumb to the pres-
sures of the conventionaliste.  Of
course, from my persomal experience
at Indira Gandhi Open University |
can =ay that some of the experts had
onen minds and were in favour of
changes from the traditional pattern.
Therefore with a lintle bit of discussion
and persmasion we gencrafly  swuee
ceeded in bringing them round to
ol view point to ensere that our cur-
ricula are inmovative, meaningful and
relevant 1o the needs of learners, Un-
fortunately the distance/correspon-
dence education insitutes tagged fo
the conveational universities have no
such scope and they are more or less
mere exiension centres of their con.
ventional universitics.

However, with coming in of O0L
and the active  interest that some of
the other international and national
bodics of distance education are taking
things, scem to be looking up, and | am
sure the much needed collaboration
and networking at the nationzl and in-
ternational level will Lake some shape.
That would be wvery uselul stride
towards achicvement of gxeclience, in-
povations and relevance of distance
education programmes and courses,
And 1 am sure this would ultimatcly
makes the conventionalists also to fol-
low our paitern in their universilies.

51

This could then lead to the very much
nceded mobility of students from the
conventional universities to distance
cducation  institutions/open univer-
sitics for doing some courses which
they consider more relevant o their
necds, and vice versa, Thas kind of
mobility of students between the two
systems  would provides choice of
course olferings (o the learncrs.

As for as stall development is con-
cerncd, recently some  cousses for
training distance cducators have al-
ready been launched e

A course on Essentials of Distance
Education by Barje Holmberg- Fern
Univerarly , Hagen, Germany.
Diplon:a in Distance Education Cour-
ses of the Iniernational Extension
College and the University of Lond
Dept.of  Education, L

Post=graduate Diploma in Distance
Education of lndira Gandhi Mational
Open University.

Surrey Universily Course on Distance
Education UK.

Diztance edpcation  imstdstion,
chould make it obligatory for their
leachers to do one of these courses, or
al least chcourage them to take up
come such course  In due coorse of
time it could be laid down a2 a6 essen-
tial qualification for the recruitment of
teachers, However, the instituies and
the national bodies of distance cduca-
tion should at their own level organise
shot  (raiming  Courscsscminars
fworkshops/ refresher courses for their
teachers,

6, Siudent Supporl Services : Student
Support Services which have come to
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be recognised as an important and es.
sential feature of distance eduoca
tionfopen university system poses
formidabie challenge to the distance
education msintions. Except for
open universitics and some well o
ganised institutions, others hardly pro-
vide any worthwhile stadent services
Although printed course material i
designed to be self-instructional we
can not. deny the facte that it is mass
produced and that distance education
learncrs vary greatly in their motiva-
tion, learning sivles. level of com-
prehension ete. That is why now even
the course writers have come o recog-
nise the need of providing some kind of
support to the distance learsers who
hardly get a chance of interaction with
their teachers and fellow students,
This gives some of them the fecting of
isolation and results in large drop-out
rates

The Open Universitics have given
the lead in organising s network of stu-
dent support services 1o help their
learnzrs who are seattcred over large
areas.  But most of the correspon-
dence/distance education institutions
cho not provide any suppont services
and the study centres sct up by some of
the instibotes are just an apobogy for
Support Services,

In Fact if we study the impaat of
Suppost Services provided by some of
the Open Universities/ distance educa-
Liom institutions, onc would realise that
a well organised Support Serviges
servy as the nerve centre of the sistem,
These services which can be of many
types help the learmers in

better, comprehension of the course
muderin]

* overcoming the feeling of isolation
und individual fruseratinns.

* reducing drop-ou rates

* supplementing the perinted coprse
material through counselling futoring
and face-to-face contact programmes.

*  providing real multimedia teaching to
the learners through andio and video
cassetics. Counselling, interaction be-
tween the teacher and the learner and
among the students as well,

" leeling that hesshe is better served and
looked after in the purswit of his
stidies,

Considering all these advantages, distance
cducation institutions should give special aften-
tion 1o the provision of student Support Services
and regard it as an esseafial and fruieful imvest-
menl. It would, as Michael G Moore puts ir
(ICDE Bulletin, Vol.14, May 1987) “enasure
proper exploitation of the much more EXpensive
distance teaching materials, and bring about im-
provement i the distance education spetem.

Apart from providing scademic counsell-
ng, face-to-face eontact programmcs  and
cvaluation of students assignment by counsel-
larsftulors, the study centres can serve as

* information cells to provide NECESATY
information and guidance 10 the
potential elients and new colrants 1o
the system.

* ceatres for assessing local needs which
would belp the institution 1o design
relevant programmes/courses.

* meeting place for interaction between
the learner and the teachers through
socialising & intcraction, counselling
and face-to-face contact programmes

*  reading rooms for learners

* good library centres with multiple
copies of texts, suggested books for
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supplemental reading  and  course
materials.

centres for listening to audio casseltes
and watching Video Casscttes and
T.V. Programmes. |

centres for social and culural ac-
tivities to reduce the boredom of the
learmiers

centres  for  delivery of coursse
materials and receipt and return of
siudenis assirnments,

centres for distribution of Admission
brochures, registrations, admission
forms, and foes ete. cte,

Ag regards the form of Support Ser-
vices there can be many forms which

have been tricd and adopted by OUS
and some distance education institpes
Bul much will depend wupon the
availability of finance and resources. If
the resources are limited as in the case
of developing counfries maximum
wtifization shouald be made of the local
resources available in schools, colleges
and universities for  counselling,
cvalustion of studenl assipnments,
contact programmes elc. Bul it would
be absolutely necessary 1o appoint 2
coprdinator at each study centre with
adequate office and library stafll. EF-
forts could also be made to organise
students help groups at different
places. A well-stocked library and
reading room facihities are a must. It
would also be necessary to arrange el
fective monitoring of activities at the
Study Centres. Funds permitting this
could be achieved by sefting up
Regional Study Centres for a cluster of
siudy centres in different region. We
ghould also remember that one of the
important  ohjectives  of  distance
education & to democratise education
and to rake it to the very door-steps if
the backward sections of society in
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remnte rural areas. Ti would therefore
be helpfol to organise a few mobile
study centres to achieve this objective.
There moebile centres could get en-
eouraging publicity for the institutions
among the people in these arcas to
take up courses offered by the insteu-
ton. It would particularky benefit the
females who Gght shy of going o the
cities for acquiring education,

Since the number of distance educa-
tion institutions is considerable and is
bound o increase further we should
strive for collaboration among these in-
stilutions in order 0 cul down costs.
Anacther Tactor, already  discussed
undier Stall Development is very much
applicable here for traiming the coor-
dinators and coounseliors of Study
Centrea 80 that there may be some kind
of uniformity and reasonable standard
in the activities of these ‘centres,  But
we miast give due priofity (o the build-
ing up of a proper Student Support
Services to make dstance teaching-
leaming & really sound and  effective
ayatem which has a great role to play in
the spread of education and dissemina-
tion of knowledge all over the world.

1. Research; Rescarch in any educa-
tional system is 4 most, mofe &0 in a
pew system.  Unfortunately very little
kas been done in this direction by most
of the distance education institutions.
Of eourse some universities and inter-
national organisations have done some
pseful rescarch, and here 1 would spe-
cially mention Fern-Universitat, [nter-
national Council for  Distance
Education, Open Umveristy ol UK,
which have been doing considerable
work in the arca of research on dis-
tamce cdocation.  Some olher open
universitics like Athabasca university
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in Canada have also entered the fichd
of research which is bound to en-
courage some other universities also o
undertake some research projects. We
must concede that Research should be
an ecssential feature in the fature
development of distance education
which is now definitely a distinet dis-
cipline and its own strength which will
have to be accorded due recogmition by
Academics in the comventional univer-
sitics and all the authorities connected
with education of the people all ;ver
the world.

8. Misccllancous Challenges: There
are & few other challenges that con-
fromt the distance education institu-
tions soch as:-

inadeguate Tunding and wrong at-
titude of the avthorties coacerned
that distance education should be
selffsupporting . They do not realise
that this system is very much less costly
s compared to the formal system, it
covers for larger number of learncrs
and therefore deserves  adeqguatc
funding, specially in the mitial stage,
prejudice and discrimination against
distance education students in admis-
sion to conventional colleges and
universitics, recruitment for jobs, fee
concessions and other (aclities that
are available to students in the formal
SYStEmL.,

inadequate physical facilitics

*  misappropriation/diversion of finan-
cal  surples  of the comrespon-

dence/distance education  institutions
for the benefit of other departments /
projects  of  the uRIversifies
running  correspondence | distance
education courses,

However 1 fezl, in due course of time the
anthorities would, through gradual awareness of
the potential of distance education system 1o
cope with the ever-increasing demand for educa-
ficen which camnod be met by the formal system,
give up whatever prejudices they have realised |
the societal mpact and relevance of this innova-
five systemy in democratising and opening up
educational opporfunifies for the masses and
give it the necessary financial help , suport and
aecapt s credibality,

I'would now cod up my paper on a cheering
note o my colleagues in the beld of distance
cducation that we need not smart under any in-
feriority complex. 'We have no rivalry with the
formal sysicm, Rather we arc there to help them
als0 in brimging aboul improvements in their sys-
iem. The two sysiems can  work together o
elose collaboration for the good of our counines
ndd society, Lasthy, Twould say with confidence
that distance education  has a very bright future
and 1l would soon develop into a sort of interna-
fional education svstem which would be a unique
achievemeni. But we will have to work hard,
tirelessly and with utmost dedication to realise
this commendable goal. We must gird up our
Iins to meel the challenges mentioned by me, 1
am osure we can do it f we bave the necossary
will-power and determination o overcome the
challeages, Mothing is impossible if we strive
hard.



GROWTH OF DISTANCE EDUCATION IN INDIA

Ruddar  Datt

Three decades apo, distance education in
India was conceived a5 3 pilol project in the
university of Delhi, The success of this experi-
meat encouraged other oaiversitics to take up
matruction through distance education techni-
que. In 1989, we have, in the country, 5 univer-
sities and 35 Tnstitutes/Directorates imparting
instruction through distance education techni-
que. Among the 5 universities, the Andhra
Pradesh Open University (1982), Indira Gandhi
National Opes University (1085), Kota Open
Universily (1987} and Yashwant Raos Chavan
Miharashtra Open University (1989) have been
able to make s good progress during the short
span of 6-7 years. However, Nalanda Opea
Unmvorsity{Bihar) though formally established, is
yet to make a serious beginning in aking up
distance cducation courses. Besides, the open
universitics which are solely devoted 1o the
development of distance education, 35 institute

fdirectorates are working within the convention-
al universities.

As against, the opco university system
which is yet in its infant stage of development,
distance cducation is imparted largely by cor-
respondence  directorates/ingtitutes  teaching
with the formal university system, [n 192880, a3
aganst 17 per cent of the studenis being scrviced
by the open universitics, the distance education
directorates accounted for 83 per cent of the
total emrclment. However, these proportions
are likely 1o change over lime as the COpen
University Metwork matures. The two systems
e o co-cxisd with advantages and limitations of
both of them. The Open University System has
much greater frecdom to innovate courses, cx-
periment with Mexible designs and evolve its own
system of evaluation. The biggest advantage of
the system is s exclusive devolion to the
development of distance education. As against
it, the Dhstance Education dircctorates attoched

Table 1
Distribution of enrolment of Distance Education students between Open Universibes
andd Directorate attached with comventional Universities in India.

TORS - 5 TO8 - 2
L Amndhrs Fradezh Open Universily 37,435 18, 524*
Z Indira Gandhi National Open U niversity 21, B4 31, 663
3. Kota Open University 18, 327 14, 131
4. Yashwant rao Chavan Open University — 3 972
1) Total Enrolment in Open Uni T, 48 f17.1) %, 200 (14.00
i) Total enrolment in DE in conventional Uni. 3,76, 495 (R29) 4,10, 080 (&6.0)
i) Total enrolment in distance education in India 4,54 243 {10000 487, 349 (100.0)

* The figure of Andhra Pradesh Open University for 108990 appears to be an snderestmale | sore 1he LOC oes s
supplied figeres of enrodment for LA and B.Sc. We hove, ikerefors, relied dn 108580 Figures 1o deteemine 1he share
al Open Universitls & [istance Education
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with conventional universities use the same syl-
liabi and carry with them the stamp of the well-es-
tablished conventional universities and thus arc
more accepdable to the public. A student from
these directorates can switch over without much
difficulty to conventional system and vice-versa
The pattern of the syllabi of the Open University
System does nol provide the student this ad-
vantage of trancferability. As a comsequence, the
Digtance Education Pirectorates with conven-
tional system will continne to attract students,

Since as & part of the National Education
Policy, the state inlends to keep enrolment in
formal education restricted, it has stopped en-
couraging the starting of more and more colleges
and universities. As a consequence the rate of
growih of eorodment in the conventiona! univer-
sities. has been less than the rate of growth of
enrolment in the dislance education system.
Table 2 reveaks that as against an enrolment of
L98 lakns in distance education system in 1982-
83, the total earclmen: jumped to the figore of
4.57 lakhs in 1989-%) showing the growth rate of
162 per cent per anaum during the period 1982
H3 --- 1988-89. As against it, the growth of enrol-
menl in the conventional universities was 1.0 per
cent per annum during 1982-83 - 198830, This
only kighlights the fact that the distasce eduea-
tion systern has been growing faster than the con-
ventional system and this is evidenced by the
figures given in Table 2. The total eorolment in
the higher cducation incleding distance educa-
tion has increased from 24.9 lakhs in 197376 10
44,0 lakhs in 1983-89. As against it, the enrol-
menal in distance edocation has increased from
.64 lakhs in 1975-76 bo 4.54 lakks in 1988-59, In
relative terms, the share of distance education
which was only 2.6 per cent in 1975-76 improved
to 3.9 per cent in 1982-83 and was of the order of
10,3 per cent in 1988-89. Obsiously, distance
education is slowly and gradually increasing its
share and if this trend continoes, then by the tum
of the century the number of students in distance
education may reach an order of 20 par cont of

the total enrolment in higher education. In this
way, the distznce education is likely to falfill the
national target of achieving 20 per cent enrol-
ment through this technique of education by the
turn of the centory.

The history of growih of distance education
reveals the following:

1. During the decades 1962-72, the
process of csablishing undergraduate
COUrSEs Wik wilnessed,

L. During the second decade, 1972-82,
there has been rapid expansion of dis-
tance education courses both al the un-
dergraduate and posgraduate level,
though the growth ratc at the post-
graduate level, was much higher than
the growth rate at the undergraduate
level. But most of these courses were a
mere  replica of the  traditional
B.AJ/B.Com. M.A /M Com., B.Sc.
courses of the Universities. In this
sense, this phase may be described as
"expansion phase” of the traditional
universily structure, Tt marked the
process of expansion,

3. The third phase started with 1982
when  the first Open  University
viz.Andhra Pradesh Open University
was cafablished -an institute totaly
devoted to the development of dis-
tance education in Tndia. Thiz was fol-
lowed by certain  other open
universities being established, namely,
Indira Gandhi National Open Univer-
sity, Kota Open University and Yach.
wani Rao Chavan Maharashira Open
University. The most csignificant
development of distance eduocation
was the setting up of open universities
in India during the cighties.
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TABLE ]
TOTAL ENROLMENT IN HIGHER EDUCATION IN INDIA

University ' .l.t.rlmnce Total
Departments Education Enrolment
& Colleges (Universitics
e Institulions)
197576 E.-l,!ﬁ.,l-[E N ﬁd,zm 24,00,319
: (97 .4) [2.6) { 1000 01)
1976-T7 24,31 563 0, T8 2511281
{96.8) (3.2) (100.0)
£ I.W-ll"?s M.m 1,19,1“ Eﬁ.m.ﬂj
(95.6) (3.3} (100.0)
1978-79 216,18,228 1,343,459 27.51,687
{95.1) (4.9) {100.0)
1070 M A8 5T 136,609 2785278
(95.1) (4.9} { 1ML
1980-81 x1.52437 166428 29,18, 865
(943 (57) (1000) |
1981-82 2052 006 193,691 31.45.757
_ (935) (6.2) (1000)
1982-83 31,33, 0093 197,555 33,30,648
(94.1) (5.8 (100.0)
1083-84 3307 Gt AL n.a.
1084-B5 34 04 M na. m.a,
158586 3570897 355 050 3015087
(91.0) (9.0 (100.0)
1986-57 36,841,870 3,571 4039661
: (1.1) (89) (100.)
1987-83 3814417 402720 4217137
(89.4) {10.5) {100.0)
: TOEE-E 0 4TOXD d 54,243 44,02, 165
(39.7) {103) {(100.0)
15K na. 487,340 ..
ANNUAL GROWTH RATE OF ENROLMENT '
197576 TO 1982-83 37 174 47

1982-83 TO 1988-89 39 16,2 47

43
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4. During 1980, the trend towards
diversification of distance education
was also observed. The diploma/cer-
tificale courses of noa-traditional na-
tore were siarfed in both traditional
universities and in the open univer-
sities, although there impact on total
enrolment has been very maodest.
There is however, a growing realization
that this trend towards nonraditional
courses needs to be strengthened.

SPATIAL DISTRIBUTION
EDUCATION

Review of spatial distribution of distance
educatiom has heen indicated in Tables 3, 4 and
5. For the purpose of analysis the country has
been classified into four regions ie. southern
Region, Northern Region, Central and Western
Region and Eastern Region. Table 4 reveals that
whereas the Southern region accounizd for only
37 per ceat of enrolment in 1975-76, its share has
been gradually moving wp and it rase 1o the level
of 70 percent in 19%82-83 and then it further rose
of 7TL5 percent in 1987-38 and was about 59 per-
ceal in 198930, Northern Region came second
in order of importance and its share inftially was
38 percent in 197576, but it dedlined o around
214 percent in 1982-83, However, it has started
picking up again and its share stands as 30.5
percent in 198990, The Central and Western
Eegon which was a late starter has a share of
about § percent in 1989-90, But or the state of
Maharashtra the other states viz, Madhya
Fradesh and Gujarat are having a very insig-
nificant position so far as enrolment in distance
education is concerned. Out of the total enrol-
menl of 38 324, Maharashira alone accounts for
36,059 students viz., ™ percent of the total enrol-
menl in distance education in the state, The
Eastern Region had 5 total enrolment of 13,300
in 1989-90 i, 27 percent of the total enrolment
in distance education in the country. Only two
states which have established distance education
programmes are Bihar and Orissa, Considering

0OF DISTANCE
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the papulation of the Eastern Region as also the
enrolment in higher education in the Eastern
Region, it may be stated that the share of East-
era Region is totally insignificant, West Bengal,
Manipur, Meghalaya, Assam, Nagaland,
Tripura, Sikkim have all yel to establich sny in-
stitute in distance education. Obviously these
states can be considered as the arid areas so far
a3 delance educaiion Programmes aré con-
cerned.

In Table 4 data about the total enrolmend
in eolleges/university departments and distance
education in each state and region has been
worked out for 1088-89, The data reveal that as
against the tolal enrolment of 18.4 lakhs in the
Souathern Region, distance education accounts
for3.02 lakhs i.e. 23 percent of the todal. Similar-
ly, the share of distance education in total enrol-
menl in the Northem Region worked our 1o be
8.8 percent (1.24 lakhs out of a toetal enrolment
of 12.59 |akhs),

In the Central Region the share works out
1 be 2 percent of the total enrolment ie 209
thousands out of a total enrolment of 10.56 lakhs.
In the Eastern Region the share works out to be
L0 percemt ie. & wtal enrolment of 76
thousands in total earolment of 7.74 lakhs From
this amalysis it is obvious that Southern Region
had already reached the goal of the distance
education fixed for 2000 AD, Taking individual
states, Himachal Pradesh accoants for 46 per-
cent of the total enrolment, followed by Tamil
Madu 41 percent, Delhi 33.5 percent and Andhra
Pradesh 202 percent.  All these states have
achieved the goal of 20 percent fixed for enrol.
ment in distance edocation in the higher educa-
tion programmes by 2000 AD. However, the
Central #nd Western Region and the Eastern
Regions  are  siill laggards, even though
Mahariashtra has made some headway, Among
the laggarde are Karnataka (6.1%), Kerala
(6.2%) Haryans (3.59), Jammu & Kashmir
(58%) and Uttar Pradesh (0.9%). It is really
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ENROLMENT IN DISTANCE EDUCATION IN INDIA-REGION WISE

CROWTH  OF . DISTANCE

TABLE

EDUCATION 1N INDES

3

SOURTHERN NORTHERN CENTRAL & WESTERN EASTERN TOTAL

YEAR
REGION REGION REGION REGION
1975-76 1804 17,358 1432 1,59 64,210
(37.1) (38.2) (2.2) (2.50) (100.0)
1976-T7 25 418 42 695 9,535 1,669 79,718
(324) (53.6) (120) (2.0 {100.0)
1977-78 50,457 48,368 8,456 2,842 1,19,163
(49.9) (4.0} (71) (24) (100.0)
1978-79 71,323 46,187 13,941 2,008 133,459
(535) (34.6) (10.4) (L3) (200.0)
1979-80 £3,307 42 244 9072 1,476 1,736,609
(60.9) (31.4) (6.6) (11) (100.0)
1980-81 110,033 41,724 12809 1,857 L 66,428
(66.1) (25.1) N (L1 (100)
108182 135922 42,250 11765 2754 1,593,681
(702) (21.8) (6.6) (1.4) {1000
1982-83  L,38,294 42,783 14,615 2363 1,97,555
{70.0) (21.4) (7.4) (12} (100.0)
1983-84 ~ - - - -
1084-85 b - = -
10RS-86 265317 (56,146 21,035 2592 3,355,690
(747 {18.6) (3.9) (0.7) (100.0)
1986-87 265,505 66,374 I3 34814 3,57,791
(74.2) (18.6) (6.2} {1.1) {100.0)
1987-88 288,044 82,411 23,947 8318 400,720
(7L5) (20.5) (5.5 (L1) {100.0)
1968- 59 302,168 123612 20,878 7,585 54,243
(66.5) (21.2) (4.6} (1.7) (100,03
1989-90 287,150 1,48,530 8324 13,306 487,340
(58.9) (30.5) (7.9} (7 [ 10007
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TABLE 4
SPATIAL DISTRIBUTION OF EMROLMENT IN HIGHER EDUCATION IN INDLA
(198880
College/ Distance Total Share of
University Education Distance
Depits, Educatioa in
Total
SOUTHERN REGION
1. ANDHRA PRADESH 299,913 T6,75 37598 22
2 KARMNATAKA 274,103 17,515 291,718 6.0
i EFRALA 153751 10,194 163,947 6.2
4 TAMIL NADU 2R3 RS 1,08 254 482130 411
SUB-TOTAL 1011623 302168 13,13, 791 10
5. DELHI 110,921 35430 1,66, 760 333
6. HARYANA 22,588 2859 85,547 35
7. HIMACHAL FRADESH 22437 19,25 41 654 45,2
B JAMMU & KASHMIR 31,250 1,939 35,195 58
9. PUMJAB 1,346,574 16,503 162877 10.0
10. RAJASTHAN 1,92,99() 22,546 215536 105
11. UTTAR PRADESH 548,701 &, o9 553,560 1 B
SUB-TOTAL 1135557 11512 12 50,169 o8
CENTRAL & WESTERN REGION
1. MADHYA PRADESH 187,240 TR 287,543 1
13. MAHARASHTRA 514 808 20423 535132 38
4. GLUIARAT 232602 152 232,754 0.1
SUB-TOTAL 10,34 551 HIETA 1055520 20
EASTERN REGION
15, ASSAM ET.235 i 87,235 o
16, BIHAR 2,773,503 3262 2, 76,565 1.z
17. MANIPLTR 11,541 FA 11,941 et
18, MEGHALAYANAGALAND 10,10 10,103 z
19, ORISSA T_TTL 4303 B3,094 e
2. WEST BENGAL/TRIPURA/ 204,728 - 3,004,738 —eee
SIKEIM
SUB-TOTAL T.060,0491 7.585 THRE6T 103
ALL INDIA TOTAL 30,47.922 4,534,243 LD

44,02,165

R

gt
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REGIONWISE ENROLMENT OF DISTANCE EDUCATION STUDENTS IN INDLA {1959.90)

CGRPATH OF DISTANCE EDUCATION N INIHA

TA RLE

£

REGION

ENROLMENT FERCENTAGE OF TOTAL

SOQUTHERN REGION

1. ANDHRAFRADESH
2  KARNATAKA

3, KERALA

4. TAMIL NADLU

SUB-TOTAL

DELHI

HARYANA
HIMACHAL PEADESH
JAMMU & KASHMIRE
FUNIAB

RATASTHAMN

. UTTAR FEADESH

ﬁ;‘.“iﬂ:‘l?‘-Eﬂ

SUB-TOTAL

12. MADHYA PRADESH
13. MAHARASHTRA
14. GUIARAT
SUB-TOTAL

EASTERN REGION
15. BIHAR

16, ORISSA
SUB-TOTAL

GRAND TOTAL

65,782
538
T.B48
191,027

187,150

18,5960
16,260

1855
14,106
14,131
1035

1,486,530

2,105
129

3

5,632
T
13,306

: 487349

149
39

04

29
|

M5

0.4
T4
.03

79

SOURCE: COMPILED FROM THE DATA PROVIDED BY THE UG

il
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TABLE &
SEXWISE BREAKDOWN OF DISTANCE Enumﬂm STUDENTS IN INDIA {ﬂm-sm
REGIONS MALES FEMALES TGTAL FERCENTA&EDISTRIBU‘HUH
MALE FEMALE

1. ANDHRA PRADESH 44754 21, 028 65,782 6.0 radi]
2, KARNATAKA 15,682 6,850 22532 696 0.4
3. KERALA 5944 1,0 7848 75.7 243
4, TAMIL NADU 1,05,897 RS, 130 1,491,027 554 45
SUB-TOTAL 1, 72277 1,14.912 2,87,180 &0 40
NOBRTHERN BFGION
5. DELHI 22575 18,481 41,166 55.1 M9
6, HARYANA 7427 1153 18,960 392 60.E
7. HP. 11,661 4,59 16,260 7.7 33
8 J&K 120 £a4 1,585 63.7 363
9. PUNJAB 8,780 5317 14,106 623 3T
1, RAJASTHAN 5035 1985 7929 749 5.1
11, UF. TATL 2,488 10,359 6.0 2400
SUB-TOTAL 65,553 45,097 1,165 59,2 408
CENTAL & WESTERN REGION
12. MADHYA PRADESH 143 675 2,106 679 321
1. MAHARASHTRA 14917 21172 3,089 413 8.7
14. GUJARAT 112 17 129 6.4 2
SUB-TOTAL 165,460 21,864 3,324 429 57.1
EASHTERN REGION
15 BIHAR 4,590 1,036 5,632 BLA 15.4
16, ORISSA 5073 2.60 74674 &6.1 Y
SUB-TOTAL 9660 3637 13306 727 273
GRAND TOTAL 2,613,065 1,85,510 449475 SR8 412

e Eres = mm S S R EE BT 1 =a

Note: The break of 31 63 students admitted tolndira Gandhi National Open University and 6,211 students
admitted 1o Kota Open university was not available . This cxplains vanation of 37,874 studeats from the
total of 4,857,349,

Source: Compiled from data provided by the UGC.
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TARLE 7

TOTAL ENROLMENT IN 10 MAJOR INSTITUTES OF DNSTANCE EDUCATION WITH AN

ENEOLMENT OF MORE THAN 10,00 IN 1957-88

198283 108586 198687 198788 108R.R0  1980.00
ICC, MADRAS 0615 67,268 ™13 AT 104370 95074
ICC, MADURALI EAMEBAJ 69,0346 13,866 67,043 52804 44658 46,863
DDE, ANNAMALAI 25,397 W3 L5 4339 48434 48638
SCC, DELHI 9422 21466 22743 27478 JL853 4Ll66
DCC, HIMACHAL PRA, 11,701 7,181 7081 12928 19257 16260
DCC, JAIPUR/EOTA o.U, 6,136 13,000 12068 13010 18327 14,10
DE, BOMBAY 6,603 1228 1187 1123 7502 15938
DOC, MYSORE 14,734 13,576 a2 1423 1'.':.3]3- 21,543
AP OPEN UNIV, - EH /TS 4| 37435 1852
DOCANDHRA WALTAIR 14,460 WEH W2 RSW 0683 35

IGNOU,DELHI - - X i 21986 31,663

M.D.UNLROHTAK - . ~ 14009

SNDT WOMENS UNIL . - 3 s —~ 11,608

TOTAL FOR ABOVE :

INSTITUTIONS 167,515 W0 306194 3IAT4 MNE 411307

(B4.8) (86.8) (82.6) (52.7) (840} (844

TOTAL FOR ALL

DE INSTITUTIONS 197,555 S5O0 3N 402TH) 454243 487340

{100.0) (10007  (1W000)  (1000)  (00.0) (100.0)

“After 1987-88, DCC Jaipur has been merged with Kota Open Universicy.
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strange that the state ke Uttar Pradesh where
the formal enrolment in  colleges/university
departmients i 5.5 lakhs, distance cduestion ac-
counts for a httle less tham 5000 students, It
appears that no seriows effort bas been made in
Uttar Pradesh in this regard.

Allthese trends in spatial distribution only
highlight the fact that distance educabon
programme have nol been developed as en-
visaged in Mational Education Policy in an even
manner throughout the country. There has been
very unbalanced growth in distance education.
This also underlines the scope for enlarging the
digtance education programme in the hitherto
ncglected areas of the country. Incase a serious
effort is made in those states which have not paid
attention to the distance education programms,
it will certainly help to absorb a large number of
students secking higher educations

SEX-WISE ENROLMENT OF STUDENTS
Distance education programmes were in-
tended o ]H,'_]p housewaves or such Temales who
may lakes up carcers and would like to continue
their education, The 19682-90 scx-wise break up
of distance education has been given in Talie 6
The data reveal that in the country as a whole
mabes accounted for 59 percent and females ac-
counled for 41 percent of todal enrolment in Dis-
tance Education. However, the proportion of
females in the Central and Western Eegion was
much higher i.e. 57 percent but in the Eastern
Region was much lower Le. 273 percent, How-
ever, in the Suuﬂ_:_e:rn Region and the Morthern

H L BRI

- Tadle ¥

Region, the proportion of females has bean )
percent and $0.7 pereent respectively,

Soex-wize break-up thos reveals that dis-
lance educniion programmes have bemcfied a
very large section of the women and a5 such their
further expansion will also attract mose women
who have boen depeived of distance education in
the country., The states which have lagged be-
hind in persusding women (o Lake up distance
cducation programmes are Uitar  Pradesh,
Fajasthan, Kerala, Bihar and Crissa.

HIGH DEGREE OF CONCENTRATION IM
DISTANCE EDUCATION

Table 7 gives enrolment figures of direc-
torates with more than 10,000 enrolment, The
data reveals that 10 Directorates/Open Univer-
gities accounted for 83 1o 85 percent of the total
enrolment during 1982-83 to 1987-88, The situa-
tiom has not changed cven in 1598990 wherzin 13
Directorates/ Open Universities accounted for
4,11 lakhs ie, 844 percent of the total enrolment,
This highlights the fact that on the one hand we
have the Instituie of Correspondence Courses,
Madras with an enrolment of over 95000 stu-
dents and on the other hand, there are 12 Dhrec-
torates/Institutes which have an enrolment of
less than 2,000 @nd 10 Directorates with an cn-
rolment ranging between 2,000 to 5,000 studens,
Thus our of 4 instituics imparting distance
education in 1989-9), 22 can be considered as
noafaable wath an esrolment below 5,000
{Refer Table 8. Efforts should be made o
devise ways and means to make these nonjvisble
directorates wiahle so that the l:fmﬁft@@

Frequency Distribution of Distance Education Instituions on the Basis of Enlornment Sizes in India

Enrolment St 108253 1085-Bi 1986-87 IWET-EE 198880 19E9-50
(1-20HHN 12 15 I 12 11 12
20003000 1 & 3 B & 10
5000 10,000 [ 3 5 4 1 L5
10, D00~ 20,000 3 3 2 4 2 6
20,000-ABOVE 2 i L] L] ] 7
TOTAL 9 X 34 3 e 1
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TABLE 9

DISTRIBUTION OF CORRESPONDENCE COURSES STUDENTS STUDYING IN

VARIOUS UNIVERSITIES OF INDIA [ 195% =50)

ENROLMENT PERCENTAGE
L UNDER-GRADUATE COURSES

L. FRE-UNMIVERSITY /FOUMNDATION/

LAy LCOM. 12560

2 B.A(PASS) 181,934

3. B.A(HONS) 32

4. B.COM (PASS) 55,456

5. B.COM (HONS) 1623

6. BSC. B 474

SUB-TOTAL (I} 3,60,730 535
Il POST GRADUATE COURSES

1. MA 84,722

2. MLOOM. 24,270

3. MSEC. 6,654

SUB-TOTAL (II) 1,15685 237
JL PROFESSIONAL DEGREE COURSES

1. B.ED. 49,343

2. M.ED. 8,303

3. LLBJB.G.L. 5143

4, B.LITT. & 424

5 BACHELOR OF LIR SCIENCE 2125

6. B.TECH. 1,251

7. M.B.A. 182

A M.FHIL. 150

SUB-TOTAL (101} To 2 149
¥ FROFESSIONAL DIFLOMA COURSEY

BANKING, DIPLOMA IN 67

COOPERATION & RURAL STUDIES

PG DIPLOMA IN 1 44

DISTAMCE EDUCATION, DIPLOMA IN - : 1,207

FINANCIAL MANAGEMENT, DIP, I[N 745

GEOGRAPHY, DIPLOMA IN : 62

INDUSTRIAL RELATIONS AND PERSONAL

MANAGEMENT PG DIF.IN 1572

INTERNATIONAL MARKETING, DIPIN i
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ENROLMENT FERCENTAGE
JOURNALISM, DIPLOMA N : L5
RANMNADA, PG.ODIFLOMA  IN i ;]
LABOUR LAW & LABOUR WELFARE &
FERSONNEL MAMAGEMENT - 270
COMPANY LAWS, DIFLOMS 1N ¢ 404
LIBRARY SCIENCE, DIFLOMA N 3776
LINGUISTICS, JUNIOR DIPLOMA IN 14
LINGUISTICS, SENIOR DIPLOMA IN : 17
MANAGEMENT OF PUR ENTERPRISES
DIFLOMA TN : 165
BUSIMNESS MANAGEMENT, DIFLOMA  IM T.3346
MAREETING MANAGEMENT, DIP. IN 1,263
MATERIAL MANAGEMENT, DIPLOMA IN : 13
MATHEMATICS DIPLOMA  IN . 11
OFFICE ORGANISATIONS & FREOCEDURES,
DIFLOMA N - 136
OPERATIONAL RESEARCH FOR
MANAGEMENT,DIFLOMA IN 118
PRODUCTION MANAGEMENT,DIP IN £34
FROJECT MANAGEMENT DIPLOMA 1IN ¢ 42
FUBLIC ACCOUNTING.PG DIPLOMA IN - 542
PUBLIC ADMINISTRATION, DIPLOMA IN : 59
PUBLIC RELATIONS, DIPLOMA IN - 1,290
POPULATION EDUCATION, DIPLOMA IN - 26
TEACHING OF ENGLISH, PG DIF.IN  : 27
TOURISM AND HOTEL MANAGEMENT - 661
ENVIORNMENT,PG DIPFLOMA IN 24
FUNCTIONAL ENGLISH, PG DIPLOMA IN 201
TRANSLATION, PG DIPLOMA IN - 6
INTRODUCTORY COURSES, DIPLOMA IN - 683
COMPUTER APPLICATION, DIP. IN : &0
ADVANCE DIPFLOMA IN MANAGEMENT 2,142
SPECTAL DIPLOMA IN MANGEMEMNT 1 457
CREATIVE WRITING, DIPLOMA IN : 426
CHEMICAL PROCESS, INSTRUMENTA l'I{JN
AND CONTROL, PG DIFLOMA 1N 3 469
CONCRETE TECH & DESIGN OF
COMCRETE STRUCTURE, PG DIP, TN ! EEL]
MAINTENANCE MANAGEMENT : 146
CONSTRUCTION MANAGEMENT : 236
MERCANTILE LAW : 2%
CRIMINAL LAW : 240
INDIAN CONSTITUTTOMS : 13
INSURANCE LAW T4
BUSINESS ADMINISTRAT Hm 1,372
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ENROLMENT PERCENTAGE
DIVINITY, DIPLOMA IN 181
DIFLOMA INSTATISTICS - 70
FINANCE AND BANK MANAGEMENT 43
SANSKRIT, DIPLOMAIN 29
BLSINESS TAXATION, DIPLOMAIN ¢ 542
SUB--TOTAL {IV) 32,589 &7
V. CERTIFICATE COURSES
LIBEARY AND INFORMATION SCIENCE @ 1,180
TEACHING OF ENGLISH : 51
AUTCMOBILE TECHNOLOGY : 243

INFORMATION SYSTEM THROUGH COBOL : 52
SCIENTIFIC AFPLICATION

THROUGH FORTRAN  : 48
WORD PROCESSING AND

DATA MANAGEMENT : 52
URDU, CERTIFICATE COURSE  : 1
HINDI, CERTIFICATE COURSE 2
KANNADA, CERTIFICATE COURSE ; 62
ENGLISH IMPROVEMENT : 47
FAMILY SAVING & INVESTMENT : 7
AGRICULTURE, CERTIFIATE COURSE &1

HEALTH, & FAMILY WELFARE $ i
COMPUTERS IN OFFICE MAN AGEMENT : 93
LABOUR LAW, CERTIFICATE COURSE ¢ pLl]
RURAL DEVELOPMENT,CER, COURSE : =T
FOOD AND NUTRITION, CERTIFICATE
COURSE ¥ 2,085
FUNIABL, FRAVESHIEA s 4
GYANI : 16
SURB--TOTAL {¥) 5623 12

GRAND TOTAL (1 TOV) 487,349 LR

il
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TAEBLE 10
COURSEWISE DISTRIBUTION OF DE STUDENTS I INDLA
&
1588-89 % OFTOUTAL
UNDERGRATUATE
i Pre-degree/ foundation/ Inter 0423 21
i. BA 1,54, 504 H1.7
iii. B.A.(Hons.) i 01
iv. B.Com. & B.Com. (Hons) 65,000 143
v, BSc. 11,489 25
Sob Toial: 271,847 508
POST-GRADUATE COURSES
L M.A. 67,604 14.9
ii. M.Com. 21,767 4.8
ik M.5c. 4, B30 10
Sub- Total : 04,251 0.7
Wm
i. B.Ed F2.100 11
i MEdD 13534 3.1
i LLBBGL 2ELS 6
iw. B.Tech. L) 0.1
v. Bachelor of Library & [nformation
BCIETICE T6T 02
vi. Bachelor of Journaksm and Mass
commumication T 0z
vii. MBA I 0.0
viti, B Phil 73 o
i3 hﬂ-ﬂ:r&-[-fmmﬂinuhimm 353 01
SUB-TOTAL 51633 114
P.G.Diploma courses 9913 212
Diploma Courses 19,762 43
Certificate Courses 7.7 _ LA
TOTAL 4 54 243 1000
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demand for higher education can be met by
them. A few attempts made by Utkal Unnversiny,
Bhubneshwor, and Himachal Pradesh Univer-
sity, Shimla, have helped them to become viable
in 1983-89. Such attempts are weleome and
need to be encouraged further,

DIVEESIFICATION ™
EDUCATIOMN:

Although during the 1970s only pos-
graduate coursss were taken up along with the
corventional uader-graduate courses, the situa-
tion has begun to change and in the year 198990,
The data reveal that 149 percent of the total
enrolment was in professional degree courses
like B.Ed, M.Ed,, LL B/BGL, B.LiL, B LikSe.,
B.Tech, MBA, M.Phil. There has also been
sharp incresse in the professional diploma/cer-
tificate courses proveded in distance education.
Among the diploma courses Banking, co-
operation and Rural Studics, Distance Educa-
tion, Financial Management, Geography,
Induostrial Relations and Personne]l Manage-
ment, Internstional  Marketing, Journalism,
Labour Laws and Labour Welfare, Company
Law, Library Science, Management of Public

DISTANCE

Enterprizes, Business Mansgement, Materials
Management, Office Organisation and Proce-
dures, Operational Research and Management,
Production Management, Public Accounling,
Fublic Relations and Advertaang, Hotel and
Tourism Management, Emironment, Computer
Application, Creative Writing, Chemical
Process, Instrumentation and Cootrod, Main-
nance Maonsgement, Comsiruction Manage-
meny,  Busincss  Adminisiration,  Slalsiics,
Business Taxation, Besides there are diplomas in
Linpuistics, Kannada, Teaching of English.
Alomgwith these, a number of corlificate COurses
hive also been instiluted. The tofal number of
sindents covercd by diploma'certilicale courses
is 38,200 during 1983-9) e, ncarly 8 pereent of
the total enrolment. This is a bealthy trend be-
ciuse Lhese courses are funcional in nature and
prepare students directly for the job market.
This trend needs to be strengthen fusther. But it
may be worthwhile to point oot  rhat
diploma/centificale courses accounted for only
1.5 pereent of the total enrolment in universitics
and colleges in India in 1988-89, ie. total of
55,3000 students comparcd with this, the dis-
tance education programmes are certainly doing

Table 11
Enrelment in Higher Education in India (1983-89)

Under- graduate  Post graduate Diplama’, Certificate Total
including Research COUFSEs

A, Regular Universily
Dreptt. & Colleges M. T4, 171 4,18, 480 55,11 3047, 023
(92.7) (B1.6) (38.4) {BO.7)

B. Diploma’, Correspondence

Education 2,71, 447 M, 251 B8, 545 4,54, 243
(7.3) (15.4) (61.4) (10.3)
TOTAL : 37,45, 618 5 1% 731 1,43, 816 4402, 165
{1000 i 100.100) RLLIEL] {100.0)

Mote: figures in brackets are pescentage of total Seures : UGE | Asnual Repart for the year 1955-59,
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much better than the programmes taken in the
conventional system, { Refer Table 9. p- 63)

SCIENCE EDUCATION

One of the weaknesses of the dist-mce
education programmes has heen lack of atteq-
Liom to scicnce education. There is no doubt that
SOMe sCiEnce courses have heen started and
there are £400 students admitted to BSc. ind
about 6,700 admitted t+ M S and 1,251 students
admitted to Btech pregrammes. I these are also
added sbout 300 atudents wh are admitted Lo
bwo diploma courses in Chemical Process, In-
Strumentation Control and Concrere Technnl-
O, taken the total number of students admitgad
to scicnce courses works out to be 17,287 which
is nearly 3.55 per cent of the total enrolment in
distance education, Obwviously, distance edica-
tion programmes have not been ahle tn pay ade-
quate  atienlion to  science  education

programme.

ROFESSIONAL DEGREE COURSES
Among the professional degree courses
which accounted for total enrolment of 72,742,
an enrolment of 57,736 ie. T pereent is being
provided by B.Ed. and M.Ed courses. This only
highlights the fact that the institotes of distance

education have been cnrolling students only 1o
train teacher: for which there s g high demand,
But to enral such a large number of stodents
without developing adequare mfrastructure and
management bas been a subject of criticism in
the country, It i in this sense (hat heavy con-
ceniration in the professional degree  courses
towards obtaining B.Ed and M.Ed. degrres
nesds to be corrected from the point of view
imparting quality edacation.

The data provided by Tabie 11, indicate
that in 1988-89, the share of distance education
in todal enrolment st the under-graduate stage
was of the order of 73 percent, al post-graduate
stage of the order of 19.4 percent and among
diploma and certificage courses was of the order
of shout &2 percent.

A revicw of the distance education in
India, howerer, reveals that distance education
Programmes have made a big headway during
the Last 30 years, Many of them have been able 1o
catablish their credibility. They have also sue.
ceeded in bringing education to the door-steps
u{m:smdnnlsmdammww-hum-crmpm
cent of the total enrolment in higher education,
This trend should be strengthen further,



Role of A Study Centre In Distance Education :
A Case Study Of The Expanding Dimensions Of
The Ignou Study Centre, Chandigarh.

§. . Bhamagar
A. K. Sahjpal

In the organisational set-up of an institule
of distance educationstudy cenire oocupies &
place of fundamental importance. Located in
the midst of a rural community an urban centre,
it furnishes to the moffusil students an ideal en-
viromment to parsue their studies in a some-
what more formal manner. Whenever they feel
like doing so, they may meet their teachers and
seek guidance from them or even attend regular
eounselling sessionsspecially organised  fos
them, Besidesthey may comsult books in its
Bhrary, borrow/view audio and video cassel-
tes,and, above all, get many of their adminisira-
tive problems ironed out with the help of the
office personnel of the Centre, In this way, the
ccotre provides a convenienl eontact point for
the students with the matitute, But for i, many a
distance learner would have been deprived of an
opportunity of cither keeping into the fibrary o
getting even a glimpse of their teachers and
would have done their studies in their reapective
isolated bomes exclusively through the medium
of the cold print.

The sweep of fundions that a Study Ceatre
i called upon to perform is s0 vas and varied
that it gives to it the look of & mediom-sized
modem college, Like the latter, it is stalffed with
a large number of academics { throegh recruited
on par-lime contractual basis) each specialising
in one discipline or another. In addition, there
arc a number of administrative and technical
personne] who provide variows types of support-
g services. As regards the infra-structural

facilithes, they comprise class-rooms, laboratory,
library, TV /Video Cassette relay rooms and the
like. Thos, a Study Centre is a compact but all
comprehensive unit. Though it functions all
round the weekit is mostly on Saturdays and
Sundays that it hums with a lot of actvity. These
days being holidays provides leisurely hours Lo
distance learners most of whom are the office
goers. It is generally in these days that regular
counsclling sessions and other academic ac-
tivities are specially organised for them,

The Indira Gandhi National Open Univer-
gity (IGNOL) was set- op in Scptember 1985,
After having built up its basic  infra-structure, il
decided 1o launch a few study programmes.
Simultaneomsly,the necessary steps were also
taken to organiss in phases 300 stody centres To
begin with,it established 78 centres. The Chan-
digarh Ceatre which is the focus of this paper
was one of the pionzer centres.

To begin with, the Study Centre was
entrugted with only o few study programmes
Obwiously, its responsibifitics were quite Imited.
But with the multiplication of the study program:
mies of the IGNOU jts responsibilitics marked &
corresponding expamsion. This paper which is a
case  study of the Chandigarh Study
Centres,seeks (o highlight the vast and the varicd
nature of the responsibibitics of the Stedy Centre
and the rate with which these responsibilities
have expanded over the years. It also defineates
the futare projections of the Centre’s activities,
which in certain cases might not have at aill been
originally  intended.  Certain  vital  policy
decisions might be called for sooner than later.



DG N IOAENAL OF HFTANCE RIHACATION  WOE. TV

A word about the fupctional mode of the
Study Centre:  As a matior of policy, these
centres have been located in various educational
institutions (colleges or and university depart-
ments). The laticr furnish the IGHOL their
infra-structural facilities and also the ad-
ministrative and technical personnel. The head
of the host institution or his nomince acts as the
Cenire Co-ordinator. As regards counscllors,
they are drawn from the host mstitution as well
as [rom the others, depending upon the regquire-
ment of the various study programmes a5 also
the availability of the academic specialists. Un
its part, the IGNOU provides andio-visual and
computing equipment, ibrary books and peri-
odicalebasic office equipment, class room
equipment, furniture and ficture, printed bes-
sone and the anao and video casseties which are
produced by it for study purposes of (heir own
students.  Abaove all, it meets all expenses that
are incurred on the maintcnance of the Study
Centre, ranging from the honraria to the Co-or-
dinator and counsellors to the purchase of
stationery articles,

This paper is divided intc four scctions.
The first section highlights the organizational
sct-up of an IGNOL Stady Centre.. In the
scoond  section, s funclions  have been
delinested in detail while n the third, an effort
has been made to show the rate at which ils
activithes have expanded since its inception in the
year 1987, Finally, the futurc projections have
been worked oud.

11 ORGANISATIONAL SET-UP

To achieve the objectives of an organisa-
tion, we need to develop its infra-siruciure of
organisational set-up.  This scl-up imvobees
division of work among people who are mvelved
in the performance of its various functions andd
the execution of its strategies. In the building of
this set-up, care need be taken to clearly specify
the functional domain of each funclionary best

there is overlapping of jurisdiction which, in
turn, may lead 1o confusion and difation of
authority as well as of responsibility, At the
came time, it must also be ensured that various
activities are properly coordinated so that the
various wings of the arganisation do not fanction
ot cross-rosds with one another.

As for the Study Centre, its organisational
scl-up comprises three lovels- top policy-fior-
mulation, coordination and management. Top
policy-formulation is done at the Head Quarters
amd the king-pin of thistask is the Director of the
Regional Services Division, As the designation
shows, this officer is charged walh the tack of
formulating and exccuting all plans regarding
the development of the regiomal Servioss, 85 also
supervising their day-to-day funclioning, Being
1 member of the top hicrarchy of the University,
he is directly responsibile to the Viec-Chancellor.

The co-ordination level consists of the
Regional Director, Centre Coordinator and 1he
Assistant Coordinator.  The Regional Coor-
dinator functions as a vital link between the
Head Ouarters and the study centre.  Besides
communicating the policy-directives from the
top to the field and keeping the headgearter
regularly abreast with the progress and aciivities
of the various centres.under his charge, he holds
from time to time refresher courses for the coun-
s=llors, mectings of the coordinatorsassistant
coordinators and also pays periodic inspections
tis the cenlres,

The main brunt of coordination at the level
of the study Centre falls on the Co-ordinator, He
infact is the pivet arcund whom the wholc study
centre revolves. He s the one wha, 1 the limal
amalysis, is responsible for achieving the basic
objeetives and growth of the activities of the
open university programmes, He represents the
aniversity at the local level, projecling its Emage
and deafing with students, general public and
stalf of the Study Centre. He s an important link
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(rganisational Set up
Viee-Chanoelor

Directir {R5D) Headagoarters
B'.-egiun.nﬁ'.‘ﬁrc:;lm
Coordinator
Asstt, Coordinalor
r. A . = ; = = o —— I
- Academic .P.rlrm:_.smqm; I.ﬁrny Techichl Service
Kiptiom Section Section Seclion
% Counsellors- cum- Aussistan Para-Library Andio—-Video
Assignment— perions operaiions
Evaluators Clerks Machine - men

Feons and other
Class IV Employocs

Para Computer Stall

between the Headquarter, Regional office and
the students. To un the centre efficiently, he
has to play several roles such as planner, os-
ganiser, developer, communicator and control-
ler, As sach, he has three faces: (a) proper face,
upward to the headguarters; (b) downward face
to his subordinates: and {c) laueral face to his
peer level coordinators of other study centres,
The varied nature of his responsibilities makes it
imperative that he is weli-conversant with the
techeicalities of the system of distance educa-
tion, rules and regnlations of the University and
is also adept in the professional skills so that he
performs his rales effectively.

At the management level, the organisalion-
al sct-up of the Centre consists of the following,
four seclions:

(n) Academic Secticn It comprises
mainly counseflors and assignment
cwalualors,

{b) Administrative Section : It consists
of office assistants and clerka (all work-
ing on part-time basis}. This sections
handles the day-to-day sccretarial
operalions.

ig) Library Section ¢ This secton s
manayed by a clerk-cum-hibrary atten-
damnt.

{d) Technical Section : It hand-
les,audio-video,d uplicator,
photocopicr, overhead projector and
nther machines provided by the univer-
sity to the centre.
m FUNCTIONS
As hinted earbier, the functions that me
IGNOU Study Centre is ealled upon to perform
are varied and complex.  Broadly, they fall imto
twio cifegories: adminisirative and academic,

Administrative Funetions : The former category
of functions are performed into two phases. The
firet phase functions arc : the sale of application
forms fior the various enirance cxaminalions, dig-
iribution of information brouchrs, publicity cam-
paign, conduct of enirance examination and
attending of hundreds of personal  and
telephonic enquiry that drop in every day, Onece
the entrance examination resalts are out and the
atudents are allatted to the study centre, the

7§
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second phase of admimstrative functions begin.
These include inward and cutward correspoa-
dence from three different sources, namely, the
headquartersiregional office, students and coun-
sellors; the handling of remittances: the main-
tenance of the accounts and records(which by
itself is quite an elzborate task, for it requires the
handling of such things as the stock register of
movable and immovable artickes, accounts
boaks, attendance registers of counsellors and
students, records of tutor-marked assignments
and regular reporting of varieus activitics Lo iis
regional 6ffice the headguarters )

Academic  Functions, The academic functions
teo are performed in two phases, The first phase

functions are related fo to problem-selving ac-
tivities, whereas the second phase functions are
totally related to testing the siudents ability
regarding his undesstanding of the subject, The
first phase functions relate to the identification
of suitable counsellors, arranging counselling
sessions, conduct of andiofvideo sessions and the
management of fibrary facilines. All these fiunc-
tiwns help the students to improve their skill in
their respective study programmes. The sscond
phase fanctions sre receiving/collection of tutor-
marked assignments, getting these evaluoted
from the twtors concerned and the condact of
term-end examination,

These functions, though appear o be of &
beaten track rouline nature, are highly time-con-
suming and some of them are even guite ticklish.
By way of illustration, we may refer to three of
them, First, the handling of correspondence. As
mentioned eardier, a large number of letters, cn-
quiries and circulars pour in cvery day. Besides,
numerous types of periodic statcments and
returns are required to be submitted to the
Regional Director and the Head Quarters. To
cope with the whole of this work by one clerk
single-handedly and that too by the one whe is
engaged in part-time basis is quite a difficult
task. The second difficult area is 40 contact and
engage counsellors. So many types of study

programmes have been launched that the num-
ber of counsellors required to handle them is
pretty large and their number is coatinucusly on
the increase. The kernal of the problem s that
suitshle qualified counsellors with requisite
specialisation are selom available, If the Coor-
dinator sueeseds in spolting one, he does not
casily sccept  the offer, panly for the reason
that these specialists are too busy a bee and
partly for the reason that the honorarium is too
inadequate, particularly in comparison to the
bang span of the counselling session (two and a
half hours). The third problematic arca relates
to the evaluation of the lutor marked assign-
ments of the studeats. The enormity of the num-
bers of the assignments apart, the unwillingness
of the counsellors to handle this job (despite the
reasonably lucerative remuneration) coupled
with long delays and inccssant number of
reminders(made tzlephonically, in writing and
above all through personal visits) makes this task
quite difficult. We wonder how will it be pos-
sible to cope with all these varied types of func-
tions when in dus course of time morc study
programmes are added, We fecl that this experi-
ment of part-time functionaries, hired from
other institutions will aot work. The IGNOU
may have to appoint permancnt safl of their
WL,

v EXFANDING CONTOURS

The mzin locus of this study is the growth
in the activities of the Study Cenire, The period
covered in the study stretches from March, 1987
o August 1900, We make March 1987 as the
base in view of the reason that it was at that point
of time that Chandigarh Study Centre became
operational. The growth has been measured in
terms of the increase in both manpower and the
varions  seetoral  activitics-  administrative,
academic and technical,

Manpowsr Growth © As Table Nol shows,

manpower strength al the top hicrarchy of the
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Centre  (Ceordinator and  Asswfant  Coor-
dinator) remained stetionary at one  each,
whereas that of the stalfl at the lower levels who
manage variows administrative, para-academic
and technical operations, was doubled. As for
the Counsellors, their number marked an in-
crease by B times.

This development appears to be somewhat
lop-sided. As highlighted earber, the job of idea-

letters thar were disposed off during April, 1990
was 1,50, Earler, letters were received only
fram the Hezadquaricrs, bul now they pour in
from the office of the Regional Director (besides
of course the H-l:ﬁdquu.l:l.ll:-:ra} and from hundreds
of present and past students, attached with the
Study Centre, who seck the redressal of varied
typos of problems. Anocther significant arca of
high density activity is that of the verbal and

Table MNo. 1
Showing the Growth in the Number of Various Functionaries
Functionary Strength Increase
March, 1987  Aungust,19H) Absolute Times

1. Coordinator 1 1 Bl Mil

2. Asstt. Coordinator 1 1* Hil il
| 3 Office Assistants 2 1 2 3

4. Peons 2 1 I

4. Cleamers —_ 1 1 et

6. Library Attcndant 1 1 Ml Mil

7. Counszllors 10 ] T 8

* Ome more poit of a8 Assistant Coardingior has been snciioned, Bl # & ling vacmnl.

tification, contacting and persuasion of such a
large number of specialists (as 80) and of such a
varied range of disciplines to accept the offer
and then to constantly remind them about their
timely atticndance al the counselling sessions as
well as of the evaluation of home assignments of
the students is quite a time-consuming job. To
do it almost gingle-handedly is too heavy a bur-
den on the tender shoulders of the coordinator
and Assistant Coordinator.

Administrative Activitics : The increase in ad-
ministrative activitics has beon remendous, To
Hllustrate, we mayrefer 1o a fow activities only, A
look at Table No. I shows that the volume of
correspondence has increased 113.6 limes. As
compared 1o only 14 letters that were handied
during the moath of March, 1987, the number of

telephonic enquiries, which the enrolled as well
a5 the prospectus students make day in and day
oul.  The number of such mguiries, on an
average, was 52 inquiries per day in the month of
August, 1990, as compared to only 6 i March,
1987 thereby marking an increase of 9 times.

Yet anndher activity which has undergone
an enormons expansion is the Tutor marked as-
signments of the students. From 400 assign-
ments per annum, their aumber has gome uplo
6,000, thus multiplying itself by 15 times.

In this way, we find that there is hardly an
arca of activity where the work might not have
expanded.  Although it was but natural that 2
growing institution must expand s sphere of
activity all around, yet shis much expansion was |
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Table I
Showing the Increase in Administrative Activities
March, 87 August, @ Absolutc Times
1. MNumber of enguiries 6 per day 52 per day 46 87
2. Study materal handling 16 sets 102 el 86 a4
3, Assignment handling 400 pa. 6000 pa. 5600 15
4. Correspondence inward
and putward 14 pm. 1500 pom. 1576 1136
5. Maintenance of records 4 registers 4 registers el &
6. Condugt of crams ;
i) Entrance Tesl 3 3 3
i) Terms End Exams Twice a year Thrice a yoar 1 15
iif) Duration of TEE 5 days 15 days 0 3
I Financial Managemen!
i) Imprest 30 1500 1000 3
i} Examinalion exps. 1200 11000 Q00 9.2
1000 artickes 1000 -

i) Sale of Material

perhaps not anticipated. This fact notwithstand-
ing, the manpower provided to cope with this
undoly expanded quantum of work is not ade-
quate. The part-time nature of the stafl further
agrgravates the situation

Academic Activities

The number of stady programmes entrusted
to the care of the Centre concerned — has multi-
plied ftself by 3 times (from 3 to 9) during the

period under study. Correspondingly, the num-
ber of the students has increased 2.4 times and
that of the coanselling sessions 4 times. Com-
pared to this evenly corresponding increase m
these allied sectors of academic activity, the in-
erease in the number of twor-marked assign-
ments 15 rather (oo abnormal.  Their number
multiplied by 22 many as 15 times, Le_ from 400 to
6000 per annum {Table Nolll). Two ressoas
mainly account for this increase. First, the num-

Table Mo, 111
Showing the Increase in Academic Activitics

Mumber Ircrease
Activity March, 87 August, % Absolute  Times
L. Swudy Programmes 3 o [ 3
2. Counselling Sessions 114 438 344 4
3. Swmdents 300 TG 406 2.4
4. Tutor Marked Assignments 400 000 Sp 15

FEAOITEE

* The number of Study Frogrammes enfnsied to vanous Cenires waries from centre fo ontne, depending upan its

-

T
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ber of courses in certain study progranmes is
very large and a student is also require to opt for
& larger number of courses. Secondly, there arc

has to handle a stock8pbbooks, etc. and ako (o
cope with demands of 20 1o 25 visitors who come
and study in the Library every day. Owver and

Table No. 111
Showing the Increase in Academic Activilies

' The nusmber of Study Programmts entrusted to various Ceniree vares (rom centre to centre, depeadiag wpoa it

ealE.

Number Increase
Activity March, 87 August, W Absoluie Tmmes
1. Stody Programmes I q i3 3
2. Counselling Sessions 114 458 344 4
i Siudents 300 TG 4 24
4. Tutor Marked Assignments 400 (LY 5600 15

certain  study  programmes(BDP  Courses)
wherein the students are required to submit a
comparatively larger number of tutor-marked
asalgnocnts,

Library Services: Besides reviewing, processing
and maintaining the stock of books, sets of study
material, old question papers and the like, the
Study Centre Library provides the reading room
services to the students. The limited stock
prohibits the loaning facility. It is open oaly on
Saturdays and Sundays when it is comparatively
convenient for the local and moffusil stadents (o
find time both for counselling and siodyingin the
Library. The job of the Library Clerk-cum-at-
teadant is quite stremuous, tor the reason that he

above this comesthe continuing expansion of the
various sctivities of the Library. The rate of ex-
panzion during the period under study ranges
between 3.25 times to 166 imes. The addition
of every new study programmes means the cor-
responding addition of new books, new study
materiaks and new Ebrary readers which, in turn,
would involve more work for the Library Clerk-
cum-attendont.

As For the technical services they comprise
mainly audio and video facilitics, Prepared spe-
cially for their own students, these cassctics are
supplementary study aids. The Ceatre arrange
special listening and viewing sessions (of course
during counsclling programmes) when thess
cassetles are played/telecast, 1t speaks highly of

Ir Table No. IV
Showing increase in Library Services
Mumber Increass

Activily March, 87 Augusi, 90 Absolute  Times
1. Books aeo BOO
2 Swudy materials scts 16 52 36 125
3, Duestion papers g 120 112 15
4. Visitors (per day ) 1=2 M0-25 1023 1L 5
5. Aundio cassetfes 24 176 152 i
6. Video Casseties 10 166 156 16.6




IMLSAN  MOLUEHAL OF PHETARCE EDUCATION

the University that it has produced in s short a
tme such a large number of andic and video
programmes.

Problems and future projections

The IGNOU has so far been able to in-
stitute: 13 study programmes, For a university of
this size and importance; this much number of
study programmes is wo litle. Obviously, many
mare programmes are bound o be staried
soonct (han later. The Study Centre which is
already too much hard pressed with work, wiil
find it increasingly difficult 1o cope with the sd-
ditional workload. Every aspect of it will feel the
strain.  For, cach study programme will bring
with it the additional demand on its resources-
office establishment, class rooms, library, coun-
scllors and above all, the Co-ordinator and the
Assistant Co-ordinators, we may dilate Wpan
some of these aspecs.

The Centre under study remains open and
orgamises counselling sestions on all Saturdays
and Sundays of the month when the academic
se3550 12 at its peak. On each such working day,
it strains the resources of the host inditution to
the maximum. Besides occupying all the 6 class
rooms that the hosl institetion posscsses, it
spreads its counselling sessions to esen the
rooms of the teachers. In addition, it uses the
whaole of the Library Reading Hall, the Seminar
Room (for video viewing purposes), the ante-
room of the Director's Office (for the sitting of
the teachers), the Recepition Hall (For sealing
the stedents) and so on and o forth. The posi-
tion thus obtaining leaves absolutely no spivcs
where additional study programmes may be ac-
commodated.  That iz perhaps one of the
dominant factors which impelled the Director of
Correspondence Courses { the bead of the host
mitidute and the Co-ordinator of the Sludy
Cenire) to suggest the Head Quarters that for
the scicnee courses { Which ai onc dme were on
the agenda of this centre) a new Study Centre
may be sct up, Unless (herefore the optimum
sizc of a study centre both in terms of the num-

L AL

ber and nature of study programmes and the
nuember of stedents thereof is detcrmined and
additional programmes are added one after the
other, the study ceatres of the big cities would
ecaac Lo be centres perse and assume the size of
colleges. We wonder which college o university
would place ils resources at the disposal of the
IGNOU for the purpose. Tt is hightime that
some perspective planning is done in this
respect.

Another area of concern is that of the
counsellors, As pointed out earlier, it s quite
difficalt to find out qualified and compotent pers
soms, particularly for the higher level courses. If
& few persons are available, then it becomes dif-
ficult to persuade them for the job, One reason
why senior faculty members of the universities or
management do not accept the offer is the too
fittle remuneration that is offered 10 them (Ra
100 for & pesiod of 2-1/2 hours with no addition-
al provision for transpgrt). If the Centrs under
study has been ahle to rope in competenl per-
5005, it s more due to the persoaal equation
between the Coordinator/ Assistant Coordinatar
and the persons concerned, and less due to the
terms that the IGNOU offers 1o them. How
anomalous is it that a junior level school/collegs
keeturer who gives counselling to the students of
the Undergraduate Foundation Courses is also
given the same remuneration as i offered to
senior bevel university professor or a business
executive, Realising this problem, the IGNOU
has recenily decided to double the remuneration
to the Counscllors for the higher level Manage-
menl Courses. This revision may be extended to
other courses parts of the specialised nature. By
doing 50 the remuneration would come to be
linked with academic requirements of the
various courses and as a result, the quality of
counseling would improve considerable,

Yet another area of concern is the manage-
ment of information service. Whereas the final
dates for the compliance of various require-
ments by the students and of the Study Centre
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pre Dxed in advance and are even stnctly ad-
hered to, the Headquarters on their part have
not prescribed any schedule for the completion
of job for themselves. Delay in the redressal of
students’ complaints, in the despatch of the
study material, in answering the letters of the
Coardinator, cte.  has become an established
feature of the Headquarters.

The functioning of the latter smacks of
the typical Indian administration. It may be un

derlined (kat in the system of distance education
wherein the only means of communication be-
tween the spatially seattered students and their
imstitule is the postal service, this type of shuggish
functioning is bound to cstrange the students,
The IGNOU which has come up only a couple of
years ago and which i the premier institution of
distance education in the country, cannot afford
to project such a growingly poor image. 1t muost
gear up the mansgement of its information ser-
vice soon lest it ks too lute,

——



IN SERVICE TRAINING OF PRIMARY SCHOOL TEACHERS
AT A DISTANCE IN TURKEY

Bekir OZER

INTRODUCTION

The most recent comprehensive effort Tor
teacher traininz in Turkey is the Two-Year
Diploma Program for Primary Schaol Teachers
{TDPPST) carricd out by distance education.
The aim of the TDPPST is to provide two years
of bigher education to the 145000 primary
school teachers who had completed oaly secon-
dary education, The goal wat to help them be-
come more cifective in teaching and provide
them with a better standard of life. As it was
mmpassible for them to leave their leaching posi-
tioms, the Minisiry of Education asked Anadaln
University, which already had a distance eduea.
tion program, 1o train those teachers.

The exigting resources of Anadoly Univer-
sity, such as the radio and relevision studios and
the printing house were wsed for this program
and the Ministry of Education paid for the
printed materials and for the examination and
additional expenses For all of the teachers at-
tending the program. As a result, the TDOPPST
Was prepared and realized by the Faculty of
Open Education of Anadoly University between
1985 and 199,

Student Charscteristics

A total of 141.713 teachers were enrolled in
the TDPPST. Almost 45% of the teachers en-
rofled are female and 555 of them are male. The
ages of the teachers range from 27 to 67 and they
cach have between 6 and 40 vears of reaching
experience. By the cnd of the 19801990
academic year, 117,618 of them fnished the pro-
gram successfully and atltained their higher
education diplomas,

The Courses and the Media

The TDPPST is a multifmedia program
consisting of three main componenis: pencral
culture, teaching methods, and field of
specialization. The courses for these com-
ponents are as follows:

Flenl ¥ear Srvond Yiear

Bzhavicml Scicacry Edwcabomal Scences

Bocial Sclences Special Meakods of Teaching
Seience Higtory of Thossght ard

Mduthe macics Civilizatica

Principles of Amsturk & Principles of Atsiurk &
Hisicey of the Turkish History of the Torkish

Revaluties | Rovolutios 11
Condemporary Developmenis
is Technology

Turkich Language | Turkish Language 11

Fareign 1anguage Foreqgn Langusge

(Enghck} 1 (Englisk) 11

Three instructional media were used for
the TDPPST: Printed material, television and
radio programs and academic counselling.

i ul was the main instruc-
tional medium of the program. The printed
material for each course generally was prepared
in three volumes. In all, 55 volumes of the
printed material were sent to the teachers by
post at three different fimes during the academic
WA,

prepared to support the printed material, A total
of 179 television programs each lasting 20-25
minulcs and 147 radio programs each lagting 15-
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20 minutes were prepared and broadeast daily
by the Turkish Radio and Television for all cour-
e

All the instructional media were authorised
by selected academic staff of various universities
m Turkey and cdited by experts of Anadaly

Ulaiversity.

for the teachers
was planned (o be done during the summer
bolidays as face-lo-face teaching (g, Hakan
and Acikaln, 1985). But unfortunately it could
not be realised because the economic aspect of it
was quite heavy for the individual teachers and
also for the government becanse of the hig num-
ber of the teachers attending the program. In-
stead, special printed material and television
programs were prepared and introduced for the
tcachers’ benefi,

A part from the ones above, a number of
special television programs called The Journal
of Teachers wore produced and broadeast en
television periodically, sbout seven times a VEar.
They were non-academic programs privwiding
communication between the unversity and the
studems.

Examinations

Examinations were given Lo the teachers,
ane in the middle and one at the end of each
academic year from each course to measurs
their level of learning, A make-up examination
was alin made for each eourse. The CEAImIng-
tions made were afl summative type. All the ex-
aminations were carricd out at 32 differen
centers of Turkey, and the teachers took them at
the nearest conters Lo the town where they live,

Condusion

It can be stated that the TDPPST was real-
ized successfully. Mare than 140,000 prmary
school teachers were trained in a five year period
by distance education, providing important ad-
vantages to the teachers. As the teachers them.
selves stated, they' had an opportunity for higher

£l

cducation,” they renewed their "professional
knowledge and skills by studying the latest
developments,” they “gained more selffcon.
fidence: in teaching and respect in society” and
they” received increases in salary and retirement
benefits' (Ozer, 1987).

An additional benefit was the development
of a positive attitode townrd distance education
among the teachers and the decision-makers in
the povernment, Recenlly an agreement has
been signed by the Ministry of Education and
Anadolu University for a new distance education
program for sccondary school teachers, The
university has learned that more than 10,0000
teachers from different branches are willing to
attend it. This is the victory of the (eachers, of
Anadolu University and of distance education,
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Identification Of The Distance Education Students In Turkey :
A Case Study Open Faculty

Ulir DEMIRAY

Prescript

dust at the moment there are twenly nine
universitics spread throughout the country. The
lotal capacity-keeping Open Education Faculty
out of this category - is 393, 508, But the demand
i an increasing manneer- is approx. 0000,
That means, traditional kigher education Sysiem
keeps nearly 300,000 students our of the system
because of capacity insufficiencies. In a general
understanding this problem can be mentioned as
the main reazon and the source of many social
problems which has appeared in Turkey, in the
last twenty years.

Anadoly  University Open  Education
Faculty was cstablished in 1982 afier a thirieen-
year  hard work. The first graduation was
realised at the end of the 1985-86 term, Indeed,
the history of the Open Education Faculty goes
back o 1970 In those years state planning in-
stitution permitted ‘Institute of Education
through TV® to be founded in Eskisehir
Academy, a5 a pilot project. Three years later
Cinema and TV Institute was established in
order Lo trained technical and academical per-
sonnel for the distance education syalems
{Askun, 1980},

After the 1982 higher oducation reor-
ganizations, the Open Education Faculty was
founded and began to sffer two distinee types of
higher education programs: One of them was,
face-to-face "class-room" edweation programs in
(1) Cinema and Television, (2) Printing and
Publishing, (3) Communication Arts, and 4
Educational Communication and Planming
departments; and the other distance education

Programs  in (1)  Undergraduate level;
Economics and Business Adminisiration (2)
Adult Education; Junior college for Teachers
Training, (3) Adult Edwcation, Vocational In-
Service Tele-Training for Private Sector, (4)
Secondary Education; Televised Summer Cour-
ses for Lycee Students, {5) Overseas Education:
Open cducation for Turkish Citirens Living
Abroad (6) Video Education: Support far
Fareign Language (English) Programs.
In 1982-83 academic year, distance educs.
tion programs started with 29.479 sudents. The
s and Business  Administration
programs offered by the Open Education Facalty
are four-year undergraduate programs lcading
1o the degree of Bachelor of Aris in: the respec-
tive fields. The students of the Open Education
Faculty are enrolled in these programs on the
basis of their scores in the university enfrance
examination and their individual preferences,

The Enstructional materials used by the
Open Education Faculty consist of printed
materials sonl out 10 the students, television and
radio programs broadcast by the Turkish Radio
mnd Television Association (TRT), and video
cassciics through the Video Education Centers
(VEC). These materials are supplemented by
the services provided at the Jocal face-to-Face
teaching centers, local students’ information
bereaus, and the newspaper "Anadoly®,

Introdection
This study deals with the information on

the social and socio-economic conditions of the



IENTIFICATION OF THE DE STIRIENTS BN TUREEY @ A CASE STUDY ON OFEN FACULTY

Open Education Faculty senior students in 1985
&6 Education year.

There were 9949 senior students i the
Open Education Faculty "Economic” and "Busi-
ness Administration” programs in 1985-86 term.
All the senior students were given the question-
naires. 8771 students mailed the questionnaires
back, 38% out of 8771 questionnaires were nol
included in the rescarch since they were not
answered accordingly, This 8382 questionnaires
were used in the research (The returning rate of
the questionnaire is 8455). In this respect, the
gronp which the study is based on has been ac-
cepted as the control groap, The term “coatrol
group” includes all the Open Education Faculty
198586 senior students.

Information Related to the Studenis

The questions were directed fo the studeat
themselbves concerning their departments, the
regions where their student information burcaus
gaisd, their sex, age and marital siatus, the quality
of the places they five in, whether they work and
what their Inancial resources are,

6% (5064 students)  attend che
"Economics” program and 4049 (3314 studenis)
attend the “Business Administration” program.
As stated previously 1178 students did not mail
their questionnaires back and 389 stdents’
questionnaires were nal included in the study
since they were not answered,

The students attending the Open Educa-
ton Facully programs are registered to the
neargst Open Education Faculty local sfudent
information bureaus wherse they ive.  The dis-
iribution of the senior stedents in terms of the
gludent offices they are registerad 58 a3 follows ;
45% (3776 students) is registered to the offices
in the Marmara and the Eagean, 309% (2528 stu-
dents) in Central Anatobia, 105 (348 studenis)
in the Medigerranean, 95% (754) students) the
Black Sea and 6% (464) students ) in the East-
ern and South Eactern Ansiolia. Such a distribo-

&3

tion is expected in that most of the students in
groap are nol working, the population densry is
lovey in the eastern parts where a8 it ia high in the
western parts and that big cities take place in the
western parts.

Ot of all students 297 (2432 students ) are
female and 719 (5941 students ) male.

Another topic which has been analysed is
whether the age groups of the Open Education
Faqulty students would be differcat from those
of the regular university stodents since the Open
Edocation Faculty has been using distance
education method. Tt is scen in the answers to
the questions related with age that 855 (7086
students ) are 25 or under 25 years old. This is
an expected result bocause students of 18,
Ben&r.:l!ﬁlshﬂ ]\i\i_ﬂ.'ler educatinn and st the age of
1 or ZL15% are from the other age groups.
The distribution of this 15% group is as follows ©
1355 of the control group is between 26-30 and
0.27% is over 40, In 198283 term the Open
Education Faculty administration applied these
siudints & q_lrml:innn.a;i:ru and the :pmlinn "How
many times did you take the eniversity cotrance
cxamination” wasasked, 27% (6202 students yof
the answers indicarcd that i was the first, 375
[B507 students) the second, 24% (5613 students)
the third and 10% (2474 students | the fourth or
maore, It is seea that four years ago the 73% of
the students who registered o the Open Educa-
fion Faculty 15 over 18 whereas the oniversity
candidates are generplly 18 years old in Turkey,
This result relaled with the number of the
unversity entrance exam shows that some of the
(rpen Education Faculty students did not pass
the university exam and quitted their education
for a few years, This shows us another fact that
the Open Education Faculty students are older
than the regular university students. Yet this can
nol be the only reason for this difference.

In our guestionnaire for 1985-86 scnior
stndent the guestion of martal status haz been
answered os follows © 8755 of the shedents are
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single, 13% married. The group of single stu-
dents; T8% (65H sludenis) never married of
engaged, 19% (712 students) engaged and less
than 1% divorced or wadow/widower 5% (431
students) married without children and 8% (641
stodents) married and have children,

The questionnaire includes the question
'Co you work? in order to determine the
students’ ecomomic conditions.  From the
answers to this guestion, i 15 seen that 4055
{3350 students) of the Open Education Faculty
Scnior Students do not work. 50% (4968 stu-
dents) does his own work without payment or
with paymeat. 46 students did not answer this
ucatiom,

The questionnaire also inclodes the qoes-
tion "What is vour financial resource?.  Those
who answer this question a3 "from my family”
were 155 (29861 students.) The rate of those
who cover all their own expenses of their own is
s (2498 studeats).  The rate of the sludenis
who state that they have money from some other
financial resourees are 1599 (121 students), 16
students did not answer this question,

Oac of the different aspects of the Open
Eduvcation Faculty is that it employs (he distance
education system and in this way il carries out
the educational services inlo the places whene
they live or work. A regular university student
has to live where his faculty 5. The answers o
the guestion "What kind of a place do vou five?
¥3% of the students live in metropalis, 28%
city centres, 245% in towns and 10% in villages,
Under the ght of the above data it can be said
that 1,3 of the Dpen Education Faculty studenis
five in towns and villages where there are not
many cullural actwities and where the traditional
structure 15 more dominant and industry iz less
dense.

Information related o
Conditions:

The questions 923 in the questionnaine
have been planed to obian necessary informa=

Socio-Economical

tion oo the sudents’ socip-ecoaomical condi-
Tions,

The students were asked "Do vou live with
vour father and mother 7 The rate of the sto-
dents who answered positively is 84% (7052 sto-
denis) and that of those who answered
negatively is 1550130 students), 30 students did
nol answer this question. It is natural that the
mass of the students lives with their parents be-
cause they do not have to go to another city to
attend the university with the help of distance
education system. 15% of the students do not
live with their parents because parents are not
alive or the stodents are married or they work
somewhere away from their familics. By the
way, it must be stated that the Open Education
Faculty students do not have the opportonity of
staving af the State Dormitories.

One of the most important factors in
ediocation 15 the studenis' family circle. The
rumber of family members can be important i
terma of [amily relationships. Therolore the
question of "How many students do you live with
at home 1 has been added to the quesiionnaire,
A great majority of the Open Edacation Faculty
students stated that the number of family mem-
bers is 4-5. The distribution of the answers to
this question &= as follows © 3% (227 ) of Lthe
studenis live alone, 6% (516 stodents ) state that
they share the hoonse with ancther relative, 31%
{2000 srudents ) with 2-3 relatives, 305 (3247
studenis) with 4-5 relatives, 21% (1762 students)
with & or more relatives, 29 oudents didn't
answer this question.

The zame group of students were asked in
1982-1983 term when getting registered to the
Open Education Faculty - the gquestion was
‘How many students do you have in your fami-
k. The distribution of the 22321 answers to
this question i as follows: 25 (445 students) of
thise studends state that there are two, 45 (1819
students) three, 1955 (54480 stodents) Four,
5% (5683 students) five and 465% (10424 stu-
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dents) six or more. This data shows that the
mass of students registered 1o the Open Educa-
tion Faculty four years ago has the same family
structure with the group of senior students
today. The familics of 608% of the Open Educs-
fion Faculty students have five or more mem-
bers. This finding shows that this rale i almost
the same as the Turkey's average
{DIE:1980,p.13). In this respect it is not possible
to compare the university studeats in Turkey
with the Open Education Faculty students.
However, it can be expecicd that the katter group
has some differences in terms of their families,

The educational background of the stu-
dents whom the students are in close conlxct
with is alan & very crucial factor in the studests”
adaptation to the society and during their educa-
tion. In the researches carried out on the social
status of the students, the parents’ educational
backeround, the members of the fmily the murm-
ber of datars or brothers, the place where the
sindents live have beea importani varitions
together with the studeats' geonomical eomdi-
tions (Gurduz:1980,p.59). Therefore, two gues-
tions on the cducational backgrounds of the
mothers and fathers have been added to the

- questionnaire. The distribution of the answers
to both questions is as follows; 28% (23589 of
these studenmts) have illiicrate mothers, 53%
(4842 studenis) have literale or primary school
graduate - mothers, 7% (349 studenis) have
secondary - school graduate mothers, 6% (505
gindenis) have high-schood gradualc mothers,
1% (B6 students) have university graduate
mothers, 42 students did not answer this ques-
thom.

Az for the fathers’ educational background,
564 (4352 students) have fliterate, 60% {5037 stu-
dents) have literate or primary school graduate,
0% (873 students) have secondary schowl
graduate, 155 (860 students) have high school
graduates, 8% (671 students) have university
graduate. §% sindents did not answer this ques-
L.

The answers obtaincd from the guestion-
naire given to the senior students four years ago
are as follows: 285 have lliterate mothers and
%% iMiterate fathers. 60%% have primary school
graduate mother, 63% primary school graduate
Fathers and 6% have secondary school graduate
mothers and 106% fathers, 15 have university
graduate mothers, and 8% fathers. This indi-
cales that the students who are registered to the
Open Education Faculty four years ago and the
senior students today are almost the same in
terms of their parents’ educational backgrounds,
Arother research compares the students
registered in 1982-83 term o the Open Educa-
tion Faculty programs with the stedeats who
were registered is seen that the Open Education
Faculty students have parents whese educational
levels rather low whereas other university sio-
dents have parents whose educational level is
high. The number of the Open Education Facul-
ty stucenis whose parents are not fitgrete is very
high. (Gunduz; 1985, p.60)

The data mentioned ahove can briefly be
summarized 2 it has been ohserved that there is
a difference in terms of parents” educational
backgrounds for both the Open Education
Faculty students and the regular university stu-
dents, The number of students who have high
school graduates among the university students
is higher than these of the Open Education
Faculty students. The educational background
of the Open Education Faculty students is rather
lovw.

An important point here is that the Open
Education Faculty Students’ fathers have a
higher degree of education than ther mothers,

The eccupation of parents can also be men-
tioned as an important factor for higher educa-
tion students, Therefore, the question of the
parents’ occupation has been added to the ques-
tionnaire. From the answers it has been ob-
served that 93% (7763 students) of the Open
Education Facuolty students have "not-working'
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mathers. 6.5% of the mothers have such oc-
I'-I-Il:rl‘i‘.ima s Follows: 1% ﬂﬂ Etﬂd-élﬂr.] e
seasomal workers or unemploved, 5% (378 stu-
dents) are workers, officials or retired, 067 {57
students} are doing their own job, sharchalder
employer or business women. On the other
hand fathers of 12% (1018 persons) of the stu-
dents are unemployed or seasonal workers, 549
(4494 studeats) are workers, officials and
retired, 17% (1426 studenis) are tradesman, 3%
(279 studeats) are doing their own work (sech as
doctors, lawyer, engineers, ete.) 10% (812 stu-
dents) are employers or farmers. 353 students
did answer this question.

The monthly income level of the Open
Education Facully students’ families has also
been asked in the questionnaire. The disiribu-
tion of the answers (o this question is as follows:
Those whose monthly income is less than 30,000
TL. consist of 8% {700 students), those whose
incom: is between 30,000 - 60000 TL. consist of
35% (3239 students), those whose income i he-

twien 60.000 - 120.000 TL. make up 38% (3205
students), those whose ncome is between
120,000 - Z30.000 TL. make up 14% (1145 stu-
dents) and those whose income is more than
23000 TL. consist of 4% (355 students). 61
students did not answer this question.

It is rarher difficult to make comparisons in
terms of the distributions of students’ income
shown in the other studics because Turkey has
had financial fucteations in the recent years,
Howevers, the study carried out by Gunduz in
1982 has indicated that the question of monthly
income asked to the students who were
regisiered to EITIA-EACS-in 1982 and those
who registered to the Open Education Faculty
programs is in the same income calegories.
Table 1 shows the findings of the research men-
tioned ahove.

The questionnaire includes snother ques-
t3on om the famiby's moathly income in terms of

TAELE: 1

MONTHLY DPEN EDUCATION ESKISEHIR ACADEMY [(1942)
BICOME FAGULTY [1982) {Egkigehir Anademy of Commarcial
LEVEL and Sciances)

MNumbaer Parcaniags Mumber Percentane
Undar 3441 2,74 v i 1]
10,060 TL
10,000 - 14340 0,59 478 0,59
24.999 TL
25,000 - 5533 0,23 208 0,25
42,999 TL
50,000 - Q29 0,03 34 003
74.983 TL,
Abova X8 .01 14 AR
75.000 TL.
TOTAL F45RRA 100 il 100

Raterence: (Gindlz: 1985, p: B2], X5 4j=16,39; p=0.01



ERNTIFCATION OF THE DE STUDENTS [N TURKEY ;A CASE STUDY ON OFEN FACULTY

the number of the members carning a living ?
The distribution of the answers (o this question is
s follows:

A465% (3825 students) state that there is one
students earning a living, 39% (3239 students)
two, 129 (1017 stndents) 3.2% (191 students) 4
and 1% (66 students) § or more. 44 stedents did
ot answers this question. Asit & seen in almost
half of the families, one family member earns
their living,

In this respect, there is a parallelism be-
tween almost half of the students having an in-
come level less than 60,000

The question of ‘How many rooms - except
kitchen and bathroom - do vou have at home?"
wag asked in the guestioanaire. The distribution
of the answers to this question is as fallows; 39
(219 stodents) have stated that they have onc
toom, 19% (1616 students) two rooms, 54%
(4990 stodents) throe rooms, 19% (1600 stu-
dents) four rooms, 65 (462 students) five or
more. 21 stedents did nor answer this question.

The Open Education Faculty studenis have
been asked the question of whether they have a
study room of their own or not'. The distribufion
of the answers to this question is as follows: 51%
(4312 students) have stated that they have a
study room of their own, 48% (4038 studenis)
have stated that they do not 32 students did not
answers this question. The students were asked
the same question four years ago and from the
2TNA answers it was observed that S0% (11283
stndents) of the students did not have 2 room of
their own. Therefore, there is not an important
difference in terms of the siudenis’ having a
study room of their own-four years ngo and
today,

The questionnaire includes questions con-
cerning the controd group has the mass-media at
home: and the other facilities determining their
social status:. One of these question is: ‘Do you
have a 1ape recorder or & radio at home?. The
distribution of the answers to this question are as
follows: 6% (543 students) have no radio or

ar

tape-recorder 13% (1893 students) have radio
only and 3% (128 studenis) have only tape re-
corders. The rate of those who have bath radio
and tape recorders is 67% (3618 students). 64
students did not answer this guestion.

As for TV and videa: 104% (795 students)
have none of them, 44% (9733 students) have
only B'W TV, 36% (3048 students) have eolour
TV. Thus approximately 80% (6781 students)
have TV at home (when both B'W aad colour
TV are comnsidered together), 9% of the stu-
dents bave both TV and VCR. 19 students did
noi answer this question,

The other facilitics asked were about
videos, cars, telephones and owning a flavhowse,
These Ffacilitics can be thought as the deter-
mincrs of social status. The distribution of the
angwers shows that 3056 of the students have
none of such fwcifities, 30% have only one of
them and 409% have two or three of those
facilities. When this group has been +nalysed in
detail, it is seen that 239 {1959 students) have
two of these [acilities, 11% (936 sudents) three,
4% (373 students) fowr of them. 29 students did
not answer this question,

The rate of the Open Education Faculty
students who bive with their families is about
85%. Although the Open Education Faculty
students have a higher range of sverage age than
the other university students, a greater part of
them live with their families. Fecause they carry
on their education through the distance educa-
tion method. Therefore, they do not have 1o go
1o the cties where the higher education instit-
tions are, In this respoct the family's attitude
towards the students gains importance. There-
fore, the students have been asked such gues-
tions as ‘who & dominaot in making the
important decisions arc made' and *how mach
tolerance the family eldars and parents show the
students”,

The distribution of the answers 1o the
question of "Who usually makes importam
decisions in your family 7" Is as follows: 51%
(4247 students) have staied that they take impor:
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iant decisions “logether with all family  mem-
bers”. In other words it can be said that half of
the Open Education Faculty students takes part
in the important decisions. 1238 students who
state thal the mporiant decisions are made by
their father only 15% . 1o other words 1/5 of the
{dpen Education faculty students’ parents usual-
Iv make decisions together, 1296 (1007 students)
of the students state that the elders in their fami-
Iy together with their parenis fake part in
decision making. 19 students did not answer this
fueskiom,

The answers to the question of tolerance 12
as follows : 19 (104} student state that they show
no tolerance”, 7% (S47) siudents “too little®,
265 (2182) student “too much®, $09% state thar
sometimes  “positive’, sometimes  “negative”,
1795 (133E) studcnts state that thers is "o infer-
ference”. 87 students did not answer this ques-
Bom,

When the angwers "too moch toleranes
and "no interference” are considered together, it
is seen that 439 (3570) students of the group
have democratic familica, When the 48%
answers ‘somelimes positive; somelimes negae
inve in terms of tolerance” are added,, it is seen
that %% of (he Open Education Facully stu-
dents have democratic familics.

In the lght of the above data it can be sad
that the students who state the idea that their
families are democratic have appropriate Famiy
circles. In this respect there seems to be ne dif-
ference between male and Temale students,
However, when the answers in terms of the "de-
gree of tolerance” their familics show the num-
ber of male students who are mors tolerated is
higher than that of female students

Use of Time

In order to determine the students time
usage, the questions on the weekly howrs of
work, the daily hours of study aad the bours for
beisure time a day have been asked,

The questions "if vou are workisg how
many hours a week do vou spesd For working?

has been answered by 4195 (3416) siudents as "1
do not work®, 4 (315) students "under 20 hours®
and 15% (1335)°20-40 hours”, 29% (1991) stu-
dents "41-50 bowrs" and 13% (113)) “more
than 50 hours”, 195 siudents did not answer this
queskHon.

As observed in the answers 419 of the stu-
dents do nol work and 53% work for more than
M) howrs a week, This shows that 37% of the
dudents in the control group work full-time.

The question "Can you study regularly, if so
how many hours 2 day do yvou stody?" have been
answered in the following way: 4R% (4013) sm-
dents state °1 cannot study regulark®, 6%
(5060} “less than an hours™, 35 (2505) sudents
*1-2 hours”, 13% (1112) " 3-8 hours”, 3% (210)
“hoars ar more®, £2 students did not answer this
question. From the answers it is observed that
approcimately half of the studeats do'not study
regularly, 43 %% study for 1-4 howrs, 1655 for 3
hours or mare,

The last gquestion on the students’ wse of
time is: "Howe many howars a day do you hours a
day do you spend for leisucr tme activities?. The
disribution of the answers (o this quesiion is as
folows: 22% (1872) of the students state that
they have no keisure hours, 34%  (2862) for "1-2
hewrs”, ZR%(2382) for "3-4 hours”, 115 (931) for
"5 hours” and 4% (314) for "7 bouors or more”,
21 students did not answer this question. This
distribution shows that ncarly half of the
students' leisore howrs zre 1-4 howrs and for 1555
of them it is more than five hours,

In this respect, it con be said that as the
amount of working hours increase, the number
of sudy hours decrease. This is because the
hours for sleeping and the other daily needs will
not change, In order o determine wheither such
& siuation exists the answers to both questions
have heen analysed together. The answers to the
question, "IN you work how many hours do vou
have fo be at work 77, [ie. the answers those
studedts who do nod work, who work for 20-£0
hours a week (part time) and those who work for
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41 howrs (full-ime) give bave been considerad
together with the ancwers given to the question
"Can you study regularly, if 50 how many houars
do you spend For studying?” (ie. nol regularly
and less than 1 howr, 1-2 hours a day, 3 hours and
more ) and the situation is presented i Table 2

As seen in Table 2 there &5 a relevant rela-
tion berwoeen the period of study hoasrs and that
of working hours. As it is expected the more the
amount of working hoors are, the less the
amount of wudy hoors become and the study
bours become irrcgular,

The above mentioned diota can briefly be
summarized as follows: 1t i seen that about half
of the Open Education Faculty students study
for less than an hour and not regularly and that

the rate of those who study for 1-2 hours a day is
3% and that of those who study for 3 or more
hourz is about 15%.. This study has stated that
there s o relevant relation betwesn the period of
study bowrs and that of working hours. In other
words, the more the amoant of working hour,
are (he less the amount of study hoars become,

A [inal point in the Open Faculiy Students
use of e i that 2% of the students state that
they have no leisnre howrs and 3496 1-2 hours for
leisure. This indicates that about 80% of the con-
tral group do not have leisure hours apart from
daily activities like sleeping, teeding, work and
study hours,

In this way it has been understood that the
public’s idea that the Open Faculty students can

TABLE: 2
The Period Of Warking Hours and Time For Sludy
Cuestion
25 TIME FOR STUDY
Mot Hegu-
Question bt 1-2HOURS | MORE THAN
24 Less Than | ADAY 3 HOURS | TOTAL
1 Haur
NET Me 1502 1245 969 3716
WORKING  Line% 40.4 33.5 76.1 455
Cobmn™ | 33.9 50.8 5.8
% Totalt% 18.4 153 11.9
£ |20a0 Mo 777 429 124 1330
HOLURS Lirnets .4 2232 2.3 163
5 | (PART- Columndt 175 17.5 8.7
L | TME Totals 9.5 53 15
=
| MORE Mo 2150 777 186 3113
THAR Lines 69.1 250 6.0 382
41HOURS  Column® 48.5 1.7 14.5
(FULL-TIME) Tolal%h 26.4 85 23
TOTAL Murmnbrer A4 EF 2451 1274 155"
% 54.3 30.0 15.7 100.0

223 Swdoent are out of this analysis.
x2(4)=TH2.37, p<0.01

&
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have more time for leisure just because they do
not have compulsory attendance is nol correcl.
This mistaken idca can be based on the realized
that the public has not vet realized that most of
the Open education Faculty students are work-
ing and earning their own lves,

Conclasion

In most of the counirics where "distance
education” modeks and methods are sed there 2
a strong belief that these models are not fully
appropriate to cover the educational needs and
demands, Consequently the distance barween
the teacher/tutor and the lemer has always
been accepted ns a disadvantage supporting the
ahove mentioned belief However, it can hnefly
be stated that the one: who put those counter
arguments are not well informed about the
detasls of the fantastic developments in D.E,
models, communication irﬂu.sl!r}'enahﬂﬂg better
education, and the changing typology or iden-
tification of the learners,

This study is proposing to prove that even
if, considering the specific conditions of Turkish
society, distance cducation is the most ap-
propriate model for bringing solutions (o the gx-
isting problems of Turkish Higher Education
system and higher education students. The
standpaint is accepted the features of distance
education students. And they are as follows:

Under the Kght of the information that has
been meationzd so far the resulis obtained com
be summarised as follows: 15% the Open
Education Faculty stedents are ahove 23 years
old, 590 work at any job, 13% are married, 35%
area financially supported say their families, ap-
proximately 305 live in places like fowns and
villages, 20% are females, TI% are males and
&% aend ‘Economics’ program, 4055 “Bus-
ness Administration’ program and 45% of these
sindentz live in Marmara and Acpean Regons,
W% in Central Anatolia, 109 in the Mediter-

rancan, %5 in the Black Sea and 65% in the South
eastern and Eastern Anstolia,

The characteristics of the students in this
research can be summanzed as follows: Most of
these studests work they, are older than the
other university students and are married at &
higher degree than the university students.
Their financial status is nof very high and almost
half of them live with five or more members of
their familics. The rate of their parents’ edoca-
tional background is a little lower (capecially the
rate of the university graduates is very litle).
The Open Education Faculty students® mother
have lower educational level than that of the
father. Im terms of parcnis’ occupational stalus,
muoet of the mothers are housewives, most of the
fathers are workers, officials or retred, When
thiz is compared with those of the other enver-
gity students it is seen that thers & nol a great
dilference, In the families of most students one
person sapports the family, in hall of them ten or
more students support the family Anancially.
72% of the students’ familics have a monthly
income of between 30,000 TL. and 120000 TL.
For most of the students their houses are suffi-
cicnt in terms of the number of rooms. Half of
the students have a study room of their osn. In
tcrms of the Facilities and the mass-media used it
can be said that the siudents have enough of
them, These students regard their familics a bit
more democratic thim those of the other unhiee-
sity atudents. The same is valid for them in (eTms
of their communication and interactions with
their familics.

All of these findings to indicate that dis-
tance cducation model, with its already existing
structure in OEF, can be considered a successful
application keeping the identification of the tar-
get learners.
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TRANSFER OF AGRO-HOME TECHNOLOGY

L5 Gilt
5 Sam

Recent advance m technology have brought
many changes in the life style of the people.
There is so much o know that one is tempied to
kcep .onesclf abreast with these changes. It is
apparent thal existing educational in frastruc-
tures related o agriculture and home are
physically and financially inadeque:e to meet the
growing needs of farmers, farm women and rural
vouih, There are large number of rural peoplc
who did not have enough resources and could
not leave their homeswork places to join instii-
tional training programmes. Thuos, digance
education has encugh scope to improve the be-
haviour components reladed (o gain o
knowledge  and skills, and creating favourable
attitute towards improved technobogy, It will
serve the following objoctives o

i} To imparn fasic knowldge o rural
youth, farmers and farm-women re-
lated 1o all arees of agreculure and
bome science,

il Tomotivide and prepare rural youth
for self-employment avenues in the
field of agricalture.

iti) To offer graduate/postpraduate
level degree courses to rural youth.

Carriculum  Development

Different courses have to be designed o
mee! the specific educational and training needs
of rural people. Coorses will also differ as per
the objectives cited earlicr. Eeeping in view the
available expertise and professional competen.
ces m agriculiursl universitics in India, it =
feasible to start) strengthen the distance educa-
tiom under the discipline of cxtonsion education
in these wniversitics,The  Punjab Agriculiural
University, Lodbiang, initiated first correapon —

dence courses entitled ‘Integrated Course in
Agriculture' [or [armess during the year 1971
Subsequently four other courses on “Home
Management and Family Life for Farm women',
Farm Power and Mechinery Maintenance and
Operations for Farmers', special integrated
course in agriculture for Small and Marginal
Farmers; and special Home Management and
Family Life coorse for Small and Marginal Farm
Ladies were aléo started . So far 6084 peneral
farmers 2101 small farmers |, 2894 farm women
were tramed through correspondence courses in
Punjob. The courses meant for farmers were
devoted to Soil Science, Agronomy, Horticul-
ture, Vegetablezs, Flam Pathology, Entomology,
Subsidiary occupations (bee keeping  muish-
rooees,  forestry,  piggery), Animal Husbandry
FPoultry, Farm Machinery and Farm Manage-
ment. Similarly, farm women courses incleded
contents-on Foods and Mutrition, Family Life,
Child Development, Clothing and Textiles,
Health and Hygiene, Kitchen Gardening |, Fruit
and Vegetable Preservation, Home Manage-
ment, Control of Household insects, Dairving,
Poaltry and Compoat from Household.

The lessons on the contents referred ear-
licr were prepared by a team of subject Matter
Specialists on the bagis of the lmining neads of
the farmers and farm women. It i ensured that
the contents sre technically accurate, specific
and precise. The sentences are simple and short,
The sequence of lessons is based on the tmely
application of the contents in homes and facmers
and level of understanding of the trainees, Based
on the findings of researchers and experiences,
additions and modificarions are made in the con-
tents of lessons from time (o time.
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Regionnl Research Centres/Agricultural
and Home Science Colleges

The Agricultural universitics bave oposed
regional rescarch centres/agriculiural and home
science colleges in the Siates. Some universitics
have appointed a team of experts at the District
Headquarters to provide advisory service to the
rural community. This facility could be utilised
for conducting the personal contact programme
and to sfrengihen the inleractions bedween the
distance educators and students,

Media [se
Frint media 5 commonly used in distance
ecducation. Studies have shown that  “Multi-
nedia Appraach® ilup:nd.'ing upon the purposss
“the media, suitability to the coatents of study
' propédfenmbinations walh other media is
+ effective in I}ringi.rl.g dearakle cliqng&_'s i
baviour compled of an mdividual. Practi-
wicdge and skills are beter communi-
=puich the use of television, films, slides

a5t meedia are not the sobstitute of one
a2t rather these supplement and enhance
clfects of legming, The use of “Visual
dffect’ m Agricolture Edocation & indispen-
sable. All this can be done by creating a close
association between the distance educators and
media organisations in the State. Radio can also
wicd a5 means for distanos education to the rural
Msaes,

Resenrch  Components

For providing feed-back to the distance
education and the effective implementation of its
programmes, it is desirable o conduct svs-
tematic and periodic research and evaluation.
Four postgraduare students of Punjab Agricul-
tural University, Ludhiana, completed their
studies in the field of correspondence education
being ran by the department of Estension
Education in the same university, Some of the
silent findings are given as under

i The Dastance Teaching was officient in
the Tulfilment of Information Meeds
of the farmers in respect of Agricul
tural Technology *

ii. The Farmers (8125 percent )* and
Farm-womes {77%)° Comprehended
reasonably well the contents of the
Lessans,

iti, The Farmers and Farm Women
(75%) ** made use of information to a
preal extent at  their farms and
homes.

v, The Farmers incressed the average
yield under improved practices of eul
twaticn  of selected crops after the
completion of the distance education
programmes,”

v. The Farmers and Farm-Women en
relled  wnder the course were mostly
young (20-30 years) and school drop-
oS andlhad stmall farm s@ze (upto 5

Acres

Requirement for Starting Distance Eduveation

Programmse
Adequate staff and budpetory provisions

arg required for the
i.) Production of instructional
muterials.
il Wae of muolfi-media TLke
radio television, audio visual cassettes,
audio-cesetbes ect.

i) Creation /strengthening of instrue-
ture at district level for providing effi-
cicnt and cffective face 1o face
inslructions between the trainees and
Irainers,

v.) Expenses for the salfl to organise
persoal comtact programmes with the
irainces.

. ) Oeganization of refresher training
coirse Lo up-date the knowledge of the
distance education stafl in designing ,
planming and mondtoring of distance
education programmes.
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Computer Education In UGC Countrywide Classroom
Television Programmes

DR CGosf
Kiran Jiaswal

INTRODUCTION

The Higher Education Counirywide TV
programmes are produced at the UGL Media
Centres, namely, EMRC's located at Ah-
medabad, Hyderabad and Pune, MCRC located
al TMI, New Delhi, AVRCs located at Calculta,
Hyderabad, Jodhpur, Madras, Madurai,
Roorkee, Srinagar, Patiala and Imphal. It is
under UGC-INSAT TV project undertaken by
the UGC, Mew Delhi. A mass Communication
Bureau i also established af the Universily
Grants Commizsion, Mew Dielhi. Some Tacilities
for TV programme production have alse been
developed in the TTTIs.

The programmes are recorded on 34 U-
matic PALG2S format, UGC has entered into
an agreement wilth Eloctronics Trade and Tech-
nolegy Development Corporation Limited (ET
& T) to video publish some of the programmes
on 1/2° VHS format, so that interested viewers,
institutions may be bencfited, These are
ielecast on the countrywide classroom o
Doordarshan’s Malional Network via INSAT
sysiem oa all working days from 1143 pm. 1o
1.45 pm. and from 400 pm. to 500 pm, With
effect from 1 March, 1900 for ahout six months
the telecast fime & 6.00 nm. to 700 am. and 12
aoon 1o 1 p.m. The target audicnce primarily &
the under graduate student particularly from the
semiurhan and rural arcas.

The programmes aim to upgrade, updaic
and enrich the quality of education, to arouse the
interest of the viewers, to-wha their appetite and
to hroaden their horizons - to stimulate rather
than to satiate (UGC, 1987)Tpwhedexient the
above mentioned objectives are realised &= yel to
be examined. Ts the quality of education really
uperaded, updated and coriched? Do the
viewers gain significantly through these
programmes? Al these programmes are
beamed in English. Do the different media

viewers gain equally or differentially? What is
the comparative effectiveness of Indian and im-
ported programmes?

Research efforts and need for further research

The function of TV as a medium for class-
oo instrection is o supplement the classroom
instruction. How far the Educational Telecasts
function effectively is to be cxamincd. A few
studics (Shah 1972, Rohman 1977, Somboarnam
1980, CET 1980, Kanade 1982, CET 1983, Seth
1953, CIET 1984, Goel 1984, Kiran 1938, Arti
1988) have been conducted in our country 10
siudy the functioning of the ETV programmes
There & a need to conduct a series of studies of
different nature focussing on the varipus dimen-
sions of the ETV programmes, The informaton
obtained through sech studies may lead to cer-
tain fndings of practical uiility for the effootive
conduct of the ETV programmes.  The study
wnder investigation is one such attempt,

Ohjective {F The Study

Ta findout the cffectiveness of the UGC
Countrywide classroom TV programmes on
computer education in terms of the achievement
ol students,

Hypothesis

The following Rypothesis were formulafed:

1, There will be no significant difference in
the pre-test and post-test scores of students on
the UGC countrywide classroom programmes
on computer education.

2. There will be nosignificant difference in
the gain of the English medium studemts and
Hindi medium students.

Research Design Used
The present study wis cxperimental in na-
fure. In this siudy pre-test-treatment-post-lest
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design was used. The duration of treatment was
10 hours and 8 minutes, The independent vari-
able in the present study was countrywide class-
room ETY programme and the dependent
variable student achisvement.,

STUDY PROCEDURE
Sample Programmes
Mine computer programmes were recorded

ouf of the UGC Countrywide classroom TV
programmes beamed by the Doordarshan from
0.3-1989 (o 10-B-1980., The names of the
programmes, alongwith the production place
and time duration are presented as follows ©

1. Compuier Memory-2, EMEC

Ahmedabad, 29 Minutes

2, Computer Memory-3, EMRC , Ah-

medabad, 33 Miuates.,

A Introduction  to  computer-2,

EMRC, Ahmedabad, 23 Minates.

4, Introduction to computer- 3,

EMRC, Ahmedabad, 23 Mimutes.

7. Graphics wilh microcompuoters -2,
AVRC, Madras, 18 Minules

8. Computers in office aulomation,
EMRC, Ahmedabad, 20 min wies,
9. Emerging Lrends in computers,
AIAET, 25 hdinunes.

Sample Stwdent
All the diploma in computer education stu-
dents (198991 | School of education, Centre of
Excellnce, Devi Ahilva Vishwavidyalava, Indore
constitute the sample for the study,

Test Construction

After viewing cach programme an ohjectve
type test was consturcted by the investigator,
8o, in all nine tests were constructed keeping in
mind the instructional objectives and teaching
points covered in each pgrogramme.

Treatment and Testing
The programme were vicwed by the stu-

5, COBOL -4, CIEFL, EMRC, dents during 22-7-89 1o 13-3-90. A test was ad-

Hyderabad, 19 Minutes, ministcred  before and  after viewing each

f. COBOL -6, Divisions, EMRC, programme asapre-test and posi-test.

Hyderabad, 18 Minutes.

’m?.ﬁ. of Qiference of the mesms of probest soares and posd Jest scorss of (he swdents
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4 INTRODLUICTION T

COMPUTER-3 18713 I 466 45 L45H B3 Haps =* ]
S COXBOL 4 BS 2201 AR foop) T4 13685 =* iG
fi. COYBCHL. <6 s541 2EHNT £33 1.1 1374 S0ES] ** (]
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Data  Analyses

' test was used 1o find out the significance
of differcace berween the mcans.  Table 1
presents the significant differcrce in the pre-teat
and post-lest scores of both, the English and
Hirdi medium studcnts, whereas Table 2
presents the gain of the English medium stu-
dents as compared to thar of the Hindi madiom
students.

FINDIN

1. In all the nine programmes the post-
test scores of both the English and Hindi media
students were significantly higher than their pre-
Lest scores. So, the null hypothesis is rejected.
The higher education countrywide science TV
programmes arc effective for bath the Hind: and
English media students.

2. The mean gain of the English medium
studcnts was not sigrifieantly different than the
mean gain of Hindi medium students m b
programmes out of the sine, whereas, there was
significant difference in 3 programmes in favour
of the Englich medium students.

%o, the higher education countrywide
science TV programmes are effective for bath
the Hindi and English medium students. In a
large number of the programmes there is no sig-
nificant difference in the achicvement of the
English and Hindi medivm students. 1t may be
because TV it an audio visual mediom, The
visual stimuli support the sudio stimuli or the
langruzage of delivery and compensate for the lan-
guage . Otherwise, also TV is more of a video
medium and visuals have their own [anguage
which i universal. However, in some of the
programmes there is significant difference in the
achievement of the English and Hindi medium
students in favour of the English medium stu-
dents. [t may be because the telecast is in
Englizh language. In some of the programmes
the level of the language wsed is quite high, speed
of delivery of the programme i very fast and the
accent and articulation strange. However, aocw
ideas and improvements in telecasting technique
and in the field of instrection will raise Educa-
thonal Television 1o its pinnacle of iImportance.

Table & Gaia of the english mediom studenss as compared to thal of Hindi modiuim studeris
SMo Fragramane M1 M2 5Dl 02 SEDM tVaALUE DF

1. COMPUTER MEMORY .2 15,745 11166 &E3] 5.251 .74 1585 &

COMPUTER MEMORY.3 SIS 15865 GARG 6218 2473 1.237 13
3 INTRODUCTION TO
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4. INTRODUCTION TO
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Distance  Teaching

Universities (DTUs) :

A Study Of IGNOU

Feripopa!  Reddy
Monjilika Snvastavae

The first distance teaching Umniversity,
properly a0 called was the Universaty of South
Africa, It was originally established as a conven-
tional Umiversity and it began teaching by cor-
respondence in 1946, However, the real
foundation of distance teaching Universities
took place only in 1970s. The new trend
stemmed in pirt from an increased concern for
greater quality of opportunity of acoess to higher
education. The novelty of UKOU, Britain, its
success aud the worldwide interest it attracted,
made # cortain that some countries woald follow
the example of UKOU and fownd distance
teaching universitics of their own. Now, it is
heing practiced in many countrics irrespective of
size, coonomy, population, et

Initiafly many of the D'TUs faced ‘profound
sceplicism garnished with ridicule and hostility”,
They have collectively survived changes in
Governmenl which theeatened their early exist-
ence. In fact they are paricelarly vulnerable n
peripds of cconomic recession.  Indeed the
barsh ceonomic climate of the late 19705 and
early 1980s have alrcady swept away a number of
the non-traditional ¢ducational structurcs that
emerged in the 1960s and 1970s. Now in 1980s,
there arc signs of resilience, a developing scnse
of identity, and air of permanence about them.
Maore DTUs have been recently established and
many are under consideration. Thus, though
DTUs are relatively new development, many of
them have already achicved a name for excel-
lence.

In DTUs, there 5 oo campus-based in-
strections compared to the convenlional univer-
gities, DTUs adopl a “mulii-media’ approach
using the word of mouth of a class-room teacher,
the text books, audic-video aids, etc. and the
modern  communication technology such as

radio, television, telephone, computer, feles,
wideo, ete. Which are being used to transmil
information quickly and to far off places,

Mamny people think that Open Universitics
eould afford to launch only Arts courses as they
do not have infrastroctural facilitics (hat are re-
quired to launch Science Programmes. In fact,
many DTUs have already launched Science and
Technology proprammes. The CCTU-China,
the Air University Japan, the Open University of
Germany, efc. have launched many science and
technology programmes such as Engineering,
Systems Engineering, Digital Computers, etc
The Srilankan University has many technical
courses and a serious propossl under considera-
tion by the CCTU, China, for initiating Medical
Course as well. The UKOL!, Britain introdoced
research programmes in which they are exten-
svely using Compaiers.

In 1987, there were 756 Distance Teaching
Institutions offering 1969 different courses n
various countries. The entolment of students in
DTUs is in millions. The CCTLL, China alone
has more than one million earslmant in 1980s,
The Thailand Open University his an enrolmeal
approdimately 3 lakhs, In Germany the earol-
ment of open gniversity is around 12%  and in
the USSR it & around 4058, The UK Open
University has an enrolment around less than a
lakh at present.

Are the Degress, Diplomas & Certificate
of DTUs recognised by other employers,
Universities, Institutes, efe.?  Many of the
DTLs are cstablished by State/Central Govern-
ments in many countrics. So the Degrees,
Diplomas and Certificates of DTUs will have the
status as those of any other University. 5o the
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question of non-recognition of DTUs degrees
docsn't arise.

The standards of DTUs & in no way in-
ferior to any other University in the World, In
fact it has been proved by conducting surveys in
a mamber of countries.  Many DTUs offer
uniform standards throvghout their countrics
which we do not find in the conventional system.
The quality of the study material is also of high
standard as DTUs utilize the expertise of the
bresi brains (rom various fiedds in order o get the
best input for the various requircments of the
system.

The courses which these DTU S are offering
are more oosl effective than those of the conven-
tional system. Many studics have already been
conducted and they have proved that these are
less expensive.

Apainst this background, IGNOU has been
taken in order to study the follwing aspects:

* The target group; its features and en-
rolment; the examination system; the
programmes  launched and o be
launched; the stalf poation; the vpe
of awards, its recognilion and stand-
ards; how cost effective the system is
and projections  for  [GNOLs
Drevelopment.

Indira Gandhi MNational Open  University
(IGROLT)

The IGNOLT was established in September,
1985, a5 one part of an overall plan for restruc-
turing the system of Higher Education by an act
of the Farliament. The Govi, had clearly made a
commitment (0 a massive undertaking, given the
size and diversity of the nation t2king into con-
sideration the following aspecs.

The Indian svbcontinent covers an ares of
almost 1.3 million square miles. With a popula-
thon of just under 300 million, it s the second
most populous country in the world: and on the
basis of an annual growth rate of 2.24 per cent, it
is projected that it will be the most populous by

carly nexl century,

Forly per cent of its population are under
15 years of age; so it is anticipated thar the
demand for higher cdocation will increase sig-
nificantly in the decades ahead,

In 1984, the overall literacy rate was es-
timated to be 40 per cent, with a figurs of 13 per
ceni for females and 41 per cent for males in the
rural arcas, where three-goarters of the popula-
Lo v,

There are 14 recognised official languages
besides Hindi and English. People live in a
variety of social, economic and geophysical con-
ditinns. India is predominantly a rural country
with more than 709% of the population living in
rural areqs whese main occupation is agriculture
where productvity is very low compared to many
other countries.

Imchia has a [air net work of telecommunica-
tions, roads and railways (479 connetted), 37
thousand telegraph offices and 3.5 millioas
telephones in 1986, The broadcasting and trans-
mission {under the control of central Gowt.)
coverage i around 97% and 729% respectively;
however, s utilisation is very much less com-
pared (o its total capacity.

Factors which contribmie for the agricul-
taral and industrial development are technical
expertisg, lechnology, management skills, efc.
which require more technical education and
higher education. It is very difficalt 1o expleit
resources  unless the country makes a
breakthrough in technical and higher sducation,
The alternative is ‘distance mode of edecation’
which is Jess normative, but ‘more technology
orignted’.

Tarpet groap for IGNOU

Who need open education T Who are the
target groups for this IGNOU.
* Those who could not go for higher
education af an carlicr stage for one
reason or the other, but wish to do

10
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something shout their higher educa-
Hon mow,

* Those who have had education for
some years and have got their carcer
bt would like te continge their educa-
tion for improvement  of their
knovdedge  and sdvancement o
career.

¥ Dropouts  whe wanl (o continge [o
have a second chanes (Drop outs are
not failures, but peaple whe have dis-
continued their studies fur varicus
resons)

* Thoss who want to make their educas.
tion 3 lile long affair,

* House wives, and such ather groups of
people who would Bie 1g pursue their
stuclies withopt disturbing their noe.
mial rowting,

* People whe are in such situstions,
geographical, social, LCONOmIL, efc,
which do not allpw them to stiend
regular thhﬂ:dl::gt-i.fmljwrﬁilim.

Features of IGNOT

lioa to all parts of (he toontry, even [ndiang

tiving abroad can become students of this umiver-

Admission in this University thoogh not
fully open, is not as riggd as the Conventional
aslem. Relacation of ealry depends upon the
Bature of the coarse, For instance, to jain
B.ﬂ.."B.Cum.l:.‘mm-:, the university does nog in-
Sist on 8 10+2 certificate, but the stdent jz
aboul 20 yesrs of age besides the candidate

should pass g qualifying test in order to gct ad-
mission into Bachelor Degree Frogramme lyow-
CVEL, a person who i 1042 qualification is

IGNOU conducys qualifying examination of
MBA, A graduate with 3 years or non graduate
with 6 vears SUpervisory/managerin] cxperienoe
are cligible for taking the admission test in ander
1o get admission into MREA,

The student will have to take an admission
test for programmes like computers in office
management and specializaiion diplomas in
mamagement provided there gre more students
than  required, i (1T
Programme is restricted o only expericnced
n Libraries. The inten-
conducting  cntrance EXAMin-
tion/restricting the students by pulting age har is
nothing but to prevent LnaCcEssary competition
between  IGNOU and other Convuntions]
Universities. The other Programmes such s
Diploma in Creative Writing, Centificate Courge
in Food and Mutrition do not require any formg)
qualification, however they have a bar on ape,

The universily allows (he
from their place of living. Mo comventional
university allows the student 1o stady from
bisther houss or own place. The attendance 5
nod eompulsory in IGNOU. They can choose
their time to read (heir lessons and complete
their learning within (he mnimum/madmym
perind, !

students to siudy

est. Suppose the student of Chemistry wants 1o
do a course in literature, 3 formal UnivErsity
would nod allow him (g do so. But the Open
Uriversipy allows, but it g5 restricted to g ming-
mum number of crediy,

The student whi has 1o change his place

101
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of lving, because of transfer, céc., noed M Wy
ahout the completion of his studics, He can et
his Study Center transferred to any where in the
cotmiry.

Sumilarly if a student canned complete a
course within a minimum time prescribed, he
does not get worried.  For example, the mini-
mum period to complete the Bachelor Degree
programme of IGNOL is 3 years but the mixi-
mum period is § years, Apain, the Driploma of 1
year can be completed within o period of 4 years,

A Instructional Systern;

In Open University, there is no CAIHIS
based instruction. The students are scattered
over a wide area including the interior and
remote rural villages. University disseminates
knowdedge through Sategrated media’ i, in the
form of print materials, AudioVideo [rogram-
mes, ete. I is further supported by broadcasting
and T.V. transmizsion

Printed lessons arc sent dircetly 1o the stu-
dents.  Audio/Video programmes can be ar-
teaded at the Study Centers or he can buy thise
casseltes for his personal wse ot the nominal
rates, which are svailable in (he market,

The student support scevices can be
provided throsgh a network of 140 Shly
Centers scattered over the country, To Cis-ar-
dinate the functions of Stdy Centers, 13
Regional Centers are set up, which are located
maostly in the State Capitals™ajor Cilics, The
Study Cenders are the actual focal puoint o
enable the student to receive regular information
and learning supports. Euch Study Center js
priwvided with library, television, audio and
visual facilities and Senior Academics who are
engaged as, part-time Academic Counsellors for
face to luce counselling in order 1o clarily
student’s academic & non-academic doubis in
the learning process. The Study Centers are lo-
cated in the existing educational institutions and
normally function on  holidays and Sundays.
Each Study Ceater is headed by & Coordinator,

How Open the IGNOU s 7

Open Universities mean they are not com-
pleiely open in all respects. However, they are
BOL as rigid a5 comventional Universities. Tn the
conventional system the admission is restricted
in many ways such as age, entry qualification,
attendance, face to face contacts e, However,
this i5 nol tree in Open University system.  For
cxample, the Open University in Costa Rica has
BO bar on age for admitling students. The
UKOU (Britain) and IGNOU admits stucents
who have completed 21 and 20 vears respective-
ly. The UKOU admits students on first-cum-
first sersve basis whereas, the Athabasks
University Canada admits them throughout the
year,

Some DTU's they conduct entrance ex.
amination to admit students. The IGNOLT con-
ducts ‘entrance examination’ some programme
and direcily admits in some other OEramme.
Many Open Universities in the world do not in-
SiLon attendance of a Distant Learncr. The stu-
dents of DTUs are at liberty to study anywhere
in the country at his own place, pace and con-
venicnee. Further, the students of DT USs ERpOY
the freedom to choose the subjects of any com-
bination of their own interest which i not al-
lowed in the conventions! system. The student
of IGNOU need not attend any where cxcept
writing examinations and altending some practi-
cals. He is free to choose or get transfer (o any
study center of IGNOU aceording to his con-
venicnee,

Enrodment of Students :

The popularity of IGNOU can be guaged
from their enrolment. IGNOL has an CxIsling
carolment around 85 thousand as against ex-
pected 1.1 lakh by the end of 1990, According to
cstimates it is likely to cross 2.5 lakhs by the end
of 1995 . Within four years from the daie of its
esiablishment (1987-1900), it has achieved
remarkable growth compared to LKL, Britain
and AIOU, Pakistan.

Many of the students of comentional sys-
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tem are less than 25 years as compared to Open
Unmversitics. The students of Open Universitics
are much older, many of them are employees,
housswives and married people, Many of the
distant learners take more time to finish thois
COUTsEs,

The prafile of IGMNOLU students shows that
the youngest is 20 years and the eldest is 72 years
in 1988, In IGMNOU's rolls, there are Ministers,
Vice-Chancellor, Professors, ete. The ratio in
Bachelor Degree Programme between Male and
Female is 76:24 and Diploma in Creative Writing
S1:40 in 1988, Age-wize analysis shows that
above 25 years there is 68% enrolment for all
programmes.

To bring science subjocts in its faold, the
Uintwgraity has already launched Bachelors De-
gree  in  Science (BSc) and Computers
Programme throughout the eountry, Many
programmss are in the pipeline; auch as En-
gincering and Technology, Health Education,
ete. Some other employment oriented and inter-
dicciplinary eourses are also urder preparation,
some of these courses are; Translation, Feature
writing of Office Managemen:, Export
Daocumentation, Small Management, Insdrumen-
tation, Hosticulture, Mursery and K.G. Teach-
tng, Computer Application, Water Analysis and
Pollution Control, Radio and TV, Servicing, ete.

Staff:

Thie wniversiny has been utilizing the exper-
tise of semior personnel, professionals from
warinus institutions in erder to get the best input
for varicus requirements of the system. Tt has
around 1000 emplovecs oul whom around 2060
are academicans. More than 5000 teachers from
varions universities and collepes have been ex-
tending their services to IGNOLU a5 part-time
counsellars, co-ordinators, asd Asst, Co-or-
dinators,

Examination and FEvaluation :
The understanding of IGNOLs stadent is
asneased i three WHVE! 1. Check WIUF Progress

(sclf asscssment questions). 2. Assignments
(Continuous assessment) 3, Term-¢nd examina-
tion (External assessment).  Check  your
progress as given in the prinl materisl do not
carry any weightage for passing examinafion
However, they help the student to assimilste the
subjoct matter. Assignments (continuous as-
scasment) carry the weightage of 25% to 30%
for passing the cxamination, These assignments
after evaluation, are returacd to the students
along with teacher's comments (which is mwo
way communication), which vou do not find in
the conventional system. The comments written
on the ssignments help the students to know his
progresa, woaknesses and limitations and bow (o
overcome them, Term-end examdnation (exter-
nal asscssment) which carried T5% o 0% is
the final examination,

The performance of the students in both
continuous (Assignments) and Exfernal #ssess-
ment  (term-cnd  caamination) 8 counted
towards their final grade in cach course. The
university has adopted a leiter grade system 1o
indicate the performance of siudents, using 5
point scale (A, B,C,D & E) Tor all types of assess-
micni.

Academic Programmes;

IGHOL has 10 academic programmes
with o number of courses in cach. It has also
produced 200 Video and L programmes which
are of such cxceptional quality that they arc al-
ready in demand among other universities. The
programmes arc: Master of Business Ad-
ministration (M.B.A.} 2. Diploma in Distance
Educaticn 3. Diploma in Creative Writing in
English 4. Certificate Course in Food and Nutri-
tion 5. Bachelor of Arts'Commerce 6, Bachelor's
Degree n Library and Information Scicoce, 7.
Diploma in Computers of office management. &,
Diploma in Financial Masagement. 9. Diploma
in Markcting Mamagement, 10, Diploma in
Human Resource Management. 11. Further the
university is planning (o introduce some maore
programmes which arc under preparation. They

3
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are Diploma in Higher Education 1. Bachelor
Dregree Programme in Science 2 Water Resour-
ces Management, 3. Diploma in Food and MNutri-
tion 4. Diploma in Rural Development, etc.

Types of Awards:

The Academic activities will be broadly
divided into 3 caleporics, wiz, Certificate
Programmes (Less than 6 months), Diploma
Progarammes { 1 year) and Degree Program-
mis (3 years or more). Irrespeetive of the award
1.2, Certificate/Diploma eventually they lead o
degree programmes in the future. For example,
the university has launched management
Programme as & Diploma n 1987, In  order to
make it a Degree Programme, the university has
already introduced 3 modules out of 4. When a
student completes all the four modules success-
fully, he/she will be given MLB.A. degree. Other-
wise, the student gets an award for each Module
as and wiien he completes them.

Recognition OF Degrees And Standards:

Are the Degrees, Diplomas and Certificate
of IGNOU recognised by other emphoyers,
universitics, instinutes, etc. T IGNOU is a Ma-
tional University established by an Act of Parlia-
ment and s supported by the Central
Governmenl,  So the Degree, Diplomas and
Certificates of IGMOU will hawe the stalus as
those of amy other Central University.  So the
question  of peo-recognition of IGNOUs
degrees doesn'l arise,

The standards of IGNOU i no way inferior
o any odher Universily in the country. IGNOLU
offers uniform standards throughout the country
which you do not find in the chnventional system.
The quality of the material & of high standard.
In 1989, the UKOU Vice-Chancellor applanded
the guality of the Food & Mutrition material and
hie stated that §f has intersational standards,
Recently the State Bank of India & Mysore and

M.RF. Tyers has recognised the MBA
programme of this Uiniversity and it is allowing
many cofcessions for its emplovees.

How Cosi Effective The Sysiem Is?

The courses which these DTUs are offering
are more cost effective than those of the conven-
ticmal system. Many studies have already been
conducted and they proved that they are the
least cxpensive. In 1974, a study was condacied
in UKOU (Brilain}, where the cost per unit was
33 paise as against 50 paise in the conventional
syslem. A similar study was conduocted in Delhi
Correspondence School by Profl, Rudra Dutt,
where the cost per unit m the Open System is
aronnd Rs.600/- as against Rs 3,600/- in the con-
ventional system. Remember that the Open
Universitics are offcring qualifaiive materials
prepared by eminent academicians.  The
IGNOU is offering the entire print material or
Foud and Mutrition Programme which has inter-
national standards just for B 100/~ This in=
cludes Audio'Video lessons, valuable student
support services oflfering af Study Centers.

1GROATs role as an Apex Body: @

While IGNOU has made its presence Fzlt
as 8 University in these last four years, its apex
level functions are still 1o take concrete shape.
Already four stale Open Universities offer dis-
tance education programmes throwgh cor-
Ft&]ﬂvjcnm courses, And for IGNOL to ake
Hs stance as the apex body, a Co-ordinators
Councl bas been sct up to ensure effective co-
ordination and to work out a net work of Open
Unbversity progrummes for maximom wtilisation
of resources, And since IGNOU's leadership in
this regard has favourably percerved, there are
great expectatons of [IGNOL s dynamic involve-
fent.

Prajection For IGNOU's Development :

The IGNOU is four years old. Hence, it is
oo early to obtain any defivite trend in the in-
crease of enrolment, However, it has crossed 85
thousand as against expected 1.1 lakh by the end
1. MNow the University is planning to adopt 2
maore flexible approach in order to establish
‘sponsor’ sludy centers wherein all the capital
expenditurg for equipments, lurnitures, cic. as
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well as part of the capital expenditure are ex-
pected to be borne by the host institution as
against the stody centers established by IGNOU
where 100% expenditure is o be borne by
IGNOLU itself except the host institute provides
nocessary accommaodation,  The University is
also in the process finalizng a proposel for stari-
ing sub=study centers along with mobile units in
collaboration with non-governmental organisa-
tions. Every district i expected o have the ser-
vices of af least one Stedy Center by the end of
1945 particularly industrial township and a fow
nthers in remote and backward areas of our vast
coEniry,

The coming vears are poing Lo vory sig-
nificant for the University. [ts perspective for
the Sth Five Years Plan shows a very definite
arientation towards job-oricnted and socially
rebevant courses which may be offered separate-
Iy or fitted into the Degree Programmes. I is
visualised that while the state Open Universities
may have more of traditional cowrses. mostly
catering the age-group (19-24) population,
IGNOU will strive to provide job-oriented and
socially relevant courses mostly to the popula-
tiom of the ape group of 25 plus.

The University has alrcady taken some
sgeps in development of some fickd and job
oriented courses are heing made. Profiles of

various remote arcas (such as Mizoram, etc.) are
deare being developed by the Planning Division,
IGNOLUL These profiles are expected to proside
betier understanding about the conditions in
regions which can go a long way in the planning
of variery academic, Feld and job-oriented cour-
ses and Mexible strategies in the stodent support
EETVICES,

IGNOL i alzo thinking of developing a
symbintic relationship with the industrisl sactor
i launching job-oriented conrses.  Apart from
Laurching new programmes, IGNOL i planning
to decentralise many activitics such as admis-
sion, evaluation, etc. in order to solve the
prodlems of moreasing in number of students,
varicty of course combinations and the vast dis-
tances in a country like ours. The processng of
data related o stodents for admission, se. al
Huys. is gedting an impetus with the installation of
the optical Mark Reader (OMR) with micro vax,
The main frame computer VAX 83530 has in-
stalled focus n the management of warkous
operations, Decen tralisation of operation re.
lated to admission and evalustion to the
Regional Centers has already heen initiated.
With the installation of afl these equipment, the
University is progrressing in leaps and bounds,
wll prepared to face up to fulure challenges.
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Impact Of Correspondence Education On Farmers
and Farm women

e 5. Saini
L8 Gl

The Correspondence Education is 2 new
and important area of study. Needless to sy, nof
much emperical evidence & available in this
field. The potential of this method of education
are yet to be exploited, This is possible when the
theoretical frame work is supported with (he
emperical data, In order 1o know the impact ol
the correspondence courses on the farmers and
farm women four postgraduste level research
projects were planned in the Department of Ex-
tension Education, Punjab Agricultural Univer-
sity, Ludhiana. The sslient findings of there
projects are peesented as under.

1. Comprebension of Information - Bloom
(1969} identified six classes of cognitive domain
which comsisted of knowledge comprehension,
applicalion, analysis, synthesis and evaluation.
He has given three types of comprehension he-
haviour namely; translation, interpretation and
extrapolation. He has also developed  some
model questions related to these behaviour. The
comprehension level with respeet to the contents
of the Correspondence lessons sont fo the
General Farmers, Small & Marginal Farmers
and farm women were studied based on modal
questions suggested by Bloom (1969). Dhillos
(1978) found that 2933, 4800 and 267 per-
cent of the farmers exhibited loww, medium and
high kevel of comprehension, respectively related
o the contents of the selected lessons. The
variation in the comprehension level is due 1o
the type of contents of the lessons, age and par-
ticipation level of farmers in agricultvural faics,
Saini (1979} reported that about 19, 49
and 32 percent of small and marginal farmers fal
inte low, medium and high category of com-
prehension level respectively. Kaur (1982)
found that abour 23, 44 and 33 percent of the

Farm women kad low, medium and high level of
comprebension, respectively,  She, further,
reported that education and occupation of the
family was positively assockated with level of
tomprehension,

These studics indicate that there is an ur-
gent need on the pan of the correspondensee
IFaineEes o improve their level of comprehen-
sion, Factors {age, education, occupation and
participatio: in agriculture fmirs) which cause
variation in the level of comprehension may be
taken care while selecting the correspondence
Irainces,

2. Application of Iaformation : The VEry pur-
pose of the Correspondence Courses related to

agrienlture and home science is to apply the ia- |

formation contained in the lessons al the farm
and home, How far this objectives has been
achieved is evident from the studies reviewed as
under 7

{Saini) 1979 measured the application of
information in terms of actual area in acres put
under the cultivation of cach of (he practices of
selected crops before and after the completion
of the correspondence courses by the Farmers,
The dircction and magnitude of the area put
under the cultivation of each of the practices al
two different points of time i.e. before and afier
the completion of the course was tested with the
help of Wilcoxon Matched Piirs Semed Ranks
Test. He found that there was a significant in-
wreasc in the average ‘ares pot under the im-
proved practices of wheat and paddy,

Dhillon (197%) reported that about 25, 51
and 4 percent of the farmers made hizh,
medium and low level of use of informalion con-
tained in the lessons, These figures showed that

there is enough scope of improvement of the

ud
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contents of the lessons to enhance its application
in ficld situation. Kaur (1982) found that abow
42, 33 and 25 percent of the farm women made
high, medium and low level of information con-
tamed in lessons. It showed that more than 50
percent of farm women made low to medinm
level of use of lesson's information. These
stwdies implied that the lessons once written
need constant revision, keeping in view, the
changing cducationaltechnical needs of the
farmers and farm women.

3. Rending Process : [t is penerally felt that the
successful reader has the purpose and com.
prehend bot he reads. Grey (1950) idemtified
the four dimensions of reading process s recog-
nition, understanding , reaction and integration.

Saini (1979) ctodied the extent to which
these dimensions were kept in mind while read-
ing by the farmers who were enrelled under the
corresponcdence course.  He reported that 90
and 97 percent of the farmers were able to
recognise and understand the meaning of the
words for all the time, respectively, About 66
and 31 percent of them knew always and some-
times respectively the meaning which could be
applied to their home requirements, There were
about 39 and 57 pereent of the farmers who
always and sometimes respeclively made use of
the meanings,

He cencluded that the lessons could evoke
sensory and perceptual process (identificarion
and comprehension af e words) among majority
of the farmers. But their percentage decreased

in the next two categories (regetions fo the mean-
ing and use of the meaning) of the reading
process. It indicated that the Farmers while
reading should make mental reaction to the
meanings and perceive the actual use of these
meanings according to their own requircments.

4. Persanal Contsct Programme : To create
mteteal  ancd  Fveliness among sludents;, the
spoken word and many types of teaching aids
are used in the distance education. It provides
two-way face-to-face flow of communication be-
tween the trainer and trainees. It also helps o
clarify doubts, problems and ensure proper un-
derstanding of the instroctional material. Saing
(1979} reported that the participation of the cor-
respondence  trainecs in the personal cuntac
programme and in the discussdon held during the
personal comtact programme nceds to be en-
couraged. Saini (197), Saini (1981} and Kauor
(1982} reported that majority of the farmers and
farm women were of the opirion that two per-
sonal comiact programmes of two-throe days
direction ia the middle of session and at the cnd
of the course should be organised at Punjab
Agricublural Unbversity, Ludhiana_, They further
noted that majosity of the treinces were satisfied
with the boarding and lodging arrangements and
with the deliberations of the cxperts.

These Mndings showed that Personal Con-
tact Frogrammes should be an important pirt of
cocreapondence education. These should be or
ganised effectively,
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DIRECTORS' MEET

The President and Viee. President of the Commonwealth of Learning, while on their
visit 10 India, invited the heads of a fow leading direciorates of correspondence courses
to meet them for discussion on the state of distance education in India, The meeling was
held on 21st May, 1990 at (he India International Centre, New Delhi.  Besides the
Fresident and the Vice-President of the Commonwealth of Learning, it was attended by
the Directors of the Chandigarh, Rothak, Osmania (Hyderabad), Madurai, Madras,
Mysare, Annamalai and Vishakhapatnam institutes of distance education,

In his spening remarks, the President diselosed that he had been invited by the Ministry
of Education and the LL.G.C to advise them as to how can the system of distance education
be goaded effectively to meet the challcnges of development in generdl and educational

spread in particular. Unless he acquainied  himself with the functioning of the system,
he would not be able to do justice 1o his mission, It was with that end in view that he had

invited Directors of a few Imiptand institutions, he added.

Highlighting same of their problems, the Directors trought to the notice of the EXpers
of the C.0OLL, "that the institwes were not being provided adequate financial AssIstance;
that their functioning was handicapped because of the laick of autonomy; that the status
of their institutes had not been defined suitably’, They impressed upon the dignitarics of
the Commaonwealth of Learning the desirability of bringing their institutes into the main
siream of the education sysicm of the country by providing to them more of governmental
supporL ;

The President thanked the participants for their candid assessment of their problems

and assured them that bhe would include in his recommendations some of the P fts
underlmed by them,

L5

B

CS |



T

T i

T

T

W@

B E
=
:

14,

16,

I,

OUR CONTRIEUTORS

Anand Satyapal, Professor of English, Director, Directorate of Correspondence Courses, Pangab
University, Chandiarh.

Awtar Singh, Professor of English, Department of Correspondence Courscs, FPunjabi Univeraity
Patiala.

Bakhshish Singh, Professor, Former Consultant, Indira Gandhi  Mational Open  Undversity,
Mew Drelhi,

Bhatnagar, 5., Professor of Palitical Science, Dircctorate of Correspondence  Courses,
Panjab Universily, Chandigarh.

Datt, Ruoddar, Principal, School of Correspondence Courses  and  Contimuing
Education, University of Delhy, Delhi.,

Demiray Ugur, Associate Professor, Ansdolu  University, Open Education Faculty,
Turkey.

Gill, L. S. (Dr.) Reader, Punjab Agriculiural University, Ludhiana.

Goel, DR., (Dr.) Reader, School of Education, Centre of Excellence, Dewi Ahilya
Vishwavidyalya, Indorc,

Igbal Kaur, (Dr) Reader in  English, Department of Correspondence Courses, Punjabs
University, Patiala

Tniswal Kiran, School of Fducation, Centre of FExcellence, Devi Ahilya Vish-
wovidyalayn, Bhanwar Kuwan, Indore.

Kacley, G. 5., ICDE Liaison Officer in Papua New Guinea.

Mahajan, Ravi K., Statistician, Directorate of Correspondence Courses, Panjab Univer
gity, Chandigarh.

Ozer OZER (Dr) Assistant Professor, Anadolu  University, Open Education Faculty,
Turkey.

Reddy Venugopal (Dr), Assistant Regional Director, Indira Gandhi  NMational Open
University, Regional Centre, Bangalore,

Saini, 3.5, (Dr), Associate Professor, Extension Education (Youth Programme) Punjab
Agricultural University, Ladhiana.

Sahjpal, AK (Dv), Reader in Commerce, Directorate of Caorrespondence Courses, Panjab
University, Chandigarh,

Srivastava, Manjulika (Mrs), Lociurer, Indira Gandhi National Open University, Regional

Centre, Bangalore.



Registered with the Reglstrar of Newspapess for India wnder No DOSG0S/3aLET

ip And Other Particulars Of TH
Entitled Indian Journal Of Distance Education
FORM 1v
(See Rule 8)
:_ 1. Place of Publication - Cumpﬂnd:nmcnmm,hnjnh University,
y Chandigarh,
2 Periodicity of Fublication ¢ 12 Yearly
3. P:inlr:r'un:lﬁ!:—lisiwﬂsﬁme + Prof. Satyapal Anand
Nationality : Indian <
Address

* Director, Correspondence Courses,

Panjab University, Chandigarh |,
4. Editor's Namp

! Prol. Satyapal Anand

: Indian

Nationality
Address

¢ Direetor, Correspandernice Courses,
Punjab University, Chngdi,gmh.
5. Name znd Address of the indiduals

Dhrector,
who own the fewspaper and partners Currl_._'.spmd:ucn LCourses,
or sharcholders holding one percent of Panjah Unmersity,
the totsl capital Chandigarh

March <2, 1991 Sdf-
( Satyapal Anand )
I:.l"nuﬁ T hq#hﬂm-amg Fress, Chandigach

Productiog - Ehm[nm:rﬁn.tm. e, PUL CHD

™
)






