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EDITORIAL

The higher level Distance Education in India is Channelised through two broad streams--Open
Universities and the Directorates of Correspondence Courses. The former have been set-up through
Parliamentary/State Legislative statutes, and as such enjoy complete autonomy in all academic, ad-
ministrative and financial matters as conventioual universities do. However, they are tagged to the Indira
Gandhi National Open University. The latter not only provides to them financial support but also
academic guidance by helping them (if anyone of them so requests) in the planning and designing of study
programmeb. They may also borrow from it any number of its existing study programmes or even the study
materials thereof. The idea is to promote and proliferate distance education programmes in as many
region5 and through as many languages of the country as possible.

The otler stream consists of the Directorates/Schoolsr{Departments of Correspondence Courses.
These are attached and affiliated to the conventional universities and as such confine their study
programmes,by and large, tothe traditionalBachelor's and Masters Degree Courses invarious disciplines
of Arts, Commerce and Science. Of late, they too have begun proliferating their activities to job-oriented
and non-traditional courses but, again, within the ambit of their university structure. These institutes are
controlled and financed by their respective universities and do not, therefore, enjoy autonomy to design
their study programmes much less to undertake any other innovative activity. Similarly, their administra-
tive and financial competence is also limited. Above all, their role in higher decision-making bodies of
their respective universities is marginal. As regards fiscal support to their study programmes and other
infrastructural facilities, they (being the adjunets of conventional universities) depend up&r the University
Grants Commission which has been entrusted with the responsibility of .developing and fundiog conven-
tional education. (Though the Parliamentary statute gove.ni.rg the Indira Gandhi National Open Univer-
sity vests in it the power of maintaining developing and funding Distance Education in all its rnanifs5ls-
tions, the existing arrangement of the U.G.C. g,vi"g financial support to conventional universities to
develop Distance Education through their Directorates/Departments of Correspondence Courses has
been left intact at least for the time being.) , , 

" .

This dichotomy in the system which is there less by design than by the exigeneies of the situation,
seriously hampers its proper development. It shuts the system into two watertight compartments which,
though espousing a common objectives, do not have much to do with each other. Not tojspeak of their
workLg hand in-hand with eacl other, their relationship is infact strained with mutual suspicion and
acrimony. The Directorates in particular nurse the grievance that the creation of the Open {Jiiiversities
has pushed them into a secondary position. They had expected (and even demanded) that whenever
Dist'ance Education were to be gifuir a place of dignity in the overill system of education,'their servic{s
to the nation would be duly recognised and they would be rescued from their internal and'external
diffrculties. Instead, new irititutions (open universities) were super- imposed on them which not only
perpetuated their existing problems but also created many rnore for them. A state of uncertainty suspense
and confusion was let loose upon them.

One of the main problems of these Direclorateris that they do not have the benefit of the advice and
guidance of some benefactor. Though opened and managed by their respective universities, they are
looked upon by their parents more as illegitimate children and less as lawful heirs for carrying and
propagdting their message. Having failed to fully grasp the true philosophy of distance edpcation, these
universities tend to treat and mould these departments of theirs into their own conventional image, and
thus fail to propedy appreciate their probfgms. Whenever the Directorates manage to 'earn' some money
by applying a squeeze in their faculty positions and other infrastructural facilities, the over-assertive
exteinai auihorities of their universities rob them of their surplus, thereby der-rying to them the opportunity
of strengthening their'students services. And wherever the Directorates are able to create in the initial
stages a respeciable size of their own faculty (thereby assuring to themselves some degree of acadgmic
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self-sufficiency- and also at the same time maintainin-g_ reasonable quality of instruction) and other
infra-structural facilities and, as a result, face financialiifficulties, their universities ao "Jfoot Uoay
upon them. Instead, they are dubbed-asspend thrust children anda drain on their finances Thus, botf,
ways the Directorates are at a loss-whethLr they earn profits or go into loss. The cummulative effect is
that the whole of the system runs into doldrums.

Even with this given situatiol they can be ass-ured of a better future, provided the University Grants
Commission appreciates their position and helps them with monetary assiitanc". But at that level too the
things are fat from satisfactory. Despite the fac[that these Directorates bear the brunt of universitylcoUeji
education to the e{ent of 10 per cent of the whole of the stu4ent population at the highei educatioo bvEi
1ne u.Q!. sets apart for them less than even one-per cent of its totai funds. In this wln wi find that there
is a total lack of app-reciation of the problems ofDistance Education from the api; in! Uotto-. 1'U, rstate ofaffairs calls for an urgent review and redress. 

\,/.
Another area where the absence of a supra-university authority is acutely felt is the development andgrofih of these Directorates. A look at the iducational map of India reveals that while the ";Itil; ;J ,i

the.sou[hern leglon! of the country have a large number ofihese institutions, the eastern and the central
regions- are almost bereft of them. In the f6rmer two regions the Directorates are situatea in close
proximity to one another. More glaringly, these.D. irectoratiSakg p.ovisions for ia*ii"rr qrpes of study
progralnmes. To illustrate, the Directorate of Shilma, Chandigarh, Patiala (located on one ilnear strip of
150,!P) provide for Bachelor's and Master's degree prog[a-.e. in liierature iE;Ai.h, Hindi and
Punjabi), social sciences (Political Science, Econoiics, uiiory and public Administra'tion) and Com-
merce.

. . T4: tlpe of uncoordinateddevelopment of both the institutions and the studyprogrammes has
seriously told upon the health not 

-only 
of thi individual institutes but of the system oi .iiri-L education

at large. The multiplicationof effort in the pr_eparation and maintenance of or" u"a inB *r-e tlpe of
courses of.study has resulted in-the wastage of the precious resources, on the o"" n*{ *a tf,J}oo,
qualrp of instruction, 

.on lhg other..Compelled by ihe ,esou.ce constiaint, these inJtritiorrs are'in a ..positions neithenof maintaining a.senior.faculty (capableof producing qualityies; *rit;i"", &;i";handsome remuneration to glltside_script writers.-lesides, they do icit havl good fiUiaii"ls of their o:wn]
not to talk of audio/video facilities. Hadlhey been able to pool'their resource-s and then concentrate on
a fewer number of courses they would have c-ertainly projec'ted a high image of themselve.- if in" IGNSU
has carved out for itself a dignified place in the woild oi higher ed"ucatioi or rrr" 

"or"trt: 
th;-;;;;"i ["E

1-o1q other things, in the quality ofits stugyprogrammes. ihe total impact of this whol6 development is !

that Distance Education has, b.l.a1d targe, failia 
1o 

project a good image of itseff. fve" tnougt it provides
a supplementary channel for higher education bylbiorbin! the oveiflow from colleges aia uiive.sity
teaching departments, no respectable person likei to send hls ward to a Directorat" oiCorr".pondence
Courses. For, education that is impar[ed through them is considered second ,"d;. If tfr"l-CNOu nu.
succeeded in erecting,the.image of bistance Edrication,.it has done so largelytfth;;g;;;that segment
of this system which is directly managed by it. The Directorates and eien the SatE open-uoiversities
continue to project the same image aJthey 

-had 
been doing earlier. - r -- 

l
. In conclusion, it may be. observed that it is high time that all such problems of Distance Education
in general and of the Director-ates in particular areluitably taken care of. preferabrv, it *"rla be better
if the whole.of this-system in all its minifestations is subjected to a comprehensive rJ"i"* trrr.rgr, ,ligi i
level committee of experts. We must ensure that this highly useful channel of mass educationtoes n-ot ..-*.
deviate.fromits.loftygoaland,instead,effe9tive|vunI*"'.theneedsandaspiratio,'oitr,"-r,to'"
.genelaqignj {or higher education. It m9y be added that this system, if properly mut ug"d, 

"urrulso 
suitably

handle high level technical education (riredicine and engineeiing not JxctirOei; o" u 
",,ujr r"a" for which

there is a growing demand. If we succeed in doing so ie can ieed out tens of substandard medical,en-
gineering and such other colleges that have of late-mushroomed in the country-
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SOME ASPECTS OF LESSON WRITING IN ENGLISH

Satyapal Anand

1. If teaching of English through distance
education channels has to be effective enough, it
is essential that the teacher should form a clear
conception of the aims of English teaching and
learning. It is essential that he should be able to
say, in categorical and unequivocal terms, what
goal he is trying to reach in his teaching and what

knowledge, abilities and skills he is striving to
impart to his alumni.

2. The two main elements in language

learning are (i) learning to read the language;

and (ii) learning to use the language in speech

and writing. In actual teaching practice in
schools and colleges, these two streams often
merge and run together, but in a distance educa-

tion channel, because of the compulsions of
separate examination in Paper 'A' (Text and

Comprehension) and Paper'B' (Applied Gram-
mar, Composition & Translation), the distance

educator has to prepare separate lessons cover-

ing the syllabus and prescribed'courses of study.

This is an academic, artificial distinction which
does not exist in face to face education where

one can be easily related to the other and even

taught in collateral conjunction. While in
theory, speaking, reading and writing may be

regarded as three separate entities, in the reality
ofthe classroom they are but aspects ofthe same

process and are developed together in the same

breath, as it were by the teacher. It is not so in
the distance education medium.

3. It is in this context that I shall, for the

moment, ask you to bear witfr me for two dog-

matic assertions which I am going to make.

(a) The ability to read does not
arise naturally and inevitably from the

ability to speak and write English, and

its vice-vena that a skilled speaker or
writer of English is not necessarily a

skilled reader of English;

(b) In the existing set-up in the
field of distance education, because of
the non-availability of audio-visual
aids, it is not possible to teach, through
the print-medium, anything by way of
spolen English.

4. This said, one can safely assume the cut-
and-dried solution to the problem of teaching
English to the distance alumni, i.e. to aim at the
ability and skill in reading and writing English,
assuming that this activity might, in future, help
him to learn to speak English. Howerer, this
assumption places the distance alumnus at a dis-
advantage vis-a-vis his regular counterpart.
Educational theories, like philosophic theories,
generally arise out of the social, economic and
political conditions of the time, and these condi-
tions are such that the power to speak arrd write
English is asine qua non in every educated man.

So the notion presented in (b) above would seem

unacceptable to any one with unbeglamoured
sense of reality. The distance educator, there-
fore, tries to fall back upon the much-maligned
spoken word through Personal Contact
Programme (PCP), Sunday Classes (SC), Radio
Lessons, and (if possible) on such electronic
gadgets as can easilybe employed in the Institute
itself where local and distant students can visit.
Nonetheless, there is no harm in accepting the

situation as it is. Spoken English, in the existing
set-up cannot be tauglit through the distance
education medium, except in cases where lan-
guage labs can turn out tapes through mass

production for use by the students who may own

cassette players.
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5. In the learning process there are two
chronological stages. In the first stage, the
teacher e4pounds and teaches some items or
unit of knowledge . At the end of that stage, if
the teaching has been effective, the student ar-
rives at a point where he has assimilated the
mechanism of the language employed for im-
parting knowledge, and is ready to experiment
with it at his own level- without reference to the
teacher, but with special reference to a given
lesson. Distance education alumnus, sitting at a
distance from his teacher, studies independently
in the privacy of his home and the only aids he
has at hand are his text books, a set of 'Notes' in
lesson foim and a dictionary and, if available, a

radio lesson or two, which he may or may not be
able to benefit from. He has to be treated as an
'independent learirer', and as such his predica-
ment in that lonely ivorytower of his own should
be appreciated.

6. Broadly categorised, lessons in English
comprise 'Text' and 'General English'. Text is

sub-divided into Poetry, Prose, One-Act Play or
a Full Length Play, Short Story & Essay, or some

other extract or excerpt from a longer prose
composition. In'General English' are included
Applied Grammar, Composition, Comprehen-
sion and Translation. Each one of these sub-sec-

tions has a definite method of presentation in a
lesson.(For obvious reasons of spaces), I will
take up only two portions of our syllabus for a
short but intense scrutiny, itz. Prose and Poetry.

7. There are certain general but categorical
imperatives for lesson writers. It may be under-
stood that a lesson is not a quiescent interlude,
but a study unit complete in the totality of its
approach to the subject. Since Indian learners
of English have learled to assbciate sound and
symbol in their native language, it does not fol-
low that they know how to extract the full mean-
ing from what they see in print, a

Self-e4planatory method has to be adopted.
Though it might seem arbitrary I identify the
following pails :-

a) Selection of suitable material at an
appropriate level of reading difficulty
for a particular group of students;
selection of the rrght amount of
material for the time available and for
arousing and maintaining interest in
the context of the text ;

b) Preparation by the teacher who
checks on : the necessary background
information; words which need ex-
plaining (and how best to e4plain them,
by picture, graph, cartoon, English
definition or synonym,or translation in
the student's mother tongue):
obscurity of meaning or allusion; and
the most effective way to arouse inter-
est in this particular text.

The teacher or teachers preparing the
material can often slip some of the un-
familiar vocabulary into, the ex-
planatory part and exhort the students
to consult a dictionary if he has not
understood these words or refer to a
preceding lesson. The teacher, grasp-
ing the difficulty of a student who may
not be able to procure or buy a diction-
ary, may centre a self-correcting exer-
cise around a semantic area germane
to the reading text, thus not only intro-
ducing useful vocabulary but also
preparing students unobtrusively for
intelligent guessing when they are face
to face with the text. A review of cer-
tain grammatical features may refresh
the student's memory so that com-
prehension is not impeded by struc-
tural complexity.

(c) Introduction of thematerial to the
students. This introduction may take
the form of provision of back-ground
information or ,some explanation of
cultural differ€nces, either direct-
ly,with the aid of a picture or, indirectly
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during some other activity when the
students may have been given the op-
portunity of finding out information,
which will be useful for a later reading
Iesson. Sometimes the introduction
will take the form of a provocative dis-
cussion on a question which is
reviewed in the reading text, with the
students then reading more alertly as
they find out how the author has
viewed the problem. This approach is
particularly valuable when a writer is' developing difficult concepts or setting
out a complicated discussion of ideas.
Stimulating the students' own tlrinking
about the central issue or problem
helps them to anticipate the probable
meaning of unfamiliar vocabulary and
to perceive disguised cognates and
borrowed words in the matrix of the
development of ideas.

8. After having identified some of the
imperatives which govern the'Self-explanatory
method',
prqer.
viev:-

we now come to the reading text
The following points may be kept in

(a) Enough vocabulary aids have to
be given. It will be good if these are
given in the margin for quick eye-
catching relief, instead of a long list at
the end. Various tests may be
desigrred, inside the body of the lesson,
to know the student's capacity of com-
prehension. These tests need not be
on the pattern of theAnnual Examina-
tion Question Paper, and the students
should be informed that it is for their
self-assessment that these tests have
been designed. Correct answers should
be appended invariably. (appended
but printed upsidedown in the form of
quiz-solutions for students to do their
own assessment.)

(b) Content questions should be
asked as directly as possible.

k) Implication questions should be
asked without repeating the material in
the content questions.

(d) Multiple-choice questions should
be set either in short alternative
phrases or in large statements.

9 PROSE TE)M

A) According to the Direct Method,
as we are taught in professional cour-
ses, the English text is central to the
teaching and study throughout the
course. It provides, or should provide
(a) all the words, phrases or idioms of
which the student has to acquire a
knowledge and command, i.e. all the
reproductive vocabularyi properly
graded in difficulty, (b) all the expres-
sions which the student has to learn to
read but not to use, i.e. recognition
vocabulary; & (c) all the grammatical
constructions to be learnt and properly
graded. Clearly, a text which fulfills
these requirements should simplify
greatly the study of English .Instead of
separate texts for teaching the use of
English readingGrammar and Com-
position, only one text would be re-
quired. In practice, however, these
requirements have not been fulfilled.

B) The Language Frequency List
standardised by Institutes of English in
various parts of the country for Secon-
dary School level is compiled only for
reading purposes. What is required in
India is a language frequency list com
piled from the point of view of lan-
guage to use and not language only to
read. Secondly, vocabulary is treated in
respect of word frequency as consist-
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ing only of isolated, disconnected
words. English is a living language
where words are used in multiplicity of
dimensional meanings. Hence the dif-
ficulty. The prescribed text books by
Boards and other governing bodies,
indeed, are the distance educators,
bane, as is the case of Institutes of Cor-
respondence Courses run by univer-
sities. But the distance educator
engaged in the task has to make the
best of a bad bargain.

10. POETRY TEXT

A) It is buisness of the poetry lesson-
so the teacher thinks-to explain the dif-
ficult language, to straighten out the
difficult grammatical constructions,
and to make clear to the distance
education alumni the difficult subject
matter. And so the instructional
material on poetry is generally
designed. Geared to the task of minute
examination of words and phrases and
rendering in prose o[ the thought ancl
the language of the poem, this method,
howsoever sound in a classroom situa-
tion,falls short of the requirements of
distance education. Indeed , all these
ingredients together with the conven-
l.ional discussion o[ the historical
details of the poet and the poem,
making usual poeLry lesson, have failed
to deliver the goods. The normal for-
mat preferred by many distance educa-
tion institutes in India is as follows.

a) Introduction to the poet and his age
(1-2 paragraphs)

b) Introduction to his/her work
(1 paragraph)

c) Introduction to the poem (L-2 para-
graphs) : by way of background in-
formation.

d) Central Idea or Theme or Main Se
quence of Thought (Z_3para-

graphs.)
e) A free summary or stanza-wise

paraphrase ofthe poem bywayof
textual understanding.

f) A list of difficult words and expres-
sions in glossory form.

g) A model examination question

_ . 
solved, (approach, material,length).

h ) One or two model passages ex_
plained with Reference to the
Context.

Having thus treated the poem at textual
and contextual levels the lesson-writer is satis_
fied...But poetry is much more than mere text
and context. Poetry is beauty ; beauty of form,
leauty of language, beauty of thought, mood or
feeling. The poetry lesson that does not leave
the pupil with some insight into the delightening
of the emotions, some lifting of the soullowards
spiritual or aesthetic modes of being; is a lesson
that has missed its aim.

B) In a workshop for teachers of
English at the pre-University level
engaged in writing lessons for the pan_
jab University, directed by the present
author, a number of short pieces were
selected for intensive workshop prac_
tice. Some of these resulted in deiight_
ful work-models which were later uied
by the University. Indeed, one piece
titled "What punctuation Says" (not
connected with poetry) found a place
in one of the Foundation.
English Courses of the Open Univer_
sity of U.K. Sarojini Naidu,s delightful
lyric The Palanquin Bearers (only the
Ist Stanza) is taken up for detailed dis_
cussion which may lead to the formula_
tion of a model distance education
lesson by the participants in this

-:r

a
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C) For obvious reasson (the Straighf
jacket of the style and format of the
Annual Examination question paper,
whichwe all dread:) the present author
does not dispute the efficacy of
'Central Idia', 'Summaqt', 'Model Ex-
amination Question',and'E4planation
with Reference to the Context', or any
such conventional format for a living
and concrete model for the students to
emulate. These are essential purely
from the examination point of view
What, indeed, is essential is that the
studyof the poem should not start with
the explanation of words and gram-

matical forms which the students may
find difficult. To give explanation
separate place in the lesson is to take
them out of their context and thus to
add to their difficulty. Thus, is follows
that a good lesson writer would go
straight to the heart of the poem-the
beautiful scene or the story or the idea.
Let the students pick out the words,
phrases, lines, as they go along. The
second or practical aim is to teach
them to render into prose the words of
the poem - to summarise it. For this, a
conventional paraphrase will do.

q

WORKSHOP MODEL (POETRY)

Comprehension Tut
Palanquin Bearers

Lightly, O lightly we bear lrcr along
Slrc sways like a flower irt tlrc wind of our song.

She skims like a bird on the foram of a stream,
She floats like a laugh front the lips of a dream,
Waily,O gaily we glide and wesing,
We bear her along like a pearl on a string

Comment: : First comes reading. By the'sheer compulsions of the distance education medium, oral reading by
a teacher is not possible unless it is in the Personal Contact Programme classroom situation. However, it tras to Ue
stressed in the lesson that oral reading by the student himself is of utmost importance. He is told to remember that
poetry is essentially music; it is primarily not a written thing, but a thing to be read aloud and recited; it does not exist
for him unless he has read it aloud and felt the pulsating music and beauty of its language.

Now let us discuss the approach to writing a lesson on this stanza:

Aim: To lead the students to appreciate the notice that inspired the poet-the picture of a group of four or six
palanquin bearers, and to lead the students to appreciate the beauty of this picture, indeed to lead tirem to picture
mentally the scene so beautifully described in the stanza, and to appreciate how the words describe it.

Approach: Make a drawing of a palanquin for those who have not seen it. One may find a good photograph for
use in the lesson . Let them be told in the lesson that we are going to read a poem which is u rorrg rorrg by the bearers
of a palanquin. Inside the palanquin is a lady, possibly a bride. If the palanquin is heavy, the bearers will groan; if it
is light, the bearers will be happy. If the palanquin is heavy, they will sing a sad song, if l-ight, a happy sorrg. tf they do
not like the job they are doing, i. e. carrying a burden on their shoulders, they wiil ,rot .irg, bui cl*pUi". So ihey
like their pleasant job. 

s
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Appreciation: One can choose a thousand different ways of making the students appreciate thc
poem. But a direct question-answer format would be the best, depending on the subject matter. Look at
the following

a) Do they sing a sing? (Yes)
b) What words show that they sing a happy song? (Gaily, O gaily). ( The poet repeats the word

' gaily' ; for emphasis).
c) Why do they sing a happy song ? Because the palanquin is heavy ? (No : because it is light)
d) What words show that the palaquin is light ? (Lightly, O lightly we bear her along : we bear

her along like a pearl on a string)
e) What does the flower do ? Answer in one word G*uy)
f) What does the bird do ? (skim)
g) What does the laugh of ? (float)
h) Do the bearers walk heavily ? (No, they glide).
i) Are these things light or heary ? (They arelight).

After this one can begin with another set of questions

A) Who bears whom ? (The palanquin bearers bear a lady in thier palanquin)
B) What does the poedt compare her with ? (flower, bird, laugh and a pearl)
C) Are these things lights ? (Yes, they are)

Vocabulary : Pick out 'skim', 'flloat', 'glide', 'sing', 'bear',..... as verbs. Explain their usage in sentences.
If these have been used metaphorically (as 'skim', 'float', and 'glide', are ), explain their dictionary
meaning . Pick out 'bird', 'foam', 'stream', 'laugh', 'lips', 'dream', . 'pearl', & 'string', as nouns .

Explain their usage in sentences not connected with the text.

Paraphrase : After this one can attempt a paraphrase. A formal paraphrase is necessary from the
examination point of view and cannot be avoided, but it will be suitable if the students are asked to attempt
another paraphrase, all by themselves, by giving them the following lamp-post points in the form of a
running composition.

The bearers of the palanquin are huppy; they run smoothly and lightly, they sing. They do these
things because the lady in the palanquin is light and beautiful and because they love their job. The lady (or
bride) is like a bird that flies lightly over a stream, she is like a laugh in a dream; she is like a pearl.

'4w)
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TEAGHING SPOKEN ENGLISH IN THE
EDUCATION SYSTEM

DISTANCE

* Iqbal Kaur

The preserit paper aims at establishing the
need for teaching spoken English as one of the
communication skills i.e. the skills that are
needed to get one's meaning across, to do things
in the second language, to say what one ,"ully
wants to say.

It discusses the controversial question of
standards for spoken English in India. It also
tries to highlight the relevance of distance mode
of education for imparting speaking skills and
considers the role of media, (pint as well as
non-pint) in enabling learners acquire
proficiency in spoken English.

The paper also covers the area of course
conterit and discusses whether Phonetics should
or should not be a part of the course content of a
course in spoken English. The organization of
the paper is as follows: it falls into five sections:

Section I, emphasizes the need and relevance of
teaching/learning English in,the present Indian
context. It also has for its focus the desperate
need for developing speaking skills which form
an essential component of ELT.
Section II highlights the decisions regarding the
variety of English to be taught. Should it be
Indian English or should it be British R.P. ?

Section III brings us to the usefulness.ofdistance
education system for courses in spoken English
and insists on teacher- training.
With Section tV the paper comes to planning
and designing the course content. It advocates a
Basic course in the initial stages- a course which
is to be offered to all the learners irrespective of
their specific needs. The specific needs can be
taken care of when the Basic Course has been
mastered.
Section V considers the media (print as well as

non-print) through which a distance education
system in India can hope to impart speaking
skills and concludes with a request to IGNOU to
start courses in spoken English.

Appendix / gives a tentative framework for
a Basic Course.

Appendix 2 gives some pronunciation exer-
cises included in Engtish Through Reading by
W.W.S. Bhasker & N.S.Prabhu, a special edition
prescribed for the students of B.A.Part I English
(communication skills) at the Panjab, Punjabi
and Guru Nanak Dev University.

I

English is a ysry useful language in
which all sorts of information is encoded. It
serves as a 'Window on the world". [t is the
language which makes nearly all contempor;rry
knowledge available. Since English is the lan-
guage of science and technology, it is impor-
tant for industrial and economic development.
Our scientists, technologists, engineers and
doctors need English not only to have an access
to professional literature in English, but also
to communicate with their counterparts in
other parts of the world. The Continuation of
English seems important if our science and
technology are to be trulyinternational.

English is used not only for international
communication but for international com-
munication too. It ib the language used by all
India Institute as well as the language preferred
by all- India seminars, conferences, workshops
etc. It is the language preferred by the legal
and banking systems, commerce and defence.
In some states of India and in some ciis-
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ciplines, English continues to be the medium of
instruction.

It is for these reasons that English occupies
a significant place in our school and college cur-
riculum and continues to be taught as a compul-
sory course upto the degree level. It is true that
in certain states of India, it has lost its position
of medium of instruction, and has been
replaced by regional languages, but even in
these states, English has not lost its sig-
nificance, especially as the' library langu ge' .

At the individual level, English still serves
as 'the language of opporfitnity'. Ability in
English is an asset to any individual seeking
socio-economic advancement. An individual
with a good command on English is supposed
to have an edge over others with same abilities
and nd command on English. We all know that
good jobs in all fields call primarily for efficient
communication skills in English. So, equipping
our students with these skills has to be the
primary objective of our English Courses.

So far as the teaching of English as a
Second/ foreigrr language is concerned, the
needs of our society have changed and are still
changing. The aim in English language teach-
ing today is no longer to introduce the English
culture to the Indians but to, impart the com-
munication skills. A workshop on English
studies sponsored by the UGC was held at
Mysore from Oct. ?e-3f,\976. A report of this
workshop says :

It is clear that English will have im-
portant functions in communications
of diverse type6.The skills of com-
munication, oral as well as written,
both expressive and receptive will con-
tinue to be at a premium, and teaching
will have to try to impart a certain min-
imal competence in these skills.

A National workshop r+'as conducted by
UGC in L977 in collaboration with the central
Institute of English and Foreign Language,
Hyderabad to bring several reforms in syllabus.

These workshop emphasized the need and

relevance of need based English courses and
courses in spoken English. We no longer aim
at teaching literature. The focus in ELT, as
hasbeen said earlier, hasshifted to the teach-
ing of skills-reading skills, writing skill, listening
skills and speaking skills. Contemporary oom-
municative approaches to language teaching are
concerned with enabling the learner to under-
stand how language really functions to communi-
cate meaning.

A good deal of emphasis is to be laid on the
learning of spoken English, besides acquiring
the other skills because the aim is to be able to
use English for communication, for a free unin-
hibited, confident exchange of ideas, If this is
the objective,acquiringjust grammatical com-
petence isnotenough. The learners arerather
to be enabled to make a situationally ap-
propriate use of English,to acquire com-
municative competence and hence the
significance of imparting speaking skills-an
area which has remained neglected till now.

The need for giving due weightage to
spoken English cannot be lost sight of, for
another very significant reason i.e. English in
many schools and colleges, no longer enjoys the
status of medium of instructions. So, our stu-
dents have little exposure to spoken English.
Much to one's despair, in some schools,colleges
(and even universities) teachers of English too
really very heavily on the regional language.The
studentseitherdonot have enough exposure to
English or they have an exposure to incorrect
English and we are well aware of the sig-
nificance of exposure of the learner to the lan-
guage being taught.

Teaching speaking skills is essential also
because the current orthography of English is
notoriously deficient in its capacity for showing
clearly the pronunciation that a word of se-
quence ofwords should havel ( please seear-
pendix //).It is not difficult for us to realise
that there is a marked difference berween writ-
ten English and spoken English, between
sound and spelling. Hence, to neglect the man-
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ner of speaking a language,its pronunciation
that is-canonlyproducealop sided course of
language study- as lopsidedasifone were to
neglect its spelling or its grammar.z

Even where the aim is to give our students
competence to use English as a .library
language', it is neither possible nor desirable
to impart only the skill of reading comprehen-
sion in English without some training in other
skills as well.It is for these reasons that a vast
majority of people now-a-day are quite anxious
to acquire mastery on pronunciation of English
and there is an ever growing demand foi the
courses in spoken English. Delivering the In-
augural Address at the UGC National
workshop on Syllabus Reform in English held
at the Central Institute of English and Foreign
Larrguages, Hyderabad from March 24_26,
L977. Prof. Satish Chandra, the then Chair_

Tan of University Grants Commission,stated
that we are faced with a challenge to-day i.e.
the challenge of:

Vast numbers of students with very in_
adequate or with very Iittle Engiish,
who need to be equipped quickly
with a reasonable competence in the
use of English. The situation is far from
ideal. But if we don,t take effective
measures to deal with the situation,
the teaching of English in ou. .Ll-
leges and universities will be devoid of
all social and economic relevance and
will be no more than a ritual.

He confessed that the teachers of English
in India have a verydifficult task to perfJrm.
They are confronted with students who have no
tjnglish or very little English. They have to
devote quite a bit of theii time to remedial
teaching. All this offers a tremendous chal-
lenge, which we as teachers have to face.

Professor Ramesh Mohan, the then Direc_
tor of Central Institute of English and Foreign
Languages, Hyderabad also stated in his wel-
come address made on the same occasion.

DISTANCE EDUCATION SYSTEM

Since English continues to be a lan_
guage of opportunity offering better
prospects in life for those who ac_
quire a good proficiency in it, in
order to avoid the
continuance of a small privileged
English-knowing elite in the country, a
situation which is fraught with
dangerous social consequences, and
which has been responsible for a great
deal of the hostility against English, we
have to take urgent steps to divise ef_
fective methods of teaching English for
a large majority of handicapp"d ,tu_
dents, particularly from the backward
and weaker section of society, who
otherwise intelligent and gifted enter
the colleges without any or with inade_
quate krowledge of English.They are
handicappe.l because they have not
had the adva rtage of good schooling,
which those coming from affluent sec_
tions of society who have been to good
schools or English medium sch-ools,
have. Most of these are first generation
learners. Not that eve.y one of these

thoufd be given high-level training in
English.What I mean is that our syste.n
should be able ro provide equality of
opportunity to all fbr learning eng[st
adequately for their specific needs and
purposes to avoid the social imbalance
which the knowledge of English by only
a privileged few has brought aboui.
Our universities and our technological
institution, where the medium oI in_
struction still continues to be English,
have a special responsibility towards
their students, some of whom now
come from scheduled castes and back_
ward tribes, and who do not have ade_
quate proficiency in English. They
must take urgent steps to give them all
the facilities which are needed to
enable them to make up for their initial
deficiencies in this respect by organis-
ing crash courses, remedial cours"s,
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and so on. Here is a great challenge
which our university departments of
English need to face in devising
programmes for English as an instru-
ment of education.

Now, who exactly could be the people
desiring a course in spoken English i.e. which
categories of people really a oourse like this or
who could be the target learners for a course in
spoken English?

I would like to list parents at No.1. Ex-
posure to the language to be learnt plays a sig-
nifican( role in language learning. But,
unfortunately our children, most of them, either
have no exposure to English at home or they
have exposure not to correct English but to an
incorrect one. I am aware of several highly
placed parents pronounce the wordrsubject as
sddject, rconcept as con'cept,l content as codtent,

tabsent as abrsent, tsentence as senttence.tservant
as .serf,ant, 'England as Engfland, rproject 

as
prdject,tCanada as Cantada,'comma as i ka : ma:.
These drastic mistakes of pronunciation are
repeated by the children and if the children hap-
pen to be the students of good convent school or
good public schools, they often enjoy making fun
of their parents for their pronunciation of
English.There are experts who feel that'Faulty
habits of speech once fixed, the odds are all
against the foreign learner's ever acquiring the
proper ones'. This is what forces me to advocate
a Special Course in Spoken English for Parents
which will not only give more confidence to the
parents themselves but will also provide to the
ydung children exposure to good spoken English
which will certainly help the children speak cor-
rect English.

It would be a good idea to have a Special
Coune in Spoken English for Teacher of English
also. I have already stated that exposure to good
spoken English is essential for learning good
spoken Englsih.But, unfortunately, our children
lack good models at home as well as at schools.

In most of our schools and colleges,
teachers, (including even the teachers of

English) do not possess a good command on
English and hence feel shy of speaking English.
So, the tendency is to rely on native language as
far as possible.

Is it not depressing that even the teachers
of English feel diffident in speaking English?

Where do then students find exposure to
good spoken English? Nowhere indeed;

So, I think it is essential for the teachers,
especially those involved in the teaching of
English, to undergo courses in spoken English.

One of the most critical elements in
considering the implementation of a
sllabus is the teacher, in particular his
training and proficiency in the target
language.'

At this juncture, let me emphasise, within
parentheses Qough, that a DT needs not only
proficiency in the target language, he also needs
trfiing in distances teaching which is quite dif-
ferent from conventional face-to-face teaching
and has a work culture of its own. A teacher who
has done a course in spoken English through
distance education system will have double
gains. He will not just improve his spoken
English but will also have some understanding of
the nature of the distance mode of education.

The next aspirants to the courses in spoken
English will be the students themselves. The stu-
dents may need to undergo remedial counes,
bidge cources as well as special cources.

Then, the doctors, engineers, scientists,
lawyers, librarians, sales representatives etc. may
also aspire to take up courses in spoken English.
These learners with diverse well-defined needs
will need a well- constructed needs based syl-
labus. Any ESP courses requires needs analysis.
This will ensure relevance in education -aware-
ness of the diverse and specific needs of the
learners. We have to take account of the
learners'attitudes and motivation and to allow
them to express their ideas and feelings through
English.

10
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II

Before we really start a course in spoken
English, we- have to take a difficult but crucial
decision i.e. which English is to be taught and
what should bethe standards for spoken English
in India.

The question of the standards of
pronunciation to be laid down for
foreign speakers of Engli5[ is of par-
ticular importance in the world of to-
day bu_t it is a very controversial
matter-5

' However, before we really decide upon the
course content we must be sure of the kind of
en$ish we are going to teach. Since all the
learners will not aim at the same competence in
spoken English, the answer to this question will
come primarily from the learner. He will have to
tell us what he is trying to learn English for i.e.

what he really wants to do with it. Haliday Mc-
Intosh and Strevens point out that one of the
most important changes that took place in the
period between 1950 and 1960 was the accep-
tance that to speak like an Englishman was not
the obvious and only aim in teaching English to
overseas learners(as far as speaking ability was
imparted at all)'"

If the aim is intelligibility within India, it is
enough for the learner to acquire proficiency in

. speaking Indian English but if international in-
telligibility is the aim, be must acquire British
English pronunciation. Let me confess that it is
not an easy task and we should not have a native-
like command on spoken English as our target,
except in some a rare cases. (Teachers of
English, for example,must try to acquire a na-
tive-like command on spoken English). It is

enough for the majority of Indian learners to aim
at'Educated Indian English' though all forms of
Indian English cannot be accepted as models.
But if the aim is international intelligibility we
should try to bring in the following phonetic fea-
tures :-

1. Correct patterns of Englishword accent
and sentence stress will have to be maintained.

2. The consonants/9,|y, and W should be
acquired.

3. The voiceless plosives lpl, ltl, lW, are to
be aspirated. This means that these are to be
pronounced with a puff of breath after their
release-at the beginning of accented syllables.

4. The English vowels and diphthongs
should be given correct length.

5. The consonant /r/at the end of a word is
pronounced if the word that follows it begins
with a vowel.

6. The learner is to be enabled to use weak
forms where required. He is to be made aware of
the fact that :

The weak forms are weakened pronun-
ciations of certain frequently occurring
words whose function in the sentence
is structural rather than semantic. As
it is normal for such words to be un-
stressed, they are particularly subject
to weakening influences. This being
so, the weak form must be regarded as

their normal pronuncibtion, but unfor-
tunately, in the artificial speech that is
to be heard in many classrooms, the
weakened pronunciation is used far
too seldom''

III

What could be the mode of offering a
course in spoken English for our target
learners?

Without wasting any time on stressing the
usefulness of the distance education system, let
me has tento declare that our only hope lies in
the system of distance education. A face-to-face
course in spoken English may not succeed for
the following reasons:-

1. The adult seekers ofa course in spoken
English may not find time.to join regular classes
where face-to-face teaching/ learning takes
place.

2. Even those who can spare time for this
project may be consbious of their ranks, status,
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age etc. and hence may feel shy of attending a
course like this.

3. There can be cases where neither of
these reasons prevents the adults from attending
regular classes for spoken English but the long
distance between the home and the class-room
may pose problems, especially in the case of
women, the invalids and the people living in
remote areas.

4. Besides, there can be adults who do
wish to improve their spoken English but whose
budget does not permit them to do so. We can_
not just.ignore these people. Rather

It is important that special oppor_
tunities are made available to help the
weaker sections of our society to ac-
quire an adequate competence in
English so that they do not remain for
ever disadvantaged in areas of higher
education and in terms of upwards so_
cial mobility

5. Those who are in service mayget trans_
fer orders while the course is on the hence may
have to discontinue their studies.

6. Teachers with a fairly good command
on spoken English may not be available
everywhere and hence more harm than help may
be done by exposing the learners to wrong
models.

7. It may not be possible to run several
different courses in spoken English to meet the
diverse needs through face-to-face teaching sys-
tem.

8. Last, but obviously not the least, the
regular class-room face-to-face teaching can not
meet the ever-growing demands for courses in
spoken English.

I believe, distance education system has an
answer to all these problems. It allows the
learner to learn at his own pace and without
disturbing his other major obligations. A learner
learning through the system of DE has no fears
of feeling humiliated while trying to learn spoken
English. Besides, the girls, the old, the invalid
and the handicapped can also do this course
through DE because it does not involve much

r"..rning around. The economically weak can
benefit by because it does not strain iheir budget
much. Unforeseen circumstances like mid-term
transfers etc. do not create any problems. Many
gac_!e5 with a great competence in spoken
English are not required. So, the distance educa-
tion system alone can make it possible in our
present circumstances, to run different courses
for learners with different needs and this system
alone can cater to the needs of a vast ma;oiitybf
people in India.

. Clal.lenge of Education-A policy perspec_
tive published by the Ministry of eao*_
tion,Go{. of India in August, lggimakes it clear
that in an information-rich and technology-in_
tensive society, the focus should shift Lom
teacher-centred programmes to learner_centred
programrnes which are organised to develop in
the learners the ability ,to learn how to learn,.

I am not trying to suggest that the distance
education system has some magic wand which
enables it surmount all the problems. It has its
own constraints and restraints. yet let me repeat
myself that this system alone has an answer to the
problem of making divorces specialised courses
in spoken English available.

ry
When al1 these decisions are taken we

come to planning and designing the course con-
tent.

Should a course in spoken English begrn by
teaching phonetics ?

This is a relevant question which may dis-
t_ur! us. To mymind, although we are not to give
the learner an elaborate courses in phoneticslyet
we cannot altogether exclude phonetics from a
courses in spoken English. If we do not give the
learner any training in phonetics, how do we
hope to teach him the difference between /v/add
lwl, for example. Our problems, in case we
donot give them any idea of phonetics are going
to increase manifold rather than to get solvJd. A
good pronunciation can certainlyle acquired
more easily and more quickly through effictive
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So, whatever the objectives ofthe learner in
learning how to speak good English and
whatever his problems, every learner is to be
acquainted first of all with the sound system of
English language. The differsnce between
English sound and spelling must be stressed and
the learner enabled to acquire the vowel sounds
and the consonant sounds ofthe target language.
He must also be enabled to use proper accent
and stress and understand the rules of stress
shift.

The diversities of the needs of learners can
be catered to when this has been achieved. We,
in the field of linguistics, are aware of the con-
cept ofregister. The register needed by a doctor
will be different from the one needed by an en-
gineer, lawyer or a laboratory assistant. So, the
register that the learner really.needs must be
provided to him.

Before I shift to the ntateials and
methodolog5r part of a course in spoken English,
I would like to emphasize that before planning
and designing such a course, the course designer
must be aware of the EB i.e. the Entrance Be-
haviour of the learner and must be very clear
about the DTB(i.e. the Desired Terminal Be-
haviour) of the learner. In other words, he must
know what the learner already knows and what
he really wants to do at the end of the course. As
the course designer comes to focus on EB and
DTB, he will realize that in niost of the cases,
some kind of remedial work is required before
the course actually begins. The learner will have
to be enabled to discontinue the wrong habits
which have already been established, though as
has been said earlier, it is quite difficult task.

So far as the teaching materials are con-
cerned, in the existing Indian scene, we have to
rely, to a great extent, on the prinl nedio.
Through the print materials, we can introduce
the sound system of English language to the stu-
dents, drawing their attention to the difference
in English sounds and spelling. They can also be
introduced to the IPA(tntr-:rnational Phonetic
Alphabet). While teaching them the phonetic

symbols, we may give them the equivalent sound
in their L I. It implies that the teacher should
know their LI too. The concept of minimal pairs
can be made clear to them and they can be given
minimal pairs drills which they can do on their
own. For example, to establish the vowel sounds
fil and /is/, the students can be asked to say, one
after the other, the pairs of words like sit/seat,
pilVpeel, filVfeel, hit/heat etc. They can then be
asked to indicate the vowel sounds contained in
the given words. When the sound system is
mastered, the students can be enabled to master
phonetic transcription and then to place accent
on right syllables and use weak forms where re-
quired.

Since our aim is to enable the learners
use English language, we must teach them the
significance of sentence stress and intonation.
The printed materials can include as models
some conversations, which the learners are likely
to need in very day life. The learners must learn
how to greet people, how to ask for favour, how
to regret inability to attend a function, how to
thank people, how express joy and sb on. Begin-
ning with short conversations, the materials can
go on to more detailed conversations. But the
course producer must ensure that the learner
will find the given conversations relevant to his
needs.

The print materials should be self-instruc-
tional i.e. as far as possible they should trave a
teacher truilt into these. When the learner has
had sufficient exposure to these conversations,
he can be askcd to write some conversations on
the given topics. But the topics should be mean-
ingful to the learner. These exercises can be
carefully corrected by the teacher and the sug-
gestions offered to the learner.

The learners must be enabled to use a
pronouncing dictionary so that they can turn to it
whenever in need and can learn the correct
pronunciation ofwords, even in the absence ofa
teacher.

The printed materials can be accompanied
with detailed instructioni for self-study as well as
the self-check exercises.

13
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But however good the print materials may
be Personal Contact Progranunes are an in-
tegrate part of any distance education course.
The need and significance of PCP is still greater
when a course in speaking skills is in question.
The learner is bound to encounter difliculties
which can be solved only by personal, face-to-
face discussions. However, it is extremely im-
portant to ensure that the learner is exposcd to a
very good model of spoken English.

It must also be stressed that a personal con-
tact programme for a course in spoken English is
bound to be prettf different from a PCP in any
other course. During the PCPs, situations are to
be created for the learners in which they have to
communicate. While creating situations for com-
munication, the teacher must keep in mind the
speech-act theory, particularly the work of
Searle(1"969:76) Searle(1976) makes the claim
that all the things we do with words can be clas-
sified under five headings :

* Representatives, which commit the
speaker to the truth of some proposi-
tion. This class would include acts like
inform, claim, state.* Directives, which are attempts to get
the learner to do something Order, re-
quest, Comnrund, are commissives.* Expressives, which express
psychological states, Searle cites as

examples of expressives, congrafiilate,
apologise and thank.* Declaratives, which depend on extra
linguistic instructions and rituals.

To this list can tie added questions which
can be listed as Elicitations.

According to the Report or UGC Na-
tional Workshop(1977), the emphasis
in teaching spoken English should be
"on the improvement of the student's
skills in the reception and production
ofEnglish speech in contextual use, on
the individual's reception of or

response to a situation, the meaning
intended, and the tonal note that is
struck rather than on the articulatory

. mechanics of the language".

. Since a course in spoken English doesnot
rely on lecture method, it is suggested that the
classes should be very small, as small as L0-12
students per class so that it is possible to involve
all the students in any meaningful activity.

It was recommended that the exercises
should be designed to extend the
student's range and his control over the
use of the voice and his awareness of
related non-verbal forms. Exercises
can practice projeciton, pausing,
pacing, the use of volume and pitch as
well as attempt to increase the
student's awareness ofthe spoken form
in contrast to the written".

PCP no doubt have to be an integral com-
ponent of a course in spoken English in the dis-
tance mode of education. But much will still
remain to be done. There will be a need to rein-
force what has already been taught. The learner
being at a distatrce from the teacher, reinforce-
ment can be done primarily through the
electronic mediawhich can meet diverse needs of
a vast number of learners. Audio and video cas-
settes are becoming increasingly popular in
India now and I am sure we can hope to integrate
these with the print materials. These cassettes
can be placed at the study centres ani thus even
those who do not afford to buy them or do not
have a video at home can make use of these.
Through these cassettes the learners can be ex-
posed to a much better model of spoken English
than is possible in our class-room situation. In-
fact, in our context, this is the best way of expos-
ing the learner to native speakers of English.
Besides, the learner can use these cassettes at his
convenience and as many times as he wants to.
He may focus on the parts where he feels he
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needs more practice. This possibility does not
exist in a class-room situation where the teacher
cannot just go on repeating himself endlessly or
to go on solving individual problems. Not only
this a class-room situation requires a fixed time
schedule to be followed. While learning a
foreigrr language it always pays to be familiar
with the culture to which it relates. Video and
television can play an effective role in presenting
English culture to the learners besides helping
them speak good English.

Variety and newness of electronic media
excite hnd motivate students for learning, fu.er-
cises for practice and dilts can be built into these
cassettes in case of the formal teaching program-
mes. If the teacher is present while the cassettes
is being used, he can switch off the cassettes as
and when he feels he should explain certain
points.

Thus, different media serve different
educational needs and therefore I suggest that
the print and non-print media should be built
into the curriculum in an inseparable fashion. It
can play an integrative role to compensate the
absence of the normal teacher learner relation- .

ship in the distance education system and pro-
vide for the varying needs of the learners. The
additional media may bring in certain levels of
understanding that would not otherwise be pos-
sible.

Radio broadcast can also play a significant
role in teaching spoken English through distance
educatioq system. The topic on which talks will
be required should be decided before the course
begins and it possible,the schedule of the radio
talks should be sent to the learner along with the
syllabus.

'The national policy on education 19g6
recognising the need of distance education ob-
serves :-

Modern communication tech-
nologies have the potential to by pass
several stages and sequences in the
process of development encountered
in earlier decadcs. Both the constraints
of time and distance at once become
manageable. [n order to avoid struc-
tural dualism, modern educational
technology must reach out to the most
distant areas and the most deprived
sections or beneficiaries, simul-
taneously with the areas of compara-
tive affluence and ready availability.

If the resources permit,it would be ideal to
have languagelaboratoies, atleast at the institute
of the univeriity offering g a course in spoken
English. These languageJabs can be used during
the PCPs and also otherwise as when the
learners can manage to reach the language
laboratory.

But do we have to wait for the language labs
to be established before we can really think of
offering a course in spoken English ?

I do not think I need answer this question.
Let us ask ourselves as to how we feel when
during a National Seminar/Conference/
Workshop etc.an academician of a very high
rank mispronounces words of daily use.

I am sure we can make a real good start
with whatever humble resources we in India have
at the moment.Indira Gandhi National Open
University can also be requested to start courses
in spoken English.

15
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TEACHING SPOKFN ENGUSH IN THE DISIANCE EDUCATTON SYSTEM

APPENDIX 1.

Rasic Course in Spoken English
-Vowel and Consonant sounds of Enelish.
-Minimdl pair drills.
-Introduction to IpA Synbols., -Phonetic Transcription.
-Word Accent and Sentence Stress.
-lccenl and Rhythm in connected speech.
-Use of weak forms.
-Using pronouncing Dictionary.
-Marking the difference berrreen English sounds and spelling.

The best method of e4posing the students to,the possibilities of speech communication is the readinsof a contemporary plays wtrich is meaningful t" t-h" i;;;;. The teache. can firsi allow for informiconversation and later can ask the learner present short ref,orts.

h"pp;ti,"Tf;:i:"ptT::xi:i'J#; *fJxTX,f;fffl::11,H?nJ.T:," on his success, wishing somebodv a
-Mock interviewscan also be arranged.

:-Rgadingaprosepassage. . "i
-Listing comprehension must also be developed. udents can be asked to listen to an audio cassette andreport what thev have heard' During PCPs, ,h" ,"uih", 

"un 
,oroug; ;; give tne t"a.n";. ;.;." to deverop theirlistbning **prih"o.ion. rhey *., I" #;;; lil;;;;;#;..il11 uro to present reports.

tI
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APPENDIX II.

Givcn below are the exercises in pronunciation included in English Through Reading Vol. I by W.S.

Bhasker & NS. prabhu, special Edition for the Panjab, Punjabi and Guru Nanak Dev University students.

1. practice saying the following words with the correct stress. You must stress the syllabus immediately

after the stress mark ( ).
1. calculate. 2.'possible. 3.'efficient'
4.'scientist 5.man'Kind.

Z.Hereis a list of words ending in'ed'. The'ed' is pronounced /d/or/vorlid.
Exainples: ,loved'/d 

; 'walkedi/t/; 'hated'/id/. No\tr arrange the words in three sets underldlorltlotlidl

L. turned 2. hoped 3. called 4. asked

5. printed 6. heated 7. warited 8.looked'

3. In the followingwords'th'is pronounced l0l asin'thin' or lfir as in'that'. Arrange them in two lists

undel(gland l*t.
' 1 "itt", 2. anything 3.think 4. thousand S.then 6' throne'

4. In the following words letters in italics are pronoun ced l}las in 'paper' orlS/ as in 'further" Arrange

the words in two lists tnderll/orli:l.
1. certanin 2. atomic 3. earth 4 .world 5' internal

5. In the following words 'ex' is pronounced/iks/or\igz\. Arrange them in two lists under ' iks' and

'igz'.'igt
Examples: 'extract' /iks/; 'exhaustl igz'

l.example 2. expose 3. existt exchange 5 Sxact'

6. We have seen how long sentences can be spoken with the right a) stress and rhythm by saying them

in successive groups from the ind. We can also learn to speak long sentences by saying them in successive

groups from the beginning.
There are ,no' prolle*s) in the production) of such a do'mestic' robot) to which we don't' have

already ) the 'glimmering of a so'lution.
Notice that the groups are marked off by a)

Now say (1) Thire ur" ,ro problems. (2) There are no problems in the production (3) There are no

probl"-, in'the'production of such a dopestic robot .(4) There are no pro-blems in the production of

such a domestic robot to which we don't have already (5) There are no problems in the production of iuch

a domestic robot to which we don't have already the glimmering of a solution.

Now mark sentence stress and group divisions in these sentences and practice saying them'

1. The machine would have to b-e abL to move about in a house designed for humanbeings and would

therefore probably have to go through a normal door.
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2. Helping the housewife by eliminating the routine operations is the outstanding human neecl in the

developed countries that calls for solution.
(b) A limited number of words. Change their stress pattern according to their grammatical

function. Examples.
Noun Yerb

'Object O'bject.
'Protest Pr'otest.

Now practise saying the following words after marking their stress :

Noun Verb
1. subject subject.
2. contrast contrast
3.' conduct conduct.
4. present present.

Notice : Tlrc clmnge in proruurciation front nowt to verb.

7. We have seen how the stress shifts in some words according to their grammatical function. Here

is a further list of such words Arrange them under Noun, Verb and Adjective and mark stress.

1. desert 6. absent

2. export 7. torment
3. produce 8. invalid
4. content 9. rebel

5. alternate 10. segment

Practise saying these words with right stress and pronunciation.
Notice the changes in pronunciation with the shift in stress.

8. We have seen that in speaking sentences we stress only certain words in them. Whcn we wish tt,

emphasize a particular word in a sentence for the sake of contrast or to give promincncc to thi: idea

expressed by it, we have to say that word with more exphasis than the other words. Exanrltle :

( I was talking about birth rate.

In this sentence '[', 'talk' and 'birth' can be said with equal emphasis, or any one tlf theui .,rn hi

selected for special emphasis.

,I was' talking about'birth rate (with special emphasis on I) would mean' It was I and nct silmeont:

else who was talking about birth rate'.
.I was'talking about'birth rate (with special emphasis on talk) would mean'I was just t.aiking about

birth rate and not doing anything else about it''

'I was ' talking about 'birth rate (with special cmphasis on birth would mean' I was talking about birth

rate and not about something else (or some other kind of rate)'.

Notice that in this sentence'was'is not normally stressed, we can however stress it if we with it to be

an answer to someone who has said: 'You are not talking about birth rate.'

Now explain the different meanings we get when special emphasis is given to particular words in the

following sentences:
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L. You have heard of birth control.
2. Scientistis are at work stamping out malaria.
3. You may talk about Japanese agriculture.

We have seen how stress shifts in certain words according to the change in their grammatical function
Stress also shifts in certain words as a change in form accompanies a change in grammatiJal functions.

1. 'family fa'miliar famili,arity
2.

3.

8 (a) We have seen how certain words in a sentence can be given emphasis for contrast. Other words
may be spoken with extra stress because we are using_them to emphasiie a particular point. Such words may be
adjectives like 'enormous', 'wonderful', etc., adverbs like 'extremely', particularfr, etc. plural ,oun. iik"
'thousands','quantities', etc., and verbs like ,love,, ,,rush,, etc. examples :

1. That wasalovellt present.
2. That's tremendously interesting.
3. There were hundred.r oi children.

Now practise sa)'rng the following sentences with extra emphasis on words of the kind described above:

1. This invention is just fantastic
2.

3.

4.
5

6.
Mark stress in the following groups of words and practice sayrng them with the right pronunciation:. L. industry industrious industrialization

Theletter'o'ordiphthong'ou'ispronouncedlaLlAl ,orl}linthefollowingwords. Arrangethewords
into three columns under lbl,l^l and lCl

l-. conceal
2. atomic
3. cough
4. worry.

Pronunciation key is given at the end of this book. The vowels and consonants are listed in their phonetic
symbols. The keywords in which these are used alongrvith the Transcription of the keyword using IpA symbols
are also given.
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Use of Audio-Visual Media in the Teaching of
Shakespeare's Hamlet in the Distance Education System

Avtar Singh

Communication is a systematic way of
designing, carrying out and evaluating the total
process of learning and designing in terms of
specific objectives based on research and

employing a combination of human and non-

human resources to bring about more effective

instruction. The term 'communication media'

has been in vogue for the last one decade or so,

and has come to be used in our country recently.

At frst it was understood to mean hardware

sophisticated machines such as television, video

tape-recorders, computers etc. Subsequently,
people felt that it was another word for the

simple term 'audio-visual aids'. So the

widespread acceptance and application of this

definition belongs to the future. An Anthony
Bates puts it:

The reason why it is important to use a

wide range of media including audio-
visual media, is that different media

serve different educational functions.

Thus using a medium broadens the

ranse and effectiveness of distance

edu"cation.l

Communication media, therefore, is the

application of systems, techniques and resour-

ces, and can be broadly characterised by the

educational needs of the learners, their back-

ground perceptions and environment, the in-

structional objectives of the educational
processes and the subiect-content required to be

given to the learners.''

As part of a broader effort to achieve social
justice and to establish a closed linkage between

higher education and national development

goals, there has been a growing concern in many

parts of the world to provide access to higher

educational institutions to the academically ig-
nored categories of people. The traditional
university education has gradually come to
redefine its function: the public it serves, its
programmes and consequently its organisation
and methods. The traditional communication
media which dominates the formal system of
education is the word of mouth whereas in the
distance teaching system it has wider scope.

The success of the Open University con-

cept has convinced many countries that the dis-
tance teaching systems, based on the use of new

technologies, can make an effective contribution
to the quantitative and qualitative improvement
of higher education in the larger context of
lifelong education. Referring to thb media, the
National Policy on Education (1986) clearly
recognises.

Modern communication technologies
have the potential to by-pass several

stages and sequences... and must reach

out to the most distant areas and the

most deprived sections of
beneficiaries simultaneously with the

areas of comparative affluence and

ready availability.'

Educators on the look out for alternative
models which could reduce the ph,r'sical, social

and psychological distance that separates

knowledge and the learner have, therefore,
turned their attention to the possibility of using
the communication media to extend education in
both space and time to diversify its objectives,

content and form.
It is necessary to distinguish between those

components ofthe distance education process

that are more dependent on physical arrange-
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ments and equipment and those that emphasize
course content and the way material is presented
to achieve effective learning. The hardware
aspect refers to the application of enginssring
principles or instruments useful in the piocess of
distance teaching. It comprises such teaching
aids as slide projectors, tape-recorders, motion
pictures, computers, television, film projectors,
etc. However, the use of these aids in distance
teaching system does not imply any mechanisa_
tion of the teachingJearning process. Indeed the
aids help in transmitting ampli$ing, distribut_
ing, 'recording and reproducing education
materlals with a dramatic increase in the
teacher's impact on the distance learner. The
software aspect of educational technology refers
to the course content and its related concepts
and theories and it may as well be called course
ware. While print maierial is provided for all
courses, adoption of other communication tech_
nologies like radio, television, audio and video
depends on circumstances and the nature of the
courses.

In a distance teaching system, the main aim
is to convey the message in a form which enables
the student to grasp it, understand it,and store it.
Teaching aids like audio-visuals contribute enor_
mously to the communication process in the
teaching and learning situation by making the
subject matter more easily comprehensible, and
increasing at the same time, the retention factor.
They establish an effective contact between the
people who want to learn and whatever it is that
they wish to learn. So the communication media
constitutes what might be called home learning
system-- the telephone and appropriate interfac-
ing equipment, the learner,s own television, film
audio and video tapes and cassettes. It makes
the distance learners proceed in their own speed
or go over material more than once if they wish
to. It involves active involvement of learners in
teachingJearning activity greater dissemination
of ideas and knowledge, increased retention of
information, usually accompanied by increased
motivation to learn. In this way, thorough details

in research and structured programming in the
communication process are ensured. There is
concrete basis for conceptual thinking and
thereby reducing the meaningless word-reipon
ses of students. A continuity ofthought tlat is
especially true of motion pictures is maintained
and the distance learners gain the reality of ex_
perience which stimulates self-activity on the
part of pupils. Furthermore, theyhave the poten_
tial of promoiing activities .u"L u, self-evatua-
tion. Appropriate application of communication
media for the distance learners can thus help to
reduce the effects ofsuch deterimental factors as
fear of not being able to keep up or unwillingness
to ask questions in case they should turn out to
be stupid.

Educational media are used as enrichment
material at the disposal of the teacher. The role
of the teacher is changed by the use of such
rn-"dr-u. He primarily decides at the initial stage
whether and in what way to use media within the
usual system of. student-teacher interaction
though the production of the programme
depends on coordination and team work]Usual-
lywe find the usage of media in the context of the
teacher-oriented learning pattern. So the educa_
tion media are a means of transmitting didacti_
cally structured learning materiai usually
according to the direct teaching method. The
role of the teacher, as far as he is present, is
essentially different -- he has given a part of his
teaching functions to the media syitem. The
greater part of the learning activities takes place
without the teacher being present. In this way,
education can take place at home and is
felicitated by interaction in two way audio_visual
distance education between a teaching and a
large number of remote students..

Of all forms of literature, drama is the only
genre which can be successfully relayed througir
any media, be it radio, television, slide_projector,
tape-recorder, audio-cassette recorder, educa_
tional television (ETV) or the Satellite Instruc_
tional Television Experiment (SITE). The plays

22
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of Sophocles, Shakespeare, Bernard Shaw, O'-
Neill Tennessee Williams, Edward Albee, Ar-
thur Niller and Kalidas will be a rewarding
e4perience for the distant learners when
presented through the communication media.
This paper endeavours to employ radio and
television to teach Shakespeare's Hamlet.

As we all know rn Hamlet Shakespeare

depicts the story of murder, sudden violence and
the slower but more deadly reaction to that
violence. tt is a play concerned with a son's

revenge for the murder of his father" The motive
force of the story turns upon the murder of
Hamlet's father by his own brother Claudius,
who, by marrying his wife, has added the sins of
adultery and incest to the crime of murder. The
conventional framework of the plot is further
reinforced by the introduction of the ghost of
Hamlet's father who appears to the young Prince
to reveal to him the diabolical truth of his
father's death and charged him with the respon-
sibility of avenging the death. Hamlet is not only
the most brilliant of Shakespeare's tragedies but
one ofthe saddest since the hero is not destroyed
by any evil in his nature but by a kind of
misplaced good. The enigmatic problem of
Hamlet's delay in taking revenge is one of the
unresolved mysteries of this great
Shakespearean tragedy. The,entire play is a

dramatic essay in mystery, that is to say, it is so

constructed that the more it is examined the
more there is to discover.

Broadly speaking, a distance teacher can
determine the following issues in the play that
confront almost every readbr:

i) Shakespeare's concept of tragedy with
special reference to Hamlet.

ii) Problem of procrastination.
iii) Hamlet's madness or'antic disposition'.
w) Role of the ghost or the supernatural

element in the play.
v) Hamlet's comparison with Laertes and For-

tinbras .

vi) Significance ofopening scene, closet'scene
and the grave-digger's scene.

vii) Hamlet's soliloquies.
viii) Play within a play or 'Murder of Gonzago'

in Hamlet.
No doubt the distance learner will have ac-

cess to the printed material in the form of lessons
on all these aspects. The role of communication
media is both supplementary and complemen-
tary. And when we think of teaching Hamlet
through the media, our first target is the radio
which is the cheapest and the most easily acces-
sible of all these means.

It is the only hope in the near future for
any meaningful programme of mass
education through mass communica-
.A

tron.'

Hans U. Grundin emphasizes two aspects
of radio as the communication media:

radio broadcast for direct consump-
tion or recording of radio broadcast to
be stored and used in much the same
way as audio material which has to be
put directly on to the cassettes by the
producer without the intervention of
Lroadcasting.s

Like other plays in vernacular languages,
drama version of Hanrlet can be relayed on the
radio. All the above mentioned topics can be
covered in the form of radio talks of 15 to ?-0

minutes duration. Hamlet's soliloquies stand out
as essential pillars of the dramatic structure and
could be a feast for students if broadcast inde-
pendently followed by expert commentary. In
these speeches Hamlet, with relentless sincerity,
settles accounts with himself in thoughts that
spring from the very depths of his being. Out of a
total of some 280 lines of soliloquy spoken in the
play, over 200 are spoken by Hamlet. These solo
speeches have made hirn the most celebrated as

also the most enigmatic figure in the drama of
the world. There are seven soliloquies of Hamlet
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which cover many subjects such as love, filial
rcvorence, revenge, hypocrisy, woman's incon'
stancy and his own bitter self-reproaches. An
active distant learner can be stimulated by these

self-communings which become a landmark in
the depiction of inner struggle and in the general
progress of action. These lyrical notes enrich the
spiritual and poetic quality of the play.

The question of Hamlet's procrastination
has puzzled many a critic. There is ambivalence
about the problem and every theory contains
partidl truth. For such topics panel discussion
will be very useful when broadcast on radio. One
speaker could present Hamlet's internal difficul-
ties that he sees bright, sharp and threatening
swords of the Swiss bodyguards that always
protect the body of Claudius, and since he him-
self is single handed, he cannot achieve his

revenge immediately. The act of being unprov-
able has shattered his power to act. The second

speaker in the panel discussion can build up the
argument about internal factors such as his

brooding nature and his conscience and show

how virtue too becomes a flaw in a peculiar
tragic situation. That Hamlet was restrained by
conscience or a moral scruple would look more
plausible. There is also aviewthat Hamlet delays

because the idea of revenge is repugnant to his
conscience. We behold the Christian struggling
with the natural man. The panel discussion can

stimulate through such formats. The synthesis of
the above arguments can also be built up by a

third speaker who may say that after considering
all these views and the text we come to know that

there has been certainly a delay on the part of
Hamlet in doing his duty. The causes of delay are

numerous--mainly his fine and highly sensitive

conscience, his deep-lying understood moral
scruples, his view of confirming the guih of his
enemy before the action is justly taken, his deep
and profound melancloly, his thought.sickness,
his reflective and speculative habit, and his truth-
ful and essentially good nature. The delay can be

iustified before the play-scene but after that
there seems to be no apparent reason.

There is one function of the broadcast
programmes that deserves attention. While they
are not pace-makers for the course design, the
programmes accelerate the pace of student's
progress. Together with the due dates for assign-
ments on various aspects of Hanilet, the regular
transmission of the broadcast programmes will
serve to keep the students working at the pace of
the course. To make the medium more flexible,
the distance teaching institutes should made
audio-tapes of the play so as to make them avail-
able to the students. This will provide consider-
able freedom to the students and can be used by
them at any time and place convenient to the
learners. The distance learner can review the
learning material by replaying the tapes as often
as needed. While preparing the audio-tapes, the
needs and interests of potential listeners should
be kept i4 mind.

From radio we move to the television as an
instructional aid to distance learners. As a com-
bination of sound and pictures, television
provides for the most effective temporal and
spatial transmission of reality to its viewers. It
combines the best elements of radio and film. W.
Schramm considers television as "one of the
glamour boys" of the media.6 Film and television
communicate by means of an audio-visual lan-
guages which, while related to spoken and writ-
ten language, possesses a grammar and
vocabulary of its own.

The sensation of immediacy and actuality
causes the pupils receiving the programmes to
realise that they are seeking and hearing life in
the making. The best example of ETV in Britain,
and one of the best in the world, is the Open
University which provides a systematic series of
courses with the help of BBC. In a developing
country like India, television can be a very im-
portant medium because distances are great and
educational facilities are few. Indian scientists
have made a forceful case for video teaching:

as a method of self-study especially for
weaken students, as a means for
teacher training, as a means for bring-
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ing industrial processes to the class
room particularly and for continu_
ing education in the off-campus en_
l,ironment./

Educational television is capable of making
distance learners learn more efficiently and can
be resourcefuliy used as an aid to the lessons
sent by correspondence, as a self-sufficient set of
lessons covering the entire syllabi in a particular
course and as a stimulant for further exploration.
Television programmes can promote the
development of pupils, power of observation, in_
sight, practical understanding of lessons, and
reflective thinking. The audio-visual techniques
as an effective aid to the distarce teaching ind
learning process have an immense potential in a
developing country like India.

The Satellite Instructional Television Ex_
periment (SITE) has come to be recognized as a
landmark in the history of mass-communication
and mass-education in India. Three important
capabilities of satellite transmission that are of
particular interest for distance education are :
(i) Satellites allow a visual link as well as an
audio link between visual locations in virtually
any part of the world, hence permitting a rela_I tively cheap and convenient form oi ,video

conferencing', (ii) they can be used to broadcast
educational material to a large number of peol,lc
in one area, and (iii) they can be used to disscmi-
nate specialized material to widely scattered in-
dividuals living in geographically isolated areas.
"A network of communication throush satel_
lite is easy and far more economical."S

The entire play Hamlet can be filmed (as
has been done by the BBC) and telecast
repeatedly. Films used in television have a
definite advantage over ordinary sound films be-
cause they can be edited and brought up_to_
date by dubbing in a new sound track.

The cognitive faculties respond more effec_
tively to the visual scenes than its audio version

only. For example the part played by the ghost in
Hamlet who appears twice---first to acquaint
the hero with the foul play about the Old King
Hamlet's death and secondly in the closet scene
"to whet thy almost blunted purpose't can create
an excellent impact on the distance learner on
television.e

It has been argued that if Hamlet,s solilo-
quies are removed, there is no procrastination.
Each of these soliloquie can be serialized so that
the students note Hamlets expression and his
changing states of the conflict through the se_
quence of soliloquies. A dialogue on the solilo_
quies accompanied by appropriate visual
support can cla.rity many doubts in the minds of
the target audience.

Prominent Shakespearean critics and
producers can also be interviewed in which con_
secutive and well prepared questions conce rnir,u
the play may be asked. The gucsl spcake ..,
answer the questions with detailed erplanations
and illustrations wherever necessary. Hamlet,s
madness has been a source of controversy ever
since the play was written. Different uis1,y-point
relating to the hero,s madness--whether it is ac_
tual or acquired one--can be discussed by the
guest speakers.

Quiz Programme followed by ,quick-check

cxercise' on Hanilet can be most rewarding from
the learner's point of view. It can be arranged
both on radio and television. This programme
will require two parties, the distance teacher and
a fcw students. The teacher may frame questions
regarding the sources of the play, the origin of
the story, its characters, certain prominent
dialogues, nature of soliloquies and the scenes in
which they appear, the purpose of Hecuba play,
role of Rosencrantz and Guildenstern, etc. The
participants may be shown certain slides and
drawing charts and they can compete it give the
right answers. The vital pdLrt of these p-g.u^_
mes. is the audience participation. The targe[
audience may in future be given a chance to
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appear as contestants in a subsequent
programme on Hamlet and these programmes
can be stored in the form of video tapes. A
television quiz is however different from the
radio quiz as the questions are presented visual-
ly. A quiz on Hamlet may include the following
type of questions ranging indiscriminately
through the whole play:

1.. Whom does Polonius send to paris ,to make
inquiry' of Laertes'behaviour there ?

2. What was Ophelia doing in her chamber
when Hamlet visited her in a distraught
and unkempt state ?

3. 'The ladydoth protesttoo much,methinks,.
To whom is Queen Gertrude referring ?

4. How many days had Hamlet been at sea
before his ship was attacked by pirates ?

5. What is the last line spoken by Hamlet
before he dies ?

6. When the ghost tells Hamlet that his
father's body was covered with a

'lazer- like'scab, what does he mean ?

7. What goes queen Gertrude exclaim when
Hamlet plunges his sword through the
arras in her bedchamber ?

8. In the carnage of the final scene, who
declares himself to have been fatally
wounded because of his ,own treachery, ?

9. Hamlet concludes his soliloguy, ,O, what a
rogue and peasant slave amltiwith the

famous line beginning, 'the play's the
thing...'; complete this line.

10. To which country do Fortinbras and his
meri'go to gain a little patch of ground, ?10

The important scenes from the play can
also be serialized on television. The really sig-
nificant scenes in Hamlet are the opening icene
or 'the exposition', Hamlet,s meeting with the
ghost where he resolves to'sweep to his revenge,,
the closet scene in which Hamlet speaks
'dragons' to his mother Gertrude and where the
cunning fool Polonius gets killed, the Nunnery
scene in which Hamlet snubs Ophelia for not
differentiating the matteqs to be discussed with a

father and a lover, the prayer scene in which
Claudius wants to pray but he cannot.:

My words fly up, my thoughts remain
below.Words without thoughts never
to Heaven go.

and which shows Hamlet,s procrastination
in christian terms:

Now might I do it, pat;now he is praying.
And now I'II do't. And so he goes to heaven-
And so am I revenged ? That would be scanned.
A villain kills my father; and for thht
I, his only son, do this same Willain send
To heaven' 

(Act III, sc.iii)

Better impact can be created on the
television by the presentation of grave-diggers
scene in which Hamlet exchanges fun and jokes
with the grave-diggers and then plunges into the
grave of Ophelia along with Leartes with the
r,;marks:

I loved Ophelia: forty thousand
brothers could not, With their quan-
tity of love make up my sum.

(Act V, Sc. i)

Similarly an impressive video tape can be
made of the last scene which constitutes the
fighting sequence between Hamlet and Leartes,
the foul play with regard to the sword fight, the
Queen Gertrude taking the poisoned cup of
wine, Hamlet's receiving a fatal blow, killing of
Laertes, the exposure and killing of Claudius by
the same poisoned sword, and the rdturn of For-
tinbras to the throne of Denmark and Hamlet,s
final desire in which he appeals to Horatio to
vindicate his position before the public:

O God. Horatio, what a wounded
name
Things standing lhus unknown, shall
live
behind me.
If thou did'st ever hold me in thy heart,

26



:1; h{.{.r"qqtFlll*E.

USE OF AUDIO-VISUAL MEDIA IN THE TEACHING OF ShAKESPEARES HAMLET IN THE DISTANCE EDUCATION SYSTEM

*

Absent thee from felicity awhile,
And in this harsh world draw thy
breath in pain to tell my story.

(Act V, Sc. ii)

The sheer poetry ofShakespeare's play and
the surprisingly new possibilities of language can

be incorporated in the TV script of the scenes.

The language of the King and the Queen, of
Lqgrtes and Polonius is charaterised by a con-
ventional mode of speech. But Hamlet's nature
can only find expression in a wholly new lan-
guage. Hamlet's imagery shows us that whenever
he thinks and speaks, he is at the same time a
visionary, for whom the living things of the world
about him embody and symbolize thought. His
first monologue may show this; the short space of
time which lies between his father's death and
his mother's remarriage is to him a series of pic-
tures takenfrom real life.

A little month or ere those shoes were old
With which she followed my poor father's body
Like Niobe all tears....
Ere yet the salt of most unrighteous tears
Had left the flushing in her galled eyes,...

(Act I, Sc.ii)
or a little later, addressing Monatio:

the funeral baked means
Did coldly furnish forth the marriage tables.

(Act I, Sc.ii)

The TV script must emphasize the fact that
Hamlet's language reveals the hero's wide
educational background, his many-sidedness

and the extraordinary range of his experience.
The metaphors taken from natural sciences are
specially frequent in Hamlet's language again
emphasize his power of observation, his critical,
objective way of looking at things. But Hamlet is

also at home in classical antiquity or Greek
mythology, in the terminology of law, he is not
only familiar with the theatre and with acting but
also with the fine arts, with falconry and hunting,
with the soldier's trade and strategy, with the

courtier's way of life. The distance teacher
should lay stress that all these spheres disclosing
Hamlet's personality as that of a 'courtier, sol-
dier and scholar' turns them to living account by
a fit application of situations, persons and
moods. Hamlet commands so many levels of ex-
pression that he can attune his diction as well as

his imagery to the situation and to the person to
whom he is speaking. This adaptability and ver-
satility is a significant feature of Hamlet's use of
language.

A simulated classroom can also be created
and the teaching of the play can be performed.
this format is very easy and economical. A
detailed lecture on all the relevant aspects of the
text followed by possible questions from the stu-
dents could be produced and the video tape
made. An introductory lecture on Shakespeare's
world-view and his concept of tragdy in the simu-
lated classroom can prepare the learner better to
receive the play. Similarly Hamlet's comparison
with Fortinbras who is prepared to stake his life
for'an egg shell' and Laertes who shakes heaven
and earth alter the death of Polonius are topics
which could be elaborated in this make-believe
classroom. A teacher can also discuss the roles
played by Ophelia and Gertrude in intensi$ng
the agony of Hamlet. Of course, the production
of simulated programmes needs complete script
rehearsal before they are prod.uced.

Thus the communication media can play a
positive role in making distance teaching and
learning effective. But to the rewarding and suc-
cessful the distance teaching institutes must
chalk out their programmes in a big way. The
students ought to be informed about the topics
to be covered through the radio and television
respectively along with the dates and timings so

that they could respond, seek clarifications and
elaborations. Where the concentration of stu-
dents is sufficient, learning centers with radio
and video equipment and a programme library
should be set up. The Uiiiversity Grants Com-
mission should be approached to give liberal
grants for this purpose.
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However, the radio script and TV script
will serve only part ofthe purpose as the produc-
tion aspect is equally important. This depends
on the availability of resources, technical know-
how, expert panels and the skilled staff. The
communication media has to be much ahead of
planning coordination and management re-
quired in the use of educational media. The
preparation of simple or sophisticated teaching
aids requires an interesting manner of teaching
and communicating to the specified target
audience. Involvement of the best people in dif-
fereht subject areas in the preparationof filmtrip
and radio script will ensure better results. In
developed countries top scientists are actively
involved in such exercises. Various kinds of
people must interact together to create the cul-
ture of imparting distance education through
communication media -.-- people who know the
subject, teachers, educationdadministrators and
persons in industry. This will require a loosely-
knit federation of interests and organization in-
cluding broadcasters, Government departments,
management interests, institutions imparting
distance education, experts from the Univer-
sities and other groups.

Every effort should be made to ensure that
the programmes complement rather than dupli-
cate the printed material otherwise the viewers,
who tend to be more conscious of time, will not
watch more than one or two programmes before
abandoning them for textbooks that cover the

same ground.

The preceding disr ussion thus revolves
round some of the challenges facing those who
are engaged in imparting distance education
whether they be broadcasters, educationists or
planners. We must re-plan our broadcast resour-
ces since broadcasting whether on radio or
television is in a position to make a unique con-
tribution towards education at all levels. Any fu-
ture allocation of channels and frequencies or
redistribution of national and local facilities,
should take into account the educational needs
of India--- both formal and informal.

The methods to be used---programmed in-
struction, group discussion, or the scholastic
and empirical approach to the learning material-
--- will depend on the whole teaching--learning
pattern and cannot be decided in isolation.
While using a particular media, it should be en-
sured that teachers have the necessary training
relevant to the use of the chosen media.

In distance teaching system the considera-
tion of the situaiion of the learners should be
central. He is usually isolated, he seldom has
re-ference material at his disposal,he is perhaps
tired after a long day at work, he has a family and
his external learning conditions are insufficient
etc. The main function of communication media
used in distance study units is to anticipate his
difficulties, reassure him by sel[-controlling tests,
give him a clear picture of whal he is going to
learn and how he should do it. i.e., now he should
learn to learn
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10. Answers to the quiz are given below:

j

il

L. Reynaldo
2. Sewing
3. The Player Queen :

4. Twodays
5. 'The rest is silence'
6. Resembling leprosy (derived from the

paracle of Lamarus)
8. Laertes
9. 'Wherein I'll catech the conscience of the king'
L0. Poland

il. i.1
rr. i.75

IIr. ii.218
IV. vi. 15

v. ii.358
I. v. 56

v. ii.306
II. iv.609
IV. iv.15
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Language Gourses ln Distance Education And Regular Settp
A Study Of Examinations Result

Ravi K Mahaian

"When the corresPondence studY

programme was introduced in the country,

there was widespread feeling that it would lower

the educational standard. A survey by the

University Grants Commission regarding the at-

tainment of coriespondence students has estab-

lished that the performance of correspondence

students compares favourably with that of the

students of regular colleges" . A review of An-

nual Reports of Panjab University reveals that in

every academic session 7 to 9 students from the

Directorate of Correspondence Courses have

been getting first three positions in the Univer-

sity examinations. Howevei, this phenomenon

has largely been confined to the post-graduate

courses and conjectures doubting favourable

comparability of performance of students in Dis-

tance Education with their counterparts in the

Regular set-up in the global context are often

putforth (data on pass percentages for the

Universities of Delhi, Meerut, Bombay and

Kurukshetra as shared by National Institute for

Educational Planning and Admnistration,

during a seminar on'Developing Mechanism for

Networking Among Distance Education

Institutes' in Sept. 1989 also echo's the same) .

Nonetheless, while ascertaining the perfor-

mance of students in Disthnce Education, the

problem of drop-outs emerges with prominence'

Chander et. al. (1985) establish that the prob-

lem of drop-outs is universal and conclude from

their study that age, sex, marital-status and

rcsidential area (within campus and out-side

campus) have no significant influence on drop-

out behaviour, however, the drop-out tendency

has been found more amongst 'unemployed

students' than'employed students'. As regards

the influence of motivation on'drop-outs' and

'persistence rates' Chander at' el' (1985)

categorised student's motivation as 'tangible' or

'intangible' depending on whether their objec-

tive is 'Material and attainable' or 'emotional
and uncertain'-and found that the intangibly

motivated students had more tendency to drop-

out than tangibly motivated students.

Mahajan (1987) in his study on the impact

of duration of stay in the instructional process on

performance found that the longer duration of

stay of a student in the instructional process (as

measured by the time period between the date .

on which a student take admission for a course in

the Directorate and the commencement of ex-

aminations) does not guarantee her/his definite

success in the university examinations. Never-

theless, there are not many empirical studies

which could provide enough feed back on the

performance of students in distance education,

in general, and their comparison with students in

the regular set-up, in particular (Sujatha,1988) '

In the present paper an attempt has been

made to understand some peculiar quantifiable

features, such as Cancellations, Drop-Outs,

Successful Completion, emerging from the ex-

amination results of enrollies, in Distance

Education and in the Regular Set-up where

drop-out is understood in the sense of absenting

from examinations only. The scope of the study

has been confined to the post-graduate courses

in the languages viz., English, Hindi and Punjabi

being run through Distance Education by the

Directorate of Correspondence Courses and

University Departments (i.e. the Regular set-up)

in the Panjab University. The primary data for

the study has been collected from the university

gazettes for the two sessions 1988-89 and 1989-

90. The results of the'study are being discussed
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in the following sections.
1. The table (No. 1.1) gives course.wise

information on enrolments in'Distance Educa-
tion (DE) and University Departmenrs (DPT),
where enrolment has been worked out from
university gazettes.

Table No.1.1

The sex-wise co'mparisons based on ab-
solute numbers suggests that, except for the
course in Punjabi, the enrolments have been
dominated by female students both in Distance
Education and University Departments. The
statistically significant values of chi-square for
the courses in Hindi and English, suggest that
contrary to theoretical expectations of equi-like-
ly distribution of frequencies, there have been
'more male and less female' in Distance Educa-
tion and'less male and more female'in Univer-
sity Department. This aspect, in view of the fact
that the enrolments in the University Depart-
ments though limited are governed largely by
previous academic scores, bespeaks not only for
a better previous academic attainments amongst
female students but also about the distinct desirc
amongst them to enhace their educational
qualifications.

The following table (No. 2.1) gfues course-
wise information on Cancellations, Absentees,
lndecisive-Results and Successful completion in
the two streams of education (figures in thc:

parenthesis give respective percentages).

Table No 2.1

Session 198839

C.ourse Pbi Hi E

1989-90

Pbi Hi E

DE
DPT

314 y4 599

51 55 102

385 409 7U

63 76 lto

(Where Pbi. stands for Punjabi, Hi. stands for Hindi and E
stands for English)

The global comparison of enrolment sug-
gests that the enrolment in the"three language
courses in Distance Education and University
Department has, by and large, been in the ratio
of t6.

The sex-wise enrolment in Distance Educa-
tion and University Departments in various
courses is given in the following table (No 1.2)

Table No. L.2

Session

Sex Male

1988-89

Female Total

1%9-90

Male Female Total

1988-89 1989-1990
Pbi Hi Eng Pbi Hi Eng

Session

Pbi DE 158

DPT 30

156

21,

3t4

51

385

63

chi-sq. = g.g7 chi sq. = 6.46

Cancellations
DE

DPT
Absent

DE 38 45 149 47 62 181

(12.14) (13.08) (24.87) (12.21) (1s.16) (2s.71)

DPT 1215 109
(1.e6) (3.@) (14.71) (l.se) --- (8.18)

Indecisive Results
DE M 37 '36 72 73 zA

(14.0s) (10.7s) (6.01) (18.7) (17.8s) (6.82)

DPT74L227723
(13.73) (7.27) (t1.76) (42.86) (e.2) (20.1)

11 35 1.16 17 N 109

(3.51) (10rr),i::rl__,.fl ,-:178) ( 1s.48)

t96 189

35 28

Hi DE

Drr
v4 1.54 255 4W

55 24 52 76

181

45

L63

10

328

7T

chi sq. = 19.37 chi sq. = g.gtg

Eng DE

DPT
271

31

599

t02

314 390 ',|M

31 79 110

chi sq. : 7.31 chi sq. = 9.56
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Successful
DE

DPT

Fail
DE

DPT

Computitn
t66 129 96 153 148 81,

(53.03) --- (16.03) (3e.74) (36.1e) (11.s1)

40 45 64 31 6(, 56

(78.43) (81.82) (62.74) (4e.20) (86.8) (s.10)

54 98 202 96 86 285

(17.2s) (28.40) (33.72) (24.e4) (21.03) (40.48)

34114222
(s.88) (7.27) (10.78) (6.3s) (2.63) (20.0)

'Absentees'. For instance, these have been max-
imum in the course of English and minimum in
the course of Punjabi.

As regards 'indecisiveness' in results
emerging out of R.L's, U.M.C., C.S. etc., at the

first instance of the declaration of result, the

data does not provide any clear picture. For
instance, in 1988-89 no difference has been
found in 'the indecisiveness of results' between
students in Distance Education and University
Departments,but the differences have been
found in the session 1989-90.

Further, the ratios of successful comple-
tion/failures have been at variance not only be-
tween the two streams of education but also

within the streams. In the global context, maxi-
mum failures have been found in the course of
English in Distance Education.

3. In this section an exclusive sex-wise

analyses on examination results, for Distance
Education have been carries out. The following
tables give statistical information pertaining to
sex-wise distribution of students on Cancella-
tion, Absentees and Successful completion/
Failures.

Table No 3.

Total .

DE
DPT

3L3 344 5v)
51 55 L02

385 W 704
63 76 LLo

The table manifests wide disparities in the
ratio on Cancellations, Absentees and Success-

ful- completions/Failures between students in
the two streams of education. For instance, the
phenomenon of Cancellation of enrolments has

been found to be peculiar in Distance Education
and almost absent in University Departments.

It might be because students seeking enrolment
in University Departments often get oppor-
tunities to prowl after clarifications on eligibility
criterion and get the same adequately and imme-
diately matched with their own credentials wh ile
submitting enrolment forms or appearing for in-
tervies, the opportunity which a majority of stu-
dents residing at distant places form the

headquarters of the institute of Distance Educa-

tion could seldom avail of, instead

they might be taking chances by sub-

mitting enrolment forms and get en-

rolled though provisonally in technical

terms. Apropos of absenting inciden-
ces, students enrolled in Distance
Education in comparison to their
counterparts in University Depart-
ments have shown more tendency
towards absenting from examinations.

Bythe same sign, withinDistance
Education course-wise variations have

also been found in'Cancellations' and

Session 1988-89 1989-90

Sex Male Female Total Male FemaleTotal
Panjabi

Cancellation651L7L0L7
Non-cancellation 152 l51_ 303 189 179 368

Hi ndi
Cancellation 22 13 35 ?n 20 4A

Non-cancellation 141 168 309 134 235 'X9

Chi sq = 3.72 Chi sq = 2.33

English
Cancellation 63 53 116: 57 52 109

Non-cancellation 208 215 ,183 257 338 595

Chi sq = 4.33 Chi sq = 3.16
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Table No.32
Sex and Course-wise Absentees in DE

Session

Sex

Panjabi
Absentees
Non-absentees

Hindi
Absentees
Non-absentees

English
Absentees
Non-absentees

Session

Sex
Panjabi
Pass

Fail

1988-90

Male Female Total

t6 22 38

t36 L29 265
chi sq. = 1'16

18n45
123 141 264

chi sq. = 0.65

77 72 149

131 203 334

chi sq. = 6.48

Sex and Course-wise succesful

1988-89

Male Female Total

7L 95 L6
39 15 54

chi sq. = 14'L4

1989-90

Male Female Total

24 23 47

165 156 321.

chi s9' = 0'0

24 38 62

110 197 '.n1

chi sq. = 61'19

101 80 181

156 258 414

chi sq. = 16.67

completion in DE
1989-90

Male Female Total

50 103 L53

7t 25 96

chi sq' : M'67

lm 108 1€
M4A86

Hindi
Pass 52 77 L29

Fail 53 45 98

English
Pass 13 83 96

Fail 96 106 202

chi.sq = 32.36

The table ( No. 3.1) indicates that invariab-

ly in all the courses the percentage of cancella-

t'ions have been higher for male students than for

female students' Further, it is only in the course

of English that the sex-wise differences between

'Absentees' and'Non-Absentees' have been

111 174 ?a5

chi.sq = 6.12

found to be significant, where amongst

dents the tendency of absenting from examina-

tions has been found to be more than their

female counterparts (Table No. 3.2)

Asregards the successful completion of the

courses at the first'instance of declaration of

816219
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examination results, the highly significant values
of chi-square are indicative of sex-wise variation
in the absolute number of passinglFailing stu-
dents in the examination (Table No. 3.3). On the
whole in all the sourses results have been found
to be in favour of female students. To be more
precise while the pass peroentage of male stu-
dents has been rangi"g from lZVo (English,
1988-89) to 64Vo (punjabi, 1988-89), it has Leen
?bVo (Eng\sh, 1989-90) tofj6Vo (punjabi, 198g_
89) for fe,male students.

4.If successfirl completion is assumed to be
ultimate in all the educational ventures from the

lteupoint of adequate harnessing of resources,
then taking into account ingredients like Cancel_
lations, Absentees, Failures, etc., the courses
being run through Distance Education can be
argued totre less provident in comparison to the
courses being run through University Depart_
ments. The study not being longrtudinal and con_
fined to the quantitative aspects of examination
results, has some obvious inherent limitations.
Notwithstanding the limitations, the study sug-
gests an elements of seriousness on the part of
female students towards attaining educational
qualifications.
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socio-Economic status And Mathematics performance
Of Distance Learners, tnternat, Mature Age And

Regular Students ln A Developing Country

G. S. Kaelq

I

INTRODUCIION
i.l Educational Background in papua

NeryGuinea:
Papua New Guinea is the largest newly

emerging country of the island states of the
South Pecific. In 1980 (National Census) the
population of Papua New Guinea was just over
three million people, with an average annual
population growth rate of 2.3 per cent. Formal
education was first introduced in the papuan

Region by mis5i611zries in the 1870s (Depart-
ment of Education, 1985:1). It remained mini-
mal up to the second world war. Real growth in
education began when the Department of
Education was formed in L946 (Department of
Education, 1985).

In the 1950s the main aim of the colonial
education department was to provide primary
education to the indigenous people of pupru
New Guinea. However, some arrangements
were made by the authorities to provide scholar_
ships to Papua New Guineans nationals to go tbr
secondary education at boarding schools in
Australia. With this provision, the number of
Papua New Guineans with complete secondary
education remained below 100 up to 1-960. Mid
1"960s saw the first three papua New Guinean
graduates, who studied in AustraliajUnder pres-
sure from the United Nations Mis'sion in 1962
and the suggestioris of the World Bank Team
(1964) which reviewed the Territory,s economic
progress in 1963, the government policy toward
post-primary education started to change (Bac_
chus et al,1gg5 :5).

TABLE I
Schooling statistics (national) 1%0 --1980 (National planning office, t9g4t L/l)

Tlpeof school
1960

Institutions
L97A 1980

lnstitutions Students Institutions Student

Community

Provincial High

National High

University

lur
39

0

0

88679

2M4

0

0

1557 208419

17y29

0

772

n45

38205

35
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The increase in the formal educational in- very serious problems in the learning of mathe-

stitutions and number of students since 1960 is matics for mature Papua New Guinean students-

shown in Table I.

*

In 1989 there were 2503 communitY

schools, 123 provincial high schools and four na-

tional high schools (Department of Education,

1e8e).
However there are large numbers who

never have the opportunity to enter the formal

education system or who drop out along the way

(National Planning Office, 1984).

'Papua New Guinea had its first doctorate

in the early 1-980s. The total number of doc-

torates in the 1980s remained in two digit num-

ber.

1.2 Problems of Learning Mathematics in
PAPUA NEW GUINEA:

Mathematics is a difficult subject both to

teach and to learn due to its hierarchical nature

(Skemp, 1971). The learning gf mathematics be-

comes more problematic to Papua New Guinean

students due to their cultural background

(Lancy, L983). There is ample evidence that, in

Papua New Guinea, the development of

numeracy and of fluency and literacy in english

lag behind rates of progtess taken for granted

elsewhere, possibly because of the historical

recency of the forms of knowledge on which the

curriculum is based and of the rarity in the

population of persons who have had the oppor-

tunity to master those forms of knowledge and to

set attainable models for the next generation

(Bacchus et al, L985:75) Thus the mastery levels

of basic skills for the average Matriculation

entrant judged by some are between two and six

years below the nominal level (Bacchas et al,

1-985:8a). The difficulties of learning mathe-

matics become more acute for mature students

due to the break in their studies (Fredrick et al

1984). The distance students face even more

problem in the learning of mathematics due to

non-contiguous mode of teaching ( Holmberg,

1990). This compounding of problems causes

1.3 The 0bjectives of the StudY:

The objectives of this investigation were to
study the effect of socio-economic status (SES)

variables on post-secondary mathematics per-

formance of face-to-face instructed and distance

study students of the University of Papua New

Guinea.
Although the material used in the paper

derives in the main, from a comprehensive re-

search programme conducted at the University
of Papua New Guinea, the paper does not dis-

cuss the research programme in detail, but
draws selectively on it to illustrate the findings.

1.4 Background to the StudY:

Mathematics is offered as one of the sub-
jects in Matriculation at the University of Papua

New Guinea, which can be achieved either

through Preliminary Year (PY) or through

Matriculation Studies (MS). The mathematics

course for PY was conducted for internal stu-

dents by the Department of Mathematics and

the course for MS was offered to the external

students by the Department of Extension

Studies. External students were taught th,rough

correspondence, supplemented with weekly two

hour tutorials at university centres around the

countrY.
The population of this study was 1984 and

1985 intakes of PY and MS. It was divided up

into three groups. There were internal students

studying in PY and external students doing MS.

The internal students were further divided into

two categories; those students who joined PY

immediately after completing Grade L0 called

school leavers (SL), and those entrants who en-

rolled in PY after a year or mors away from

studies termed non school leavers (NSLs). Ex-

ternal students called distance learners(Dls),
were at least 2L years of age and had a minimum

of two years work experience. There was higfo

attrition rate among mature students, especially
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the DLs, as 41- per cent of DLs and 17 per cent of
NSLs dropped put during the year. More details
about their background are shown in Table II
later.

Students' mathematics performance, in the
one year course, was determined by continuous
ass€ssment in the form of assignments, tests, and
a final examination. At the time of the study, the

assignments weighted ?-0 per cent, tests 30 per
cent, and the final examination 50 per cent. Per-
formance was assessed twice during their
course. The first assessment called achievement
I was given at the end of the first semester, and
the sdcond assessment known as trchievement 2

was given at the end of the year and covered the
whole year's work.

15 Previous Work:
In the literature a number of studies are

found which examined the effect of different
aspects of students' SES measures on studeqts
performance. They include the following studies
from Papua New Guinea which have been con-
ducted on students of different grade levels :

Nelson (1966167), Jones and Pope (1974),

Thomas(1976), Weeks (L977,1978,1985), Silvey
(1978), Tuppen (1981) and Wilson (1986). The
results ofthe investigations which are particular-
ly relevant to the present study from Papua New
Guinea and other countries are analysed below.

The children of educated, and professional
and sub professional parents have much higher

chance of going to post- secondary institutions
than the sons and daughters of uneducated, sub-

sistence farmer parents (Nelson 1966167). Tup-
pen (1981) reported similar disparities among

the students of 10 high schools at Grade 10 level,

though his distribution based on fathers' educa-
tion and occupation was more .equitable than
Thomas' (1976) two national high schools stu-

dents. His as well as woeks (1985) findings indi-
cate that the educational disparities are slowly
being corrected in the country.

Tuppen (1981) also studied the relation-
ship between the fathers' occupations and

education, and the students assessmerits. Stu-
dents whose fathers never went to school did
worse than those whose fathers had some
schooling. Students whose fathers had educa-
tion and a high status job did better than others.
Fathers level of education showed the most sig-
nificant differences on a number of assessment

and test variables. Fathers occupation corre-
lated significantly with psychological tests, but
not with subject scores in the Mid Year Rating
Examination (MYRE)I or school Certificate.
Tuppen also examined the relationship of
mothers' education to students performance.
The students whose mothers had some educa-
tion did worse on Grade 8 mathematics than
those whose mothers had no education, but they
did significantly better on MYRE science and
two psychological tests. Fathers' education
seemed a better predictor than mothers' educa-
tion.

In Papua New Guinea the u,ell to do
parents normally speak english or pidgin at their
homes, which the uneducated and subsistence
farmer ones communicate in tok ples. Tuppen
(1981) and Wilson (1986) studied the relation-
ship of language spoken at home to students
performance at Grade L0 and Foundation Year
level respectively. The former found that the stu-
dents who spoke english at home performed bet-
ter only in english and in science than their
counterparts. The latter noted that the mature
students who spoke english at their homes got
lower scores in mathematics and science sub-
jects than others. Her further probing into the
problem showed that these students were those
who spoke english in their spouses'families and
not in their parents'homes.

The following two overseas studies seem to
be relevant to this paper.

In the South West USA, Curry (1962:48)

investigated the scholastic achievement of 360
sixth grade students based on intellectual ability
and SES. He found that achievement in arith-
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metic seemed to be relatively free from the in-
fluence of social and economic conditions. No
significant differences were found within any of
the intellectual ability groups.

In India Chopra (t%7:3ffi) rook father,s
occupation as a measure of SES and found the
chil&en of professionals doing significantly bet-
ter than the children of others. Similar results
have been noted in other developed countries by
James and Pafford (193:a!.

It is possible that all the SES measures cor-
relating with academic achievement of regular
students also apply to mature students as well.
However, there is one difference in the latter.
Many of them have their own families and live
independently of their parents. The effects of
padrental SES measures on their educational
performance is there, but it tends to be
moderated by their own h6me environment.
Secondly, most mature students belong to pre-
viously socially disadvantaged classes (Boon,
1980:81). By and large they appear to come
from less educated families and lower socio-
economic groups than young students. However
many of them are socially upwardly mobile.and
have been able by this stage in life to make up for
the disadvantage of their childhood (Moses,
L978:73).

The other concern about research involving
SES measures and academic achievement is the
strength ofthe relationship reported by different
studies. Correlations between SES measures
and academic achievement varying from 0.1 to
0.8 have been reported by various studies
(white,1982:463). From the meta--analysis of
I"01studies, White (1982) found median correla-
tion of 0.251 between SES measures and
academic achievement (p.q6T.

In summary performance in arithmetic
does not appear to correlate with students, social
and economic conditions (Curry,1962:4g).
When students are used as units of study the

relationship between SES measures and
achievement tends to drop with age.This hap-
pens due to.the equalising experiences provided
by socialising agencies, such as school, radio and
TV as students grow older. Secondly, a dis-
proportionate number of lower achieving stu_
dents drop out of school in the higher giades,
thus reducing the variance in achievement and
correspondingly the magnitude of the correla_
tion (White,19g2: 469).

2. METHODOLOGY

There are a number of variables which
could be used as.measures of SES. However, the
review of literature given above, especially from
Papua New Guinea shows that the main SES
variables for a developing country students are:
father's education and occuption, mother's
education and language mostly spoken at home.
To obtain information on these variables two
instruments were used in this study. They were
information questionnaires for internal and ex-
ternal students. They were pre-tested on the
L983 intakes of PY and MS students and were
modified in the light of their responses. They
contained questions on students p"rrorui,
educational, socio-economic and occupational
background.

The questionnaires were administered to
internal students during regular class time and to
external students during one of their weekly
tutorials. This personal approach had several
advantages over postal administration. The
response rate was high. Thus out of 150 DLs
90.4 per cent out of 117 NSLs g2.4 per cent ,
and out of 29 SIx 90.6 per cent responded to
them. This increased the validity and reliability
of the suwey, giving weaker students a chance to
reply, thus off setting the bias of brighter stu_
dents who tend to dominafe replies to question-
naires administered by post. As the mathematics
performance does not depend only on students
home environment, therefore, some information
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other than the SES background of different
samples of students is also provided. This is sup-
plied in the form of the means and S.Ds of
marker variables age.

Grade L0 grade in mathematics,arithmetic
ability pre-test scores and number of years away

from school in Table II. The effect of these vari-
ables on students mathematics performance is

discussed in another paper (Kaeley, 1990).

3. THE RESULTS
In this section first the indicators of

students' SES are discussed in detail. From
these indicators the relative position of the stu-
dents of the three samples is compared with
respect to the four variables: father's schooling
(FSCH), mother's schooling (MSCH), father's
job (FSOB) and language mostly spoken at

home (LANG). Second, the relationship be-
tween the dependent variables achievement L to
2 and these four variables is studied by comput-
ing the coefficients of correlations. Third, two
variables father's education and father's job,

knorvn to be important measures of SES in the
literature are taken and studied further by apply-
ing One Way Analysis of Variance (ANOVA).
Language mostly spoken at home was also con-

sidered for ANOVA, but dropped later as it
gave very small sub samples. Finally the depend-
ence of students' mathematics performance on
these four main SES variables was in','estigated
by applying multiple linear regression analysis.

The results are reported in the following
five sub sections:

(a) Indicators of SES.
(b) Effect of parents education,
father's job and language spoken at
home on students mathematics learn-
irg.
G) Father's education and student's
performance in mathematics.
(d) Father's occupation and student's
achievement in mathematics.
(") Dependence of students' mathe-
matics achievement on SES variables.

3.1 Indicators of Socio-economic Status :
The results shown in Table III are in-

dicators of students' SES. It shows that fathers
of 

'60 per cent of DLs, 52 per cent of NSLs and 41

per cent of SLs were subsistence farmers. This
result is analogous to Tuppen's (1981) findings
for Grade 10 students and Wilson's 1985 survey

Table II

Means and S.Ds of three populations in age, Grade 10 grade, arithmetic ability and number of years away from school.

DLs
Mean S.D.

NSLs
Mean S.D.

SLs
Mean S.D.

Age in years

Grade 10 grade *

Airthmetic ability
Years away from school

26.4 4.7
2.4 0.9

23.1 9.8
8.5 4.0

2t.9 2.8
2.9 0.6
24.9 9.3
4.6 2.9

18.6 1.6
3.6 0.5
30.3 8.5

00
* Grade 10 grade in mathematics was converted to ordinal data on the following basis.

D=4, C =3,UP=2P=l,F=0.
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results on national high school Grade II students
as quoted byBacchus et al (19g5). The former
reported that 58 per cent and the latter 50 per
cent of fathers of the students of their samples
were subsistence farmers. This proportion for
mothers was approximatelyfour out oieveryfive
for DLs and NSLs and three out of every five for
SIx. Some 13 per cent of fathers of Dlsand one
quarter of each of NSLs and SLs worked in paid
jobs in the modern sector of the economy. A
negligible number of mothers of students tf ail
samples held such jobs. This result was different
fr:T Turp*'s (1981) survey. Some 42 per cent
of fathers of students of his sample 

^were 
in

higher occupational categories. ftris is due to
the reason that he was dealing with regular stu_
dents, while the majority of the subjelts of the
present research were mature age entrants.

Speak pidgin at home 1g
Have?l or lessbooks
at home 62

Have no dictionary
at home Zo

Read\newspapers
everyday 76

Read magazines at
least once aweek M

Read books other than
course books at least
once aweek. 63
Face difficulties in speaking
english. 78

, In the.presenr srudy th" SL, ,i" ftilge. ,rd
hence their parents are younger compared to the

Fathers subsistence
farmers/ no job. ffi
Fathers in paid jobs. 13
Fathers did not go to
school 5g
Fathers with more than
Grade 6 education. 4
Fathers with some
training 7
Mothers subsistence
farmers\house wives. 79
Mothers in paid jobs. L
Mothers did not go
to school 69

Mothers with more
than Grade VI education 3
Mothers with some training 3
Speak English at home 2

parents of their mature age counterparts, espe-
cially the DLs. Consequently they appear to be
proportionally more represented in paid jobs
than the parents of DLs. This indicates the
clangg taking place in the society wittr the
educational develolpment of the country. This

a,lso supports West and Boon's (19g0:gi) state_
ment from Australia that mature age siudents
tend to come from the previously soJiafly disad_
vantaged class.

4L Over half of the fathers and two thirds of26 mothers of the students in all the samples had no

- schooling. The comparable proportion of total63 male and female population ou".:S years having
no education was gg and 93 p". 

""ri respective-15 ly (National Census, 19g0). This result is much
higher than Thomas, (L976) findings of national11 high school students fathers, educition. Thirty. four percent of the fathers of his sample had no63 schooling. This is higher than Tuppen,s lf lSfj4 findings on Grade 1.0 students as well. In his
case 43 per cent of the fathers had no schooling.74 Mlson 1985 as quoted by Bacchus et al (19gi)
has also shown that 35 per cent of the fathers of4 national high school Grade II students had no4 schooling. The majority of the students of this4 study were mature entrants, therefore, their

40

Table III
Indicators of SES.

Item
Percentage

DLs NSLs SLs

52
26

56

10

10

78

2

69

J

J

3
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fathers were educationally different from the
fathers of regular students. Most of the SLs are
from the Highl6ds region, which has a low
literacy rate, which made the SLs of the present
study different from the students of earlier
studies with respect to parents education.Two
per cent of DLs, 3 per cent of NSLs and 4 per
cent of Sls belonged to English speaking home.
This is similar to 5 per cent of national high
school Grade II students of Wilson,s 19g5 survey
as quoted by Bacchus et al (19g5) who came
from English speaking families. However, this
result. is much below 13 per cent of Tuppen,s
(19Sl) survey of Grade t0itudents who ge'neral-
ly spoke English at home. About one fifth of
students of each sample mostly communicated in
pidgrn at their homes.

3.2 Effect of Parents, Education, Father,s
Occupation and Langtrage Spoken at Home on
Students Mathematics Learning:

Table IV shows the association between
four main SES variables i.e. student,s father,s
schooling, father's job, mother,s schooling , lan_
guage mostly spoken at home and their mathe_
matics achievement I and 2 scores. Correla-
tions significant at the 0.05 level are printed in
bold. The correlations between fathei,s school-

Achievement 1

DLs NSLs SLs

ing father's job, mother,s schooling language
mostly spoken at home and both achievernent t
and 2 for all individual samples except NSLs for
mother's schooling with achieve*"rri2 and SIS
for language mostly spoken at home with
achievement 2 were non-significant. This was
so_ because the samples were homogeneous in
other variables. Both these correlaiions were
negative. For the NSl,s this means the children
of uneducated mothers had better performance
in mathematics over the whole year than their
counterparts who had educated mothers. This
result is similar to Tuppen,s (19g1) Grade g
students' where the children of educated
mothers obtained lower scores in mathematics
compared to the siblings of uneducated mothers.
It is difficult to give explanation to this result. In
the case of language mostly spoken at home the
negative sign of the correlation sh,tws that the
SLs who spoke english or pidgin at home had
lower scores in mathematics than tok ples and
motu speakers
The possible reason is that the majority of the

members of this sample were from Highlands
region. The english ar.d pidgin speakeis were
from the minority of the students wiro were fro-
other parts of the country. Among highlanders

TABLE IV
correlations between mathematics achievement and FSCH, FJOB, MscH and LANG

Achievement 2
DLs NSLs SLs

FSCH **
FJOB *

MSCH **
[.ANJG ***

.02 .10 .3L

.00 .. 10 .08

.02 *.a2 .?3

.13 .L6 --.13

.L7 .13

.10 .05

.03 --.20

.18 .15

.17

These variables were converted to ordinal data in the following way:I Paidjob .= 4, earnedmoneyinthevillage = 3,subsistencefarmer =2, no job = 1*' More than primary = 4, primary = 3, incomplete primary = 2, noschooling = 1 ,**' English = 4. Pidgin = 3, Motu = 2, Tok ples = 1

4"1
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by chance there were a number of bright stu-
dents who spoke tok ples at home, as their
parents were comparatively less educated than
the parents of other students, but obtained high
scores in mathematics.

The association between achievement 1

and 2 scores and SES measures discussed above
for mature students (DLs and NSLs) were espe-
cially low. This is possibly because of a decline
in the relationship between SES measures and
achievement due to age as shown in the review of
literature in the beginning of this paper.

33 Father's Education and Student's Perfor-
mance in Mathematics :

education and and student's mathematics per-
forma,rce in detail the ANOVA was applied ex-
cept where the size of the sub sample was very
small. The results are reported in Table V.
Throughout this paper the ANOVA tables will
include results for the combined sample for the
sake of providing complete information. Since
the aim of this paper is to compare DLs,NSIS
and ils,therefore the combined sample results
will not be discussed.

For achievement I the F-values are not sig-
nificant for all samples. However,it is evident
from the table and the figure that for NSLs the
mean scores of the sub sample of students whose
fathers had the highest education were substan-

To study the association between father's tially higher than the students of all the other sub
TABLE V

Studnet's mean scores by level of father's etlucation.

No Schooling
Mean n

Incomplete Primary
Mean n

Complete Primary
Mean n

More than Primary
Mean n

ACHIEYEMENT 1

DLs 59.7 87
, (16.3)

NSI-s 62.2 65
(15.8)

SLs 69.4 L7
(10.8)

ALL 6t.6 t69
(1s.8)

ACHIEVEMENT2
DI.s 51.3 53

(t4.7)

NSLS 57.2 56
(11.8)

SLs 62.4 L7
(4.s )

ALL 55.4 L26
(13.e)

61.8
(17.3)

60.9
(14.3)

72.6
(1s.e)

62.2
(16.3)

53.2
(L4.3)

si.o
(16.0)

64.8
(1e.8)

53.9
(ts.7)

58.5
(11.0)

58.5
(18.5)

62.0
(0.0)

s8.7
(14.0)

59.2
(t2.4)

54.0
(14.3)

50.0
(0.0)

55.6
(13.1)

59.5
(1e.6)

70.0
(14.e)

82.5
(13.e)

69.8
(17.s)

&.5
(10.6)

66.5
(138)

72.8
(23.8)

67.q
(1s.6)

0.zL

t.42

r.3

2.93*

16 4.02**

2.78

12

))

15

11

n

41.

25

71

1010

26

20

L751

Figures in the brackets are S.Ds. ('means F-value significant at the 0.05 level. '.means F-value.significant at the 0.01 level.



SOC.-ECO. STATUS & MATHS. PERTORMANCE OF DtS, INTERNAL MATURE AGE & REGUI.AR STUDENTS

samples. There is a marked difference in the

surve representing the SLs from the other

samples as the only student in the sub sample

whose father had full primary education was

getting substantially lower marks than the stu-

dents of the other sub samples'The size of the

sub sample involved makes the result statistical-

ly insignificant.

For achievement 2 the F-values are sig-

nificant for NSIS at the 0.05level. The trend for
students. of the sub samples whose father had

highest education getting sub stantially higher

mean scroes than the students of all the other

strb samples continued for all samples and be-

came sigrificant at the 0.05 level between sub

sample of students whose fathers have more than

primary and incomplete primary education rn

the case of NSLs.

3.4. Father's Occupation and Student's
Achievement in Mathematics:

Table VI depicts the results of ANOVA for
mathematics achievement I andZ scroes for the

individual samples as well as the combined
sample as related to father's occupation.

The F-values are not significant for all
samples both for achievement 1 and 2. How-
ever,from the figure and the table it can be seen

that the students in sub samples of all samples

except the SLs, whose fathers were in paid jobs

got higher mean scores than the students of all

TABLE vI
Studnet's mean scores by level of father's education.

No Job
Mean n

Subsistence farming
Mean n

Earned Money in the Vill. Paid Job

Mean n Mean n

I

.r

ACHIEVEMENT 1

DLs 62.4 ?fi
(18.0)s

NSLs 6L.3 L3

(16.e)

SLs

AJ-L 6t.9 33
(17.3)

ACHIEVEMENT 2

DLs 53.9 L4

(16.e)

NSLS 55.9 10

(10.8)

SLs

ALL 54.7 V4

(i4.5)

60.0
(14.e)

ffi.7
(Ls.2)

70.7
(12.3)

6t.2
(15.0)

57.6
(L7.2)
63.8
(17.4)

7L.7
(11.1)

6t.4
(17.2)

52.3
(10.8)

56.4
(13.e)

62.9
(14.6)

56.0
(R.2)

64.1.

(16.2)
64.6

(15.8)

73. t
(17.3)
65.5
(1s.8)

60.0
(13.8)

58.0
(Ls.2)

62. L

(22.s)

:'59. 1

(16.s)

0.42

0.61

0.07

LA2

0.30

0.30

0.25

20

29

56

44

24

73

70

47

11

L28

'26

t9

2L

46

39

L1

96

51.5
(1s.0)

56.4
(14.1)

65.9
(15.3)

55. 1
(15.1)

43

49 a 0.79

S Figure in the brackets are S.Ds.

Note : None of the F-values are significant



*

INDIAN JOURNAL OF DISIANCE EDUCATION VOL IV

the other sub samples. It is analogous to the
results of some of the other studies reviewed in
this paper earlier, where modest to negligible
association of father's occupation and student
achievement has been reported.

The reason for getting negligible relation-
ship between achievement and SES measures for
mature students discussed in this paper earlier,
apply here as well.

3.5 Dependence ofMathematicsAchievement
on Socio-economic status variables :-

The contribution of individual SES vari-
ables and all of them taken together to variation
in achievement 1 (ACH1) and achievement 2
(AQH2) is shown in Table VII.

' Table VII indicates that SES variables
make the largest contribution to variation both in
achievement l" and achievement 2 among SLs
and a much smaller in the case of mature stu-
dents (DLs and NSLs). The reason is that there
were proportionally more students in the

sample of SLs than their mature age counter-
parts who belonged to higher SES families, thus
making the sample hetero,geneous. The parents
of SLs were educated and were working in paid
jobs in the formal sector of the economy. The
large majority of the parents of the mature stu-
dents did not have any formal education and
were subsistence farmers. Tl-; well off position
of SLs, parents might have helped them to pro-
vide educational facilities at home to their
children which could have contributed to their
better performance in mathematics.

The positive change in variation accounted
for DLs from achievement l- to achievement 2 is
more due to high drop out rate among lower SES
students,thus improving thb overall SES of the
whole sample.

Further examination of Table VII indicates
that the maximum contribution of achievernent L

comes from language mostly spoken at home
both for DLs and NSLs. The same pattern con-
tinues for achievement 2 in the case of DLs. In

TABLE VII

Percentage of variance accounted forbySESV group

Vaiables
Dependent Independent DLs

ruOXRz
NSLs SLs

ACH 1

ACH2

FJOB
FSCH
MSCH
LANG
All Together

FJOB
FSCH
MSCH
LANG
All Together

0.05

0.01

0.01
1.6

2.0

1.01

3.0

0.11
J.J

6.L

1.2

t.4
0.01
))
4.6

0.16

2.3

3.9
1.9

4.5

0.57

9.8

7.7

9.5

M.3

0.94
3.0

8.5
.'18.9

5r..5
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NSLs mother's schooling takes over the place of
language spoken at home as a maximum con-
tributor to variance in achievement 2/.

4. CONCLUSION

From this study the following conclusions
could be draw

First, the parents of the majority of the ma-
ture students (DLs + NSLs) have not gone to
school and are subsistence farmers. For SIx the
proportion of such parents is comparatively less,

but is still'higher compared to other PNG studies
mentioned.in the review of literature. This is due
to the fact that the majority of them are from
Highlands region, where the literacy rate is
lower compared to the rest of the country.
Moreover, it could be due to the small size
(t:D) of the sample as well. If Papua New
Guinean students'background is compared to
the studeuts of the Western countries, it shows
the ffierence between the SES background of
the students from a developing country and the
developed countries. The majority of the parents
of the students from the devleoped countries
have gone to school and have paidjobs.

Second, this study also shows that as in

developed countries (Boon,1980:81), the
majority of the mature age students in Papua
New Guinea also tend to come from previously
socially disadvataged classes.

Third, as shown in the review of literature,
the mature students SES background does not
relate to their mathematics performance. How-
ever, there is one difference between developing
country and developed countries students, i.e. in
the former it was father's education and in the
latter father's occupation which has shown
closer association with their mathematics perfor-
mance. The mathematics peformance of SLs
showed significant dependence on their SES
background. This result may not be statistically
valid due to the small size of the sample.

Finally, despite of the difference in the
mode of learning of DLs and NSLs, the perfor-
mance of the latter is similar to the forrner, but
not to the SLs, with whom they weretlearning
mathernatics in the face-to-face classes, as dis-
cussed in another paper (Kaeley, 1988). This
means it is not the mode of instruction but the
SES background of the students which sho*ed
bearance on their mathematics performance.

REFERENCE NOTES

1. Mid Year Rating Examination (MYRE): According to this method of examining, Grade 10

internal assessment of students was scaled according to the school's result on a national MYRE. At
the end of the year School Certificate assessments (Tuppen, 1981:1-1). This examining method was
replaced with a norm based examination system at the end of 1983.
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DISTANCE EDUCATION
- Problems and Challenges

Bakhslrish Singh

Every system, eyery organisation or institu-
tion is bound to face challenges to some extent,
and I feel challenges help in improving things as

otherwise we would become complascent and
over confident which attitude would hinder im-
provement, innovations, quality improvement
and success. When a new system is introduced
or a newinstitution established these are bound
to be greater challenges and problems and the
organisel5 must be prepared to face them boldly
and do their best to meet the challenges and
resolve the problems in order to establish
credibility and reputation of the system and in-
stitution. Although Distance Education in a
way is not a very new system as it has been in
vogue in some form or the other for over a cen-
tury. But the system assumed a proper shape
only during the last two decades or so. In that
sense it is a new system and therefore it is still
faced with quite a few challenges which must be
met with an open mind. However, that should
not make us pessimistic, particularly when quite
a lot has been achieved to resolve problems
during the last three decades The system has

grown tremendously all over the world and it
now compares favourably with the age-old class

room teaching system which is elitist, conserva-
tive and rigid. The Open University teaching-
learning system established in a number of
countries over the world has been a bold and
successful venture symboliiing the openness, in-
novative and flexible characters of the distance
education system. The distance educators can
now hold their heads high and need not suffer
from any inferiority complex. However, we must
continue tOr further improvements in order to
achieve excellence. And that can be done by

understanding and resolving the challenges and
problems that we may still be facing.

In my view based on my personal ex-
perience over the last twenty-one years, my in-
teraction with distance education experts in
different countries and my readings of various
publications on distance education the challen-
ges that distance education is faced with are:

1. Ouality of content, comprehen-
sibility and printing of course
materials. This particularly applies to
correspondence courses institutes or
distance education departments estab-
lished by the conventional universities.
And the main reason for that is that the
conventional universitiestdo not allow
the requisite flexibility and innovations
which are a must for the distance
educationsystem. Unfortunately this
problem is faced by most of the dis-
taqce education institutes and even
open universities because most of their
teachers are also drawn from the con-
ventional system. The academics in
the conventional universities are
generally avdrse to changes and in-
novations in the curriculum. Most of
them are obsessed with the idea that
there can be no teaching without face-
to-face contact. They probably
deliberately shut their eyes to the
deterioration of standards, irrelevance
of their system to the needs of society
and the new developments in the field
of communication technology. They
also don't seem to realise that the
quality of quite a few of their teachers
is much belo* the mark and face-to-
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is much below the mark and face-to-
face contact between such teachers
and the students hardly serves any pur-
pose. The general attitudes of most of
the teachers and students in the con-
ventional system is hardly conducive
to proper learning. Most of the con-
ventional universities in many
countries, these days, are plagued by
agitations and indiscipline resulting in
drastic lowering of teaching hours and
standards. . Moreover, the ever-in-
creasing demand for education at all
levels in most of the countries can no
longer be met by the conventional
universities, colleges and schools.
They have reached the saturation point
and most of the nations can not afford
to open new universities, colleges and
schools because ofthe high cost factor.
In fact that is the main reason why dis-
tance education system is being
adopted by most of the countries, par-
ticularly the developing countries be-
cause you can teach for larger numbers
at less thart even half the cost of the
Conventiodal System thereby
democratising educational facilities.
However, we should not draw any

satisfaction from the limitations or
drawbacks of the Conventional System.

We know that course material is the
main stay of teaching through the dis-
tance edubation system and it must
therefore receive our greatest atten-
tion. Some of the important steps to
ensure quality if course material are:

innovations in curriculum which
should not be stereotyped.
relevance of curriculum to the needs

of learners.
selection of really good

teachers/teams for writing the course
material.

In'DIAN JOURNAL OF DISIANCE EDUCATION VOL IV

* impartial and thorough editing of the
content of course material to ensure
that it is self-learning material in the
real sense of the word.
is factually correct and up-to-date, is

within the comprehension level of the
learners, is written in simple language,
it carries a list of suggested reading by
the students.* format editing of the course material
in accordance with the distance con-
cepts to ensure that:* it is put across in a personal style* it is set in a standard format

* it has built-in exercises such as self-
check exercises to help self learning.

The printed course material should be
despatched to the students strictly according to
the schedule which ought to be intimated to the
students in the beginning. The distribution
could be organised through mail, through Study
Centres or at the institute according to the
students' convenience and option.

The course material must be printed strict-
ly according to schedule. There ought to be pe-
riodic review, revision and updating of the
course material on the basis of feedback from
learners, teachers/tutors and advice of subject

experts.
2. Students' Assignments: Another
aspect connected with the course
material is student assignments (SRS) .

The institutions must ensure proper
and careful evaluation of SRS by
teachers/tutors with helpful and
detailed comments/suggestion and
prompt return of the evaluated assign-

ments to students within the shortest
possible turn-around-time lest they
should lose interest in submitting them.
The turn-around time can be consider-
ably reduced by using computers for
the evaluation of objective type assign-
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ments. We maY thereflore have two

types of assignments - comPuter

marked (objective type) and tutor-

marked (essay types). This asPect

presents a very formidable challenge

which calls for serious attention of the

dis ance teaching institutions in order

to ensure the success of this impor-
tant non-contiguous two-way com-

munication between the learner and

the teacher/tutor. It would greatly help

the learner to overcome the feeling of
isolation in the system of teaching at a

distance. The learner will have the

feeling that there is some one to look

after him/her. Another imPortant
point in this regard is that the assign-

ments must be such as may require

some thinking and orginality on the

part of the learner so that he/she

doesn't copy out answers from the

course-material supplied to him/her.
These assignments should be treated

as internal assessment of the learner's

performance and given adequate

weightage, say 20-30 Vo- The

weightage for the end-of-term ex-

aminationwould thus be 70-80 Vo. The
assignments could form a part of each

block of 4-5 (units) and supplied to the

students as a part of the last unit of

each block or separately printed and

sent alongwith the last unit of the

block. It should either be compulsory

for the students to submit assignments

or else they should lose the weightage

given to the assignments. .

3. New Communication Technology

Since distance education is a multi-
media teachingJearning system, in-

tegration of the new communication
technologli presents another challenge

which must be met if we are to make

the system successful. It is not so dif-
ficult for the developed countries to

achieve this objective but the develop-

ing countries have certain limitations.
Highly sophisticated communication
technology may not be feasible for
them for want of funds as also for non-

availability of necessary gadgets/equip-

ment with the learners. However most

of the developing countries can make

uses of the Radio, Television, Audio
and Video Cassettes to supplement in-

struction imparted through the printed
course material. As Lord Perry puts it,

'two-way communication', both audio

and video, is they key to the acceptance

of distance education methodology'
Most of the open universities, even in

developing countries have adopted

reasonably good communication
devices, but the distance educa-

tion/correspondence courses institu-

tions have not paid adequate attcniior
to this aspect. There is now a v idt'
range of communication tcchnclogy
devices available and open universities
in the developed countries have

adopted quite a few of them/e.g. an

extremely versatile audio-visual teach-

ing medium based on thc convcntional
TV Set, standard audio cassettes and

micro-cclmputer technology dcvelopcd

by the O.U.in U.K; CYcloPs, (as in
U.K.), Telidon-a Canadian Video Sys-

tem, Radio tutorials/Radio confcren-

ces as in New Zcaland and Australia,

telephone for tutor-leaner, leancr-

learner, tutor-learners in a group, lutor
learners in several groups by which a

teachcr can lecture upto 200 classcs,

simultaneously/and cover 40,000 stu-

dents as tried by Wiscons in university,

USA, conferencing/seminars with

tutors by linking several telephone

numbers of students or seven studY

centres, self-help conference cells by

which students can interact with one-

another on the telePhon..Lot more
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developments are expected in the field

of communication technologli. But as

mentioned earlier a distance education

institutes in the developing countries

which can not afford to in for higher

sophisticated communication technol-

ogy will have to adopts a rational and

practical approach in selecting a

judicious mix of the communications

media relevant to their needs and in

keeping with their resources. Most of
these countries can probably afford to

adopt a mix of Radio, television, audio

add video cassettes. Television has

great potential and its visual aspect

makes it more effective than the radio.

This has been amPlY Proved bY some

universities of the Air, Tele Univer-

sities and Open Universities-Distances

Education Programmes through this

medium can benefit the general public

too in addition to the students.
In fact distance education institu-

tions can be the pace-setters for the

conventional universities for adopting

new communication technologY to

reinforce their .class-room teaching

method which probablY would soon

become a necessity for these univer-

sities.

4. Collaboration among distance

education institutions/open Univer-

sities at the provincial, regional, na-

tional and international level is another

challenge which calls for very careful

consideration. This would helP in

* Pooling ofresources
* Wider choice of course offerings
* Reduction in costs
* Mobility of students
* Sharing and exchangeofexpertise etc.

Some very significant initiatives have

been taken in this direction by forming

national bodies of distance education,

international bodies like the Interna-
tional Council for Distance Education
(ICDE), European Home StudY Coun-

cil, Association of South Pacific & Asia
(ASPESA),Canadian and British As-

sociations of Correspondence/Dis-
tance Education Institutions. The

latest and most effective initiative has

been taken by the Commonwealth
Countries by establishing the Com-

monwealth of Learning (COL) in Van-

couver, Canada. I am sure these

initiatives will go a long way in bringing
about collaboration and net-working of
distance education institutions, includ-
ing the open universities. However,

bolder steps need to be taken at the

national level, specially in the develop-

ing countries. That would avoid

duplication of distance education
programmes and courses at least in
subjects where the content is more or

less similar. It would also help in fur-
ther reduction of costs.

5. Staff Development : Lack of ade-

quate initiatives and efforts for staff

development is yet another very impor-
tant aspect which has received scant

attention of distance education or-
ganisations. Most of the teachers for
distance education institutes are drawn
from the conventional universities and

they put them on the job without giving

them any training. The result is that

many of such teachers resist innova-

tions aimed at making curriculum

more meaningful and relevant to the

needs of the leanrers and society. As

such it becomes a Problem to break-

away from the traditional pattern in the

conventional universities. Moreover

such teachers who are used to the

closed classroom leaching find it dif-
ficult to adapt themselves to the multi-
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media distance teaching

methodologies. Even the external ex-

perts generally try to impose the con-

ventional university pattern while

helping the distance education institu-

tions in designing curricula for their
programmes and courses. Although

some parity has to be maintained so

that the conventional universities and

equivalence bodies give recogni-

tion/accreditdtion to the programmes

of distance education institutions, we

must not totally succumb to the pres-

sures of the conventionalists. Of
course, from my personal experience

at Indira Gandhi Open UniversitY I
can say that some of the exPerts had

open minds and were in favour of
changes from the traditional pattern.

Therefore with a little bit of discussion

and persuasion we generally suc-

ceeded in bringing them round to

our view point to ensure that our cur-
ricula are innovative, meaningful and

relevant to the needs of learners. un-
fortunately the distance/correspon-

dence education institutes tagged to

the conventional universities have no

such scope and theY are more or less

mere extension centres of their con-

ventional universiLies.
However, with coming in of COL

and the active interest that some of
the other international and national

bodies of distance education are taking

things, seem to be looking uP, and I am

sure the much needed collaboratibn

and networking at the national and in-

ternational level will take some shape.

That would be verY useful stride

towards achievement of excellence, in-

novations and relevance of distanca

education programmes and courses.

And I am sure this would ultimatelY

makes the conventionalists also to fol-
low our pattern in their universities.

This could then lead to the very much

needed mobility of students from the

conventional universities to distance
education institutions/open univer-

sities for doing some courses which
they consider more relevant to their
needs, and vice versa. This kind of
mobility of students between the two
systems would provides choice of
course offerings to the learners.

As for as staff develoPment is con-

cerned, recently some courses for
training distance educators have al-

ready been launched e.g.

* A course on Essentials of Distance

Education by Borje Holmberg- Fern

University, Hagen, GermanY'
* Diplon,a in Distance Education Cour-

ses of the International Extension

College and the University of London
Dcpt. of Education.

* Post-graduate Diploma in Distance

Education of Indira Gandhi National

Open University.

* Surrey University Course on Distance

* 
Education U.K.

Distance education institution,
should make it obligatory for their
teachers to do one of these courses, or
at least encourage them to take uP

some such course. In due course of
time it could be laid down as an essen-

tial qualification for the recruitment of
teachers. However, the institutes and

the national bodies of distance educa-

tion should at their own level organise

short training courses/seminars

/workshops/ refresher courses for their

teachers. 
:,

6. Student Support Services: Student

Support Services which have come to
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be recognised as an important and es_
sential feature of distance educa-
tiory'open university system poses a
formidable challenge to the dirt-""
education institutions. Except for
open universities and .o-" *iil or_
ganised institutions, others hardly pro_
vide any worthwhile student ."*i""r.
Although printed course material is
designed to be self-instructional we
can not deny the facts that it is mass
produced and that distance education
learners vary greatly in their motiva_
tion, learning styles, level of com_
prehension etc. That is why now even' the course writers have come to recog-
nise the need of providing some kind Jf
support to the distance learners who
hardly get a chance of interaction with
their teachers and fellow students.
This gives some of them the feeling of
isolation and results in large drop_"out
rates.

_ The Open Universities havc given
the lead in organising a network oistu-
dent support services to help their
learners who are scattered over large
areas. But most of the 

"o.."rporr_dence/distance education institutions
do not provide any support services
and the study centres set up by some of
the institutes are just an apology for
Support Services.

In fact if we study the impact of
lupport Services provided by some of
the Open Universities/ distance educa-
tion institutions, one woulcl realise that
a well organised Support Services
serve as the nerve centre of the system.
These services which can be of *uny
tlpes help the learners in :

* better, comprehension of the course
material

* overcoming the feeling of isolation
and individual frustrations.* reducing drop-out rates* supplementing the perinted course
material through counselling tutoring
and face-to-face contact prog.u*_"r.* prr:viding real multimedia tJaching to
the learners through audio and video
cassettes. Counselling, interaction be-
tween the teacher and the learner and
among the students as well.* fssling that he/she is better served and
Iooked after in the pursuit of his
studies.

- Considering all these advantages, distance
education institutions should giu" .;""id u;"n_
tion to the provision of studenlsupio.t i"*i"".
and regard it as an essential and iruitful invesr-

1ent. It would,. as Michael G Moore puts it(ICDE Bullerin, Vol.14, May 1987) ,,lnsure
proper exploitation of the much more expensive
distance teaching materials, and bring uUouri__
provement in the distance education iystem.

- Apart from providing academic counsell_
ing, face-to-face contact programmes and
evaluation of students assignmeit by 

"oursel_lors/tutors, the study centres can serve as

* information cells to provide necessary
information and guidance to the
potential clients and new eritrants to
the system.* centres for assessing local needs which
would help the institution to design
relevant programmes/courses.* meeting place for interaction between
the learner and the teachers through
socialising & interaction, counselliig
and face-to-face contact programmes* reading rooms for learners* goog library cenrres with multiple
copies of texts, suggested books ior
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supplemental reading and course
materials.* centres for listening to audio cassettes

and watching Video Cassettes and
T.V. Programmes.

* centres for social and cultural ac-

tivities to reduce the boredom of the
learners

* centres for delivery of coursse

' materials and receipt and return of
students assignments.

* centres for distribution of Admission
brochures, registrations, admission
forms,and fees etc. etc.

As regards the form of Support Ser-
vices there can be many forms which
have been tried and adopted by OUS
and some distance education institues.
But much will depend upon the
availability of finance and resources. If
the resources are limited as in the case

of developing countries maximum

utilization should be made of the local
resources available in schools, colleges

and universities for counselling,
evaluation of student assignments,

contact programmes etc. But it would
be absolutely necessary to appoint a

coordinator at each study centre with
adequate office and'library staff. Ef-
forts could also be made to organise
students help groups at different
places. A well-stocked library and
reading room facilities are a must. It
rvould also be necessary to arrange ef-

fective monitoring of activities at the

Study Centres. Funds permitting this'
could be achieved by setting up
Regional Study Centres for a cluster of
study centres in different region. We
should also remember that one of the
important objectives of distance
education is to democratise education
and to take it to the very door-steps if
the backward sections of society in

remote rural areas. It would therefore
be helpful to organise a few mobile
study centres to achieve this objective.
There mobile centres could get en-
couraging publicity for the institutions
among the people in these areas to
take up courses offered by the institu-
tion. It would particularly benefit the
females who fight shy of going to the
cities for acquiring education.

Since the number of distance educa-
tion institutions is considerable and is

bound to increase further we should.
strive for collaboration among these in-
stitutions in order to cut down costs.
Another factor, already discussed
under Staff Development is very much
applicable here for training the coor-
dinators and coounsellors of Study
Centres so that there maybe some kind
of uniformity and reasonable standard
in the activities of these'centres. But
we must give due priority to the build-
ing up of a proper Student Support
Services to make distance teaching-
learning a really sound and effective
system which has a great role to play in
the spread of education and dissemina-
tion of knowledge all over the world.

7. Research: Research in any educa-
tional system is a must, more so ih a

new system. Unfortunately very little
has been done in this direction by most

of the distance education institutions.
Of course some universities and inter-
national organisations have done some

useful research, and here I would spe-

cially mention Fern-Universitat, Inter-
national Council for Distance
Education, Open Univeristy of U.K.
which have been doing considerable
work in the area of research on dis-
tance educafion. Some other open
universities like Athabasca university
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in Canada have also entered the field
of research which is bound to en-

courage some other universities also to
undertake some rese:rch projects. We
must concede that Research should be
an essential feature in the future
development of distance education
which is now definitely a distinct dis-
cipline and its own strength which will
have to be accorded due recognition by
Academics in the conventional univer-
sities and all the authorities connected
with education of the people all over
the world.

8. Miscellaneous Challenges: There
are a few other challenges that con-
front the distance education institu-
tions such as:-

inadequate funding and wrong at-
titude of the authorities concerned
that distance education should be
self/suppslllng . They do not realise
that this system is very much less costly
as compared to the formal system, it
covers for larger number of learners
and therefore deserves adequate
funding, specially in the initial stage.
prejudice and discrimination against
distance education students in admis-
sion to conventional colleges and
universities, recruitment for jobs, fee

concessions and other facilities that
are available to students in the formal
system.
inadequate physical facilities
misappropriatiory'diversion of finan-
cial surplus of the correspon-

' dence/distance education institutions
for the benefit of other departments /
projects of the universities
running correspondence / distance
education courses.

However I feel, in due coufse of fime the
authorities would, through gradual awareness of
the potential of distance education system to
cope with the ever-increasing demand for educa-
tion which cannot be met by the formal system,
glve up whatever prejudices they have realised ,
the societal impact and relevance of this innova-
tive system in democratising and opening up
educational opportunities for the masses and
give it the necessary financial help , suport and
accept its credibility.

I would now end up my paper on a cheering
note to my colleagues in the field of distance
education that we need not smart under any in-
feriority complex. We have no rivalry with the
formal system. Rather we are there to help them
also in bringing about improvements in their sys-

tem. The two systems can work together in
close collaboration for the good of our countries
and society. Lastly, I woufd say with confidence
that distance education has a verybright future
and it would soon develop into a sort of interna-
tional education system which would be a unique
achievement. But we will have to work hard,

tirelessly and with utmost dedication to realise
this commendable goal. We must gird up our
loins to meet the challenges mentioned by me. I
am sure we can do it if we have the necessary

will-power and determination to overcome the
challenges. Nothing is impossible if we strive
hard.

*
*
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GROWTH OF DISTANCE EDUCATION IN INDIA

Ruddar Datt

* Three decades ago, distance education in
India was conceived as a pilot project in the
university of Delhi. The success lf ifrir experi-
ment encouraged other universities to take up
instruction through distance education techni-
que. In 1989, we have, in the country,5 univer-
sities and 35 InstituteslDirectorates imparting
instruction through distance education techni-
que. Among the 5 universities, the Andhra
Pradesh Open University (19g2), Indira Gandhi
National Open University (1985), Kota Open
University (1987) and yashwant Rao Chavan
Maharashtra Open University (19g9) have been
able to make a good progress during the short
span of 6-7 years. However, Nalanda Open
University(Bihar) though formally established, is
yet to make a serious beginning in taking up
distance education courses. Besicles, the open
universities which are solely devoted to the
development of distance education, 35 institute

/directorates are working within the convention-
al universities.

As against, the open university system
which is'yet in its infant stage of development,
distance education is imparted largely by cor-
respondence directorates/institutes teaching
with the formal university system. In 19gg-g9, as
against 1-7 per cent ofthe students being serviced
by the open universities, the distance education
directorates accounted for 83 per cent of the
total enrolment. However, these proportions
are likely to change over time as the Open
University Network matures. The two systirns
are to co-exist with advantages and limitations of
both of them. The Open University System has
much greater freedom to innovate courses, ex-
periment with flexible designs and evolve its orvn
system of evaluation. The biggest advantage of
the system is its exclusive devotion to the
development of distance education. As against
it, the Distance Education directorates attached

Table 1

Distribution of enrolment of Distance Education
and Directorate attached with conventional

students between Open Universities
Universities in India.

1988 - 89 1989 - 90

l-. Andhra Fradesh Open University
2. Indira Gandhi National Open University
3. Kota Open University
4. Yashwant rao Chavan Open University

i) Total Enrolment in Open Uni.
ii) Total enrolment in DE in conventional Uni.

37,435
2I,g%
19,327

77,748 (17.1)
3,76,495 (82.9)

t8,524*
31,663
L4;131
3,972

68,290 (14.0)
4,19,059 (86.0)
4,87,349 (100.0),n)!!ul enrolment in distance education in India 4,54,243 (100.0)

* The figure of Andhra Pradesh Op"n
supplied figures of enrolment for B.A. and B.Sc. We have, therefore, relied on i988-89 figures to determine the,share
of Open Universities in Distance Education.
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with conventional univer.t,t:.''il"'il;:;'"'';f^-?""','#;'::rJ,rJ in higher education. rn this
labi and carrywith them the stamp of the well-es- way, the distance educat[n is likely to fulfill the
tablished conventional universities and thus are national target of achieving ?-O per cent enrol-
more acceptable to the public. A student from ment through this techniqui of education by the
these directorates can switch over without much turn of the century.
difficulty to conventional system and vice-versa.

* The pattern of the syllabi of the Open University The history of growth of distance education
System does not provide the student this ad- reveals the foltowing
vantage of transferability. As a consequence, the
Distance Education l)irectorates with conven- 1. During the decades 1962_72, the
tional system will continue to attract students. process oiestablishing undergraduate

courses was witnessed.
Since as a part of the National Education

Policy, the state intends to keep enrolment in
formal education restricted, it has stopped en-
couraging the starting of more and more colleges
and universities. As a consequence the rate of
growth of enrolment in the conventional univer-
sities has been less than the rate of growth of
enrolment in the distance education system.
Table 2 reveals that as against an enrolment of
L.98 lakirs in distance education system in 1982-
83, the total enrolment jumped to the figure of
4.87lakhs in 1989-90 showing the growth rate of
L6.2per cent per annum during the period 1982-
83 --- 1988-89. As against it, the growth of enrol-
ment in the conventional universities was 3.9 per
cent per annum during 1982-83 -- 1988-89. This
only highlights the fact that the distance educa-
tion system has been growing faster than the con-
ventional system and this is evidenced by the
figures given in Table 2. The total enrolment in
the higher education including distance educa-
tion has increased from 24.9lakhs in 1975-76 to
44.0 lakhs in 1988-89. As against ir, the enrol-
ment in distance educatioh has increased from
0.64lakhs int975-76 to 4.54lakhs in 1988-89. In
relative terms, the share of distance education
which was only2.6 per cent in 1975-76 improved
to 5.9 per cent in 1982-83 and was of the order of
10.3 per cent in 1988-89. Obviously, distance
education is slowly and gradually increasing its
share and if this trend continues, then by the turn
of the century the number of students in distance
education may reach an order of 20 per cent of

2. During the second decade, 1972-82,
there has been rapid expansion of dis-
tance education courses both at the un-
dergraduate and postgraduate level,
though the growth rate at the post-
graduate level, was much higher than
thb growth rate at the undergraduate
level. But most of these courses were a
mere replica of the traditional
B.A./B.Com.,M.A./M.Com.,B.Sc.
courses of the Universities. In this
sense, this phase may be described as

"expansion phase" of the traditional
university structure. It marked the
process of expansion.

3. The third phase started with 1982
when the first Open University
viz.Andhra Pradesh Open University
was established -an institute totally
devoted to the development of dis-
tance education in India. This was fol-
lowed by certain other opsn
universities being established, namely,
Indira Gandhi National Open Univer-
sity, Kota Open University and Yash-
want Rao Chavan Maharashtra Open
University. The most sigrrificant
development of distance education
was the setting up of open universities
in India during the eighties.
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Tanm 2

TOTAL ENROLMENT IN HIGHER EDUCATION IN INDIA

University
Departments
& Colleges

Distance
Education
(Universities
& Institutions)

Total
Enrolment

(es.1)

L979'80 ?6,48,579
(es.1)

1980-81 27,52,437
(e4.3)

L975-76

t976-Tt

tytT-78

r978-79

L981-82

1982-83

1983-84
1984-85

1985-86

1985-87

1987-88

1988-89

1989-m

24,21,|N
(e7.4)

24,31,X3
(%.8)

25,64,972
(e5.6)

?5,t8,2?3

29,52,M
(e3.8)

3L,33,093
(e4.1)

33,07,@9
34,04,U)6

35,70,897
(e1.0)

36,81,870
(91:1)

38.L4.4L7'
(8e.4i

39,47,922'
(8e.7)

n.a.

@,2L0
(2.6)

79,7L8
(3.2)

L,L9,163
(s.s)

L,33,459
(4.e)

1",%,699
(4.e)

1,66,4?3
(57)

1,93,69t
(6.2)

1,97,555
(5.e)

n.a.
n.a.

3,55,090
(e.0)

3,57,791
(8.e)

4,02,720
(10.6)

4,54,243
(10.3 )

4,W,349

24,90,3L9
(100.0)

25,L1,?3L
(r00.0)

?6,U,135
(100.0)

n,5t,687
(100.0)

n,85,n8
(100.0)

29,1&865
(100.0)

3L,45,757
(100.0)

33,30,648
(100.0)

n.a.
n.a.

39,2.j.,987
(100.0)

4p.39,6t
(lm.0)

42,17,L37,
(100.0)

M,02,165
(1oo.o)

n.a.

ryNU T GROWTH RATE OF ENROLMENT
1975-76 TO 1982-83 3.7
t982-83 TO 1988-89 3.9

L7.4
t6.2

42
4.7
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4. During 1980, the trend towards the population of the Eastern Region as also the
diversification of distance education enrolment in higher education in the Eastern
was also observed. The diploma/cer- Region, it may be stated that the share of East-
tificate courses of non-traditional na- ern Region is totally insignificant, West Bengal,
ture were started in both traditional Manipur, Meghalaya, Assam, Nagaland,
universities and in the open univer- Tripura, Sikkim have all yet to establish iny in-
sities, although there impact on total stitute in distance educaiion. Obviously tlese
enrolment has been very modest. states can be considered as the arid areai so far

SPATIAL DISTRIBUTION OF DISTANCE
EDUCATION

Review of spatial distribution of distance
education has been indicated in Tables 3,4 and
5. For the purpose of analysis the country has
been classified into four regions i.e. southern
Region, Northern Region, Central and Western
Region and Eastern Region. Table 4 reveals that
whereas the Southern region accounted for only
37 per cent of enrolnentinlgT5-76, its share has
been gradually moving up and it rose to the level
of 70 percent in 1"982-83 and then it further rose
of.71.5 percent in 1987-88 and was about 59 per-
cent in 1989-90. Northern Region came second
in order of importance and its share'initially was
58 percent inL975-76, but it declined to around
2L.4percent in 1982-83. However, it has started
picking up again and its share stands as 30.5
percent in 1989-90. The Central and Western
Region which was a late starter has a share of
about 8 percent in 1989-90. But for the state of
Maharashtra the other states viz. Madhya
Pradesh and Gujarat are having a very insig-
nificant position so far as enrolment in distance
education is concerned. Out oT the total enrol-
ment of 38,3?14, Maharashtra alone accounts for
%,089 students vrz.,g4percent of the total enrol-
ment in distance education in the state. The
Eastern Region.had a total enrolment of 13,300
iu 1989-90 i.e.,2.7 percent of the total enrolment
in distance education in the country. Only two
states which have established distance education
programmss are Bihar and Orissa. Considering

Thereishowever,agrowingrealization as distance education
that this trend towards non-traditional cerned.
courses needs to be strengthened.

prograrnmes are con-

In Table 4 data about the total enroLnent
in colleges/university departments and distance
education in each state and region has been
worked out for 1988-89. The data reveal that as
against the total enrolment of 18.4lakhs in the
Southern Region, distance education accounts
for 3.02lakhs i.e.23 percent of the total. Similar-
ly, the share of distance education in total enrol-
ment in the Northern Region worked out to be
8.8 percent (1.2a hkhs out of a total enrolment
of 12.59lakhs).

In the Central Rbgion the share works out
to be 2 percent of the total enrolment i.e.20.9
thousands out of a total enrolment of 10.56 lakhs.
In the Eastera Region the share works out to be
1.0 percent i.e. a total enrolment.of.7.6
thousands in total enrolment of 7.74lakhs.From
this analysis it is obvious that Southern Region
had already reached the goal bf the distance
education fixed for 2000 AD. Taking individual
states, Himachal Pradesh accounts for 46 per-
cent of the total enrolment, followed by Tamil
Nadu 41 percent, Delhi 33.5 percent anci Andhra
Pradesh 20.2 percent. All these states have
achieved the goal of 20 percent fixed for enrol-
ment in distance education in the higher educa-
tion programmes by 2000 AD. However, the
Central and Western Region and the Eastern
Regions are still laggards, even though
Maharashtra has made some headway. Among
the laggards are Karnataka (6.LVo), Kerala
(6.2Vo) Haryana Q.5Vo),:Jammu & Kashmir
(5.8%) and Uttar Pradesh (0.9%). It is really
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TABLE 3

ENROLMENT IN DISTANCE EDUCATION IN INDIA-REGION WISE

YEAR SOURTHERN NORTHERN
REGION REGION

CENTRAL & WESTERN
REGION

EASTERN TOTAL
REGION

!\
I

i

L975-76

tn6Tl

tg77-78

Ln8-79

1979-80

1980-81

1981-82

L982-83

1983-84

198+85

1985-86

1985-87

1987-88

1988-89

1989-90

23,8?A

Q7.t)

25,818
(32.4)

59.457
(4e.e)

7L323
(53.5)

83,T7
(60.e)

1,10,038
(65.1)

1,35,922

Qo.2)

1,38,294
(70.0)

2,65,3L7
(74.7)

2,65,505
(74.2)

2rffi,Ou
(71.s)

3,02,L68
(65.s)

2,87,L89
(s8.e)

37,358
(58.2)

42,695
(53.6)

48,368
(40.6)

46,187
(34.6)

42,844
(31.4)

41,724
(fi.1)

42,?50
(21.8)

42,?33
(21.4)

66,L6
(18.6)

6,378
(ffi.q)

82,4L1
(2,0.5)

t23,612
Q7.2)

1,48,530
(30.5)

L,432
(2.2)

9,536
(12.0)

8,456
(7.r)

13,94L
(10.4)

g,072
(6.6)

L2,809

Q.7)

L2,765
(6.6)

14,615

Q.4)

21,035
(5.e)

22,W3
(6.2)

8,947
(5.e)

20,878
(4.6)

x,324
(7.e)

L,596
(2.s0)

L,69
(2.0)

2,882

Q.4)

a008
(1.5)

1,476
(1.1)

1,g57
(1.1) I

2,754
(1.4)

2,X3
o.2)

2,592
(0.7)

3,814
(1.1)

8318
Q.L)

7,585
(1.7)

13,fl6
Q.1)

il,2L0
(1oo.g)

79,7L8
(100.0)

l,L9rL63
(100.0)

L,33,459
(100.0)

L,%,699
(100,0)

Lr6r4?3
(100.)

L,y3,69L
(100.0)

L,n,555
(100.0)

3,55,6X)
(100.0)

3,57,79L
(100.0)

4,02,7?i
(100.0)

4,54,243
(1oo.o)

4,87,y9
(100.0)
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TABLE 4

SPATIAL DISTRIBUTTON OF ENROLMENT IN HIGHER EDUCATION IN INDIA
(1e88-8e)

*

College/
University
Deptts.

Distance
Education

Total Shareof
Distance' Education in
Total

sotrfHERN REGION
1. ANDHRA PRADESH
2. KARNATAKA
3. KERALA
4 TAMILNADU

SUB.TOTAL

NORTHERN REGION
5. DELHI
6. HARYANA
7. HIMACHALPRADESH
8. JAMMU & KASHMIR
9. PUNJAB
10. RAJASTHAN
11. UTTARPRADESH

SUB.TOTAL

C ENTRAL & WE STE RN REG IO N
L2. MADHYA PRADESH
13. MAHARASHTRA
L4. GUJARAT

SUB.TOTAL

EASTERN REGION
15. ASSAM
L6. BIHAR
L7. MANIPUR
18. MEGHAI-AYAA{AGALAI..ID
19. ORISSA
20. WFST BENGAUTRTPURA/

SIKKIM

SUB.TOTAL

ALLINDIA TOTAL

3;75,988 ?i.2
z,gl,7].g 6.0
t,63,94'.1 6.2
48e88 4r.L

l3,L3,7gLi 23.0

1,6,'760 33,5
85,547 3.5
41,694 M.2
33,195 5.8

L,62,977 ,10.0
2,L5,5% 10.5
5,53,560 0.9

l2,5g,L6g g.g

2,97,543 0.1
5,35,232 3.9
2,32,754 0.1

10,55,529 2.A

87,235
2,76,fi5 L.2

LL,94L
10,103
83,094 5.2

3,04,739

7,73,676 10.3

y,02,L65 1.0

2,gg,gL3
2,74,103
L,53,753 .

2,83,854

10,11,623

L,L0,g2l
82,598
22,437
3t,256

1,6,574
L,92,990
5,8,791.

rL,35,557

2,91,2q
5,14,809
2,32,602

L0,34,651

87,235
2,73,N3

L].,g4L
10,103
78,77t

3,04,739

7,ffi,WL

39,q,922

76,075
L7,6L5
10,194

t,9g,2u

3,02,L68

55,839
2,959

L9,257
1,939

16,303
22,56
4,769

1,23,6L2

303
?fi,48

t52

2o'878

,:?2

4,323

7,595

4,54,243

l
,{

i
Y

{
*
!
it

If
*

I
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TABLE 5

REGIONWISE ENROLMENT OF DISTANCE EDUCATTON STUDENTS rN rNDIA (1989-90)

REGION ENROLMENT PERCENTAGE OF TOTAL

SOUTHERN REGION
1. ANDHRA PRADESH
2, KARNATAKA
3. KERALA
4. TAMILNADU

SUB.TOTAL

NORTHERN REGION
5. DELHI
6. I{ARYANA
7, HIMACHALPRADESH
8. JAMMU & KASHMIR
9. PUNJAB
10. RAJASTHAN
11. UTTARPRADESH

SUB.TOTAL

Cf t tfnef a Wnsff ntt nf C t O W
L2. MADHYA PRADESH
13. MAHARASHTRA
14. GUJARAT

SUB.TOTAL

.FASTERN REGION
15. BIHAR
16. . ORISSA

SUB-TOTAL

GRAND TOTAL

65,792
22,532

7,848
L,gL,U27

2,87,L89

72,9D
18,960
16,260

1,995
L4,LM
L4,t3l
10,359

1,48,530

2,LM
36,099

L29

38,324

5,632
7,674

13,306

4,97,349

13.5
4.6
1.6

39.2

58.9

L4.9
3.9
3.3
0.4
2.9
2.9
2.1

30.5

0.4
7.4

0.03

7.9

1.1
L,6

2.7

100.0

SOURCE COMPILED FROM THE DATA PROVIDED BY THE UGC
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TABLE 6
SEXWISE BREAKDOWN OF DISTANCE EDUCATION STUDENTS IN INDIA (1989-90)

REGIONS MALES FEMALES TOTAL PEBryGE2ISTRIBUNON
MALE FEMALE

*

SOWHERN REGION
1. ANDHRA PRADESH
2. KARNATAKA
3. KERAI-A
4. TAMILNADU

SUB.TOTAL

NORTHERN RFGION
5. DELHI
6. HARYANA
7. H.P.
8. J&K
9, PUNJAB
10. RAJASTHAN
11. U.P.

SUB-TOTAL

13. MAHARASHTRA
1.4. GUJARAT

SUB.TOTAL

EASHTERN REGION
1.5. BIHAR
16. ORISSA

SUB.TOTAL

GRANDTOTAL

M,754
15,ffiz

5,944
1,05,897

L,72,n7

22,675
7,427

Ll,6L
1,201
8,789
5,935
7,87.L

65,559

2L,028
6,850
1,ffi

85,13o

L,14,912

18,48L
11,533
4,599

684
5,317
1,985
2,88

45,097

675
21,t72

t7

2L,8(A

1,036
2,601

3,637

1,85,510

65,7U
22,532

7,848
1,91,027

2,87,189

41,16
18,960
16,?ffi

1,9g5
L4,106
7,929

10r359

1,L0,65

68.0
69.6
75.7
55.4

60.0

55.1
39.2
71.7
63.7
62.3

74.9
76.0

59.2

67.9
41.3
86.8

42.9

81.6
6.L

72.7

58.8

22.4
30.4
24.3
M.6

4.0

4.9
60.8
28.3
%.3
37.7
?5.L
4.0

40.8

32.1
58.7
L3.2

57.L

18.4
33.9

n.3

4t.2

CENTAL&WESTERN REGION
IZ, MADHYAPRADESH I,431

L4,917
t12

L6,4(fr

9,69

2,63,965

2,lM
36,089

r29

38,324

4,596
5,073

5,632
7,674

L3,306

4,49,475

Note: The break of 3L,663 students admitted to Indira Gandhi National Open University and 6,211" students

admitted to Kota Open university was not available . This exptoins variation of 37,874 students from the

total of 4,87,349.

Source: Compiled from data provided by the UGC -
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TABLE 7

TOTAL ENROLMENT IN 10 MA.IOR INSTITUTES OF DISTANCE EDUCATION WITH AN
ENROLMENT OF MORE THAN 1O,OOO IN 1987.88

1982-83 1985-86 L985-87 1987-88 1988-89 1989-90
*

ICC, MADRAS

ICq MADURAI KAMRAJ

DDE! ANNAMAT.AI

SCC,DELHI

DCC, FTIMACHAL PRA.

DCC, JAIPUR/KOTA O.U.

DE, BOMBAY

DCC, MYSORE

AP OPEN UNIV.

DCCANDHRA WALTAIR

TGNOU,DELHI

M.D.UNI.ROHTAK

SNDTWOMENS UNI.

9,615

69,0X

25,397

9,822

LL,7o',t

6,1%

6,ffi3

L4,7X

14,469

67,969

75,W

39,31.1

2L,ffi

7,191

L3,000

L2,293

t3,576

n,629

29,829

78,L23

67,L43

4L,554

22,743

7,181

L2,069

11,907

7,572

28,745

29,259

y),737

52,894

43,398

n,478

12,9?8

13,910*

tL,234

t4,239

36,W

29,5?3

104,370 95,074

M,658 6,t363

48,4y 48,638

33,853 41,16

L9,?57 t6,2ffi

L8,327 L4,13t

7,592 15,935

L7im3 21,543

37,435 L8,5U

30,683 35,886

21,986 3L,63

L4,039

1,1,605

TOTAL FOR ABOVE
INSTITUTIONS

TOIAL FOR ALL
DE INSTITUTIONS

i 167,5t5
(84.8)

t97,555
(100.0)

308,109
(86.8)

355,090
(100.0)

370,496
(100.0)

q2,720
(100.0)

306,t94 333,794
(82.6) (82.e)

3S42gS 4rL3n
(84.0) (84.4)

454,243 487,349
(100.0) (100.0)

*After 1987-88, DCC Jaipur has been merged with Kota C)pen University.
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strange that the state like Uttar Pradesh where Region, the proportion of fcmales has been 40

the formal enrolment in colleges/university percent and 40.7 percent respectively.

departments is 5.5 lakhs, distance education ac- Sex-wise break-up thus'reveals that dis-

counts for a little less than 5,000 students. It tance education programmes have benefited a

appears that no serious effort has been made in verylarge section of the women and as such their

*
Uttar Pradesh in this regard.

All these trends in spatial distribution only
highhght the fact that distance education
programme have not been developed as en-

visaged in National Education Policy in an even

manner throughout the country. There has been
very unbalanced growth in distance education.
This also underlines the scope for enlarging the

distance education programme in the hitherto
neglected areas of the country. In case a serious
effort is made in those states which have not paid
attention to the distance education programme,
it will certainly help to absorb a large number of
students seeking higher education.

further expansion will also attract more women

who have been deprived of distance education in
the country. The states which have lagged be-

hind in persuading women to take up distance

education programmes are Uttar Pradesh,
Rajasthan, Kerala, tsihar and Orissa.

HIGH DEGREE OF CONCENTRATION IN
DISTANCE EDUCATION

Table 7 gives enrolment figures of direc-
torates with more than L0,000 enrolment. The
data reveals that L0 Directorates/Open Univer-
sities accounted for 83 to 85 percent of the total
enrolment during L982-83 to 1987-88. The situa-
tion has not changed even in 1989-90 wherein 1"3

Directorates/ Open Universities accounted for
SEX-\ryISE ENROLMENT OF STUDENTS 4.11lakhs i.e.84.4 percent of the total enrolment.

Distance education programmes were in- This highlights the fact that on the one hand we

tended to help housewives or such females who have the Institute of Correspondence Courses,

may take up careers and would like to continue Madras with an enrolment of over 95,000 stu-

their education. The 1989-90 sex-wise break up dents and on the other hand, there are l2Direc-
of distance education has been given in Table 6. toratesAnstitutes which have an enrolment of
The data reveal that in the country as a whole less than 2,000 and 1"0 Directorates with an en-

males accounted for 59 percent and females ac- rolment ranging between 2,000 to 5,000 students.

counted for 41 percent of total enrolment in Dis- Thus out of 40 institutes imparting distance

tance Education. However, the proportion of education in 1989-90, 22 can be considered as

females in the Central and Western Region was nori/viable with an enrolment below 5,000

much higher i.e.57 percent but in thc Eastern (Refer Table 8). Efforts should be made to
Region was much lower i.e. 27.3 percent How- devise ways and means to make these non/viable

erg. i" the Southern Region and the No.rh"to di."",o.ut". so that the tremendous
Table 8

Frequency Distribution of Distance Education Instituions on the Basis of Enlornment Sizes in India

Enrolment Size L982-83 1985-86 1986-87 1987-88 1988-89 1989-90

0-2000
2000-5000

5000- 10,000

1-0,000-20,000

20,000-ABovE

t2
1.

6

-)

16

5

5
)
6

16

6

-)

6

t2
8
4

4

6

11

8

2
)
8

L2

10

6
6
7

TOTAL 24 34 34 34 34 q
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TABLE 9
DISTRIBUTION OF CORRESPONDENCE COURSES STUDENTS STUDYING IN

vARrous UNIVERSTTTES OFTNDIA ( 1989-90)

ENROLMENT PERCENTAGE

* I, UNDER-GRADUATE COURSES

1. PRE-T'NIVERSITY/FOUNDATION/
IA/I.COM.

2. B-A,.(PASS)
3. B3,.(HONS)
4. B.COM (PASS)
s. 

' B.coM (HoNS)
6. B.SC.

st B-ToTAL (D

II. POST.GRADUATE COURSES

1. M.A.
2, M.COM.
3. M.SC.

suB-ToTAL (ID

III. PROFESSIONAL DEGREE COURSES

1. B.ED.
2. M.ED.
3. LL.B./B.G.L.
4. B.LIIT.
5. BACHELOR OFLIB.SCTENCE
6. B.TECH.
7. M.B.A.
8. M.PHIL.

SUB.TOTAL OID

M. PRAFESSICNAL DTPLOMA CO(]RSES

BANKING, DIPLOMA IN
COOPERATION & RURAL STUDIES :

PG DIPLOMA IN :

DISTANCEEDUCATION,DIPLOMAIN :

FINANCIALMANAGEMENT,DIP.IN :

GEOGRAPHY, DIPLOMA IN :

INDUSTRIAL RELATIONS AND PERSONAL
MANAGEMENT.PG DIP.IN :

INTERNATIONAL MARKETING, DIP.IN :

12,9ffi
1,81,934

342
55,456

L,623
8,424

z,ffi,739

84,722
24,n0
6,694

L,15,686

53.5

23.7

t4.9

49,343
E,393
2,343
8,884
2,L25
1,251

t82
150

72,742

67

444
1,207
785

62

L,572
2fi



, -::a!!c?!iF!il!il[!'!lG{,.

INDIAN JOURNAL OF DISTANCE EDTICATION VOL N

ENR0LIIVIENT PERCENTAGE

JOURNALISM, DIPLOMA IN :

KANNADA, PG.DIPLOMA IN ;

LABOUR LAW & LABOUR WELFARE &
PERSONNELMANAGEMENT :

COMPAI.TYLAWS,DIPLOMS lN :

LIBRARY SCIENCE, DIPLOMA IN :

LINGUISTICS,JUMORDIPLOMA IN :

LINGUISTICS, SENIOR DIPLOMA IN :

MANAGEMENT OF PUB.ENTERPRISES
DIPLOMA IN :

BUSINESS MANAGEMENT, DIPLOMA IN
MARKETING MANAGEMENT, DIP.IN :

MATERIAL MANAGEMENT, DIPLOIT{A IN :

MATHEMATICS DIPLOMA IN :

OFFICE ORGANISATIONS & PROCEDURES,
DIPLOMA IN :

OPERATIONAL RESEARCH FOR
MANAGEMENT,DIPLOMA IN :

PRODUCTION MANAGEMENT,DIP iN :

PROJECT MANAGEMENT,DIPI.OMA IN
PUBLIC ACCOUNTING,PG DTPLOMA IN
PUBLIC ADMINISTRATION,DIPLO}v{A IN :

PUBLICRELATIONS, DIPLOMA IN :

POPULATION EDUCATION, DIPLOMA IN
TEACHING OF ENGLISH, PG DIP. IN :

TOURISM AND HOTEL MANAGEMENT
ENVIORNMENT,PG DIPLOMA IN :

FUNCTIONAL ENGLISH, PG DIPLOMA IN
TRANSLATION, PG DIPLOMA IN :

INTRODUCTORY CO{JRSES, DIPLOIVIA IN
COMPUTER APPLICATION, DIP.IN :

ADVANCE DIPLON,{A IN MANAGEMENT
SPECIAL DIPLOMA IN MANGEMENT
CREATIVE WRITING, DIPLOMA IN

CHEMICAL PROCESS, INSTRUN,IENTATION
AND CONTROL, PG DIPLOIUA IN :

CONCRETE TECH & DESIGN OF
CONCRETE STRUCTURE, PG DIP.IN i
MAINTENANCE MANACEMEn.T :

CONSTRUCTION MANAGEIVTENT :

MERCANTILE LAW
CRIMINAL LAW
INDIAN CONSTITUTIONS
INSURANCE LAW

1,308
70

*
870
444

3,776
L4
L7

165
7,3'X
L,2.63

9L3
rzt

t'x

118
524
42

542
59

l,29lJ
'25

2n
661
224
29L
96

683
420

2,142
4(r3
426

69

449
16
2',25

26
840
13
74

L,372BUSINESSADMINISTRATION :
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ENROLMENT pnRcexracn

*
DIVINITY, DIPLOMA IN :

DIPI-OMAINSTATISTICS :

TTNENCE AND BANK MANAGEMENT
SANSKRIT,DIPLOMAIN :

BUSTNESS IAXATION, DIPLOMA IN :

SUB..TOTIAL (ID

v. crlRTlFrC TF CC(|\.\F.\

.LIBRARY AND INFORMATION SCIENCE :

TEACHING OF ENGLISH :

AUTOMOBILETECHNOLOGY :

ixrbnrr,rauoN sYSTEM THRoucH coBot-
SCIENTIFTC APPLICATION
THROUGHFORTRAN :

WORD PROCESSING AND
DATAMANAGEMENT :

URDU, CERTIFICATE COURSE :

TTWPT, CERTIFTCATE COURSE :

TENNIPA, CERTHCATE COURSE :

ENGLISH IMPROVEMENT
Farurr-v sAvING & II'wESTYE\-I--'
ECNiCUTIURE, CERTIFTATE COURSE :

HEATTU, & FAMILY WELFARE
boirriurrns IN oFFICE MAN AGE-MENr :

LABOUN I.AW, CERTTFICATE COURSE

NUNAT. ONVELOPMENT,CER. COURSE :

FO-.5D_AND NUTRITION, CERTIFICATE

. COURSE. PUNJABI,PRAVESHIKA
GYANI

SUB..TOTAL (V)

GRA}.ID TOTAL (I TOV)

181
79
43
29

542

32Fsg 6:7

1,180
881
243

:52
48

52
33
2

62
47
23
81
69
93
n0
28"1

2,085
9

16

5,623 t2

100.04,87349
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TABLE 10

COURSEWISE DISTRIBUTION OF DE STUDENTS IN INDIA

l.
ll.
lll.
iv.
v.

l.
ll.
ul.

Pre-degree/ foundation/ Inter
B.A.
B.A. (Hons.)
B.Com. & B.Com. (Hons)

B.Sc.

Sub Total:

P O ST.-G RA DUATE COT IRS E S

M.A.
M.Com.
M.Sc.

Sub-Total:

9,423
1,&[,964

571
65,000
11,489

2,7t,47

67,&4
?.t,767
4,880

94,25t

2.1
N.7
0.1

L4.3
?..5

59.8

L4.9
4.8
1.0

t
n.7

PROFES SIONAL DEGREE CAURSE$

i. B.Ed.
ii. M.Ed.
iii. LL.B/BGL J

iv. B.Tech.
v. gachelor of Library & Information

science
vi. Bachelor of Journalism and Mass

communication
vii. MBA
viii. M.Phil
i*. f.A.UU & InformationScience

SUB..TOTAL

7.1
3.r
0.6
0.1

0.2

0.2
0.0
0.0
0.1

w

2.2
4.3
t.6

767

997
LY
73

353

Sirr

32,1ffi
t3,W
2,8!5
ffi

99r3
L9,162
7,?i7

8

{r

. DTPLOM ND CERTIFICATE COURSES

P.G.Diploma courses

Diploma Courses
Certificate Courses

TOTAL

68

4,54,243 100.0
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demand for higher education can be met by

them. A few attempts made by Utkal University,
Bhubneshwar, and Himachal Pradesh Univer-

sity, Shimla, have helped them to become viable

in 1988-89. Such attempts are welcome and

need to be encouraged further.

DIVERSIFICATION IN
EDUCATION:

DISTANCE

Although during the 1970s only post-

graduate courses were taken up along with the

ccrlventional under-graduate courses, the situa-

tion has begun to change and in the year 1989-90.

The data reveal that L4.9 percent of the total
enrolment was in professional degree cours6.s

like B.Ed, M.Ed., LL.BIBGL, B.Lirr., B.Lib.sc.,
B.Tech., MBA, M.Phil. There has also been

sharp increase in the professional diplomarcer-
tificate courses provided in distance education.

Among the diploma courses Banking, co-

operation and Rural Studies, Distance Educa-

tion, Financial Management, Geography,

Industrial Relations and Personnel Manage-

ment, International Marketing, Journalism,

Labour Laws and Labour Welfare, Company

Law, Library Science, Management of Public

Enterprises, Business Management, Materials
Management, Office Organisation and Proce-

dures, Operational Research and Management,
Production Management, Public Accounting,
Public Relations and Advertising, Hotel and

Tourism Management, Environment, Computer
Application, Creative Writing, Chemical

Process, Instrumentation and Control, Main-
tenanco Management, Construction Manage-

mr;nt, Eusiness Administration, Statistics,
Business Taxation. Besides there are diplomas in
Linguistics, Kannada, Teaching of English.
Alongwith these, a number of certificate courses

have also been instituted. The total number of
students covered by diploma/certificate courses

is 38,200 during 1989-90 i.e. nearly 8 percent of
the total enrolment. This is a healthy trend be-

cause these courses are functional in nature and

prspare students directly for the job market'
This trend needs to be strengthen further. But it
may be worthwhile to point out that

diploma/certificate courses accounted for only
1.5 percent of the total enrolment in universities

and colleges in tndia in 1988-89, i.e. total of
55,3000 students compared with this, the dis-

tance education programmes are certainly doing

' Table 11

Enrolment in Higher Education in India (1988-89)

Under- graduate Post graduate Diploma\ Certihcate
including Research courses

Total

A. Regular University
Deptt. & Colleges

B. Diploma\ Correspondence
Education

TOTAL :

34,74,L71
(e2.7)

2,71,4'.7
(7.3)

37,45,6L8
(100.0)

4,18,480
(81.6)

94,25t
(18.4)

5,L2,.731
(100.0)

55,n1
(38.4)

88,545
(61.6)

1,43,816 
'

, (100.0)

39,47,922
(8e.7)

4,54,243
(10.3)

4,02,165
(100.0)

Notc: figures in brackets are percentage of total. Source : UGC, Annual Report for the year 1988'89.
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much better than the o'"J"lT":",'ffi rT*}-ToffiUiL 
enro*ing students onry roconventional system' ( Refer Table 9' p' 65j train teachers for which there is a high demand.

scIENcE ED{.ICATI6N But to enrol s,ch a large ,r-b".,'of students
one of rh., *,earinesses of rhe o*?T' rj#:j:[,ir,:,ffi1":,.1T,::lr,::xl,::*leducation prograrnmes has beerrJJltt"r_ the 

"".*rr.;--li is in this sense that heavy con_tion to science educarion. ttt"r" i. ,.o aJ"ui ,nu, ;;;#;'r;'lh* prof"rrionar degree coursessome science courses have been rt*t"a- uoa **uJ.- ouru,ning n.rd. ana uira. degreesthere are 11'400 students adn,itted to B.Sc. and o""d. to Llforrr"t"a from the point of viewabout 6,700 admitted t'r M.sg. ura r,z!r*i,.a"rt, imparting quarity education.,lT,l"q ro B.tech programmes. If these are alsoaooed'about 900 students who are admitted-to rhedataprovidedbyTabreLL, indicatetwo diproma courses in chemicar p*.-*, rr- that in dd;, the share of distance educationstr tmentation control and concret" r*ri,rur- t"l;;;;ffi"nt ar the under-graduate stageogy' taken the total number of studentt "JJtt"a *a. or tn" ola-.", of 7.3 percent, at post-graduateto science courses works-out t b" ini *ui"n ure. 
"]-ln" 

iio", o, L9.4 percent and amsngis nearly 3'55 per cent of the total enrolrnent in dipi;; uoa Jrtin"ue courses was of the orderdistance education' obviousry, orr"a"" "ir""- of about 62percent.tion programmes have not been aUte to;";"_ ;;;;* of the distance education inquate attention to science 
"au"uiio., I"di", h;;;;";]r"u"a, rhat disrancE educationprogramme' 

programmes have made- a big headway during
RoFEssroNAL DEGREE couRsEs Hfiifl,n:f.;fffi;:Tf.f;:,:"""?,:r,,HAmong the professional degree courses ceeded in bringing education to the door-stepswhich accnunted for total enrolm "; d-;;i;, ffi; ilffirit"'ro 

"* now serving over r.0 per_an enrolrnEnt of 57'736 i'e' 79 percent i" il"ing cent of the total enrolment in higher education.il;;frf.[J,:j ;:l,HLfftT::ft:H? ffi ffi J:JiJ u" .o".*i""ilil;

70



Role of A Study Centre In Distance Education :

A Case Study Of The Expanding Dimensions Of
The Ignou Study Centre, Chandigarh.

S..Bhatnagar
A. K Sahjpal

I

In the organisational set-up of an institute

of distance education,study centre occupies a

place of fundamental importance. Located in

the midst of a rural community an urban centre,

it furnishes to the moffusil students an ideal en-

vironment to pursue their studies in a some-

what more formal manner. Whenever they feel

like doing so, they may meet their teachers and

seek guidance from them or even attend regular

counselling sessions,specially organised for

them. Besides,they may consult books in its
iibraty, borroWview audio and video casset-

tes,ancl,above all, get many of their administra-

tive problems ironed out with the help of the

office personnel of the Centre. In this way, the

cantre provides a convenient contact point for

the students with the institute. But for it, many a

distance learner would have been deprived of an

opportunity of either keeping into the library or

getting even a glimpse of their teachers and

would have done their studies in their respective

isolated homes,exclusively through the medium

of the cold print.

The sweep of functions that a Study Centre

is called upon to perform is so vast and varied

that it gives to it the look of a medium-sized

modern college. Like the latter, it is staffed with

a large number of academics ( through recruited

on part-time contractual basis) each specialising

in one discipline or another. In addition, there

are a number of administrative and technical

personnel who provide various types of support-

ing services. As regards the infra-structural

facilities, they comprise class-rooms, laboratory,

library TV /Video Cassette relay rooms and the

like. Thus, a Study Centre is a compact ,but all
comprehensive unit. Though it functions all
round the week,it is rnostly on Saturdays and

Sundays that it hums with a lot of activity' These

days ,being holidays,provides leisurely hours to

distance leainers most of whom are the office
goers. It is generally ia these days that regular

counselling sessions and other academic ac-

tivities are specially organised for them.

The Indira Gandhi National Open Univer-
sity (IGNOU) was set- up in September 1985.

After having built up its basic infra-structure, it
decided to launch a few study programmes.

Simultaneously,the necessary steps were also

taken to organise in phases 300 study centres.To

begin with,it established 78 centres. The Chan-

digarh Centre which is the focus of this paper

was one of the pioneer centres.

To begin with, the StudY Centre was

entrusted with only a few study programmes.

Obviously, its responsibilities were quite limited.
But with the multiplication of the study program-

mes of the IGNOU,its responsibilities marked a

corresponding expansion. This paper which is a

case study of ths Chandigarh StudY

Centres,seeks to highlight the vast and the varied

nature of the responsibilities crf the Study Centre

and the rate with which these responsibilities

have expandgd over the years. It also delineates

the future projections bf the Centre's activities,

which in certain cases might not have at all been

originally intended.. Certain vital poliry

decisions might be called for sooner than later.
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A word about the fupctional mode of the

Study Centre: As a matter of policy, these

centres have been located in various educational

institutions (colleges or and university depart-

ments). The latter furnish to the IGNOU their

infra-structural facilities and also the ad-

ministrative and technical personnel' The head

of the host institution or his nominee acts as the

Centre Co-ordinator. As regards counsellors'

they are drawn from the host institutioa as well

u, iro- the others, depending upon the require-

ment of the various study programmes as also

the availability of the academic specialists' On

its part, the IdNOU provides audio-r'isual and

"o*puiirrg 
equipment, library books and peri-

odicals,basic office equipment, class room

equipment, furniture and fixture, printed les-

.or. urrd the audro and video cassettes which are

produced by it for study purposes of their own

students. Above all, it meets ali expenses that

are incurrcd on the maintenance of the Study

Centre, ranging from the honraria to the Co-or-

dinatoi arrd 
"ouotellors 

to the purchase of

stationerY articles.

This paper is divided into four sections'

The first ,."tiot highlights the organizational

set-up of an IGNOU Study Centre' In the

.""orrd section, its functions have been

delineated in detail while in the third, an effort

has been made to show the rate at which its

activities have expanded since its inceptiou in the

year L987. Finally, the future projections have

been worked out.

II ORGANISATIONAL SET'UP

To achieve the objectives of an organisa-

tion, we need to develop its infra-structure or

organisational set-up. This set-up involves

diiision of work among people wdo are involved

in the performance of its various functions and

the execution of its strategies' In the building of

this set-up, care need be taken to clearly specify

the functional domain of each functionary lest

there is overlapping of jurisdiction which, in

turn, may t"ud to ionfusion and dilution of

autfrority as well as of responsibility' At-the

same time, it must also be ensured that various

activities are properly coordinated so that the

various wing. of tt 
" 

organisation do not function

at cross-roads with one another.

As for the Study Centre, its organisational

set-up comprises three levels- top policy-for-

mulaiion, coordination and management' Top

policy-formulation is done at the Head Quarters

and tle king-pin of this task is the Director of the

Regional Services Division. As the desigrration

.h,Jws, this officer is charged with the task of

formulating and executing all plans regarding

the develofment of the regional services, as also

supervisinglheir day-to-day functioning' Being

a member of the top hierarchy of the University'

he is directly responsible to the Vice-Chancellor'

The co-ordination level consists of the

Regional Director, Centre Coordinator and the

Assistant Coordinator. The Regional Coor-

dinator functions as a vital link between the

Head Quarters and the study centre' Besides

communicating the policy-directives from the

top to the field and keeping the headquarter

regularly abreast with the progress and activities

of the various centres,under his charge, he holds

from time to time refresher courses for the coun-

sellors, meetings of the coordinators/assistant

coordinators' and also pays periodic inspections

to the centres.

The main brunt of coordination at the level

of the study Centre falls on the Co-ordinator' He

infact is thl pivot around whom the whole study

centre revolves. He is the one who, in the final

analysis, is responsible for achieving the basic

objectives and growth of the activities of the

opl, unire.5ity programmes' He repre'sents the

university at the local level, projecting its image

and deaiing with students, general public and

staff of the Study Centre. He is an important link
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Organisational Set uP

Vice-Chancetlor 1
DirectSr ( R.s.D.) 

I

Regional*Director t
Coordinator I

Asstt. CJordinator J
J

Headquarters

Academic
Section

Counsellors- cum-

Assignment-
Evaluators

Admiiistrative
Section

Assistant

Clerks
Peons and other
Class IV EmPloYees

Section

Para-LibrarY
persons

I Service

Section

Audio--Video
operations
Machine - men

Para CotnPuter Staff

between the Headquarter/ Regional office and

the students. To : un the centre efficiently' he

has to play several roles such as planner' or-

ganiser, developer, communicator and control-

ier. As such, he has three faces: (a) proper face'

upward to the headquarters; (b) downrvard face

to his subordinates; and (c) latteral face to his

'peer level coordinators of other study centres'

ihe varied nature of his responsibilities makes it

i*p"rutiu" that he is well-conversant with the

technicatities of the system of distance educa-

iiorr,iur". and regulations of the University and

is also adept in the professional skills so that he

performs his roles effectivelY"

At the management level, the organisation-

al set-up of the Centre consists of the following

four sections:

(c) Library Section : This section is

managed by a clerk-cum-library atten-

dant.

(d) Technical Section : It hand-

les,audio-video,duPlicator'
photocopier, overhead projector-and

Lther machines provided by the univer-

sitY to the centre'

III FUNCTIONS

As hinted earlier, the functions that an

IGNOU Study Centre is called upon to perform

are varied ani complex. Broadly, they fall into

two categories: administrative and academic'

Administrative Functions : The former category

of forr"tion. are performed into two phases' The

first phase funclions are : the sale of application

fornts for the various entrance examinations' dis-

tribution of information brouchrs, publicity cam-

paign, conduct of entrance examination and

Ii 
"""ai"g 

of hundreds of personal and

telephonic enquiry that drop in every day' Once

,h" 
"t 

rruo"" examinhtion results are out and the

students are allotted to the study centre' the

73

(a) Academic Section : It comPrises

mainly counsellors and assignment

evaluators.

(b) Administrative Section : It consists

of-office assistants and clerks (allwork-

rng on part-time basis)' This sections

frJrarci the daY{o-daY secretarial

operations.
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second phase of administrative functions begin.
These include inward and outward correspon-
dence from three different sources, namely; the
headquarters/regional office, students and coun-
sellors; the handling of remittances; the main-
tenance of the accounts and records(which by
itself is quite an elaborate task, for it requires the
handling of such things as the stock register of
movable and immovable articles, accounts
books, attendance registers of counsellors and
students, records of tutor-marked assignments
and regular reporting of various activities to its
regional office/ the headquarters.)

^ cademic Functions. The academic functions
too are performed in two phases. The first phase
functions are related to to problem-solving ac-
tivities, whereas the second phase functions are
totally related to testing the students ability
regarding his understanding of the subject. The
fust phase functions relate to the identification
of suitable counsellors, arranging counselling
sessions, conduct ofaudio/video sessions and the
management of library facilities. All these func_
tions help the students to improve their skill in
their respective study programmes. The second
phase functions are receiving/collection of tutor-
marked assignments, getting these evaluated
from the tutors concerned and the conduct of
term-end examination

These functions, though appear to be of a
beaten track routine nature, are highly time-con-
suming and some of them are even quite ticktish.
By way of illustration, we may refer to three of
them. First, the handling of correspondence. As
mentioned earlier, a large number of letters, en-
quiries and circulars pour in every day. Besides,
numerous types of periodic statements and
returns are required to be submitted to the
Regronal Director and the Head euarters. To
cope with the whole of this work by one clerk
single-handedly and that too by the one who is
engaged in part-time basis is quite a difficult
task. The second difficult area is to contact and
engage counsellors. So many types of study

programmes have been launched that the num-
ber of counsellors required to handle them is
pretty large and their number is continuously on
the increase. The kernal of the problem is that
suitable qualified counsellors with requisite
specialisation are seldom available. If the Coor-
dinator succeeds in spotting one, he does not
easily accept the offer, partly for the reason
that these specialists are too busy a bee and
partly for the reason that the honorarium is too
inadequate, particularly in comparison to the
long span ofthe counselling session (nvo and a
half hours). The third problematic area relates
to the evaluation of the tutor marked assigr_
ments of the students. The enormity of the num_
bers of the assignments apart, the unwillingness
of the counsellors to handle this job (despite the
reasonably lucerative remuneration) coupled
with long delays and incessant number of
reminders(made telephoricully, in writing and
above all through personal visits) makeq this task
quite difficult. We wonder how will ii be pos-
sible to cope with all these varied types of func-
tions when in due course of time more study
programmes are added. We feel that this experi-
ment of part-time functionaries, hired from
other institutions will not work. The TGNOU
may have to appoint permanent staff of their
own.

ry EXPANDING CONTOURS

The main focus of this study is the growth
in the activities of the Study Centre. The period
covered in the study stretches from March,L9g7
to August 1990. We make March,19g7 as the
base in view of the reason that it was at that point
of time that Chandigarh Study Centre beca-e
operational. The growth has been measured in
terms of the increase in both manpower and the
various sectoral activities-- administrative,
academic and technical.

Manpower Growth : As Table No.I shows,
manpower strength at the top hierarchy of the

74
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Centre (Coordinator and Assistant Coor-

dinator) remained stationary at one each,

whereas that of the staff at the lower levels who

manage various administrative, para-academic

and technical operations, was doubled' As for
the Counsellors, their number marked an in-

crease by 8 times.
This development appears to be somewhat

lop-sided. As trighlighted earlier, the job of iden-

Functionary

L. Coordinator
2. Asstt. Coordinator
3. Office Assistants
4. Peons

5. Cleaners
6. LibraryAttendant
7. Counsellors

1

1
)
2

1

10

tification, contacting and persuasion oi such a

large number of specialists (as 80) and of such a

varied range of disciplines to accept the offer

and then to constantly remind them about their

timely attendance at the counselling sessions as

well as of the evaluation of home assignments of
the students is quite a time-consuming job. To

do it almost single-handedly is too heavy a bur-

den on the tender shoulders of the coordinator

and Assistant Coordinator.

Administrative Activities : The increase in ad-

ministrative activities has been tremendous. To

illustrate, we may refer to a few activities only. A
look at Table No. II shows that the volume of
correspondence has increased 1L3.6 times. As

compared to only 1-4 letters that were handled

during the month of March, 1987, the number of

letters that were disposed off during April,L990
was 1,590. Earlier, letters were receil'ed only

from the Headquarters, but now they pour in
from the office of the Regional Director (besides

of course the Headquarters) and from hundreds

of present and past students, attached with the

Study Centre, who seek the redressal of varied
typee of problems. Another significant area of
high density activity is that of the verbal and

Increase

Absolute Times

1

1*
4

5

1

1

80

telephonic enquiries. which the enrolled as well
as the prospectus students make day in and day

out. The number of such inquiries, on an

average, was 52 inquiries per day in the month of
August, L990, as compared to only 6 in March,

1987 thereby marking an increase of 9 times.

Yet another activity which has undergone

an enormous expansion is the Tutor marked as-

signments of the students. From 400 assign-

ments per annum, their number has gone upto

6,0(X),thus multiplying itself by 1"5 times.

In this way, we find ftat there is hardly an

area of activity where the work might not have

expanded. Although it was but natural that a

growing institution must expand its sphere of
activity all around, yet this much expansion was

7s

Table No. 1

Showing the Growth in the Number of Various Functionaries

Strength

March,1987 August,1990

I
..1

Nil
Nil

2
IL

Nil
8

Nil
Nil

2

1

1

Nil
70

f

f,
l

. One morc post of an Assistant Coordinator has been sanctioned. but it is lying vacant.

.1 ,

i
I
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Table II

Showing thc Increase in Administrative Activities
lvIarch, ST August,90 Absolute Times

1. Number of enquiries

2. Study material handling
3. Assignment handling
4. Correspondenceinward

and outward
5. Maintenance of records
6. Conductofexams:

i) Entrance Test
ii) Terms End Exams

iii) Duration of TEE

7. Financial Management
i) Imprest
ii) Examination exps.

iii) Sale of Material

14 p.m. 1590 p.m.

4 registers 24 registers

3

Twice a year Thrice a year

5 days 15 days

6 per day
16 sets

400 p.a.

52 per day

102 sets

6000 p.a.

6
85

5600

8.7
6.4

15

r576
20

113.6

6

33
1 1.5

103

500trl
1.500

11000

1000 articles

1000

9800
1000

3
9.2

perhaps not anticipated. This fact notwithstand-

ing, the manpo'iffer provided to cope with this

unduly expanded quantum of work is not ade-

quate. The part-time nature of the staff further
aggravates the situation :

Academic Activities :

The number of study programmes entrusted

to the care of the Centre concerned ' has multi-
plied itself by 3 times (from 3 to 9) during the

period under study. Correspondingly, the num-

ber of the students has increased 2.4 times and

that of the counselling sessions 4 times. Com-
pared to this evenly corresponding increase in
these allied sectors of academic activity, the in-
crease in the number of tutor-marked assigrr-

ments is rather too abnormal. Their number

multiplied by as many as 15 times, i.e. from 4{X) to
6000 per annum (Table No.III): Two reasons

mainly account for this increase. First, the num-

I
I

;.

' Table No. III
Showing the Increase in Academic Activities

Number
March,87 August,90Activi

StudyProgrammes
Counselling Sessions

Students
Tutor Marked Assignments

Increase
Absolute Times

L.

2.

3.
4.

L14

300

400

458

706
6000

34r'.4
N6 2.4

5600 15

' The number of Study Progrdmmes entrusted to various Crntres varies from centre. tb centre, depending upon its
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ber of soluses in certain study programmes is has to handle a stockAgrbooks' etc. and also to

very large and a student is also require to opt for cope with demands of 20 to 25 visitors who come

a largernumber of cogrses. Secondly, there are and study in the Library every day. Over and

rses) ffiove tEs comestne continuing expansion of the

C
i'l
i*.
*
$

wherein the students are required to submit a

comparatively larger number of tutor-marked
assignmgp[5.

Library Services: Besides reviewing processing

and maintainhg the stock of b<ioks, sets of study

material, old question papers and the like, the

Study Centre Library provides the reading room

services to the students. The limited stock

prohibits the loaning facility. It is open only on

Saturdays and Sundays when it is comparatively

convenient for the local and moffusil students to

find time both for counselling and studying in the

Library. The job of the Library Clerk-cum-at-

tendant is quite strenuous, for the reason that he

various actMties of the Library. The rate of ex-

pansion during the period under study langeS

between 3.25 times to 16.6 times. The addition
of every new study programmes means the cor-
responding addition of new boolis, new study

materials and new library readers which, in turn,

would involve more work for the Library Clerk-

cum-attendant.
As for the technical servicss they comprise

mainly audio and video facilities. Prepared spe-

cially for their own students, these cassettes are

supplementary study aids. The Centre arrange

special listening and viewing sessions (of course

during counselling programmes) when these

cassettes are played/telecast. It speaks highly of

Table No. III
Showing the Increase in Academic Activities

Number lncrease

Activity March,87 August,90 Absolute Times

1.

2.

3.

4.

39
6ouosglling Sessions lLA

. Students 300

Tutor MarkedAssignments 400

458

7M
6000

34r'.4
M 2.4

5600 15

r Thc number of Study Progfammes entrusted to various Centres varies from centre to centre' dePending upon iu

resourCeS.

Table No. N

Showing increase in Library Services

Number Increase
Absolute TimesMarch,87 m

1. Books
2. Study materials sets

3. Question papers

4. Visitors (per day )
5. Audio cassctteg

6. Video Cassettes

800
t6

8
1-2

400
52

L?N

?n-25
L76
tffi

%
ttz

19-23, L52
156

3.25
15

L2.5
7

t6.6
24

10
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the University that it has produced in so short a
time such a large number of auclio and video
programmes.

Problems and future projections
The IGNOU hag sO far been able to in_

slitute L3 studyprogrammes. For a university of
this size and importance, this much number of
study programmes is roo llttle. Obviously, many
more programmes are bound to be started
sooner than later. The Study Centre which is
already too mu,;h hard ptessed with work, wiil
find it increasingly difficrllt to cope with the ad-
ditional workload. Every aspect of it will feel the
strain. For, each study programme will bring
with it the additional demand on its resources_
office establishment, clasU rooms, library coun_
sellors and above all, tho Co-ordinator and the
Assistant Co-ordinatdrSi we may dilate upon
some of these aspects.

The Centre under sttrdy remains open and
organises counselling sesgions on all Saturdays
and Sundays of the month when the academic
session is at its peak. On Each such working day,
it strains the resources of the host instituttn to
the maximum. Besideb occupying all the 6 class
rooms that the host irtstituiioi possesses, it
spreads its counselling sessions to even the
rooms of the teachers. In addition, it uses the
whole of the Library Reading Hall, the Seminar
Room (for video viewing purposes), the ante-
room of the Directofs Office (for the sitting of
the teachers), the Recefition Hall (for seating
the students) and so on and so forth. Thb posi-
tion thus obtaining leaves absolutely no space
where additional study programmes may bi ac_
commodated. That is perhaps one of the
dominant factors which itrrpelled the Director of
Correspondence Course* ( the head of the host
institute and the Co-ordinator of the Stridy
Centre) to suggest the Head euarters that for
the science courses ( Which at one time were on
the agenda of this cetrtre) a new Study Centre
may be set up. Unless therefore the optimum
size of a study centre both in terms of the num-

ber and nature of study progrrmmes and the
number of students thereof is determined and
additional progr:unmes are added one after the
other, the study centres of the big cities would
cease to be centres perse and assume the size of
colleges. We wonder which college or university
would place its resources at the disposal of the
IGNOU for the purpose. It is hightims that
some perspective planning is done in this
respect.

Another area of concern is that of the
counsellors. As pointed out earlier, it is quite
difficult to find out qualified and competent per-
sons, particularly for the higher level courses. If
a few perlons are available, then it becomes dif-
ficult to persuade them for the job. One reason
why senior faculty members of the universitiei or
management do not accept the offer is the too
little remuneration that is offered to\them (Rs.
100 for a period of Z-ll2 hours with no addition_
al provision for transpgrt). If the Centre under
study has been able to rope in competent per-
sons, it h more due to the personal equation
between the Coordinator/Assistant Coordirator
and the persons concerned, and less due to the
terms that the IGNOU offers to them. How
anomalous is it that a junior level schooVcollege
lecturer who gives counselling to the students of
the Undergraduate Foundation Courses is also
given the same remuneration as is offered to
senior level university professor or a business
executive. Realising this problem, the IGNOU
has recently decided to double the remuneration
to the Counsellors for the higher level Manage-
ment Courses. This revision maybe extended to
other courses parts of the specialised nature. By
doing so the remuneration would come to be
linked with academic requirements of the
various courses and as a result, the quality of
counselling would improve, considerable.

Yet another area of concern is the manage-
ment of information service. Whereas the final
dates for the compliance of various require-
ments by the students and of the Study Centre

I
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I
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afe fixed in advance and are even strictly ad- derlinedthatinthesystemofdistanceeducation

hered to, the Headquarters on their part have wherein the only means of communication be-

not prescribed any r"t 
"drt" 

for the completion tween the spatially scattered students and their

of ;oU for themseives. Delay in the redressal of institute is the postal service, this type of sluggish

students, complaints, in the despatch of the functioning is bound to estrange the students.

study material, in answering the ietters of the ThelGNOUwhichhascomeuponlyacoupleof

Coordinator, etc. has beJme an established years ago and which is the premier institution of

feature of the Headquarters. distance education in the country, cannot afford

to project such a growingly poor image. It must

The ftrnctioning of the latter smacks of gear up the management of its information ser-

the typical Indian administration. It maybe un vice soon lest it is too late.
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IN SERVICE TRAINING OF PRIMARY SCHOOL TEACHERS
AT A DISTANCE IN TURKEY

Bekir OZER

INTRODUCTION
The most recent comprehensive effort for

teacher trainin3 in Turkey is the Two_year
Diploma Program for primary School Teachers
(TDPPST) carried out by distance education.
The aim of the TDppST is to provide two years
of higher education to the 145.000 pri-ury
school teachers who had completed only secon_
dary education. The goal was to help them be-
come more effective in teaching and provide
them with a better standard of tife. as it was
impossible for them to leave their teaching posi_
tions, the Ministry of Education asked aiadolu
University, which already had a distance educa_
tion program, to train those teachers.

The existing resources of Anadolu Univer-
sity, such as the radio and television studios and
the printing house were used for this program
and the Ministry of Education paid for- the
printed materials and for the examination and
additional expenses for all of the teachers at_
tending the program. As a result, the TDppST
was prepared and realized by the Faculty of
Open Education of Anadolu Universitybetween
1985 and L90.

Student Characteristics
A total of 14L.7L3 teachers were enrolled in

the TDPPST. Almost 45Vo of the teachers en-
rolled are female and55Vo of them are male. The
ages ofthe teachers range from 27 to67 and they
each have between 6 and zl0 years of teaching
experience. By the end of the 19g9_1990
academic ye ar,lL7.618 of them finished the pro_
gram successfully and attained their higher
education diplomas.

The Courses and the Media
The TDPPST is a multi/media program

consisting of three main componerts:-geiliat
culture, teaching methods, and nifA of
specialization. The oourses for these com-
ponents are as follows:

Flrsl Year

Behavioral Sciences

Social Sciences

Science

Mathematics

Second Ycar
Educational Sciences

Special Methods of Teaching
History of ?hought and

Civilization
Principles of Ataturk & principles of Ataturk &
History of the Turkish History of the Turkish
Revolution I Revolution II

Contemporary Developments
in Technolory

Turkish I-anguage I Turkish L:nguage II
Foreign l-anguage Foreign Language
(English) I lEngtish) II

Three instructional media were used for
the TDPPST: Printed material, television and
radio programs and academic counselling.

The frinted material was the main instruc_
tional medium of the program. The printed
material for each course generally was prepared
in three volumes. In all, SS v'olumes oi tt 

"printed material were sent to the teachers by
post at three different times during the academic
year.

The television and radio programs were
prepared to support the printed material. A total
of.179 television programs each lasting 20-25
minutes and147 radio programs each hJing 15_
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education," they renewed their,,professional
knowledge and skills by studyinj the latest
developments," they "gained -o"r" ,"ry"orr-
trdence in teaching and respect in society', and
they" received increases in salary and.etirlment
benefits" (Cizer, 19g7).

The academic counselling for the teachers An additional benefit was the deveropmentwas planned to be done during the summer of a positive atiitude toward distance educationholidays as face-to'face teachingldzgii, Hakao among the teachers and the decision-makers inand Acikalin" 1985)' But unfortunately it could the glvernm"ii *"""r,rly an agreement hasnot be realised because rhe 
-economic 

aspect of it b""J;;;-by io" ,irirro of Education andwas quite heavy for the individual teaciers and aoaaot"o ur,uJ.ity ro. u new distance educationalso for the government be-cause of the big num- program for secondary school teachers. Theber of the teachers attending- the progrJm. In- urrGrsity ha' learned that more than 90,000 .stead special printed material and ielevision teachers from differen[ branches u." *ittiog ,oprograms were prepared and introduced for the attend it. This is the victory of the teachers, ofteachers'benefit' Anadolu univeisity and of distance education.

A part from the ones above, a number ofrqT"l television programs called The Journal
of Teachers were produced and broud"*t o,
television periodically, about seven times a year.
They were non-academic programs p.ouidi.rg
communication between the university and the
students.

Examinations
Examinations were given to,the teachers, _ 64F*, B. (Chairman). ,,(ifietmenlerin

one in the middle and one at the end of each EEitim cirri.*. programi ijzerine Gbriisleri,academic year from each course to measure _od""d ;;si rv programi (-Teacherstheir level of learning' A make-up examination vLws on tne &o-vear Diploma program forwas also made for each course. The examina- Primary School Teachers,', The TV program oftions made were all summative qpe.All the ex- the Journal of Teachers). Established May L2,aminations were carried out. ai 22 different lgg7.
centers ofTurkey, and the teachers took thbm at
thenearestcenterstothetownwheretheylive- 

..,OZC1,T.A. Hakan and A.Acikalin,, Or-
Conclusion taii{renimli Likokul (ifretmenlerirr" Uruttun

rt can be srated rhat the rDppSrwas rear- tr;i,,',tl-"I1l",odr;:,i,m:;'.[-J,T
ized successfully' More than 12o.000 primary the Project rrouiairg Higher Education by Dis-schoolteachersweretrained.inafiu"y"uiperiod tance iducation to primary school Teachersby distance education, providing imiortant aa- *irh s"";;;;;-rducation). Eskisehir, Turkey:vantages to the'teachers' As the teachers them- Anadolu tiniversitesi Acikci[retim Fakiiltesi,selves stated, they''had an opportunity for higher 19g5.

p'yatel were prepared and broadcast daily
by the Turkish Radio and Television for all cour-
ses.

All the instructional media were authorised
by selected academic staff of various universities
in Turkey and edited by e4perts of Anadolu
University.

REFERENCES
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ldentification of rhe Distance Education students tn Turkey :
A Case Study Open Faculty

ufur oaMinev

Prescript
Just at the moment there are twenty nine

universities spread throughout the country. The
total capacity-keeping Open Education faculry
out of this category - is 393.50g. But the demand
in an increasing manneer_ is approx. 700.000.
That means, traditional higher education system
keeps nearly 300.000 students out of tt" ,y.t"^
bec,ause of capacity insufficiencies. In a geoe.al
understanding this problem can be mentiJned as
the main reason and the source of many social
problems which has appeared in Turkei in the
last twenty years.

Anadolu University Open Education
Faculty was established in 19g2 after a thirteen-year hard work. The first graduation was
realised at the end of the 19g5-g6 term. Indeed,
thehistory of the Open Education Faculty goes
back to 1970's. In those years state ptannin! i.r_
stitution permitted ',Institute of Education
through TV, to be founded in Eskisehir
Academy, as a pilot project. Three years later
Cinema and TV Institute was established in
order to trained technical aird academical per-
sonnel for the distance education .y.t"*.
(Askun, 1980).

After the 1982 higher education reor_
ganizations, the Open Education Faculty was
founded and began to offer two distinct types of
higher education programs: One of them was,
face-to-face "class-room" education programs in
(1) Cinema and Television, (2) frinf,ng and
Publishing (3) Communication arts, an"d (+)
Educational Communication and planning
departments; and the other distance education

gogramf in (1) Undergraduate level;
Economics and Business aJministr ation (Z)
Adult Education; Junior college for Teachers
Training, (3) Adult Education, Vocational In_
Service Tele-Training for private Sector, (+)
Secondary Education; Televised Summer Cour_
ses for Lycee Students, (5) Overseas Education;
Open education for Turkish Citizens Living
Abroad (6) Video Education; Support fo.
Foreign Language (English) prog.ams.'

In 1982-83 academic y"rr, di.turr"e educa-
tion programs started wrth Zg.47g students. The
Economics and Business Administration
programs offered by the Open Education faculty
are.four-year undergraduit" p.ogrr-s leading
to the degree of Bachelor of Arts in the respec_
tive fields. The students of the Open farcJtion
Faculty are enrolled in these prog.u*, on the
basis of rheir scores in the univeiri,y 

"nirun""examination and their individual preferences.

The instructional materials used by the
Open Education Faculty consist of pr'inted
materials sent out to the students, television and
radio programs broadcast by the Turkish Radio
and Television Association (TRT), and video
cassettes through the Video Education Centers
(VEC). These materials are .uppt"*erteJ Uy
the services provided at the local face_to_face
teaching centers, local students, information
bereaus, and the newspapcr "Anadolu,,.

Introduction

- This study deals with the information on
the social and socio-ecdnomic conditions of the
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Open Education Faculty senior students in 1985-

85 Education year.

There were 9949 senior students in the

Open Education Faculty "EconomiC' and "Busi-
o".s 6ctministrationl programs in 1985-86 term.
All the senior students were given the question-

naires. 8771 students mailed the questionnaires

back, 389 out of 8771 questionnaires were not

included in the research since they were not
answered accordi"gly. This 8382 questionnaires

were used in the research (The returning rate of
the questionnaire is 84Vo). ln this respect, the

group which the study is based on has been ac-

cepted as the control group. The term "control
group" includes all the Open Education Faculty
1985-85 senior students.

Information Related to the Students
The questions were directed to the student

themselves concerning their departments, the

regions where their student information bureaus

exist, their sex, age and marital status, the quality

of the places they live in, whether they work and
what their financial resources are.

fi% (5064 students) attend the

"Economics" program and 40Vo (3314 students)
'attend the "Business Administration" program.

As stated previously 1178 students did not mail

their questionnaires back and 389 students'
questionnaires were not included in the study

since they were not answered.

The students attending the Open Educa-

tion Faculty programs are registered to the
nearest Open Education Faculty local student

information bureaus where they live. The dis-

tribution of the senior students in terms of the

student offices they are registered is as follows :

45Vo (T776 students) is registered to the offices

in the Marmara and the Eagean, NVo (?5?3 stn-

dents) in Central Anatolia, l|Vo (8a8 students)

in the Medigerranean, 9Vo Q5$ students) the

Black Sea and6Vo (4$zl) students ) in the East-

ern and South Eastern Anatolia. Such a distribu-

tion is e4pected in that most of the students in
group are not working, the population density is

low in the eastern parts rvhere as it is high in the
western parts and that big cities take place in the
western parts.

Out of all studenls}gVo (2432 students ) are
female aadTLVo (5941 students ) male.

Another topic which has been analysed is

whether the age groqps of the Open Education
Faculty students would be different from those
of the regular university students since the Open
Education Faculty has been using distance
education method. It is seen in the answers to
the questions related with age that 85Vo (7086
students ) arc25 or under Zlyears old. This is
an expected result because students of 18,

generallystart higher edueation andat the age of
2L or 22.l5Vo are from the other age groups.
The distribution of thio lSVo grotp is as follows :

L3Vo of. the control group is between,26-30 and
O.ZlVo is over 40. In 1982-83 term"the Open
Educatirn Faculty administration applied these

students a questionnaire and the question "How
many times did you take the university entrance
examination" was asksd. TTVo (6202 students ) of
the answers indicated that it was the first,3TVo
(8507 students) the second, 24Vo (5613 students)
the third andl|Vo (2474 students ) the fourth or
more. It is seea that four years ago theT3Vo of.

the students who registered to the Open Educa-
tion Faculty is over 18 whereas the university
candidates are generplly 18 years old in Turkey.
This result related with the number of the
university entrance expm shows that some of tie
Open Education Faculty students did not pass

the university exam and quitted their education
for a fewyears. This shows us another fact that
the Open Education Faculty students are older
than the regular university students. Yet this can
not be the only reason for this difference.

In our questionnalre for 1985-86 senior
student the question of marital status has been
answered as follows : 87Vo of the students are

83
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single, 73Vo maried. The group of single stu-

dents;78Vo (6544 students) never married or
engaged 19Vo (722 students) engaged and less

than LVo divorced or widodwidower SVo (43L

students) married without children atd9Vo (64L
students) married and have children.

The questionnaire includes the question

"Do you work?n in order to determine the

students' economic conditions. From the
answers to this question, it is seen that 4OVo

(3360 students) of the Open Education Faculty
Senior, Students do not work. 59% (4968 stn-
dents) does his own work without payment or
with payment. 46 students did not answer this
question.

The questionnaire also includes the ques-

tion."What is your financial resource?. Those
who answer this question as "from my family''
were 35Vo (29fKL students.) The rate of those
who cover all their own expenses of their own is

30% (2498 students). The rate of the students
who state that they have money from some other
financial resources are 1,.5Vo (L2L students), 16

students did not answer this question.

One of the different aspects of the Open
Education Faculty is that it employs the distance
education system and in this way it carries out

the educational services into the places where

they live or work. A regular university student
has to live where his faculty is. The answers to
the question "What kind of a place do you live?

33Vo of the students live in metropolis, ?8Vo in
city centres, 24Vo rn towns and l0% in villages.

Under the light of the above data it can be said
that 1/3 of the Open Education Faculty students
live in towns and villages where there are not
many cultural activities and where the traditional
structure is more dominant and industry is less

dense.

Information rclated to Socio-Economical
Conditions:

The questions 9-?i in the questionqaire

have been planed to obtain necessary informa-

tion on the students' socio-economical condi-
tions.

The students were asked "Do you live with
your father and mother ? The rate of the stu-
dents who answered positively is84Vo (7052 stu-
dents) and that of those who answered
negatively is L5%(130 students). 30 students did
not answer this question. It is natural that the
mass of the students lives with their parents be-
cause they do not have to go to another city to
attend the university with the help of distance
education system. l1Vo of. the students do not
live with their parents because parents are not
alive or the students are married or they work
somewhere away from their families. By the
way, it must be stated that the Open Education
Faculty students do not have the opportunity of
staying at the State Dormitories.

One of the most important factors in
education is the students' family circle. The
number of family members can be important in
terms of family relationships. Therefore the
question of "How many students do you live with
at home ?" has been added to the questionnaire.
A great majority of the Open Education Faculty
students stated that the number of family mem-
bers is 4-5. The distribution of the answers to
this question is as follows : 3Vo (227 ) of the
students live alone, 6% (516 students ) state that
they share the house with another relative,3LVo
(2CIL students ) with 2-3 relatives, 39Vo (3247

students) with +5 relatives, 2L% (L762 students)
with 6 or more relatives. 29 students didn't
answer this question.

The same group of students were asked in
1982-1983 term when getting registered to the
Open Education Faculty - the question was

'How many students do you have in your fami-
ly?'. The distribution,of the 22821 answers to
this question is as follows: ZVo (445 students) of
these students state that there are two, 4Vo (18L9
students) tluee, L9.5Vo (54450 students) four,
25% (5683 students) five and 46Vo (l04Vl stu-

u
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dents) six or more. This data shows that the

mass of students registered to the Open Educa-

tion Faculty four years ago has the same famrly

structure with the group of senior students

today. The families of 6OVo of the Open Educa-

tion Faculty students have five or more mem-

bers. This finding shows that this rate is almost

the same as the Turkey's average

(DIE:1980,p.13). In this respect it is not possible

to compare the university students in Turkey

with the Open Education Faculty students.

However, it can be expected that the latter group

has some differences in terms of their families.

The educational background of the stu-

dents whom the students are in close contact

with is also a very crucial factor in the students'

adaptation to the society and during their educa-

tion. In the researches carried out on the social

status of the students, the parents' educational

background, the members of the fami\ the nurn-

ber of sisters or brothers, the place where the

students live have been important variations

together with the students' economical condi-

tions (Gunduz: 1980,p.59). Therefore, two ques-

tions on the educational backgrounds of the

mothers and fathers have been added to the

'questionnaire. The distribution of the answers

to both questions is as followsl ?3% (23589 of
these students) have illiterate mothers, 587o

(4842 students) have literate or primary school

graduate .- mothers, 7Vo (549 students) have

secondary - school graduate mothers, 6Vo (505

students) have high-school graduate mothers,

1% (56 students) have university graduate

mothers. 42 students did not answer ttris ques-

tion.

The answers obtained frorn the question-

naire given to the senior students four years ago

are as follows:?SVohave illiterate mothers and

5Vo ilhterate fathers. 60Vo have primary school

graduate mother. 63Vo primary school graduate

fathers and 6Vo have secondary school graduate

mothers and L\Vo fathers, l7o have university
graduate mothers, and 8Vo fathers. This indi-

cates that the students who are registered to the

Open Education Faculty four years ago and the

senior students today are almost the same in

terms of their parents' educational backgrounds.

Another research compzres the students

registered in 1982-83 term to the Open Educa-

tion Faculty programs with the students who

were registered is seen that the Open Education

Faculty studonts have parents whose educational
levels rather low whereas other university stu-

dents have parents whose educational level is
high. The number of the Open Education Facul-

ty students whose parents are not literate is very

high. (Gunduz: 1985, p.60) I

The data mentioned above can briefly be

summarized as it has been observed that there is

a difference in terms of parents' educational

backgrounds for both the Open Education

Faculty students and the regular university stu-

dents. The number of students who have high

school graduates among the university students

is higher than those of the Open Fducation

Faculty students. The educational background

of the Open Education Faculty students is rather

low.
An important point here is that the Open

Education Faculty Students' fathers have a
higher degree of education than their mothers.

As for the fathers' educational background,

S%(4s}students) have illiterate,60Vo (5037 stu- Theoccupationofparentscan alsobernen-

dents) have literate or primary school graduate, tioned as an important factor for higher educa-

lyVo (873 students) have secondary school tion students. Therefore, the question of the

graduaie, lS% (860 students) have high school parents'occupationhasbeenaddedtotheques-

lraduates, 8% (67L students) have university tionnaire. From the answers it has been ob-

laduate. 89 students did not answer this ques- served that 93Vo (7763' students) of the Open

Education Faculty students have'not-working'tion.
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mothers. 6.5Vo of the mothers have such oc-
cupations as follows: LVo (lll students) are
seasonal workers or unemployed,5Vo (37t stu-
dents) are workers, officials or retired, 0.6% (57
students) are doing their own job, shareholder
employer or business women. On the othsr
hand fathers of 12Vo (1018 persons) of the stu-
dents are irnemployed or seasonal workers,54/o
(4494 students) are workers, officials and
retired, fl Vo (1425 students) arc tr adesman, 3Vo
(279 students) are doing their own work (such as
doctors, lawyer, engineers, etc.) L0% (812 stu-
dents) are employers or farmers. 353 students
did answer this question.

The monthly income level of the Open
Education Faculty students' families has also
been asked in the questionnaire. The distribu-
tion of the answers to this question is as follows:
Those whose monthly income is less than 30.000
TL. consist of.8Vo (700 students), those whose
ircomr is between 30.000 - 60.000 TL. consist of
35% (3239 students), those whose income is be-

tween 60.000 - 120.000 TL. make up 38Vo (3?n5
students), those whose income is between
120.000 - 230.000 TL. make up L4Vo (1145 stu-
dents) and those whose income is more than
230.000 TL. consist of 4Vo (355 students). 6l
students did not answer this question.

It is rather difficult to make comparisons in
terms of the distributions of students, income
shown in the other studies because Turkey has
had financial fluctuations in the recent years.
Howevers, the study carried out by Gunduz in
1982 has indicated that the question of m64[1y
incoms asked to the students who were
regisrered to EITIA-EACS-in 19g2 and those
who registered to the Open Education Faculty
programs is in the same income categories.
Table 1 shows the findings of the research men-
tioned above.

The questionnaire includes another ques-
tion on the family's monthly income in terms of

TABLE: 1

Reference: (Giindtiz: 1985, p: 62), .X21a1=16,99; p<0.C1

t36

MONTHLY
INCOME
LEVEL

OPEN EDUCAI]ON
FACULW (1e82)

ESKI$EHIR ACADEMY(1e82)
(Eskigehir Academy of Commercial
and Sciences)

Number Percentage Number Percentage

Under
10.000 TL.

3441 0,14 77 0,10

10.000 -
24.999 TL.

14340 0,59 472 0,59

25.000 -
49.999 TL.

5533 0,23 203 0,25

50.000 -

74.999 TL.
929 0,03 39 0,05

Above
75.000 TL.

322 0,01 14 .'0,01

TOTAL 24565 100 805 100
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the number of the members earning a living ?

The distribution of the answers to this question is
as follows:

ASVo (3W students) state that there is one
students earning a living 39Vo (3239 students)
two, L2Vo (1017 students) 3.2% (191 students) 4
andLVo (65 students) 5 or more. 44 students did
not answers this question. A,s it is seen in almost
half of the families, one family member earns
theirliring.

In this respect, there is a parallelism be-
tween almost half of the students having an in-
come level less than 60.000 .

The question of 'Howmanyrooms - except
kitchen and bathroom - do you have at home?,
was asked in the questionnaire. The distributiou
of the answers to this question is as follows: 3%
(219 students) have stated that they have one
room, l9Vo (1616 students) two rooms, 54Vo
(4990 students) three rooms, LgVo (L6c[ stu-
dents) four rooms, 6% (62 students) five or
more. 2L.students did not answer this question.

The Open Education Faculty students have
been asked the question ofwhether they have a
study room of their owr or not'. Thedistribution
of tle answers to this question is as follows: 5196
(4312 students) have stated that they have a
study room of their ovm, 48Vo (4038 students)
have stated that they do not 32 students did not
answers this question. The students were asked
the same question four years ago and from the
22708 answers it was obseryed that 50Vo (Ll?33
students) of the students did not have a room of
their own. Therefore, there is not an important
difference in terms of the students' having a
study room of their own-four years ago and
today.

The questionnaire includes questions con-
cerning the control group has the mass-media at
home and the other facilities determining their
social status. One of these question is: 'Do you
have a tape recorder or a radio at home?'. The
distribution of the answers to this question are as

follows: 6Vo (5a3 students) have no radio or

tape-recorder ?iVo (1893 students) have radio
only and 3Vo (?-?A students) have only tape re-
corders. The rate of those who have both radio
and tape recorders is67Vo (5618 students). 64
students did not answer this question.

As for TV and vrdeo !09b (795 students)
have none of them, 44Vo (9733 students) have
only BA[, TY,36Vo (30218 students) have colour
TV. Thus approximately SAVo (6781 students)
have TV at home (when both B/IV and colour
TV are considered together). 9Vo of. the stu-
dents have both TV and VCR. 19 students did
not answer this question.

The other facilities asked were about
videos, cars, telephones and owning a flaVhouse.
These facilities can be thought as the deter-
miners of social status. The distribution of the
answers shows that NVo of. the students have
none of such facilities,30Vo have,only one of
them and 40Vo have two or three of those
facilities. When this group has been analysed in
detail, it is seen that ?iVo (1959 students) have
two of these facilities, lLVo (936 students) Ghree,
4% (373 students) four of them. 29 students did
not answer this question.

The rate of the Open Education Faculty
students who live with their families is about
85Vo. Although the Open Education Faculty
students have a higher range of average age than
the other university students, a greater part of
them live with their families. Because they carry
on their education through the distance.educa-
tion method. Therefore, they do not have to go
to the cities where the higher education institu-
tions are. In this respect the familt's attitude
towards the students gains importance. There-
fore, the students have been asked such ques-
tions as 'who is dominant in making the
important decisions are made' and'how much
tolerance the family elders and parents show the
students'.

The distribution of the answers to the
question of "Who usually makes important
decisions in your family ?" Is as follows: 51"7o

(4247 students) have stated that they take impor:
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tant decisions "together with all family mem-
bers". In other words it can be said that half of
the Open Education Faculty students takes part
in the important decisions. 1238 students who
state that the important decisions are made by
their father only LSVo. ln other words 1/.5 of the
Open Education faculty students' parents usual-
ly make decisions together. 127o{1007 students)
of the students state that the elders in their fami-
ly together with their parents take part in
decision making. 19 students did not answer this
question.

The answers to the question of tolerance is

as follows : LVo (L}a) student state that they show

"no tolerance",lVo (547) students "too little",
?5i9o (2182) student "too much", 49Vo state that
sometimes "positive", sometimes "negative".,
17% (1338) students state that there is "no inter-
ference". 87 studerts did not answer this ques-
tion.

When the answers "too much tolerance"
and "no interference" are considered together, it
is seen that 43Vo (3570) students of the group
have democratic families. When the ,E%
answers "sometimes positive, sometimes nega-

tive in terms of tolerance" are added., it is seen

that 99Vo of the Open Education Faculty stu-
dents have democratic families. :

In the light of the above data it can be said
that the students who state the idea that their
families are democratic have appropriate famity
circles. In this respect there seems to be nc dif-
ference between male and female students.
However, when the answers in terms of the "de-
gree of tolerance" their families show the num-
ber of male students who are more tolerated is
higher than that of female students.

Use of fime
In order to determine the students time

usage, the questions on the weekly hours of
work, the daily hours of study and the hours for
leisure time a day have been asked.

The questions "if you are working how
many hours a week do you spend for working?

has been answered by at% (3416) students as "I
do not work", a: (31-5) students "under Z) hours"
and LSVo (1335).?n-40 hours", 24% (L991) sfi-
dents "41-.50 hours" and l3Vo (1130) "more
than 50 hours" , 1-95 students did not answer this
question.

As observed in the answers4lo of the stu-
dents do not work and 53Vo work for more than
20 hours a week. This shows that tlVo of the
students in the control group work full-time.

The question "Can you study regularly, if so

how many hours a day do you study?" have been
answered in the following way a8% $013) stu-
dents state "I cannot study regular$', 6Vo

(500) 'less thal an hours", 3A% Q505) students
"1--2 hours", 13% (IL1.z) " 3-4 hours", 3% (2L0)
"hours or more", 42 students did not answer this
question. From the answers it is observed that
approximately half of the students do.not study
regularly, 43 Vo study for t-4 hours, L6Vo for 3
hours or more.

The last question on the students' use of
time is: "How many hours a day do you hours a
day do you spend for leisuer time activities?. The
distribution of the answers to this question is as

follows: 2270 (L872) of the students state that
they have no leisure hours, 34Vo (?ff,2') for "1-2
hours", ?3%(2382) for "3-4 hour s" , lLVo (931) for
"5-6 hours" ard 4Vo (31a) for "7 hours or more",
2L students did not answer this question. This
distribution shows that nearly half of the
students'leisure hours are 1-4 hours andfor l5Vo
of them it is more than five hours.

In this respect, it can be said that as the
amount of working hours increase, the number
of study hours decrease. This is because the
hours for sleeping and the other daily needs will
not change. In order to determine whether such
a situation exists the answers to both questions
have been analysed together. The answers to the
question. "If you work horiv many hours do you
have to be at work ?". (i.e. tho answers those
students who do not work, who work for ?-0-40

hours a week (part time) and those who work for

88
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41 hours (full-time) give have been considered
together with the answers given to the question
"Can you study regularly, if so how many hours
do you spend for studying?" (i.e. not regularly
and less than t hour, L-2 hours aday,3 hours and
more) and the situation is presented in Table 2.

As seen in Table 2 there is a relevant rela-
tion between the period of study hours and that
of working hours. As it is expected the more the
amount of. working hours are, the less the
amount of study hours become and the study
hours become irregular.

The above mentioned data can briefly be
summarized as follows: It is seen that about half
of the Open Education Faculty students study
for less than an hour and not regularly and that

the rate of those who study for L-2 hours a day is
30Vo and that of those who study for 3 or more
hours is aboutl5Vo. This study has stated that
there is a relevant relation between the period of
study hours and that of working hours. In other
words, the more the amount of working hourl
are the less the amount of study hours become.

A final point in the Open Faculty Students
use of time isthatZZVo of the students state that
they have no leisure hours and 34Vo t-Zhoursfor
leisure. This indicates that about 60Vo of the con-
trol group do not have leisure hours apart from
daily activities like sleeping teeding, work and
study hours.

In this way it has been understood that the
public's idea that the Open Faculty students can

TABLE: 2
The Period Of Working Hours and Time For Study

Question
25

Ouestion
24

TIME FOR STUDY

Noi Regu-
lar and
Less Than

1 Hour

1.2 HOURS
ADAY

MOFIE THAN
3 HOURS TOTAL

Y
E
o
3
ccotr
UJ

=tr

NOT trlo

WORKING Line%
Column%
Totd%

1 502
4A.4

33.9
18.4

124s
33.s
50.8
1s.3

969
26.1

7s.8
11.9

3716
45.5

20-40 No
HOURS Line%.
(PART- Column%
TIME) Total'/"

777
58.4
17'.5
9.5

429
32.3
17.5
5.3

124
oe
9.7
1.5

1330
16.3

MORE No
THAN Line"/"
41 HOURS Crclumn%
(FULL-TIME) Total%

2150
69.1
48.s
26.4

777
25.0
31.7

9.5

186
6.0

14.5
2.3

3113
38.2

TOTAL Number
ol/o

4429
trA A

2451
30.0

1279
15.7

81 59'
100.0

223 Studenl are.out of this analysis.

xzgl=782'37, P<o'01
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have more time for leisure just because they do

not have compulsory attendance is riot correct.

This mistaken idea can be based on the realized

that the publiq has not yet realized that most of
the Open education Faculty students are work-
ing and earning their own lives.

Conclusion
In most of the countries where "distance

education" models and methods are used there is

a strong belief that these models are not fully
appropriate to cover the educational needs and

demands. Consequently the distance between

the teacher/tutor and the learner has always

been accepted as a disadvantage supporting the

above mentioned belief. However, it can briefly
be stated that the ones who put those counter
arguments are not well informed about the

detarls of the fantastic developments in D.E.
models, communication industry enabling better
education, and the changing typology or iden-

tification of the learners.

This study is proposing to prove that even

if, considering the specific conditions of Turkish

society, distance education is the most ap-

propriate model for bringing solutions to the ex-

isting problems of Turkish Higher Education

system and higher education students. The

standpoint is accepted the features of distance

education students. And they are as follows:

Under the light of the information that has

been mentioned so far the results obtained can

be summarised as follows: LSVo the Opert
Education Faculty students dre above 25 years

old,S9Vo work at any job, L3Vo aremarried,31Vo
area financially supported say their families, ap-

proximately 30Vo live in places like towns and

villages, 29Vo are females, 71Vo are males and

ffiVo attend'Economics' program, 4AVo 'Bttsi'
ness Administration' program and +57o of these

students live in Marmara and Aegean Regions,

NVo in Central Anatolia, L\Vo in the Mediter-

ratean,gVo in the Black Seaand6Vointhe South
eastern and Eastern Anatolia.

The characteristics of the students in this
research can be summarized as follows: Most of
these students work they, are older than the

other university students and are married at a
higher degree than the university students.
Their financial status is not very high and almost
half of them live with five or more members of
their families. The rate of their parents' educa-
tionalbackground is a little lower (especially the

rate of the university graduates is very little).
The Open Educrrtion Faculty students' mother
have lower educational level than that of the
father. In terms of parents' occupational status,

most of the mothers are housewives, most of the
fathers are workers, officials or retired. When
this is compared with those of the other univer-
sity students it is seen that there is not a great

difference. In the families of most students one
person supports the family, in halfof tHem two or
more students support the family financially.
72Vo of the students' families have a monthly
income of between 30.000 TL. and 120.000 TL.
For most of the students their houses are suffi-
cient in terms of the number of rooms. Half of
the students have a study room of their own. In
terms of the facilities and the mass-media used it
can be said that the students have enough of
them. These students regard their families a bit
more democratic than those of the other univer-
sity students. The same isvalid for them in terms
of their communication and interactions with
their families.

All of these findings to indicate that dis-

tance education model, with its already existing

structure in OEF, canbe corisidered a successful

application keeping the identification of the tar-
get learners.
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TRANSFER OF AGRO-HOME TECHNOLOGY

L. S. GilI
G. S. Saini

Recent advance in technology have brought
many changes in the life style of the people.
There is so much to know that one is tempted to
keep.oneself abreast with these changes. It is
apparent that existing educational in frastruc-
tures related to agriculture and horne are
physically and financially inadequaie to meet the
growing needs of farmers, farm women and rural
youth. There are large number of rural people
who did not have enough resources and could
not leave their homes/work places trioin institu-
tional training programmes. Thus, distance
education has enough scope to improve the be-
haviour components related to gain in
knowledge and skills, and creating favourable
attitute towards improved technology-. It will
serve the following objectives :-

i) To impart fasic knowldge to rural
youth, farmers and farm-women re-
lated to all arees of agreculture and
home science. j

ii To motivate and prepare rural youth
for self-employnent avenues in the
field of agriculture.
iii) To offer graduate/postgraduate
level degree courses to rural youth.

Curriculum Development
Different courses have to be designed to

meet the specific educational and training needs
of rural people. Courses will also differ as per
the objectives cited earlier. Keeping in view the
available expertise and professional competen-
cies in agricultural universities in India, it is
feasible to starU strengthen the distance educa-
tion under the discipline of extension education
in these universities.The Punjab Agricultural
University, Ludhiana, initiated first correspon -

dence courses errtitled 'Integrated Course in
Agriculture' for farmers during the year L971.
Subsequently four other . courses on 'Home
Management and Familylife for Farm women',
Farm Power and Mechinery Ivlaintenance and
Operations for Farmers', special integrated
course in agriculture for Small and Marginal
Farmers; and special Home Management and
Family Life course for Small and Marginal Farm
Ladies were also started . So far 6984 general
farmers 2101 small farmers , ?394 farm women
were trained through correspondence courses in
Punjab. The courses meant for farmers were
devoted to Soil Science, Agronomy, Horticul-
ture, Vegetables, Plant Pathology, Entomology,
Subsidiary occupations (bee keeping muslt-
roon$, forestry, pig4ery), Animal Husbandry
Poultry, Farm Machinery and Farm Manage-
ment. Similarly, farm women courses included
contents.on Foods and Nutrition, Family Life,
Child Development, Clothing and Textiles,
Health and Hygiene, Kitchen Gardening, Fruit
and Vegetable Preservation, Home Manage-
ment, Control of Household insects, Dairying,
Poultry and Compost from Household.

The lessons on the contents referred ear-
lier were prepared by a team of subject Matter
Specialists on the basis of the training needs of
the farmers and farm women. It is ensured that
the contents are technically accurate, specific
and precise. The sentences are simple and short.
The sequence of lessons is based on the timely
application of the contelts in homes and farmers
and level of understanding of the trainees. Based
on the findings of researchers and experiences,
additions and modifications are made in the con-
tents of lessons from time to time.



TRANSFER OF AGRO..HOME TECHNOT.OGY

Regional Research Centres/Agricultural
and Home Science Colleges

The Agricultural universities have opened
regional research centres/agricultural and home
science colleges in the States. Some universities
have appointed a team of experts at the District
Headquarters to provide advisory service to the
rural community. This facility could be utilised
for conducting the personal contact programme
and to strengthen the interactions between the
distance educators and students.

Media Use
Print media is commonly used in distance

education. Studies have shown that 'Multi-
nedia Approach'depending upon the purposes
'the media, suitability to the contents of study

" proper/combinations with other media is
r effective in bringing desirable changes in

haviour gsmpled of an individual. Practi-
rwledge and skills are better communi-

'ough the use of television, films, slides

;se media are not the substitute of one
uer rather these supplement and enhance

. 'effects of ledrning. The use of 'Visual

_. *ffect' in Agriculture Education is indispen-
sable. All this can be done by creating a close
association between the distance educators and
media organisations in the State. Radio can also
used as means for distance education to the rural
masses.

Research Components
For providing feed-back to the distance

education and the effective implementation of its
programmes, it is desirable to conduct sys-

tematic and periodic research and evaluation.
Four postgraduate students of Punjab Agricul-
tural University, Ludhiana, completed their
studies in the field of correspondence education
being run by the department of Extension
Education in the same university. Some of the
silent findings are given as under

i. The Distance Teaching was efficient in
the fulfilment of Information Needs
of the farmers in respect of Agricul
tural Technology "'

ii. The Farmers (81.25 per cent )3 and
Farm-women (Tl Vo)' Comprehended
reasonably well the contents of the
Lessons.

iii. The Farmers and Farm Women
(75Vr)3' 2 made use of information to a
great extent at their farms and
homes.

iv. The Farmers increased the average
yield under improved practices of cul
tivation of selected crops after the
completion of the distance education
progru**"a.3

v. The Farmers and Farm-Women en
rolled under the course were mostly
young (20-30 years) and school drop-

outs and had small farm size (upto 5
ac.es)3'2'

Requirement for Starting Distance Education
Programme

Adequate staff and budgetory provisions
are required for the :

i.) Production of instructional
materials.
ii) Use of multi-media like
radio,television, audio visual cassettes,
audio-cssettes ect.
iii) Creation /strengthening of instruc-
ture at district level for providing effi-
cient and effective face to face
instructions between the trainees and
trainers.
iv.) E4penses for the staff to organise
persoal contact programmes with the
trainees. .'

v. ) Organization of refresher training
course to up-date the knowledge of the
distance education staff in designing ,
planning and monitoring of distancg
education programmes..
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computer Education ln ucc countrywide classroom
Television Programmes

D. R. Goel

Kiran liaswal

INTRODUCTION
The Higher Education Countrywide TV

progrrmmes are produced at the UGC Media

i-r"tt"t, namely, EMRC's located at Ah-
medabad, Hyderabad and Pune, MCRC located

at JMI, New Delhi, AVRCs located at Calcutta,

Hyderaba{ Jodhpur, Madras, Madurai,

Roorkee, Srinagar, Patiala and Imphal. It is

under UGC-INSAT TV project undertaken by

the UGC, New Delhi. A mass Communication
Bureau is also established at the University

Grants Commission, New Delhi. Some facilities
for TV programme production have also been

developed in the TTTIs.
Tlte ptogra-mes are recorded on 314' U-

mattcPNJ625 format. UGC has entered into

an agreement with Electronics Trade and Tech-

nolog Development Corporation Limited (ET

& T) to video publish sorne of the programmes

onlt?f VHS format, so that interested viewers,

institutions may be benefitted. These are

telecast on the countrywide classroom on

Doordarshan's National Network via INSAT
system on all working days from 12'45 P.T:. to
f.+S p.m. and from 4.00 p'm. to 5.00 p.m. With

effe,ci from 1. March, 1990 for about six months

the telecast time is 6.00 a.m. to 7'00 a.m. and 12

noon to 1 p.m. The target audience primarily is

the under graduate student particularly from the

semiurban and rural areas.
The programmes aim to upgrade, update

and enricfthe quality of education, to arouse the

interest of the viewers, to whct their appetite and

to broaden their horizons -: to stimulate rather

than to satiate (UGC, 1989)'Ibr^'hdextent the

above mentioned objectives ars realised is yet to

be examined. Is the quality of education really

upgraded, updated and enriched? Do the

vi-Jwers gain significantly through these

programmes? All these programmes are

Leamed in English. Do the different media

viewers gain equally or dilferentially? What is
the comparativi effectiveness of Indian and im-
ported programmes?

Research efforts and need for further research

The function of TV as a medium for class-

room instruction is to supplement the classroom

instruction. How far the Educational Telecasts

function effectively is to be examined. A few

studies (Shah 1972, Rahman L977, Somboornam
1980, CET 1980, Kanade 1982, CET 1983, Seth

1983, CIET L984, Goel 1984, Kiran 1988, Arti
L988) have been conducted in our country to
study the functioning of the ETV programmes'

Theie is a need to conduct a series of*studies of
different nature focussing on the various dimen-
sions of the ETV programmes. The information
obtained through such studies may lead to cer-

tain findings ol practical utility for the effective

conduct of the ETV programmes. The study

under investigation is one such attempt.

Objective Of The StudY
To findout the effectiveness of the UGC

Countrywide classroom TV programmes on

computer education in terms of the achievement

of students.

Hypothesis
The fotlowing lrypothesis were fomrulated:
r. ihere wiil be no significant difference iri

the pre-test and post-test scores of students on

the UGC countrywide classroom programmes

on computer education.
2. There will be no significant difference in

the gain of the English medium students and

Hindi medium students.

Research Design Used
The present study was experimental in na-

ture. In this study pre'test-treatinent-post-test
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design was used. The duration of treatment was

10 hours and 8 minutes. The independent vari-
able in the present study was countrywide class-

room ETV programme and the dependent
variable student achievement.

STUDY PROCEDURE
Sample Programmes

Nine computer programmes were recorded
out of the UGC Countrywide classroom TV
programmes beamed by the Doordarshan from
9-3-1989 to 10-8-1989. The names of the
programmes, alongwith the production place
and tinoe duration are presented as follows :

1. Computer Memory-2, EMRC,
Ahmedabad, 29 Minutes
2. Computer Memory-3,EMRC,Ah-
medabad, 33 Mlrutes.
3. Introduction to computer-2,
EMRC, Ahmedabad, 23 Minutes.
4. lntroduction to computer- 3,

EMRC, Ahmedabad, 23 Minutes.
5. COBOL -4, CIEFL, EMRC,
Hyderabad,19 Minutes.
6. COBOL -6, Divisions, EMRC,

].. COMPUTER MEMORY-2

2- COMPLTTER MEMORY-3

3. INTRODUCTIONTO
COMPUTER.2

4. INTRODUCTION TO

COMPUTER.3
5. COBOL4
6. COBOL -6

7. GRAPHICS WITH
MICROCOMPUTERS.2

8. COMPUTER IN OFFICE

AUTOMATION
9. EMERGINGTRENDS

IN COMPUTERS

3.65

5.866
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7. Graphics with microcomputers -2,
AVRC, Madras, 1,8 Minutes
8. Computers in office automation,
EMRC, Ahmedabad, 20 min utes.

9. Emerging trencis in computers,
AIAET,25 Minutes.

Sample Student
All the diploma in computer education stu-

dents (1989-90) , School of education, Centre of
Excellnce, Devi Ahilya Vishwavidyalaya, Indore
constitute the sample for the study.

Test Construction
After viewing each programme an objective

tlpe test was consturcted by the investigator.
So, in all nine tests were constructed keeping in
mind the instructional objectives and teaching
points covered in each pgrogramme.

T[eatment and Testing
The programme were viewed by the stu-

dents during 22-7-89 to L3-3-90. A test was ad-
ministered before and after viewing each
programme as a pre-test and post-test.

18.05

24.2

.508

.519

.818 t.&5
1.008 1.974

18

13

13

t3
1,6

15

13

13

13

6.266 10.133 .208 .672 .32L

t8.733 31.466 .145 1.458 .623 8.485 '*
8.5 20.L1 .429 .837 .7M 13.685 "

5.941 28.882 .633 1.148 1.374 20.861 "

Hyderabad, L8 Minutes.

Table I-: Significance of rence of the means of pre-test scores and post -test scores the students.

S.No. PROGRAMMES Ml SE1 SE2 ,I,VALUE DF

5.933 1,.70t

10.866 .161

21.133 .6t2

.963

;t02 1.099

.4rt 2.072

** : Significant at .01 level at .05 level
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Data AnalYses

't' test E/as used to find out the significance

of difference between the means' Table 1

presents the sigrificant difference in the pre-test
'and 

post+est scores of both, the Eng[sh-and

Ht"dt medi,'- students, whereas Table 2

pt".""t the gain of the English--medium.stu-
-a""t* * complared to that of the Hindi medium

students.
FINDINGS

1. In all the nine programmes the post-

test sdores of both the English and Hindi media

students weie sigrrificantly higher than their pre-

t".t ,*r"r. Solthe null hypothesis is rejected'

The higher education countrywide scjence TV

progrui-". are effective for both the Hindi and

English media students.
2. The mean gain of the English medium

students was not significantly different than the

mean gain of ffinai medium students in 6

prog."i-". out of the nine, whereas, there was

.i-In*"t difference in 3 programmes in favour

of"the English medium students'

So, the higher education countryride
science TV programmes are effective for both

the Hindi and English medium students' In a

large number of the programmes there is no sig-

nidcant difference in the achievement of the

English and Hindi medium students' It may be

beJause TV is aa audio visual medium' The

visual stimuli support the audio stimuli or the

language of delivery and compensate for thelan-
grig" . Otherwise, also TV is more of a video

-"dio- and visuals have their own language

which is universal. However, in some of the

programmes there is significant difference in.the

achlevement of the English and Hindi medium

students in favour of the English medium stu-

dents. It may be because the telecast is in
English language. In some of the programmes

the-level of the linguage used is quite high, speed

of delivery of the programme is very fast and the

accent and articulation strange. However, new

ideas and improvements in telecasting technique

and in the fi;ld of instruction will raise Educa-

tional Television to its pinnacle of importance'

Table2:GainoftheenglishmediumstudentsascomparedtothatofHindimediumstudents
S.No. Programme Mt M2 SDl SD2 SEDM 'I'VALUE DF

---------'-:-----'--"--';--'--"'-"---

1. CoMPUTER MEMORY'2 15'?85 LL'L66 6'23L 5'231 2'740 1'685 18

2. CoMPUTER MEMORY-3 L9'545 15'865 6'4ft6 6'2t8 3'673 t'237 13

3, INTRODUCTION TO

COMPUTER.2
4. INTRODUCTION TO

COMPUTER.-3

5. coMBOL - 4

6. coMBOL-6
7. GRAPHICS WTII{

MICROCOMPUTER.2'
8. COMPUTERIN

gpplgsAuroMATION
9. EMERGINGTRENDS

IN COMPUTERS

3.818 4 2.82t 2.449 l.Agt 'LzL 13

14.5 L1.333 8.361 5.507 3.92 '793 13

10.928 14 3.689 ?.-rfi 1.462 z'rc/l_ 16

24.142 20 4.671 4 2.625 1.578 15

.1.272 2.25 3.408 1.58 1.205 4'168 '* 13

s.?5 4.333 4.653 2.081 1'802 2'727 * 13

t8.923 9.5 6.563 3.535 3.092

: Significant at.05 level.01 level
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Distance Teaching Universities (DTUs) :

A Study Of IGNOU

Venugopal Reddy
Manjulika Sivastava

The first distance teaching University,
properly so called was the University of South

Africa. It was originally established as a conven-
tional University and it began teaching by cor-
respondence n 194,f.. However, the real
foundation of distance teaching Universities
took place only in 1970s. The new trend
stemmed in part from an increased concern for
greater quality ofopportunity ofaccess to higher
education. The novelty of UKOU, Britain, its

succoss aud the worldwide interest it attracted,
made it certain that some countries would follow
the example of UKOU and found distance

teaching universities of their own. Now, it is

being practiced in many countries irrespective of
size, economy, population, etc.

Initially many of the DTUs faced 'profound
s@pticism garnished with ridicule and hostility'.
They have collectively survived changes in
Gevernment which threatened their early exist-

ence. In fact they are particularly lulnerable in
periods of economic recession, Indeed the

harsh economic climate of the late 1970s and

early 1980s have already swept away a number of
the non-traditional educational structures that
emerged in the 1960s and 1970s. Now in 1980s,

there are signs of resilience, a developing sense

of identity, and air of permanence. about them.

More DTUs have been recently established and

many are under consideration. Thus, though

DTUs are relatively new development, many of
them have already achieved a name for excel-
lence.

In DTUs, there is no campus-based in-
structions compared to the conventional univer-

sities. DTUs adopt a'multi-media' approach

using the word of mouth of a class-room teacher,

the text books, audio-video aids, etc. and the

modern communication technology such as

radio, television, telephone, computer, tele:r,

video, etc. Which are being used to transmit
information quickly and to far off places.

Many people think that O'pen Universities
could afford to launch only Arts courses as they
do not have infrastructural facilities that are re-
quired to launch Science Programmes. In fact,
many DTUs have already launched Science and
Technology programmes. The CCTU-China,
the Air University Japan, the Open University of
Germany, etc. have launched many science and
technology programmes such as Engineering
Systems Engineering Digital Computers, etc.
The Srilankan University has many. technical
courses and a serious proposal under considera-
tion by the CC[U, China, for initiating Medical
Course as well. The UKOU, Britain introduced
research programmes in which they are exten-
sively using Computers.

In L987, there were 756 Distance Teaching
Institutions offering 1969 different courses in
various countries. The enrolment of students in
DTUs is in millions. The CCTU, China alone
has more than one million enrolment in 1980s.

The Thailand Open University has an enrolment
approximately 3 lakhs. In Germany the enrol-
ment of open university is around LZVa and in
the USSR it is around 407o. The UK Open
University has an enrolment around less than a
lakh at present.

Are the Degrees, Diplomas & Certificate
of DTUs recognised by other ernployers,
Universities, Institutes, etc.? Many of the
DTUs are established by State/Central Govern-
ments in many countriris. So the Deppees,

Diplomas and Certificates of DTUs will have the

status as those of any other University. So the
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question of non-recognition of DTUs degrees
doesn't arise.

The standards of DTUs is in no way in-
ferior to any other University in the World. In
fact it has been proved by conducting surveys in
a number of countries. Many DTUs offer
uniform standards throughout their countries
which we do not find in the conventional system.
The quality of the study material is also of high
standard as DTUs utilize the expertise of the
best brains from various fields in order to get the
best input for the various requirementr 

*of 
tt 

"system.
The courses which these DTUs are offering

are more cost effective than those of the conven-
tional system. Many studies have already been
conducted and they have proved that these are
less expensive.

Against this background, IGNOU has been
taken in order to study the following aspects:

* The target group; its features and en-
rolment; the examination system; the
programmes launched and to be
launched; the staff position; the type
of awards, its recognition and stand-
ards; how cost effective the system is
and projections for IGNOU's
Development. ,

Indira Gandhi National Open University
(TGNOU)

The IGNOU was established in September,
L985, as one part of an overall plan for restruc-
turing the system of Higher Education by an act
of the Parliament. The Go{. h;d clearly made a
commitment to a massive undertaking, given the
size and diversity of the nation taking into con-
sideration the following aspects.

The Indian subcontinent covers an area of
almost 1.3 million square miles. With a popula-
tion of just under 800 million, it is the second
most populous country in the world; and on the
basis of an annual growth rate of 2.24 per centn it
is projected that it will be the most populous by
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early next century.
Forty per cent of its population are under

L5 years of age; so it is anticipated that the
demand for higher education will increase sig-
nificantly in the decades ahead.

In L984, the overall literacy rate was es-
timated to be 4O per cent, with a figure of 18 per
cent for females and 41 per cent for males in the
rural areas, where three-quarters of the popula-
tion live.

There are 14 recognised official languages
besides Hindi and English. People live in a
variety of social, economic and geophysical con-
ditions. India is predominantly a rural country
with more than 70Vo of the population living in
rural areas whose main occupation is agriculture
where productivityis very low compared to many
other countries.

India has a fair net work of telecommunica-
tions, roads and railways (47Vo connebted),37
thousand telegraph offices and 3.5 millions
telephones in 1986. The broadcasting and trans-
mission (under the control of central Got.)
coverage is around 97Vo and 72Vo respectively;
however, its utilisation is very much less com-
pared to its total capacity.

Factors which contribute for the agricul-
tural and industrial development are technical
expertise, technology, management skills, etc.
which require more technical education and
higher education. It is very difficult to exploit
resources unless the country makes a
breakthrough in technical and higher education.
The alternative is 'distance mode of education,
which is less normative, but 'more technology
oriented'.

Target group for IGNOU

Who need open education ? Who are the
target groups for this IGNQU.* Those who could not go for higher

education at an earlier stage for one
. reason or the other, but wish to do
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something about their higher educa_
tion now.* Those who have had education for
some years- and have got their career
butwoutd like to conriiu; ffi ir"u_tion for
knowred ge'Tlj*"ff1j"",11*,ni,,i
career.* Dropouts who want to continue tohave a second chance 6.rr;;;; 

"."not failures,.but people wh.-fruu" Ol._continued their stuiie. fo. 
- 

uu-riou.. reasons)* Those who want to make their educa_
tion a life long affair. ------ vvu

* House wives,ind such other groups ofpeople who would like to prr".r" Ir,"i.studies withour disturbini G;;r._
mal routine.* people who, are in such situations,
ggographical, social, 

""onorni",-- "."t".which do not allow ,fr"., i"'r,rJ"a
regular schools/colleg".furi"".riti"l.

Features of IGNOU

*,::lo q":. a quati&ing test in order ro get ad_mrssron into Bachelo. D"gr"" rrogru."r"?ho*_ever, a person who is in*, ^,ii.-lll
"rigi 

ur" rJ,-a#, ril,11,"t',1,'" $T:J,I,,ffi.
I9IOU conducts 

.qualifring examination ofMBA. A graduare *irh i i"; ;#;;"J*,.
y,h,9 years supervisory/managerial 

experienceare eligible for taking-the admission testln orderto get admission into"MBA.

The student will 
lgve ro take an admissiontest for programmes rit" 

"o-put"..'t"o"io"":::19:.""t and sprcialization o*,"_", .
management provided there are rn".i'.ira"rothan required. A admission into BLSprogramme is restricted to only 

"*p"ii",i""apeople who are working in tibraries. i;il"r_
tron/restricing the student. br;r;g #'OIl,.nothing but to prevent
betwee_n IGN6;.".,; 

unnecessary comperition

Url""r.i,i"J.,iil o,ino 
other Convr.ntional

oipr o*u i., c,";il"#i[ J_:H[#:L'J:1.3h 
l9:d and Nutrition d_o not require any formalqualifi cation, however,h"r;;;;;;;.H ;::

Unlike the formal unrv frrte andCentral) which rely more on lhe locaVresional
students poputation rcNou ;;;r. ,i."ffi,"-tion to all parts of tlIi"i"s,ilJ; #*'" X,?,Xlft ffi illX:
-l'llT-: Tu*:j,y break the s"o*rril: 

*""',
riers by exendinq ih 

- o-"6rqPrrrvar ui

yu*, 1,1,1 nffi: ;i,;#:T 
"1". 

:i:.:lfJ:areas of the country ihrough io ,"r*#'"rStudy Centers.

z&larefu.utrrrules j
Admission in this.University though notfully open, is not as rrgrd as the Conventionalsystem. Relaxation of

nature of the 
"orr.."Hdepends 

upon.the

:f ./B c;i;e,;;: t 
" 
ill,jllffi ;. ;" J ?l:srst on a l0+Z certificate, Ur, iir" .rrj"rr'i.about 2o years of ug" U".iJ", ;i;; ;;;"r"

- The university allows the 
-students 

to studyrrom their place of Lvrng. No conventionaluniversiry allows the student to study fromhis/her house or own place. rf,. ,,"rir"r"""i,
f"1..:,:t,l'_"ry i1 r.cfou iil";;;;;:,"their time ro read rh"i.l;;o;;#;#T::
their learning within th" ,;;i;;;;#;;_period.

4. FlexibilitU.
The students of.this university enjoy thefrled^om to chose the suD.;ects of their own inter_est. Suppose the studt

g" 
? . 
;;.* ili,i:ffJj":':[#:,ir,ffi:[i;

would not allow him r

_u_niu",Jty 
;;;, fi ; l;1,.'1"i,1;""#,,j : lfflmum number of creilits.

The student who has to change his place
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of living, because of transfer, etc., need not worry
abott the completion of his stujies. He can get
his Study Center transferred to any where in the
country.

Similarly if a student cannot complete a
course within a minimum time prescribed, he
does not get worried. For example, the mini_
mum period to complete the Bachelor Degree
programme of IGNOU is 3 years but the maxi_
mum period is 8 years. Again, the Diploma of L
year can be completed within a period of 4 years.

5. Instructional,lystern:

. In Open University, there is no campus
based instruction. The student, u." ,*tt"r"d
over a wide area including the interior and
remote rural villages. University disseminates
knowledge through ,integratedrn"diu, 

i.e. in the
form of print materials, Audio/Video program_
mes, etc. It is further supported by broadclsting
and T.V. transmission.

Printed lessons are sent directly to the stu_
dents. Audio/Video programmes can be at_
teuded at the Study Centers or he can buy those
cassettes for his personal use at the nlminal
rates, which are available in the market.

6. Student SuJrnort Services,:
The student support services can be

provided through a network of 12l{) Study
Centers scattered over the country. To Co_or_
dinate the functions of Study 

- 
Centers, t3

Regional Centers are set up, which are located
mostly in the State CapitalsMajor Cities. The
Study Centers are the actual ?ocal.point to
enable the student to receive regular information
and learning supports. Each Study Center is
provided with library, television, audio and
visual facilities and Senior Academics *io u."
engaged as, part-time Academic Counsellors for
face to face counselling in order to 

"f".fystudent's academic & non-academic doubts in
the learning process. The Study Centers are lo_
cated in the existing educationai institutions and
normally function on holidays and Sundays.
Each Study Center is headed by a Coordinatoi.

How Open the IGNOU is ?
Open Universities mean they are not com_

pletely open in all respects. However, they are
not as rigid as conventional Universities. In the
conventional system the admission is restricted
rn many ways such as age, entry qualification,
attendance, face to face contacts 

"rc. 
Ho*"u"r,

this is not.true in Open University system. for
example, the Open University i" Coriu Rica has

19 !q on age for admitting students. The
U-KOU (Britain) and IGNOIJ admits students
yho j.r*_.-9_Tplete d 21 and 20 years .".p" 

"tiu" 
-ly. The UKOU admits students on first_cum_

!^l serve basis, whereas, the etnaUartu
University Canada admits them throughout the
year.

Some DTU,s they conduct entrance ex_
amination to admit students. The IGNOU con-
ducts'entrance examination, some p.og***"
and directly admits in some other prog"ramme.
Many Open Universities in the world aI 

"oi 
i"_

sist on attendance of a Distant Learner. The stu_
dents of DTUs are at liberty to study urry*h"."
in the country at his o*r, piu"", pu"" uria 

"on-v.ent-ence,. Further, the students oi OtUs enloy
the freedom to choose the subjects of uny 

"o-_bination of their own interest which is not al_
Iowed in the conventional system. fnr riua"nt
of IGNOU need not attend any where 

"r""p,writing examinations and attending some practi_
cals. He is free to choose or get transfe.io urry
study center of IGNOU u""-dirg to his con_
venience.

Enrolment of Students :

" 
th". popularity of IGNOU can be guaged

trom their enrolment. IGNOU has an Jfi.tlng
enrolment around g5 thcmsand as against ex_
pected 1.1.lakh by the end of 1990. AcJording to

":,iT:!"r_lj is-likety ro cross 2.5lakhs bythe Jnd
of 1995 . Within four years from the date of its
establishment (19g7-1900), it has achieved
remarkablegrowth compared to UKOU, Britain
and AIOU, Pakistan.

Many of the students of conventional sys.
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tem are less than 25 years as compared to Open
Universities. The students of Open Universities
are much older, many of them are employees,
housewives and married people. Many of the
distant learners take more time to finish thuir
courses,

The profile of IGNOU students shows that
the youngest is 20 years and the eldest is '72years
in L988. In IGNOUIs rolls, there are Ministers,
Vice-Chancellor, Professors, etc. The ratio in
Bachelor Degree Prograrnme between Male and
Female is 76:24 and Diploma in Creative Wriring
51:49 in 1988. Age-wise analysis shows that
above 25 years there is 68% enrolment for all
programmes.

To bring science subjects in its fold, the
Unfirqrsity has already launched Bachelors De-
gree in Science (B.Sc.) and Computers
Programme throughout the country. Many
programmes are in the pipeline, such as En-
gineering and Technology, Health Education,
etc. Some other employment oriented and inter-
disciplinary courses are also under preparation,
some of these courscs are; Translation, Feature
writing of Office Management, Export
Documentation, Small Management, Instrumen-
tation, Horticulture, Nursery and K.G. Teach-
ing, Computer Application, Water Analysis and
Pollution Control, Radio and T.V. Servicing, etc.

Staff:
The university has been utilizing the exper-

tise of senior personnel, professionals from
various institutions in order to get the best input
for various requirements of the system. [t has
around 1000 employees out whom around 200
are academicans. More than 5fi)0 teachers from
various universities and collegeg have been ex-
tending their services to IGNOTI as part-time
counsellors, co-ordinators, and Asstt. Co-or-
dinators.

Examination and Evaluation :

The understanding of IGNOU's student is
assessed in three ways: 1. Check your progress

(self assessment questions). 2. Assignments
(Continuous assessment) 3. Term-end examina-
tion (External assessment). Check your
progress as given in the print material do not
carry any werghtage for passing examination.
flowever, they help the student to assimilate the
subject matter. Assignments (continuous as-
sessment) carry the weightage of ?SVo to 30Vo
for passing the examination. These assignments
after evaluation, are returned to the students
along with teacher's comments (which is two
way communication), which you do not find in
the conventional system. The comments written
on the assignments help the students to know his
progress, weaknesses and limitations and how to
overcome them. Term-end examination (exter-
nal assessment) which carried 75Vo to 70Vo is
the final examination.

The performance of the students in both
continuous (Assignments) and External assess-
ment (term-end examination) is counted
towards their final grade in each course. The
university has adopted a letter grade system to
indicate the performance of students, using 5
point scale (A,B,C,D & E) for all types of assess-
ment.

Academic Programmes:
IGNOU has 10 academic programmes

with a number of courses in each. It has also
produced 200 Video and 150 programmes which
are of such exceptional quality that they are al-
ready in demand among other universities. The
programmes are: Master of Business Ad-
ministration (M.B.A.) 2. Diploma in Disrance
Education 3. Diploma in Creative Writing in
English 4. Certificate Course in Food and Nutri-
tion 5. Bachelor of Arts/Commerce 6. Bachelor,s
Degree in Library and Information Science. 7.
Diploma in Computers of office management. 8.
Diploma in Financial Management. 9. Diploma
in Marketing Management. 10. Diploma in
Human Resource Management. l-l-. h-urther the
university is planning to introduce some more
programmes which are gnder preparation. They
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are Diploma in Higher Education 1. Bachelor
Degree Programme in Science 2. Water Resour-
ces Management.3. Diploma in Food and Nutri-
tion 4. Diploma in Rural Development, etc.

T}pes of Awards:
The Academic activities will be broadly

divided into 3 categories, viz., Certificate
Programmes (Less than 6 months), Diploma
Progarammes ( 1- year) and Degree Program-
mes ( 3 years or more). Irrespective of the award
i.e., CertificatelDiploma eventually they lead to
degree programmes in the future. For example,
the university has launched management
Programme as a Diploma in 1987. In order to
make it a Degree Programme, the university has
already introduced 3 modules out of 4. When a
student completes all the four modules success-
fully, he/she will be given M.B.A. degree. Other-
wise, the student gets an award for each Module
as and when he completes them.

Recognition Of Degrees And Standards:
Are the Degrees, Diplomas and Certificate

of IGNOU recognised by other ernployers,
universities, institutes, etc. ? IGNOU is a Na-
tional University established by an Act of Parlia-
ment and is supported by the Central
Government. So the Degree, Diplomas and
Certificates of IGNOU will have the status as

those of any other Central pniversity. So the
question of non-recognition of IGNOU's
degrees doesn't arise.

The standards of IGNOU is no way inferior
to any other University in the country. IGNOU
offers uniform standards throughout the country
which you do not find in the conventional.system,
The quality of the material is of high standard.
In 1989, the UKOU Vice-Chancellor applauded
the quality of the Food & Nutrition material and
he stated that it has international standards.
Recently the State Bank of India & Mysore and
M.R.F. Tyers has recognised the MBA
programme of this University and it is allowing
many concessions for its employees.

How Cost Effective The System Is ?

The courses which these DTUs are offering
are more cost effective than those of the convpn-
tional system. Many studies have already been
conducted and they proved that they are the
least expensive. In 1974, a study was conducted
in UKOU (Britain), where the cost per unit was
33 paise as against 50 paise in the conventional
system. A similar study was conducted in Delhi
Correspondence School by Prof. Rudra Dutt,
where the cost per unit in the Open System is
around Rs.600/- as against Rs.3,600/- in the con-
ventional system. Remember that the Open
Universities are offering qualitative materials
prepared by eminent academicians. The
IGNOU is offering the entire print material for
Food and Nutrition Programme which has inter-
national standards just for Rs.100/-. This in-
cludes audioiVideo lessons, valuable student
support services offering at Study Centers.

IGNOU's role as an Apex Body: :

While IGNOU has made its presence fclt
as a University in these last four yiars, its apex
level functions are still to take concrete shape.
Already four state Open Universities offer dis-
tance education programmes through cor-
respondence courses. And for IGNOU to take
its stance as the apex body, a Co-ordinators
Council has been set up to ensure effective co-
ordination and to work out a net work of Open
University programmes for maximum utilisation
of resources. And since IGNOU's leadership in
this regard has favourably perceived, there are
great expectations of IGNOU's dynamic involve-
ment.

Projection For IGNOU's Development:
The IGNOU is four years old. Hence, it is

too early to obtain any definite trend in the in-
crease of enrolment. However, it has crossed 85
thousand as against expected 1.1 lakh by the end
1990. Now the University is planning to adopt a
more flexible approach ,in order to establish
'sponsor' study centers wherein all the capital
expenditure for equipments, furnitures, etc. as

IM
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well as part of the capital expenditure are ex-
pected to be borne by the host institution as

against the study centers established by IGNOU
where L00Vo expenditure is to be borne by
IGNOU itself except the host institute provides
necessary accommodation. The University is
also in the process finalizing a proposal for start-
ing sub-study centers along with mobile units in
collaboration with non-governmental organisa-
tions. Every district is expected to have the ser-
vices of at least one Study Center by the end of
1995 particularly industrial township and a few
others in remote and backward areas of our vast
country.

The coming years are going to very sig-
nificant for the University. Its perspective for
the 8th Five Years Plan shows a very definite
orientation towards job-oriented and socially
relevant courses which may be offered separate-
ly or fitted into the Degree Programmes. It is
visualised that while the state Open Universities
may have more of traditional courses, mostly
catering the age-group (19-24) population,
IGNOU will strive to provide job-oriented and
socially relevant courses mostly to the popula-
tion of the age group of 25 plus.

The University has already taken some
steps in development of sorne field and job
oriented courses are being madb. Profiles of

various remote areas (such as Mizoram, etc.) are
deare bei"g developed by the Planning Division,
IGNOU. These profiles are expected to provide
better understanding about the conditions in
regions which can go a long way in the planning
of variety academic, field and job-oriented cour-
ses and flexible strategies in the student support
services.

IGNOU is also thinking of developing a
symbiotic relationship with the industriiil sector
in launching job-oriented courses. Apart from
launching newprogrammes, IGNOU is planning
to decentralise many activities such as admis-
sion, evaluation, etc. in order to solve the
problems of increasing in number of students,
variety of course combinations and the vast dis-
tances in a Country like ours. The processing of
data related to students for admission, etc. at
Hqs. is getting an irnpetus with the installation of
the optical Mark Reader (OMR) with micro vax.
The main frame computer VAX 8530 has in-
stalled focus in the management of various
operations. Decen tralisation of operation re-
lated to admission and evaluation to the
Regional Centers has already been initiated.
With the installation of all these equipment, the
University is progressing in leaps and bounds,
well prepared to face up to future challenges.
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lmpact Of Correspondence Education On Farmers
and Farm women

G. S. Saini
L. S. Giil

The Correspondence Education is a new
and important area of study. Needless to say, not
much emperical evidence is availabte i, tfris
field" The potential of this mpthod of edrrcation
1e yet to be exploited. This is possible when the
theoretical frame work is suiported *iti tt 

"emperical data. In order to know the impact of
the correspondence courses on the farmers andfarm worren four postgraduate level .esea.ch
proJects were planned in the Department of Ex_
tension Education, punjab Agricultural Univer-
sity, Ludhmna. The silient-findirg, oiih"r"
projects are presented as under.

7. Cornprehension of Information : Bloom
(1969) identified six classes of cognitive ao_ain
which consisted of knowledge 

"Irrrpr"h"*ioo,application, analysis, synthesis and'evaluation.
IIe has given three types of co-p."hersio"- U"_
hauour namely: translation, interpretation and
extrapolation. He has also developed some
model questions related to these'b"t uriou.. it 

"comprehension level with respect to the contentsof the 
_ 
Correspondence leisons sent to 

-tn"

General Farmers, Small & Marginal Farmers
and farm women were studied baied on *oA"t
g-r-"_.lioir suggested by Bloom (ts6g). ohiilon
(1978) found that 29.33, 4g.(['and, 22.67 oer_
cent of the farrners exhibited low, medium ind
high level of comprehension, .especti""fj ."tt"Oto the contents of the selectid lessons. The
variation in the comprrhension level is Ju, ,o
the type ofcontents ofthe lessons, age and par_
ricipation levet of farmers in agricj,.i*ii"ii.

.^Saini (1979) reported that about tS, +O
and32percent of small and marginal farmers fall
into low, medium and high 

"u't"go.f 
;i ";;-prehension level, .".p""tiu"ly. -fuu, 

(IggZ)
found that about 23, 44 and 3i) percent ;i;"

farm women had low, medium and high level ofcomprehension, respectively. She] further,
reported that education and occupuiion of tl"family was positively associateC Jrf, i"""f 

"fcomprehension.
These studies indicate that there is an ur_gent need on the part of the corresponrl"r""

trainees to improve their level .f .;;;;;;:
sion. Factors.(age, education, .*rpJr-i'* 

"raparticipatio;'r' in agriculture fairs) *fi 
"i, 

- 

"uu."variation in the level of co-preher.io.r-*iy U"taken care while selecting the 
"or.".ponLr."trainees.

2. Application of l:rflormation : The very our-pol 
?f the Correspondence Courses ."toi"it

agriculture and home science is to apply the in- jformation contained in thc lessonr;ir'df;;;
and home. How far this objective;'h;, ;"""
achieved is evident from the siudies,"J"*"a u.
under ?

(Saini) 1979 measured the application ofinformation in terms of actual u."u i" u"r", po,
under the cultivation of each of the practiis of
selected crops before and after tfr"'"o*fr"iir"
of the--correspondence courses by the f*_"...
The direction and magnitude of ti" ,*"'rr,
under the cultivation ofeach oftn" p.u.ti""l ut
two different points of time i.e. befoie ura ui,..
tne completion of the course was tested with the
lelp of Wilcoxon Matched nuirc Sign"A nurm
Test. He found that there was , .ii"in"*t-ir-
crease-in the average tareaput under the im-
proved practices ofwheat and paddy.

. -Dhillon 
(1979) reporredthat about 25.51

and_.24 percent of thi 'farmers 
-ua" ilgfr,

medium and low level of use of informatlon 
"6r_tained in the lessons. These figures .rr.*"J iirt

there is enough scope of irn-pror"rn"rrt-of ii"



\
i
i

i

IMPACT OF CORRESPONDENCE EDJCATION ON FARMERS AND FARM WOMEN

*

contents ofthe lessons to enhance its application
in field situation. Kaur (1.982) found that about
42,33 and 25 percent of the farm women made
high, medium and low level of information con-
tained in lessons. It showed that more than 50
percent of farm women made low to medium
level of use of lesson's information. These
studies implied that the lessons once written
need constant revision, keeping in view, the
changing educationaVtechnical needs of the
farmers and farm women.

3. Reading Process : It is generally felt that the
successful reader has the purpose and com-
prehend but he reads. Grey (1950) idenrified
the four dimensions of reading process as recog-
nition, understanding, reaction and integration.

Saini (1979) studied the extent to which
these dimensions were kept in mind while read-
iog by the farmers who werc enrolled under the
correspondence course. He reported that 90
and 97 percent of the farmers were able to
recognise and understand the meaning of the
words for all the time, respectively. About 66
and 31 percent of them knew always and some-
times respectively the meaning which could be
applied to their home requirements. There were
about 39 and 57 percent of the farmers who
always and sometimes respectively made use of
the meanings. '

He concluded that the lessons could evoke
sensory and perceptual process (identificatiort
and comprehensio,z of the words) among majority
of the farmers. But their percentage decreasecl

in the next two categori es (reactions to the mean-
ing and use of tke nteaning) of the reacling
process. It indicated that the farmers while
reading should make mental reaction to the.
meanings and perceive the actual use of these
meanings according to their own requirements.

4. Personal Contact Programme : To create
interest and liveliness among students, the
spoken word and many types of teaching aids
are used in the distance education. It provides
two-way face-to-face flow of communication be-'
tween the trainer and trainees. It also helps to
clarifr doubts, problems and ensure prop", ,o-
derstanding of the instructional material. Saini
(1979) reported that the participation ofthe cor-
respondence trainees in the personal contact
programme and in the discussion held during the
personal contact programme needs to be en-
couraged. Saini (1979), Saini (1981) and Kaur
(L982) reported that majority of the farmers and
farm women were of the opinion that two per-
sonal contact programmes of two-three days
direction in the middle of session and at the encl
of the course should be organised at punjab
Agricultural University, Ludhiana., They further
noted that majority of the trarnees were satisfied
with the boarding and lodging arrangements and
with the deliberations of the experts.

These findings showed that personal Con-
tact Programmes should be an important part of
correspondence education. These should be or-
ganised effectively.

Tt
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DIRECTORS' MEET

The President and vice-President of the commonwealth of Learning, while on theirvisit to India, invited the heads of a few leading directorates or 
"*."rporrdence coursesto meet them for discussion on the state of distln"" 

";;;;;r";;;ia. The meeting washeld on 21st May, r9E0 at the India Internationar Centre, t{";o"hi. Besides thePresident and the vice-president of the commonwealth of Learning, it was attended bythe Dire*ors of the chandigarh, Rorhak, aFili;ffi;uij, ,uorrui, Madras,Mysore, Annamalai and vishakhapatnam institutes of distance education.

In his opening remarks, the President disclosed that he had been invited by the Ministryof Education and the u'G'c' to advise them as to how can the system of distance educationbe goaded effectively to meet the challenges of development in generdl and educational
spread in particular. Unless he acquainted himself with the functioning of the system,he would not be able to do justice to t i, -i..ion. [;ffi;#".d t view that he had
invited Directors of a few important institutions, he added.

Highlighting some of their problems, the Directors brought to the notice of the expertsof the c'o'L' "that the institutes were not being provided idequate financial assistance;that their funcrioning was handicapped because of rh" rr"k;f;;;;;my; that the statusof their institutes had not been aed-ea suitably,,. They impressed upon the dignitaries ofthe commonwealth of Irarning the desirability of bringing their institutes into the mainstream of the education system of the country by providing to them more of governmentalsupport.

The President thanked the participants for their candid assessmeRt of their problemsand assured them that he would inciude in his recom-"oautior,, ,o-" or the pointsunderlined by them.
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